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[page 4 onwards — introduction]
[U/H]Introduction

The Language Tree Primary Language Arts series for the Caribbean is specifically designed to
integrate all aspects of Language Arts education. Reading, speaking and listening,
comprehension work, language work, word study and writing all come together in each level in
order to instruct, to extend and to challenge students. The series includes reading selections from
many Caribbean territories, so that no matter where the students live, they will find material that
is familiar to them in some way.

This course offers a Student’s Book, a Workbook and a Teacher’s Book for each level. Student’s
Books 1-6 are divided into 21 teaching units and three assessment units that are appropriately
called Looking back. One Looking back unit comes after seven teaching units, so the Student’s
Book can be easily divided into three for three terms’ work. The Workbook contains extra
exercises that relate to the concepts taught in the equivalent unit of the Student’s Book and allow
students further practice where needed. The Teacher’s Book is a tool for teachers and offers
alternatives to the experienced teacher who wants a new way of approaching old subject matter,
and guidance to the newer teacher who is looking for fresh approaches and different ideas on
ways to teach the material.

Each Teacher’s Book follows the pattern of the units in the Student’s Book with the addition of
an introduction to the skill or concept being taught, the lesson itself, and then ideas for extension
where appropriate. Each section of each unit is dealt with in this way, so teachers have constant
support as they move through the course.

The ideas presented appeal to multiple intelligences and different learning styles and are
designed to help the teacher differentiate the curriculum to reach students at varied levels.

[Introduction A head] Features of the Teacher’s Book

[Introduction B head] Outcomes
Each unit begins with a list of clearly stated outcomes. This list indicates the goals, objectives,
content or skills that students are expected to learn by the end of the unit.

[Introduction B head] Speaking

The teacher’s notes suggest some ideas of how to start the lesson, to call on students’ experience
and background knowledge. Teachers may choose to use these ideas or may find that they trigger
other ideas connected to recent experiences in the classroom. The key to the Speaking section is
to involve the participation of all students, to help them connect the topic with what they already
know, and to spark their interest in the reading passage to come.

[Introduction B head] Reading
A variety of teaching approaches are suggested in the teacher’s notes to encourage teachers to
use different pedagogical approaches for reading. It is hoped that teachers will find some ideas



useful as they focus on engaging the interest of all students, whatever their developmental
reading level.

The answers to the questions are provided. What is shown in italics is the expected student
response. You may find students give other reasonable answers and, in some cases, where
students’ answers will be determined by their personal opinions or experiences, the phrase
Answers will vary is used.

[Introduction B head] Extension

These sections suggest varied activities to build on the lesson and supplement learning. They
follow many of the major headings in each unit. The activities suggested may be used for class
projects, for independent work, for short whole-class activities or for partner work. In each case,
the purpose is to extend learning through extended student participation. (See further notes
below, e.g. IT). Students often remember best what they learn through a game or activity, even
when that activity takes only a short time. Teachers who prepare for the Extension activities and
include them as a part of their daily class routine will find them to be invaluable in the
reinforcement of learning concepts.

[Introduction B head] Speaking and listening

The suggestions in this section build on the topic of the Reading section and involve students
more deeply in the topic. The section always involves some type of interaction, whether in pairs
or small groups, with the teacher’s role more of a guide and observer. The activities give students
a chance to share their own opinions and experiences and they go a long way toward building
poise, self esteem and self assurance.

[Introduction B head] Language / Word study

Lessons on the mechanics of language should not be dry and uninteresting. The suggested
lessons in the Teacher’s Book aim to maintain students’ interest and involvement while they
learn the specifics of grammar and syntax and build vocabulary skills. The answers follow each
section, with the expected student response in italics.

[Introduction B head] Writing

Because writing is a process involving several language systems, the suggestions in the teacher’s
notes are designed to gradually build skills. Students will learn to use writing as a means of
expressing their ideas and thoughts and then learn to refine the presentation of that writing.
Editing is introduced early, teaching students that a first draft need not be perfect, but that they
can go back and put in the corrections that make writing ‘sound right and look right’. Ideas for
building the writing process are introduced in the teacher’s notes for the benefit of teachers who
are new to this approach.

[Introduction B head] Assessment

Assessment suggestions are given at the end of each unit. They point out which Student Book or
Workbook pages, or which Extension activities, work well for assessment. A test for each unit
can be found in a section at the end of the book. The test can be photocopied as is or adapted to
fit the needs of a specific class. Teachers may give weight to the questions based on the needs
and progress of their class.



Student portfolios or journals are an important part of student assessment. Students may choose
to include items which they see as their best work (a form of self-assessment) or teachers may
select the pieces of writing to be included to reflect the students’ progress over time.

[Introduction B head]Connection between Student’s Book and Workbook
An icon [WB icon] in the margin of the teacher’s notes identifies those sections in the Student’s
Book that are reinforced by more exercises in the Workbook.

[Introduction B head] Integration

Throughout the teacher’s notes, suggestions are made as to how to integrate the topic with other
subjects in the curriculum. These ideas are intended as a guide, but each teacher will need to
remain alert to other opportunities to tie the content knowledge of the lessons with other
experiences in the school.

[Introduction B head] Answers

Answers to questions in the Student’s Book and the Workbook are included in the teacher’s
notes. When further explanation is needed, or alternate answers are possible, we have tried to
include these. Teachers will always need to be flexible in allowing a student to explain an answer
that could also be considered reasonable in a given circumstance.

[Introduction B head] IT (Information Technology)

In some cases, URLSs are included as suggestions for links to find additional information online.
Note that the links are not permanent and it may be necessary to do a search to find information
if the suggested link is not available. Other IT activities involve student use of technology. Since
conditions vary widely, these suggestions appear largely in the Extension sections.

[Introduction B head] Caribbean Creole (Kriol)

In some cases, the variations in terminology and dialect throughout the Caribbean region have
been mentioned. The books in the Language Tree series have tried to honour the home speech of
all students. Teachers should find opportunities to help students learn to hear the differences
between their home speech and Standard English and to learn when each language should be
used.

[Introduction B head] Teaching tips and Resource facts

These can be found throughout the teacher’s notes. They give teachers additional information to
help teach the topic, or pedagogical suggestions with teaching methods that could be applied at
that point, or interesting facts and background information related to the reading selections, or
ideas to help them carry out Extension activities.

The preceding features of the Teacher’s Book reflect the myriad ideas, approaches and
suggestions that have been incorporated into all the Language Tree books. It is hoped that the
scope of the material, the depth of the explanations and the variety of student-centred activities
will add richness and value to the quality of teaching and the classroom experience of students
everywhere.



[Introduction B head]Notes for Teachers of Level K

This level is intended for students who are just starting to read. They may be at the first level
after learning their alphabet, may already be emerging readers, or they may be at a level in
between. The Teacher’s Book strives to give hints to help teachers address the needs of students
with these varied reading development levels. It suggests ideas for differentiating learning, for
addressing different learning styles, and includes activities to keep young students engaged and
motivated. Although there are many suggestions for teachers, ultimately each teacher makes
judgements about a given class in a given year, selects what seems best suited, and makes
decisions regarding how much to teach, and at what pace.

In recent years, there has been exciting research into how students learn to read, and the
development of reading and language. These ideas have been woven into the lesson suggestions
for Level K. Some of the suggestions in the Teacher’s Book may be obvious to experienced
teachers; however we have aimed to give detailed and varied ideas, which hopefully many
teachers will appreciate and find useful. We have aimed for a balance — to acknowledge the
professionalism of teachers, and to provide the support that teachers with fewer training
opportunities might value.

There are two Workbooks and one Student’s Book for Level K. The Teacher’s Book follows the
pattern of the Student’s Book, and offers lesson suggestions in nine distinct units, broken down
into parts. In the Teacher’s Book, Unit 1 is addressed in three parts, while Units 2 through Unit 9
have two parts each. Each part has Listening and Speaking activities, Reading lessons and
suggestions for using the reading passage in the Student’s Book, Extension activities, a section
called Word Study that specifically names the new words and sight words, providing teaching
suggestions, and Workbook lessons where skills are introduced and reinforced. The Workbooks
are not supplementary material at Level K, but part of a cohesive whole, linked with the
Student’s Book, and addressing specific syllabus content. Each part of each unit has lessons for
8—10 Workbook pages, and indicates which pages might be used for assessment. Finally, each of
the nine units ends with a page of assessment that teachers may photocopy and distribute as
student tests.

Decisions as to whether to use some Workbook pages for homework will need to be made by
teachers, based on the skill level of students and the content of the Workbook page. Generally, if
the difficulty level is high, or new content is being taught, the lesson will suggest that students do
some of the work as a class or with partners. Some pages are review and lessons suggest students
complete the work independently, after it has been introduced. It is this latter type of exercise
that might, in some cases, lend itself to homework. The best type of homework for beginning
readers will continue to be reading, and for this the familiar and colourful stories in the Student’s
Book are ideal.

Finally, ‘Teacher Tip’ and ‘Reading Strategy’ boxes are found throughout the Teacher’s Book.
These bits of information are based on current and compelling research in Reading and
Language, and teacher pedagogy, particularly in regard to emerging readers.



[new page]
[U/H] Unit 1, Part 1

[open outcomes box]

Outcomes

By the end of Unit 1, Part 1, students should be able to:
(Student’s Book pages 4-5)

e discuss features of a picture

® use picture clues

e predict story content from an illustration

® match pictures to words

(Workbook A pages 2—10)

® connect lines

e use directionality left to right

® match same and different

¢ identify differences and complete matches
[close outcomes box]

[A head]Student’s Book: At Home (pages 4-5)
[A head]Speaking and Listening (page 4)

[open teaching tip box]

Teaching tip

Teachers will need to be sensitive to students who have different family structures, or to those
who might have lost a parent or grandparent and feel sad.

[close teaching tip box]

¢ Ask students to think about who lives at their home with them. Give them time to count the
number of people, including themselves. Then ask the class how many have ten people in
their home, nine people, eight people, etc.

¢ Students then turn to the student sitting next to them. Each student tells his partner the names
of all of the people in his home (e.g. Mummy, Grandma, my brother Jamal, etc.).

o As aclass, talk about what was learned. Focus on what is the same and what is different. For
example, students who have an older brother, who have a grandfather living at home, etc.

[A head]Reading (page 4)

® Have students spend a few minutes looking at the picture of the family.

¢ Ask students to count how many people are in this family.

¢ Allow time for students to discuss things they notice about the picture. Ask what they see,
what objects are shown, what is on the shelf or table, what is outdoors, etc.



Students then look at the faces of the people in the picture. Ask students what they think
about each person, if the character seems like someone they would like to meet, if the person
might be cheerful or funny, how old they might be. Ask where the people might be (setting).
Ask students whether any of the characters remind them of people they know. Ask if they
think the boy might be a good friend, or the girl.

Students then compare the family in the picture to their own family, and tell their partner
what is the same and what is different.

Tell students that they will soon have a story with the family in the picture. Using the picture
(not looking ahead) have them guess (predict) what the story might be about. Accept all
reasonable answers, and encourage students to tell you why they think what they suggest.

[A head]Word study (pages 4-5)

Story words: Mummy, Daddy, Grandma, Grandad, Mindy, Tom, plate, table

[open teaching tip box]

Teaching tip

Some students already will be able to read the text, while others will need to learn to read the
names shown on the page. At this point, the aim is for students to recognise the words that stand
for each character. These character names will be used in subsequent stories.

[close teaching tip box]

Ask students how many words are written on the page (eight). Have students point to the
word Mummy, and then Daddy. If the students are not already familiar with these words,
spend time on just these two words before going on. Have students write Mummy and Daddy
on their paper, and then draw a picture beside each one. If some students have difficulty,
write the words on the paper for them to copy.

Help students find the words for Grandma and Grandad. Ask them what is the same and
what is different about these two words. Write the words on the board, circling the first part
of each word, and underlining ‘dad’ and ‘ma’. Ask students why these two words end in this
way, encouraging all reasonable responses.

Students then find and point to the words for the names of the two children. Write the word
Tom on the board and help students say the sounds and form the word. Do the same with
Min-dy. Sound out Mindy as two chunks, or syllables (not letter by letter). Ask students if
they know anyone with either of these names. Tell them we will have several stories about
Tom and Mindy, and ask how they will be able to recognise and read their names when they
see them again (e.g. Tom starts with T).

Write on the board plate. Ask students to find the word and point to it. Without saying the
word aloud or its sounds, ask students to see if there is something in the picture that the word
might match. If students are slow to respond, say aloud the blend ‘pl’ and have students name
what they see in the picture until they guess successfully.

Write the word table, using the same steps.

[open teaching tip box]
Reading strategy
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The strategy students are learning here is fo use story illustrations as a clue to the text and the
context of a story.
[close teaching tip box]

[B head]Extension

Students draw a picture to show who lives in their home. As in the Student’s Book, they write
the name Mummy, Grandma, etc. next to each person they have drawn, including themselves.
The teacher will need to help students write additional names they wish to have on their picture
(e.g. the name of a sibling). Display student pictures.

[A head]Workbook A (pages 2-10)

[A head]Page 2: Directionality

¢ Draw two arrows on the board facing different directions. Ask two students to come to the
board and show the class what direction the arrow tells us to go.

® Students then locate the five arrows on page 2.

e Students choose one arrow and draw a line in the direction shown, connecting the dots.

e Tell students they may start with the sea or the boat. Note that the star (sun) has extra dots
that are not part of the outer outline of the shape.

[open teaching tip box]

Teaching tip

Move through the class checking pencil position, and repositioning the hand when needed.
Notice whether students are moving in the direction indicated by the arrows as they write.
[close teaching tip box]

[A head]Page 3: Directionality

¢ Remind students to follow the direction of the arrows. Allow them to choose an arrow to
begin. When these lines are all formed, there will still be some incomplete areas. Have
students decide how best to connect the remaining areas, and say what it is the picture shows.

®  Once their work is checked, students may colour the picture.

[A head]Page 4: Left to right directionality

[open teaching tip box]

Teaching tip: Text awareness

Have all students hold a book in front of them (any book). Ask students to touch the front of the
book. Check that all students have the spine on the left as they do so. Then ask students to open
their books. Tell students to point to the first word on the page. Move around and check that
students are pointing to the word at the top left. Tell students to then touch the last word in the
book. Check that students have moved to the end, the final word on the right. Ask students to
close the book and place it face up. Then ask students to put the books away. Make a note of any
students who were unclear in successfully carrying out these directions, and work with them
individually at a later time.

[close teaching tip box]
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Have students put their index (pointing) finger on the frog. Tell them that the frog moves
from left to right, just like the words on a page.

Have students use their fingers to trace the way the frog hops from left to right. Students
repeat this activity for the next frog, and for the wavy lines made by the bees.

Have students use a pencil to trace the patterns from left to right.

Students then complete the line at the bottom on their own, touching the top and bottom lines
in the same way as the beginning of the pattern.

[A head]Page 5: Left to right directionality

Ask how many students have a dog, and whether it ever lost its bone. The dog in the picture
goes down and up looking for his bone. Have students trace its path with their fingers. Tell
them to notice it going down each time (emphasise).

Students then trace the pattern for the football, first with fingers, and then with a pencil. They
then draw the down/up pattern on their own.

[A head]Page 6: Identifying differences

Show students four pencils, three of which are the same and one of which is quite different
(in length or colour). Ask which pencils are the same and which one is different. Ask
someone to explain how he or she knows this to be true. Discuss a few scenarios of things
that are the same or different. For example, two birds out the window are both birds, but they
have different details or features of colour and size.

Students then complete the exercise on their own, colouring the picture that is different.

[A head]Page 7: Identifying differences

Students again identify differences, this time with shapes. To prepare them for the last
question, focus on directionality. Draw three arrows on the board pointing in the same
direction, and one pointing the opposite direction. Have a student come up to point out the
arrow that is different from the others.

Students then complete the exercise on their own.

[A head]Page 8: Identifying similarity

Tell students that instead of looking for what is different, they are now going to be looking to
see what is the same. Give some examples in the classroom if items that are the same (e.g.
two books).

Help students look for details before making their choices.

[A head]Page 9: Identifying similarity

Write the letters ‘p” and ‘g’ on the board. Ask students if the letters are the same or different,
and how they know. Introduce the Workbook page, telling students to make sure the shape
they choose is exactly the same (facing the same direction).

[A head]Page 10: Identifying differences

Choose two students who are wearing exactly the same uniform and shoes. Have one student
remove one item (e.g. belt, shoe, epaulet), and then have both stand in front of the class. Ask
students to name what is the same, and what is different as they look at the two uniforms.
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® Have students tell you what is needed for both to have the same complete uniform (i.e. put on
a shoe).
e Students complete the pictures to make matching pairs.

[B head]Extension: Memory Game

Cut 16 squares of card, about 5 cm (2 in) in length. Make 8 matching card pairs with drawings or
magazine clippings of objects. (If you choose simple objects from the word list, Student’s Book
page 80, the game can be extended later.) Cards are placed face down in a 4 by 4 array. In each
turn, a player turns over two cards. If they match, the cards are left face up. If they do not, the
player turns them back over and tries to remember them as the other player takes a turn.

Workbook answers

Page 2: Check students’ directionality as they work.

Page 3: Check students’ directionality as they work

Page 4 Exercise 1: Check student lines.

Exercise 2: Check that the pattern touches the top and bottom, and is similar to the pattern
started.

Page 5 Exercise 1: Check student lines.

Exercise 2: Check that the pattern touches the top and bottom, and is similar to the pattern
started.

Page 6: 1 figure 2 2 figure 4 3 figure 1 4 figure 3

Page 7: 1 figure 3 2 figure 1 3 figure 4 4 figure 3

Page 8: 1 figure 2 2 figure 3 3 figure 2 4 figure 1

Page 9: 1 figure 3 2 figure 4 3 figure 1 4 figure 2

Page 10: 1 stripes in shirt 2 collar on dog 3 tail on bird 4 tyres on car

[B head]Assessment
Workbook A pages 5, 6, 7, 8

[U/H] Unit 1, Part 2

[open outcomes box]

Outcomes

By the end of Unit 1, Part 2, students should be able to:
(Student’s Book pages 6-15)

e discuss connections to personal experience

® use picture clues to make story predictions

e practise reading sight words

(Workbook A pages 11-22)

e connect letters of the alphabet in order

e identify, use and form initial sounds o, ¢, a, d, e, s
¢ identify differences

e distinguish and use g and ¢

[close outcomes box]

[A head]Student’s Book: Mindy and the Coconut Buns (pages 6—15)
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[A head]Speaking and Listening (page 6)

[open teaching tip box]

Teaching tip

The purpose of Speaking and Listening is to give clues that will help students draw on their prior
experiences, and to provide opportunities for students to engage in conversation.

[close teaching tip box]

Ask students to think about who does the cooking in their home, both for every day and for
special occasions.

As students discuss this topic, ask whether or not they sometimes help with cooking or
baking, and what they would most like to help prepare if they could.

[A head]Reading (pages 6-15)
The initial focus is not on the words that tell the story, but on the illustrations and the predictions
students can make that will build their comprehension skills.

Students look at the illustrations on pages 6—7. Ask if they recognise the characters shown in
the pictures, and remember their names.

Have students point out to their partner where the title of the story is found, and read it with
them.

Students then ask their partners the questions in the box at the top of page 7: What do you
think the story will be about? How many buns are there?

Without reading the words, ask students to tell the story so far from the three pictures shown.
Then have students turn the page and ask what Mindy is doing next.

On page 9, ask students what Daddy is doing, and if Mindy sees him (see box). Ask what
they think Mindy might have said if she saw him.

Students turn to pages 10—11 and look at the illustrations. Ask who these characters are and
what they are doing, if Mindy is there, and how many buns are left on the plate. Have
students predict what Mindy might say.

Students look at the picture of Grandma on page 12. What is she doing? Ask: Does Grandma
like the bun? How do you know?

Focus on the picture of Mindy on page 13. Ask students what they notice about the
illustration (how Mindy feels and why). Ask how students think the story might end.
Students discuss what they see in the last illustrations. Ask: Who is speaking? (point to
speech bubble) How do you think Mindy feels now?

[open teaching tip box]

Teaching tip

Adapt to the reading ability level of the students. If students are proficient, have them ‘partner
read’ instead, with one student reading one page and the other student reading the next.

[close teaching tip box]
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Focus now on reading the story. For many classes at this stage, the teacher will read one page

slowly while all of the students follow along in the text. You will need to move around to ensure

all eyes are tracking in the text, and to point out where you are for some students.

e Read each page slowly as students follow along.

e Pause occasionally to allow students to anticipate the next word you will say.

e After reading page 15, ask students if the story ended the way they thought it would. Talk
about the story, including whether they liked the story, if it reminded them of something that
happened to them, and whether all the people in Mindy’s family got a bun.

[A head]Word study (pages 6—15)

In the next unit, students will focus on the sight words that are used in this story.

Verbs: make, put, say, take

Story words: bun, coconut, plate, table, Daddy, Mummy, Grandad, Grandma, Mindy, Tom

e Write the words buns and co co nut on the board. Have students locate the words on page 6.
Ask who can think of a word that rhymes with buns (to reinforce the concept of word
families). Then ask who can find another word inside of the word coconut (to reinforce the
skill of chunking, or breaking up words into known parts).

¢ Add the words from the previous unit to the words on the board: Mummy, Daddy, Grandma,
Grandad, Mindy, Tom, plate, table. Have students work with a partner to locate and point to
each of the words in the story.

e Tell students that some words tell us what someone does. Ask the class what Mindy and her
Mummy make. In a column on the board under the heading do, write make. Add the word put
and ask the class if they can find it somewhere on pages 7 and 8. Ask what Mindy puts. Do
the same with the word takes, found on pages 9, 10 and 11. Ask what it means to take
something. Finally, write the word say and ask if anyone can find something on pages 13 and
14 that someone says.

e [eave the list of doing words on the board, or transfer it to a poster, and use these words in
speech to the children occasionally, pointing to the word as you do so.

[B head]Extension

Students draw a picture about the story. They can include several of the characters, or just one.
Some students may wish to include a speech bubble or other writing. Write any words they need
help with, allowing space for them to copy the words above or below your writing.

[A head]Workbook A (pages 11-22)

[A head] Page 11: Alphabetical order

e Begin the lesson by having students sing the alphabet together.

e Students then draw connecting lines in alphabetical order to complete the drawing. Note that
‘a’ is at the top, and that the final line connecting ‘z’ back to ‘a’ is drawn in the text.

[A head] Page 12: Initial sounds/Forming ‘0’ and ‘¢’
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¢ Direct students to the four pictures of objects that start with the letter ‘0’. Ask students to
name these objects, and to say what they know about each one. Write the words on the board,
octopus, orange, okra, ostrich, underlining the ‘o’.

e Have students trace the letter ‘o’ with a finger, and ask what kind of shape it should have.
Ask students to compare it with the letter ‘c’ below. What is the same and what is different?
Students trace the letter ‘c’ with a finger, and then go back to trace the letter ‘0’. Ask
volunteers to say the words that begin with ‘c’ and write these on the board, underlining the
initial letter.

[A head]Page 13: Forming ‘o’ and ‘¢’

e Exercise 1: Students use a finger to trace the letters ‘0’ and ‘c’ in bold type. They then trace
the letters in each row, and identify the one that is the same, colouring it.

o Exercise 2: Before students write, have them find the arrow and dot that tells us where to
start the letter. Tell students to go ‘down and around’, and to touch both lines.

[A head]Page 14: Initial sounds/Forming ‘a’ and ‘d’

¢ Ask students to notice what is different and what is the same between ‘a’ and ‘d’. Have them
trace around, up, and then back down.

® Model for them on the board, saying as you write, Around, up, and then back down. Show
the exact motions for both ‘a’ and ‘d’ with the exception of the height. Students then trace on
their page, repeating the same words. Students work with a partner to name the pictures.

[A head]Page 15: Forming ‘o’ and ‘¢’
e Exercise 1: Students trace the letters with a finger, and then identify the one that is the same.
e Exercise 2: Students then start by the arrow and write the letters ‘a’ and ‘d’.

[A head]Page 16: Initial sounds/Forming ‘o0’, ‘c’, ‘a’, ‘d’ (possible assessment)

e With the class, point to each picture and name it, going around clockwise.

e Tell students they will work on their own, to match the picture and the letter that starts its
name. Point out the line they are to trace, and the words with missing initial letters at the
bottom of the page. Students complete work on their own.

[A head]Page 17: Identifying differences (possible assessment)
¢ Students circle the item showing different directionality or detail. This page is review, and
should easily be completed without help.

[A head]Page 18: Initial sounds/Forming ‘g’ and ‘q’

e Ask volunteers to name the first four pictures, and ask what letter starts each word.

¢ Have volunteers say the next two words, and ask what letter starts these. Wonder aloud what
the duck is doing there, since duck does not start with ‘q’. Let one of the students explain that
the duck says ‘quack’, and then ‘notice’ the speech bubble, exclaiming that must be what it is
there to tell us!

¢ Ask students to say what is the same and what is different about the letters ‘g’ and ‘q’. Draw
them on the board, saying aloud as you do so, Around, up, back down, and the tail.

e Have students trace the letters on the page as you say the same words slowly. Ask for
volunteers to write these letters on the board, in the same way.
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[A head]Page 19: Forming ‘g’ and ‘q’

e Help students notice the tails to the letters in Exercise 1, before choosing which one matches.

e Write on the board the letters ‘g’ and ‘q’, saying as you do so, Around, up, back down, and
the tail. Encourage students to take their time, and to use the guidelines to help them.

[open teaching tip box]

Teaching tip

Some students, try to form the letter ‘s’ from the bottom up. Help them develop the habit of
forming letters from the top down, as this gives greater control.

[close teaching tip box]

[A head]Page 20: Initial sounds/Forming ‘e’ and ‘s’

e Talk about the pictures that start with the letter ‘e’ (e.g. has anyone seen a turtle’s egg, or an
elephant?) and then with the letter ‘s’.

e Have students look at the shape of the letter ‘e’. Draw it on the board, and have a few
volunteers follow on. Ask what the letter ‘s’ looks like. Draw it while saying, sliding down,
to the ground. Show students that we always start at the top, and go down, to make the letter

[

S

[A head]Page 21: Forming ‘e’ and ‘s’

e Students practise identifying the letters ‘e’ and ‘s’. Before they write, remind students that ‘e’
starts between lines, and goes up to the line before going around like the letter ‘c’ did. The
letter ‘s’ starts right near the top line, and slides around and down.

® As students write, move around the room checking hand position and the direction they use
to form their letters.

[A head]Page 22: Identifying initial sounds/forming ‘g’, ‘q’, ‘e’, ‘s’ (possible assessment)
® Asaclass, say the name of each picture on the page. Students then work on their own to
write in the initial letter that names the objects.

[B head]Extension

Take several sheets of butcher paper or newsprint and write one letter on each (o, ¢, a, d, g, g, e,
s). Give students old magazines to cut out pictures of items starting with those letters. Paste the
pictures to each sheet. When sheets are dry, put the sheets on the floor so all students can practise
writing the letter on the page.

Workbook answers

Page 11: Check that students are connecting dots in alphabetical order.

Page 12: Check students’ directionality as they work. Listen to them say the words.
Page 13 Exercise 2: Check that the letter touches the top and bottom, and is rounded.
Page 14: Check students’ directionality as they work. Listen to them say the words.
Page 15: Check the proper formation of letters.

Page 16 Exercise 1: a — ant, arrow d —dog, door, duck ¢ — cake, car

Exercise 2: dog cup ant

Page 17: 1 figure 3 2 figure I 3 figure 3 4 figure 3 5 figure 2 6 figure 3
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Page 18: Check students’ directionality as they work. Listen to them say the words.

Page 19: Check that the letter touches the top and bottom, and is rounded. Check the tail
direction.

Page 20: Check students’ directionality as they work. Listen to them say the words.

Page 21: Check that the letter touches the top and bottom, and is formed correctly.

Page 22 Exercise1: q g g g

Exercise2:s e e s

Exercise 3: gate snake egg sun

[B head]Assessment
Workbook A pages 16, 17, 21

[U/H] Unit 1, Part 3

[open outcomes box]

Outcomes

By the end of Unit 1, Part 3, students should be able to:
(Student’s Book pages 6-17)

® discuss connections to personal experience

recall details

match pictures to words

read simple, predictable text

practise reading sight words

(Workbook A pages 23-31)

write missing alphabet letters

identify, use and form initial sounds ‘b’, ‘h’, ‘’k’, ‘p
identify differences

join words to pictures

copy sight words

[close outcomes box]

b

[A head]Student’s Book: Mindy and the Coconut Buns (pages 6-17)
[A head]Speaking and Listening (pages 6—17)

[open teaching tip box]

Teaching tip
Retell of stories is a key comprehension skill. Help build this skill by asking students the
question, Anything else? when they stop after retelling what they remember. Open-ended
questions such as this are most effective.

[close teaching tip box]

® Choose several students to each say one thing he or she remembers about the story.

e Ask students whether they told someone at home about the story they read, and what that

person said.
¢ Students then turn to a partner and tell the story as they remember it.

18



[A head]Reading (pages 6—17)

Reread the story.

Have all of the students read aloud the title and the text on page 6.

If students are able, choose ten students to each read a line of text on the successive pages of
the story, while the rest of the class follows along reading silently. Encourage students to put
a finger next to the line of text that is being read. (Note: Since our brains register several
words at once as we read, pointing to the line, rather than word by word, is suggested.)

If students are not yet able to read the text, read it aloud with them as a class, line by line,
checking that students are keeping pace.

Discuss the story, asking which parts students liked best, allowing students to point to which
illustrations they like best, saying why, etc. Help students notice the different emotions and
expressions shown in the illustrations.

Focus on the text. (See ‘After Reading’ in the boxes on the right pages of the Student’s Book.)

Pages 6-7: Students find the word Mummy and point to it. The word the is used three times
on page 7. Explain that this word is used very often, so we want to be able to read it on sight.
Pages 8-9: Ask students to point to a word that rhymes with sun (bun).

Pages 10—11: Students point to words starting with the letter ‘t” (Tom, takes) and think of
other words they know that start with this letter.

Pages 13—14: Students locate the speech bubble on page 13 and read the words. Explain that
only the words people actually say are in the bubble. Students find the speech bubble on page
14 and read it, then match that word to the text below. Explain how speech marks do what
the speech bubble does.

Page 15: Students find the words there and is. Tell students these words are also used very
often and we want to be able to read them on sight.

[A head]Activities (pages 16-17)

[open teaching tip box]

Teaching tip

Differentiate is a current pedagogical term that indicates using a variety of approaches to address
varied learning styles in mixed ability classrooms. To use this activity as an example, advanced
students may complete the activity on their own. Less advanced students may need to complete
the activity as a class exercise, with 1-6 numbered on the board and the teacher guiding students
as they choose the corresponding letters together.

[close teaching tip box]

Choose students to say what is happening in each of the six pictures.

Choose six students to read the sentences a—f (or the teacher reads them slowly with the class
if no students are ready to read the sentences aloud).

Ask students what they noticed when the sentences were read (they are out of order).
Students work with a partner. Each writes numbers a paper 1-6. Together, they look at

picture 1 and decide which sentence fits, in a—f. Allow students to turn back in the text to
check.

[B head]Extension
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Students draw a picture of themselves cooking, and write about it. Assist students who need to
have the words first written for them, and give space for them to copy.

[A head]Word study (pages 6-17)

Sight words (high frequency words) from the story: a, and, are, for, is, make, me, no, on, one,
put, say, she, take, the, there, two, you

®  Write the first nine sight words on the board. See which words students are already able to
read without assistance. Although it is best to read words in context, in this case you are
checking their familiarity with high frequency words to see if they know them on sight.
Write the next nine words on the board.

Write on next to one. Ask students to read each word, and compare.

Write __ake on the board. Have students find two words that fit in this word family.

Write the and there. Ask students to read the words and compare them. Then ask students to
make up a sentence with either word in it.

Students need regular opportunities to read high frequency sight words. They will also want to
use them in their own writing. A widely used, successful method for this purpose is to prepare a
word wall where sight words are displayed for students to easily see and use each day.

[open teaching tip box]

Teaching tip: Setting up a word wall for high frequency words

One simple way to create this effective reading tool is to choose a section of wall and make a
column down the left side with letters of the alphabet, each about 10cm (4in) apart. As new high
frequency words are added, each word is written in large, bold writing on a small card and
placed in a horizontal row next to the letter of the alphabet that begins the word. The letters ‘e’,
97, ’k’, ‘v’ and ‘y’ have few sight words, and ‘x’ has none, so you might combine these in other
rows. Additional cards will be added as new sight words are used in the Stiudent’s Book.

[close teaching tip box]

[open teaching tip box]

Teaching tip
There are several websites with lists of sight words by age group, and ready-to-print cards for
word walls. Examples are: http://literacyconnections.com/Dolch1.html and
www.kidzone.ws/dolch/gradel.htm

[close teaching tip box]

[A head]Workbook A (pages 23-31)

[A head]Page 23: Alphabetical order

® Again, begin the lesson by having students sing the alphabet together. Tell students that they
are going to find some missing letters from the alphabet, and then they will decide what
letters come before or after other letters.

e Ask if anyone would like to practise first out loud. Encourage students to use the printed
alphabet at the top of the page if they need help.

[A head]Page 24: Initial sounds/Forming ‘h’ and ‘b’
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e Ask students to tell you the name of something on the page that starts with the letter ‘h’. Ask
for something to start with ‘b’. Alternate questions and name all.

®  On the board, draw the down stroke for each letter, saying aloud, Down, back up, and
around. Ask students to compare the letters and explain the different shapes.

[A head]Page 25: Forming ‘b’ and ‘h’

e Students circle ‘b’ and ‘h’ in the alphabet. Have them then trace the letters ‘b’ and ‘h’ in bold
type with a finger.

¢ Remind students to first write the down stroke, giving the letter a straight back. Point out to
them that there is a middle guideline for when they come back up and around.

[A head]Page 26: Initial sounds/Forming ‘k’ and ‘p’

¢ Ask students to notice that ‘k’ and ‘p’ also start with a downstroke (notice the arrows). Have
students trace the shape with a finger. Ask what they notice about the ‘k’ as they do so (two
outward lines, not a rounded one). Students name the pictures, and say to which letter the
pictures belong.

[A head]Page 27: Forming ‘k’ and ‘p’

e Students trace the letters with a finger. Help students notice the midway point where they
start to form the outward lines on the letter 'k’ (not down from the guideline, but rather both
short strokes outward from the ‘back’ of the letter — see arrows on page 26).

e Point out how the letter ‘p’ has guidelines to go down, and around.

[A head]Page 28: Initial sounds/Forming ‘b’, ‘p’, ‘h’, ‘k’ (possible assessment)

e Ask volunteers to point to each picture and name it.

e Tell students they will work on their own. Explain that they will first match the pictures with
the letter that starts its name. Point out the pattern of lines they are to trace, and the words
with missing initial letters at the bottom of the page.

[A head]Page 29: Letter to letter matching (possible assessment)

e Tell students that each row has one letter that is different. Hint that it could be the shape that
is different, or it could be the direction that is different. Students then complete the exercise
on their own.

[A head]Page 30: Telling a story (from pictures) (one-on-one assessment)

[open teaching tip box]

Teaching tip

Informal assessment — keep notes of your observations of students (reading aloud and silently,
engaged in discussions, etc.) Over time, compare your notes to assess progress.

[close teaching tip box]

e Method 1: Students sit with a partner and each one tells the other the story of what happens

in the pictures. The ‘audience’ must wait patiently and quietly while the first partner talks,
and then the partners switch roles.
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e Method 2: Use this page for individual assessment. Sit with a student and have him or her
look at the pictures a few moments, and then tell you a story of what is happening in the
pictures. Listen for logical progression, detail and sense as the student relates the story. Make
notes for future assessments.

[A head]Page 31: Sight Vocabulary (link to Student’s Book pages 6—17) (possible

assessment)

e Read the words from the story aloud with the students: Mummy, Daddy, Grandma, Grandad,
table, plate.

¢ Then read the sight words aloud: are, the, there, on. Have students point to each of these
words.

e Explain to students that they will be completing the Workbook page on their own, and need
to listen carefully to the instructions, and not to start as yet. Read aloud the instructions for
Exercises 1-3.

e Students then complete the exercises on their own.

[B head]Extension

Allow students to role-play the picture story on page 30. Help students to make a mask from a
paper bag or some card, and to put some items in a bag that can be dropped in surprise. Give
students time to practise in their roles, and choose a few pairs to perform for the class.

Workbook Answers

Page 23 Exercise 1: a, ¢, d, e, g, 0, q, s

Exercise2: c, e, g, q, s

Exercise 3: a, ¢, g, 0, s

Page 24: Check students’ directionality as they work. Listen to them say the words.
Page 25 Exercise 2: Check that the letter touches the top, middle and bottom guidelines,
and has a straight back.

Page 26: Check students’ directionality as they work. Listen to them say the words.
Page 27 Exercise 1: 1 figure 3 2 figure 2

Exercise 2: Check the arms of the letter ‘k’, and that both letters have a straight back.
Page 28 Exercise 1: h — hat, house k — kite, kangaroo b — butterfly, bag p — pin, parrot
Exercise 2: Check patterns.

Exercise 3: bat key pen hat

Page 29: ¢ —5s,k—h, h—b,b—p,d—b,a—o

Page 30: Listen to students as they relate the story told by the pictures.

Page 31 Exercise 1: Check that the words are connected to the correct characters
illustrated.

Exercise 2: Check that the words are connected to the matching words.

Exercise 3: are, on

[B head]Assessment
Workbook A pages 28, 29, 30, 31
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[new page]
[U/H] Unit 2, Part 1

[open outcomes box]

Outcomes

By the end of Unit 1, Part 1, students should be able to:
(Student’s Book pages 18-20)

e discuss connections between story and personal experience
¢ read predictable non-fiction text

¢ read and use sight words

e recall story details

(Workbook A pages 32-41)

e trace and write the letters r, n, f, m, j, [, ¢, i

¢ identify and use initial sounds r, n, f, m, j, , t, i

* match letters to pictures

® match letters to letters

[close outcomes box]

[A head]Student’s Book: Helping (pages 18-20)
[A head]Speaking and Listening

[open teaching tip box]

Teaching tip

Teachers will need to draw out students who are shy to speak in the group. Yes or no questions,
or speaking with just a partner, can be good transitional steps.

[close teaching tip box]

e Ask students to think about who does the jobs at their home. Who takes out the trash, washes
the car, cares for the animals, waters the garden, prepares the dinner, sets the wares on the
table, washes the clothes, etc.

e Ask students to talk about how they help at home. See if there are other jobs at home they
help with that have not been mentioned.

¢ Ask students how they feel when they do a good job helping.

[A head]Reading (pages 18-21)

¢ Give students time to look at the illustrations on pages 18—19.

¢ Ask students if they remember the name of each character in the illustrations, as you point to
each one.

* Choose volunteers to say what is taking place in each of the four pictures shown on pages
18-19.

e Ask students to talk with their partner, and say everything they notice in each of the pictures.
For example, what is Mindy preparing in the kitchen?
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e Point out to the class the illustration with Grandad and Grandma, and discuss what are they
doing, and why. Ask students whether, in their home, the family all eats dinner together at
the same time, and if so, whether this is each day, or on special days. Have students guess
what happens in Mindy’s family.

e Discuss the illustration with the garden. See which children have gardens, and who helps to
tend it. Talk about how Daddy feels to see the bright red tomatoes he has grown.

¢ Discuss the illustration of washing the car. Ask why Tom brings water in a bucket for his
mum.

e Without turning the page, ask the class to predict what will happen next.

e Turn to page 20 and discuss the details shown in the picture, including the beach items
shown. Ask students what Mindy is thinking about, and how they know (thought bubble).
Have students compare what they see in the illustration to their own experiences with going
to the beach.

[A head]Word study
Story words: beach, car, dinner, garden, set
Sight words: everybody, go, help, in, to, wants, wash, who, works

[open teaching tip box]

Teaching tip

Words from the previous unit, and high frequency sight words, will continue to be used in succeeding
stories. Words new to each unit are found on Student’s Book page 80

[close teaching tip box]

e Ask students which words they remember reading in the story for Unit 1. As students
remember, or scan their texts, write the words on the board.

® Check that each of the following words from Unit lare included, as they are used again in
Unit 2: Mummy, Daddy, Grandma, Grandad, Mindy, Tom, table, make, the. Point to these
words on the board, as students read them.

e Have students look through the story on pages 18-20. Write the word d—in n—er on the board,
and pronounce the onset and rime for each syllable. Ask students which picture has
something to do with dinner.

e  Write the word g—ar d—en on the board, have students pronounce it in the same way, and ask
which picture relates to a garden.

[open teaching tip box]
Reading strategy
Thinking of words that look and sound like the target word (especially of the same word family)
is a strong reading strategy for emergent readers.
[close teaching tip box]

e Have students turn to the page about the beach. Ask students to look at the text and find a
word that looks like the sound beach as you say it aloud.

e Have students pronounce the ‘ch’ sound at the end of beach. Ask if they can think of other
words that have a ‘ch’ sound (be careful that they do not confuse ‘sh’ with ‘ch’).

e  Write the two CVC words on the board: c—ar and s—et.
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e Have students say the word car and think of other words that thyme with car (bar, far, jar,
star, tar). Call this the -ar word family.

e Students then say the word set and think of other words that rhyme with set (bet, get, jet, let,
met, net, pet, vet, wet, yet).

e Specifically teach this reading strategy, telling students to ‘think of another word that looks
like it” when they come across something new.

®  Write these new sight words on the board: everybody wants.
Ask what everybody wanted to do in Mindy’s story. Talk about other ideas students have of
things that everybody wants to do. Students copy the words ‘everybody wants to’ and then
draw a picture of their ideas.

¢ Add the following words to the high frequency sight word wall: everybody, to, go, help, in,
want, wash, work.

[B head]Extension

Make cards with the story words, as well as high frequency sight words. Allow students a few of
the verbs, and a few of the other words, and have them work in pairs to create sentences
(multiple copies of some words works best). For example, Everybody wants dinner, or Grandma
wants to go to the garden.

[A head]Workbook A (pages 32—41)

[A head]Page 32: Initial sounds/Forming ‘r’ and ‘n’

e Draw a large example of the letter ‘r’ on the board. Tell the students to watch what you do,
and next to it draw a large example of the letter ‘n’. Ask students what you did to make the
letters different. Help students see that both letters are formed in the same way until the last
step for ‘n’.

e Students trace the letters with a finger, and then write them.

e (all on volunteers to name each picture, and say the corresponding letter.

[A head]Page 33: Forming ‘r’ and ‘n’

¢ Remind students that both letters start with a straight down stroke, starting at the guideline.
Tell them the next line starts below the guideline, but curves up to meet it. Draw guidelines
on the board, and demonstrate each (you might say, Straight down, then up, curve around ...
and for the ‘n’, all the way down. Students choose ‘t’ or ‘n’ to complete the sentences.

[open teaching tip box]

Teaching tip

Continue observing how students are holding their pencils, correcting as needed, if they form
their letters from the top down.

[close teaching tip box]

[A head]Page 34: Initial sounds/Forming ‘f” and ‘m’

® Have students locate where the letter ‘f” begins, and trace it with a finger, than a pencil.
Students then trace the letter ‘m’ with a finger, and notice how many moves it takes. Call on
volunteers to name the pictures that start with the letter ‘f”, and then the letter ‘m’.
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Have students colour the words that start with ‘f” one colour, and the words that start with
‘m’ another colour.

[A head]Page 35: Forming ‘f” and ‘m’

Students will need to notice that the letter ‘f” starts below the guideline, goes up to meet it,
and then has a straight back. To emphasise that the cross for the ‘f” is halfway, hold up a
metre stick or a broom vertically. Hold it near the top, and ask if your hand is halfway on the
stick. Then hold it near the bottom and ask if that is halfway. Ask a student to come up and
demonstrate halfway. Tell students to make sure their cross for the ‘f” is also halfway.
Between two guidelines, draw several letter ‘m’s on the board, some with a hump higher than
its pair. Ask students to identify what is wrong with some of the ‘m’s. Help students notice
that both humps are to be the same. As students complete the worksheet, observe and correct
if they do not start at the top to write each letter.

[A head]Page 36: Initial letters ‘n’, ‘r’, ‘f’, ‘m’ (possible assessment)

[open teaching tip box]

Teaching tip

We want to emphasise often that what we read is supposed to make sense. This is a key concept
for early readers.

[close teaching tip box]

Exercise 1: Have students tell their partner what each picture in the first row represents. The
other partner than names the pictures in the second row.

Exercise 2: Patterns are to be drawn slowly, with care.

Exercise 3: Read the following for the class: The fan has a big rose, The fing is on my
minger. When students object, ask how they know you are not right (the picture, and it needs
to make sense). Tell students you are sure they will figure out the right way to finish the
sentences as they work on their own.

[A head]Page 37: Initial sounds/Forming ‘j’ and ‘I’

Draw the letters ‘j” and ‘1’ on the board. Ask students to notice the direction of the curve at
the base of each one, and the length of each. Ask what else they notice is different between
the two letters (the dot).

With the students, name each of the pictures. Ask if a jug goes by another name. Ask whether
they would call the container for jam a jar or bottle, and which starts with ‘j°. Check that they
are familiar with jellyfish and discuss where it might be found. Check that they know the
word jacket, and ask what other name it might have (coat), and which starts with ‘j’. Help
students distinguish leg from foot, as it is sometimes called, and ask which starts with ‘I’.
Students then trace ‘j” and ‘I’.

[A head]Page 38: Forming and identifying ‘j’ and ‘I’

As you write the letters ‘" and ‘I’ on the board, say aloud: Straight back, and then the curve,
to help students think through the proper formation of the letters. Have students trace the
letters with a finger, and then write them. For Exercise 1, students will locate and circle the

26



two letters. Help them notice that the ‘j” comes next to the only other letter that also has a
dot.

[A head]Page 39: Initial sounds/Forming ‘t’ and ‘i’

e Write the letters ‘t” and ‘i’ on the board. Ask students to explain what is the same and what is
different about the shape of the letters.

e Students then trace them with a finger, and then a pencil. Tell students we first form the
letter, and then dot the ‘i’ or cross the ‘t’. With a partner, have students name the pictures.
Point out the iguana, if it is unfamiliar, and ask who has seen one.

[A head]Page 40: Forming and identifying ‘t’ and ‘i’

e Ask students who has the letter ‘1’ in his or her first name. Ask who has a ‘t’, and who has
both. Point out that these are very common letters, and we want to write them well.

® Students then work on their own to find the ‘i’ and ‘t’ in the alphabet, and practise writing
the letters. Check that students start at the top and draw a straight, short back, and that the
letters are complete.

[A head|Page 41: Initial letters ‘t’, ‘i’, ¢j°, ‘I’ (possible assessment)

e Exercise 1: Tell students they will colour the matching letter.

e Exercise 2: Go across the row and name each picture aloud along with the students.

e Exercise 3: Say Put the lug on lug on the jable, Put the times jn the bag and ask students if
you got it right. Tell them not to say it aloud, but to make it right when they complete their
page. Students then work on their own.

[B head]Extension: IT

There are a number of free activity pages on the Internet where students can play games to build
word identification, sound skill, and rhyme. One site is:
http://www.sesameworkshop.org/sesamestreet/

A single computer (or laptop) can sometimes be connected to a television for the whole class to
take part or watch.

Workbook answers

Page 32: Check students’ tracing. Rat, ring, rabbit, rake, nine, net, nurse, needle.
Page 33: Check students’ directionality and letter formation as they work.
Page 34: Check tracings. Fan, feather, fence, fish, monkey, man, mop, moon.
Page 35: Check students’ directionality and letter formation as they work.
Page 36 Exercise 1: Row I-n, r, my;n Row2-m,f,r,f

Exercise 2: Check pattern.

Exercise 3: m,n 1, f

Page 37: Jug, jar (jam, jelly), jacket, jellyfish, leg, lemon (lime), lion, lamp.
Page 38: Check students’ directionality and letter formation as they work.
Page 39: Check tracings. Tail, tap, ten, tiger, iguana, insect, ink.

Page 40: Check students’ directionality and letter formation as they work.
Page 41 Exercise 1: Check for ‘t’ and ‘j’.

Exercise 2: First row — [, [ (lime), t Second row —t, j, i

Exercise 3: jug, table limes, in
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[B head]Assessment
Workbook A pages 33, 35, 36, 41

[U/H] Unit 2, Part 2

[open outcomes box]

Outcomes

By the end of Unit 2, Part 2, students should be able to:
(Student’s Book pages 18-21)

discuss personal experiences

read predictable non-fiction text
recall story details

practise reading sight words
answer questions about characters

(Workbook A pages 42-52)

3 2 [ 3 2 3 2 [ [

identify sounds and write initial letters ‘h’, ‘t’, ‘I, ‘r’, ‘u’, ‘v’, ‘w’, ‘x’, ‘y’, ‘z
write numerals 1-5

write pictures/letters ‘a’—‘1’

write simple plurals

copy words for pictures

[close outcomes box]

[A head]Student’s Book: Helping (pages 18-21)

[A head]Speaking and Listening

Ask students who did some kind of helping at home since the class read Mindy’s story. Give
several students the opportunity to talk about what they did, how they did it, how they felt
afterwards, etc.

Have a class discussion about how students could help (or help more) in the classroom.
Encourage students to suggest tasks they think they could do. Make a class plan to list
helping tasks, and who will do each one (you might rotate table groups, or choose from an
alphabetical list of names).

[A head]Reading (pages 18-21)
Ask students what the Unit 2 story is about, as they look at the pictures again.
Students then read the story, using one of two approaches:

If they are able, have students read aloud with a partner, one line each. Both partners need to
have their eyes follow the text, and they should work together if they come to a part they
cannot read.

If students are still beginning readers, approach the text as a class. Have all students put a
finger by the first line, and their eyes on the text. Read slowly and softly, as all students read
aloud at the same time.

When the story has been read, turn to particular words in the story.

Students find and touch the words Grandad and Grandma. Ask how they can tell which word
goes with which person.
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e Students find and touch these verbs: makes, sets, works, washes. Point out that ‘wash-es’ is
two syllables, and clap them. Have students clap ‘Mummy washes the car’.

[open teaching tip box]

Teaching tip

The ending on washes may be dropped when students say it aloud. Clapping helps emphasise the
two syllables.

[close teaching tip box]

e Ask students to count how many places they see the word helps on pages 18—19.

¢ Students then find two words beginning with ‘m’, and think of two more.

Redirect student attention to page 20.

e Read the first two lines with the class as students read aloud. Ask what is the same and what
is different in these two lines.

e Ask students to find and read the sight words everybody and wants.

Give students time to look at the illustrations on page 21. Write the word who on the board, say it

aloud and ask students how many times they find it on the page.

e Read number 1 aloud, and ask how we know it is a question. Call on individuals or
partners/table groups to answer.

® Students then work in pairs to ask and answer the remaining questions. If needed, read the
questions 2-5 aloud to clue partners before they begin.

[A head]Word study

Story words: beach, car, dinner, garden, set

Sight words: everybody, go, help, in, to, wants, wash, who, works

e  Work with the sight words want, wash, help and work as they change to 3rd person present
simple tense. Write the words in a row across the board. Under each one, write the
corresponding words: wants, washes, helps or works. Make up sentences with the students
orally, for each pair of words. For example, I want to go to the beach, Mindy wants to go to
the beach. I wash the car, Tom washes the car.

e Underline the ending on each of the four words, and circle the sight word that is contained in
each. Tell students it is the same word, with an ending added. Ask if they can think of any
other endings that could be added to a word (e.g. washing, washed). Write one or two
examples, again circling the sight words, and underlining the endings.

[open teaching tip box]

Teaching tip

It may be challenging for students to think of other word endings. The key idea here is that
students see the sight word within the word, to help them develop decoding skills.

[close teaching tip box]

e On a piece of card held vertically, write at the top -ar family, and below this write: car, bar,
far, jar, star, tar.

¢  On another piece of card, write -ef family and the words: set, bet, get, jet, let, met, net, pet,
vet, wet, yet. Display both of these on a section of wall titled Word families. Read the lists
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with the students as you point to each word. Then call on individual students to come up and
point to words as you say them (e.g. Can you find ‘jar’?)

® Have students work with a partner to make up a silly rhyme for each of these two word
families. Start them off by pointing to the words as you ask, How far is that star? Tell
students silly rhymes are good too, such as, The car is on a bar!

[B head]Extension

Students draw a picture of themselves helping at home. At the bottom of each page, students
copy the sentence starter from the board, I help ... They may choose to use examples as in the
story, or other tasks. Assist students with additional words they may need to complete their
sentence.

[A head]Workbook A (pages 42-52)

[A head]Page 42: Initial sounds and letters, review of ‘h’, ‘t’, ‘I’, r (possible assessment)

e Ask students to say the sound for words beginning with ‘h’, ‘t’, ‘I’ and ‘r’.

e Tell students to work on their own to look at the pictures, and decide which of these four
letters starts the word for the object in the picture. Leave the letters written on the board, and
check as students work that they are using the lower case form for these letters.

[A head]Page 43: Picture dictionary — Writing words for pictures

e Point out to students the upper and lower case form of each letter. Tell them each box is to
have a picture that starts with the letter shown, and that the first few are already there to help
them. They are to trace the words and complete the drawings.

e For gate and the ‘h’ box, they write the words themselves (you might suggest hand as a
simple word for ‘h’). Help students notice the ‘i’ box is not for the doll, but the arrow tells us
it is for the word in. The doll is in the box. Give extra assistance or have students work with
partners for this new activity, if needed.

[open teaching tip box]

Writing strategy

Reading vocabulary moves at a swifter pace than the development of spelling. Students will want
to write words they cannot yet spell, and should be encouraged and helped to do so without
penalty.

[close teaching tip box]

[A head]Page 44: Picture dictionary- writing words and drawing pictures

e Tell students they will be thinking of two things that start with ‘a’, ‘b’ and ‘c’, and drawing
pictures.

e Begin by having students complete the dots for the bat, and writing the word.

¢ Ask how many students can think of something that begins with ‘a’ (without saying it aloud
just yet).

¢ Students think of words and draw pictures on their own, and seek help from a partner if
needed when writing the words. At the end of the session, allow students time to share their
results with the rest of the class.
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[A head]Page 45: Writing numerals 1-5

Ask students to notice the arrows for 1-5 written in Exercise 1. Ask where we begin when
we write letters (at the top), and where the arrows show us to begin the numbers.

Write each number on the board, telling students what you are doing as you write each one
(note: the tag at the top of numeral 1 is not used everywhere). Call individual students to the
board to follow your example.

Students then trace the shapes and write the numbers.

[A head]Page 46: Writing numerals 1-5, writing plurals with -s

Exercise 1: Plurals: In one hand, hold up one book, and in the other hand, two books. Ask
students what is in each hand. Help them notice that they added an ‘-s’ for two books. Tell
students when we have more than one we add the sound of ‘-s’ to the word.

In the Workbook, have students point to one cat as you say it, and then two cats. Ask who
notices the ‘-s’ that is on the end of cat. Then have students look for other words with *-s’
added to the end. With the class, read all of Exercise 1 aloud (e.g. one cat, two cats), giving
students time to count each time. Students then write the answers.

[open teaching tip box]

Teaching tip

If students are not yet reading the words for numerals, spend time first building skill for one to
five.

[close teaching tip box]

Exercise 2: You may need to reinforce the idea that students are to do two actions for each
picture, connecting it to the word as well as the numeral.

[A head]Page 47: Plurals

Ask students how we know the word means more than one. Remind them of one cat, two
cats if needed. Tell students we have some pictures of one, and some pictures that show two.
They are to find the words that match. (If needed, provide extra practice first on the board.)
Read the list of words aloud with the class before they begin Exercise 1. In Exercise 2, read
just the first example aloud, and ask if they understand what to do next. Students then
complete the exercises on their own.

[A head]Page 48: Initial sounds/Forming ‘u’ and ‘v’

Students trace with a finger the letters ‘u’ and ‘v’. Ask if they notice what is different about
the two (the sharp point of letter ‘v’). Let students know that they must make their ‘v’ have a
sharp point as well, or it will be confused with ‘u’.

Say aloud the ‘u” words. Point out the boy is under the table, and going up the steps. Ask
what kind of mountain sends things from its top, introducing the word volcano. Ask if they
know about any volcanoes (e.g. in Montserrat). Have students say aloud the words for all of
the pictures and then trace the letters.

[A head]Page 49: Forming and identifying ‘u’ and ‘v’
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e Askif any students have a ‘u’ or ‘v’ in their name. Call on these students or volunteers to
demonstrate how to form a letter ‘u’ and a letter ‘v’. See who recalls the important difference
between ‘u’ and ‘v’. Students then carefully form the letters.

[A head]Page 50: Initial sounds/Forming ‘w’ and ‘x’, ‘y’, ‘z’

o 3 9 [3 9 [

e Ask students where we find ‘w’, ‘x’, ‘y’, ‘z’ in the alphabet. Show that there are several
words with ‘w’, but fewer with ‘x’, ‘y’, ‘z’.

¢ Demonstrate the formation of each of the letters on the board. Point out that ‘w’ looks like
two letter ‘v’s. Volunteers practise on the board for each letter, then have students name each
picture.

[A head]Page 51: Forming and identifying ‘w’ and ‘x’, ‘y’, ‘z’

e Review the formation of each letter, pointing out that each letter starts at the top. Help
students notice the sharp turns on letter ‘z’, the midway point where ‘x’ crosses, and the tail
direction on letter ‘y’. Students then practise on their own.

[A head]Page 52: Initial letters ‘w’, ‘x’, ‘y’, ‘z’ (possible assessment)
e Preview the page with the students, telling them that they will be using the letters ‘w’, ‘x’,

y’, ‘2’ in the first part. In the second part they are to copy the word they need from Exercise
1. (Make sure it is clear that they are not just writing the initial letter.)

[B head]Extension

Make a picture dictionary. Take seven sheets of paper, folded and stapled halfway. Inside, there
is room for students to write one letter of the alphabet on each facing page. Students practise
forming each letter in one or two rows per page, and draw pictures to match. Students decorate
the cover; write the title and add their name.

Workbook answers

Page 42: hat, tiger, rabbit, hand, lime, ten, horse, ring, lock, television, house, rat
Page 43: duck, egg, fish, gate, ‘h’ answers will vary, in. Check pictures.

Page 44: Check pictures and words. Write correct spelling next to any misspelled words, without
taking off marks (see note above re spelling development).

Page 45 Exercise 1: Check directionality and number formation.

Exercise 2: 4, 2, 3, 5

Page 46 Exercise 1: Check students’ work.

Exercise 2: Check connecting lines.

Page 47 Exercise 1: Check connecting lines.

Exercise 2: books, frogs, bees, balls

Page 48: Check students’ directionality. Listen to them say the words.

Page 49: Check students’ directionality and letter formation as they work.

Page 50: Check students’ directionality and letter formation as they work.

Page 51: Check students’ directionality and letter formation as they work.

Page 52 Exercise 1: zebra, window, Zip, x-ray, yoyo, water

Exercise 2: zebra, window, yoyo

[B head]Assessment
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Workbook A pages 42, 52
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[new page]
[U/H] Unit 3, Part 1

[open outcomes box]

Outcomes

By the end of Unit 3, Part 1, students should be able to:
(Student’s Book pages 22-24)

e discuss personal experiences

read predictable text, poem

locate rhyming words, lines

practise reading sight words

answer questions orally about a story/poem
(Workbook A pages 53-61)

predict what happens next from pictures
work with prepositions

use words for colours

use onset and rthyme ‘-at’, ‘-ot’, ‘-ip’

[close outcomes box]

[A head]Student’s Book: I Have a Little Brother ... (pages 22-25)
[A head|Speaking and listening

[open teaching tip box]

Teaching tip

The predictable text in rhyming poems is especially helpful to beginning readers. If you can,
collect books of simple rhymes for students to look at on their own.

[close teaching tip box]

® Ask students who has younger brothers or sisters. Call on several individual students to each
say two things about one of their younger siblings (e.g. He likes to swim and he likes to
pretend to be a monster.)

® Ask students without younger siblings whether they would like to have one, and to tell the
class why they say so.

e [f you (the teacher) have a younger brother or sister, tell the class an anecdote from your own
childhood about you and your sibling.

e Tell students that the story they will share today is about a family with four children. Ask the
students to listen carefully and decide what they hear in the story is similar to their own
brothers and sisters, and what is different.

[A head]Reading (pages 22-24)
e Students will want to look first at the illustrations, as they are colourful and interesting. Give
students several minutes to look at each illustration, discussing what they see with a partner.
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e Tell students you notice something funny on page 23. Give them time to guess what it is.
Suggest they look at the bear and the girl with the ice cream. Ask what they notice. (The bear
has an ice cream cone too. It has a cloth bib to stay clean, while the girl is messy.)

e Ask students what other details they notice in the pictures, and give time for several
responses.

e Explain that this story is in the form of a poem, and that this is a kind of poem where some
words rhyme.

® Read the poem slowly, while students listen. Ask if they like the poem, and call on a few
students to explain why. Read the poem one more time, asking students to listen for the
rhyming words.

e Tell students to put a finger on the first line of the story. Read it to them and have them
repeat it. Have them move their finger down to the next line, and repeat after you as you read
that line. Follow the same pattern to the end of the story. (See Reading strategy box below.)

¢ Guide students to notice that the first two lines of the poem start are almost the same in each
verse.

e Ask what two words rhyme on page 22. Ask what lines these two words are in (2 and 4). Ask
about rhyming words on page 23, and what lines they are in, and again with page 24. Tell
students that poems often have the rhyming words in lines 2 and 4.

[open teaching tip box]

Reading strategy

Pointing to the line, rather than the word, is strongly recommended. Research shows that our
brains process several words at once as we read. Focussing word by word could slow down
natural reading development.

[close teaching tip box]

[B head]Extension

Have students fold a paper into fourths (or divide a page in an exercise book by drawing two
lines). Students draw one sibling in each box, and write ‘brother’ or ‘sister’. Students with fewer
siblings can draw another family member and label it, and students with more than four siblings
can choose which to draw. The point of the exercise is for students to include some detail about
each person.

[A head]Word study
Story words: bed, brother, dirty, face, name, sister
Sight words: eat, have, her, his, I, like, little, (won’t)

e Students use their Student’s Book pages 22-24. Ask them to find the word brother used three
times in the story (title, page 22 and page 24), and point each out to their partner. They then
find the word little used four times (title, pages 22, 23, 24). Ask students to count how many
times they see sister. Students then look for and point to the word name (pages 22, 23, 24).

e  Write the word dir-ty on the board. Have students say the word sir. Tell them to then say the
first part of this word, ‘dir’ (links to a familiar word). Students then say both syllables aloud.
Have them count how many times they can find it in the story (twice, page 23).

e Write these sentence starters on the board:

I have a brother, and his name is ___. [ have a sister, and her name is ___.
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¢ Students will choose either sentence to write out and complete. (Students without a
brother/sister can pretend.)

[open teaching tip box]

Teaching tip

Remember that differentiating learning is the term used to describe the variations in the lesson
you make in order to address the needs of varied learners.

[close teaching tip box]

Advanced students can try adding an additional line, matching a rhyming word to the name
of their brother or sister (working orally at first with a similar partner).

[A head]Workbook A (pages 53-61)

[A head]Page 53: Predicting

Ask students what will probably happen next if the whistle on the teakettle blows. After they
predict the next action, give other examples from their own experience. Tell students that
what they are doing is called predicting. They use common sense and their own ideas to
decide what will probably happen next.

Introduce the exercise, where students choose the next action based on the picture on the left.
Students work on their own, and then colour the pictures. When they are finished, discuss
how they made their choices, particularly in number 3.

[A head]Page 54: Prepositions in, on, under

Write on and in on the board, one above the other. Students have used these already, so have
them read the words. Line up the first two letters of un der below these words, to make the
on, in, un pattern obvious. Call for three volunteers to demonstrate the three words (e.g.
putting a hand in a box). Read the poem on page 54, or ask a child to volunteer to do so. Tell
students that all of the pictures are about Ted. Students choose and write the appropriate
prepositions.

[A head]Page 55: Colour words

If students are already familiar with these words, use the exercise as a review. If writing
colour words is new, spend some time first talking about the four colours red, blue, yellow
and green.

Identify objects in the classroom and write on the board the colour and the name (e.g. red
bookbag). Students then name the pictures on page 55 (choose a local red fruit or vegetable).
Tell students that they are going to have different answers, since everyone likes different
colours.

Exercise 2: Offer help with the spelling of words that are as yet too difficult for students.

[A head]Page 56: Medial vowels ‘a’, ‘e’, ‘0’

As students say aloud the word for each of the pictures, ask them to listen to the sounds in the
words. Say aloud ‘p’, ‘n’, ‘pn’.
Tell the class that something is missing, it does not sound right. Guide them to saying that the

(] [P 13

‘e’ is needed. Point out the letters ‘a’, ‘e’, ‘o’ at the top of the page and say the short sound of
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each with the class. Explain that all of the words will need one of these vowels, and that
students can experiment to see what sounds right (e.g. ‘h-a-n’, ‘h-e-n’, ‘h-o-n’).

[A head]Page 57: Telling a story from pictures

[open teaching tip box]

Teaching tip

Comprehension skills at this stage are often assessed orally. You can hear students’ ideas during
story retelling, and determine their level of understanding.

[close teaching tip box]

Method 1: Use this page for individual assessment. Meet with students one-on-one. Have the
student look first at the pictures for a few moments. Then ask the student to tell you the story,
as you make notes (sequence, details, reasonable responses, etc). Ask a few questions, such
as whose idea it was, or what the man might be saying.

Method 2: Students tell the story with a partner, alternating boxes. They add additional
details when they are done, and discuss the pictures and what they think about them. After all
partners are finished, choose two to present to the class, encouraging the audience to add
additional ideas at the end.

[A head]Page 58: Word family ¢-at’ (possible benchmark assessment)

Tell students today they will make words with the ‘-at’ family. Show the puzzle piece,
stating, The ‘c’ and ‘-at’, fit together to make ‘cat’. Write board examples: ‘s-at’, and ‘f-at’,
‘th-at’, with students saying each aloud. Tell the class that the words they make in Exercise 1
will help them finish the sentences in Exercise 2. Students then work on their own to
complete the exercises.

When everyone has completed and then reviewed the page, add the ‘-at’ family to the word
family wall display. Take a piece of card held vertically, write at the top -at family, and
below this write at, bat, cat, fat, flat, hat, mat, pat, rat, sat, that.

[A head]Page 59: Word family ‘-ot’

Ask a volunteer to explain the puzzle pieces at the top of the page. Ask what this word family
will be called (‘-ot”). Make three similar puzzle pieces on the board with these examples: ‘g-
ot’, ‘l1-ot’, ‘sp-ot’. Students work alone or with a partner and complete the exercise. After
students have completed and reviewed the page, add the -of family to the word family
display, with these words: cot, dot, got, hot, lot, not, pot, spot, forgot.

[A head]Page 60: Sight vocabulary

Write the words have, some, said on the board. Bring one student to the front to role play
asking a question that begins Can I have some ___ (the student chooses what word to add).
Repeat the same words back to the class, adding said (e.g. “Can I have some ___,” said ___
.) Have several students role play asking the question, and the class repeating with the word
said and that child’s name. Point to the three sight words as students say them during each
role play.
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¢ Students then turn to page 60 and match the words by drawing lines in Exercise 1. In
Exercise 2 they must read the questions, using the pictures to help them predict any words
they do not know, and then they write the missing words.

[A head]Page 61: Rhyming with ‘-in’ and ‘-ip’

¢ Students will be forming words for the ‘-in” and ‘-ip’ word families, and may use the
alphabet above each section to help them make words. The answers are in bold type in each
alphabet, so students have that resource, but teachers need to be watchful that students do not
rely on it to the extent that they put letters together without thought for the words they are
making.

e After students complete the exercises individually or in pairs, talk about each word with
students, and make up rhymes. For example, The pin and the tin went in the bin. Words that
particularly might need to be connected to a real situation or object are din, hip and nip.

e After the exercise, add two new word families to the wall display:

-ip family = chip, clip, drip, flip, hip, lip, nip, rip, sip, ship, slip, skip, tip, trip, zip

-in famil = bin, chin, fin, grin, in, pin, skin, spin, thin, tin, win, begin

[B head]Extension

Make spiders with a word family rime in the centre, and the legs going out to first letters (onsets)
that will make words. Students make their own spiders, then add colour or other details to
decorate them.

IT: Word family lists are on many websites. One helpful example is:
http://teachers.santee.k12.ca.us/Carl/word_way.htm#word%20family%?20database

Workbook answers

Page 53: 1 picture 1 2 picture 2 3 picture 2 4 picture 1

Page 54: on; under, under; on, in

Page 55 Exercise 1: Match — yellow sun, green leaf, red fruit, blue sea.
Exercise 2: Answers will vary.

Exercise 3: Answers will vary.

Page 56: pen, hen, rat, box, bed, hat, pan, bell

Page 57: Listen to students tell the story.

Page 58 Exercise 1: cat, bat, rat, hat, mat

Exercise 2: cat, hat, cat, bat

Page 59 Exercise 1: hot, cot, dot, pot, not

Exercise 2: pot, hot; not

Page 60 Exercise 1: Check lines connecting pairs of words.

Exercise 2: have, said, some

Page 61: Order may vary.

Exercise 1: bin, din, fin, pin, tin, win

Exercise 2: hip, lip, nip, sip, tip, zip (accept other words ending in ‘-in’ or *-ip’)

[B head]Assessment
Workbook A pages 57-58
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[U/H] Unit 3, Part 2

[open outcomes box]

Outcomes

By the end of Unit 3, Part 2, students should be able to:
(Student’s Book pages 22-25)

discuss personal experiences

read predictable rhyming text

recall story characters

practice reading sight words

answer questions with true or not true, supporting answers from the text

(Workbook A pages 62-69)

identify sounds and write initial letters
create words for word families ‘-ap’, ‘-op’
recognise environmental print

add medial vowels

match words

write sight words

[close outcomes box]

[A head]Student’s Book: I Have a Little Brother ... (pages 22-25)

[A head] Speaking and listening

Students discuss with a partner the details they remember from the rhyming story read earlier
(without looking back in the text).

Ask the class as a whole to tell some of the details they discussed with their partners.

After several students have responded, encourage additional memories by prompting,
Anything else?

[A head] Reading (pages 22-25)

Once again, have students point to the first line of the story. Read it aloud and have the class
repeat the line. Have students move their fingers before you read the next line, and they
repeat. Complete the first verse in this way.

For the second verse, read just the first line, and then pause. Encourage students to try to
continue reading it on their own. Then read it aloud with them.

At the third verse, just read I have and encourage the class to continue to read the verse on
their own.

Have partners take turns reading. Alternate verses and read it through twice (ensures all
students read all verses).

Before using the questions on page 25, build the concept of true/not true. Ask students to look at
the window. Say, The window is shut. Is that true or not true? From their responses, you will
notice whether students will need extra practice with the idea. Say some silly statements, asking
true or not true? (e.g. The sun comes up in the evening. Oranges are blue.) Then vary it slightly,
so the response is yes or no, e.g. Spiders have four legs, is this true?
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Have students turn to page 25. Read the example aloud, telling the students to imagine that
they are the person in the poem. Ask, Is this true? Help students learn to respond yes if it is
true, and no if it is not true.

Guide students to find the place in the story that proves the answer (page 23), and point to it
with a finger. Check student responses. Tell students that they are going to be proving their
answers this way for each of the questions.

[open teaching tip box]

Teaching tip

Finding the place in the story to back up the answer each time helps students build fundamental
comprehension skills.

[close teaching tip box]

Read the first question aloud. Ask students to answer yes or no, to say if it is true. Students
then find the spot in the story and point to it. Check that all students have found the correct
spot.

Follow the same pattern in the next three questions.

Have students name the three characters in Exercise 2. Ask the class to tell you what we
know about each character. Then have students turn to a partner and say what they think the
first character might be saying. Do the same for the other characters. Tell students that we are
just guessing, and as long as the answers make sense, they will be right. Call on several
volunteers to say their ideas to the class.

[A head]Word study
Story words: bed, brother, dirty, face, name, sister
Sight words: eat, have, her, his, I, like, little, (won’t)

[open teaching tip box]

Teaching tip: sight words

Practise with students each day. Point to several sight words on the wall display and ask
individuals or groups to read each one aloud. Notice which students are challenged by this
activity, and provide them extra practice time (e.g. using flash cards).

[close teaching tip box]

Write the sight words on the board in a column on one side (also add them to the sight word
display). Have students read them aloud.

Write several sentences on the board using the sight words. Examples include: Can I eat his
cake? I like to eat little buns. She won’t eat her rice. Do you like his hat? I like her little dog.
Do you have a dog?

Erase the one sight word from each sentence. Call on students to come to the board to add the
missing words. Then erase different sight words from each sentence, and again have students
come to complete the sentences.

Students practise making up a sentence of their own with the words, saying it to a partner.
Students then write one to three sentences, depending on ability.

[B head]Extension
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Remedial practice for slower learners: Use plain index cards or cut strips of card (approximately
7 x 12cm/ 3 x 5in). Write a sight word on each card, providing a set of all words for each student.
Play games with the cards: e.g. holding up cards one by one, putting successful words in one
pile, or, creating sentences with several cards, working with a partner. Students gain a point for
each word they are able to read, or each successful sentence (points redeemable for a reward).

[A head]Workbook A (pages 62—69)
[A head]Page 62: Medial vowels (possible assessment)

[close teaching tip box]

Reading strategy

Reinforce to students that trying out different sounds to make words is the smart approach, as
long as their final choices make sense.

[close teaching tip box]

e Tell students that they are going to make words to match the pictures, and that all of the
words are missing a vowel. Have students say the vowels aloud (write on the board if
needed).

e  Warm up with an example: b __ n (add a little picture of a bun, telling students what it is).

e Have the class sound out each of the vowels in the medial spot (ban, ben, bin, bon, bun), and
then choose which makes sense with the picture.

Note: Point out the arrow showing the lid for the pot.

e Students then work on their own.

[A head]Page 63: Matching words

e Write the words bin, pin and bun on the board. To the left of these write the word bun and
underline it (or write in a different colour). Ask students how they will know which word
matches the word bun (answers should include both the sound of the word and the shape of
the letters).

e Write the word /id on the left, and the words led, lid and did to the right. Ask a student to
volunteer to come and choose the matching word, and then explain why he/she knew it was
right.

e Students complete the page independently.

[A head]Page 64: Matching words

® Do several examples of longer matching words on the board. Start with who on the left, and
why, what and who to the right. Then include several examples where the words do not have
the same number of letters.

¢ Encourage students to say the word on the left aloud, and then to look for words that match
in sound and shape.
* You may wish to have students complete page 64 with a partner.

[A head]Page 65: Using sight vocabulary in cloze exercise
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[open teaching tip box]

Teaching tip

A cloze activity is one where words are missing in several sentences. One advantage of the
approach is that it requires students to use context when choosing which words would make
sense, as they fill the blanks.

[close teaching tip box]

e Point to individual sight words on the word wall/sight word list, and have students say each
one aloud. Practice with the words she, he, is, has, the and wants.

* As a warm-up exercise, on the board write the words He, is, the, and the sentences: Tim ___
a boy. ___is little. He wants ___toy. Read the sentences as is. Guide students to make
choices about which word fits each sentence.

e Students then work with a partner to complete page 65.

[A head]Page 66: Environmental print

e Talk with students about the writing they see in their daily life. This writing includes signs,
posters or announcements, advertisements, prices, instructions, etc. Ask for as many
examples as they can see or remember. Ask students what signs they remember seeing on
doors (entrance, exit, push, pull, boys, girls, etc.).

e Students work with a partner, and first discuss each of the pictures — where it might be, what
the box for writing might say. Then partners read the text in the left side column, and make
choices about where each belongs. Finally, they complete Exercise 2.

[A head]Page 67: Word families ‘-ap’

e Review several of the word families practised already (e.g. ‘-at’, ‘-ot’). Write the rime ‘-ap’
on the board and ask students to say it. Suggest a few onsets/ beginning sounds, that would
fit and make words: cl-ap, g-ap. Have students say aloud each word they can make by
combining the onsets and rime in Exercise 1. Students then work quietly on their own to
write the words, and use some of them in Exercise 2.

e  When all students are done, have them read Exercise 2 aloud.

[A head]Page 68: Word families ‘-op’ (possible assessment)

e Review several word families the children have practised. Write the rime ‘-op’ on the board
and ask students to say its sound, and then to suggest words that might be formed (e.g. cop,
chop, crop, drop, flop, hop, mop, pop, shop, stop, top).

e Students then work on their own to complete the Workbook page.

[A head]Page 69: Initial sounds — Revision (possible assessment)

¢ Encourage students by discussing all the varied words they have learned to read and to make,
through putting together word families and different initial sounds. Tell them that today they
are only going to write the first sound of the words for several different pictures. (First
review pages 28, 36 and 42, if needed.)

e Students then work on their own to write the initial sounds.

[B head]Extension
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Take students on an environmental print walking field trip. As students walk in pairs, ask them to
count how many signs they see in the area in and around the school, and the purpose of each
sign. After returning to the classroom, allow students to draw what they saw on the board (or on
paper). Initiate a class discussion about the signs they saw. Other forms of text in their immediate
surroundings should also be included (e.g. a company name on a telephone pole).

Workbook answers

Page 62: mat, bed, pig, bag, dog, lid, hat, cup, sun, man

Page 63: peg, man, ten, big, hum, dot, pin, hat

Page 64: and; this; are; there; on; said; baby

Page 65 Exercise 1: is, She, a

Exercise 2: dog, has, It

Exercise 3: the, is, He

Page 66 Exercise 1: stop — 3rd picture  open — Ist picture danger — 5th picture Class rules
— 2nd picture  $2 each — 4th picture

Exercise 2: push, pull

Page 67 Exercise 1: cap, tap, lap, map, nap, rap

Exercise 2: nap, lap cap, map

Page 68 Exercise 1: hop, mop, top

Exercise 2: hop, top

Exercise 3: Answers will vary.

Page 69: Ist row: r (or hop), f, a, s 2nd row: I, v (or truck), z, b 3rd row: ¢, m, k, e 4th row:
u, o, i (orlizard), d Sthrow: w, g, q (or lady), h  6th row: p, j (or pitcher), t, n (Note: if used
for assessment, check with students and ask what word they were thinking when they wrote an
answer different from the expected response. Some possibilities are shown in brackets.

[B head]Assessment
Workbook A: page 62, pages 68—69
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[new page]
[U/H] Unit 4, Part 1

[open outcomes box]

Outcomes

By the end of Unit 4, Part 1, students should be able to:
(Student’s Book pages 26—40)

e discuss emotions in characters
identify a story moral

identify sentence markers

answer questions about a story
predict story steps/outcomes
(Workbook A pages 70-77)

® recognise sight words

e form capital letters

* match capital and lower case letters
[ ]

[

decide what is ‘real’
form words with ‘-et’
[close outcomes box]

[A head]Student’s Book: Anansi and Turtle (pages 26—40)
[A head] Speaking and listening (pages 26-27)

[open teaching tip box]

Resource fact:

Folktales about Anansi started in West Africa, in Ghana, and from there spread to the West
Indies. In the oral tradition of storytelling, Anansi is a trickster, and his cunning often ends him
in trouble.

[close teaching tip box]

¢ @Give students several minutes to look at the details in the illustration. Ask what they notice:
Do they recognise Anansi? Why does he have eight arms?

® Ask students to point out other details they see in the picture. What is on Anansi’s table?
Who is the other character? Where does the story take place? Point to the words for these
answers.

e Tell the class that Anansi is a spider, and that there are many stories told about him. Explain
that stories about Anansi were told to their great, great, great, great grandparents, and
continue today.

e Ask students to tell the class of any Anansi stories they might have heard.

¢ Students predict what this Anansi story is about.

[A head]Reading (pages 28-35, first half of the story)
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Students point to and read the title of the story.

Method 1: for classes with advanced readers:

Choose two volunteers to read pages 28 and 29 aloud, as the rest of the class follows in the
text. Pause and predict: Ask students what how they think Anansi might answer.

Choose two volunteers to read pages 30 and 31 aloud, while others read silently. Ask the
class if they are surprised by Anansi’s answer. Have students predict what will happen next.
Choose two volunteers to read pages 32 and 33 aloud, while others read silently. Ask the
class why Anansi wanted Turtle to wash his hands. Then ask where Turtle is on page 33, and
whether he can see what Anansi is doing. Students predict what will happen next.

Students look at the picture on page 34, and discuss what Anansi is doing.

Choose two volunteers to read pages 34 and 35 aloud, while others read silently.

Method 2: for classes without advanced readers:

Students point to each line in the text, as the teacher reads it aloud. The teacher reads each
sentence slowly, and pauses before one (or two) of the sight words in each sentence, giving
students the chance to read these words aloud. The focus remains on story content, yet
encourages students to keep their eyes on the text as they hear the words aloud. Pausing for
sight words gives them success and practise reading these words, even as it keeps attention
focused on the meaning of each sentence.

The story has a natural break at this point. If the class is fairly skilled at reading, you may
wish to continue with the second half (pages 36—40). If it is not, you may choose to stop the
story at this point, coming back to it at another time.

Students discuss what Anansi and Turtle are doing in the illustrations on pages 36-37. Use
the questions in the ‘Before Reading’ box on page 37 as prompts.

Continue reading pages 36 and 37 aloud.

Have students predict what will happen next.

Students look at the illustrations on pages 38—39, and guess what Anansi and Turtle are
feeling. Volunteers than read aloud.

Have students say what happens on page 40, from the pictures. Ask why Turtle has tears
flying around his head, and why Anansi is making fists. Have students name the emotions.
Read page 40 together.

Ask students if they were surprised by how the story ended. Discuss Anansi and Turtle, and
whether or not the ending was fair. Ask students to say if they liked the story, and why.

[B head]Extension

Find out from parents or fellow teachers if there is a parent or family member who is skilled at
telling stories. Invite that individual to come to the class. Make the occasion festive, with special
room preparations and refreshments, perhaps inviting a few additional guests. Ask the storyteller
to tell two or three stories, and then spend a few moments answering questions from the students.
Afterwards, send cards of appreciation to the storyteller and event helpers.

[A head]Word study

Story words: angry, day, hands, home, river, yams, Anansi, Turtle

Sight words: all, ask, at, can, come, laugh, look, me, my, not, of, said, some, them, to, was, went,
where, with, yes, your
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e Write all of the sight words above on the board. Then point to each one and ask how many
students can read it. Circle the words that are already familiar to the majority of students, and
praise the class for already knowing these new words. Add the circled words to the sight
word wall/displayed list.

¢ From the remaining words, each day write two or three on one side of the board, leaving
them displayed until they become familiar. Take several opportunities each day to turn to the
word for students to practise reading it. When each word becomes well known, move it to the
sight word wall.

e Remember that sight words are intended for word recognition (i.e. reading), and not for
spelling at this stage. Encourage students to learn these words well (possibly sending home a
list for extra practice).

[A head]Workbook A (pages 70-77)

[A head]Page 70: Rhyming with word family ‘-et’

e Write the rime ‘-et’ on the board, and ask students if they can think of some sounds for this
word family. Prompt with some of examples, if necessary to start them off (bet, get, let, jet,
met, pet, net, set, vet, wet, yet, forget).

* Next, take several of these words and ask students to tell you an example for each one (e.g. a
dog is a pet, a jet is a kind of aeroplane).

[open teaching tip box]

Teaching tip

Having students give real life examples for words they form is very important. It helps build the
understanding that words are not just random sounds, but rather signs that represent thoughts,
actions or objects in language.

[close teaching tip box]

¢ Erase the words from the board, and then read through the instructions for Exercises 1-3 with
the students (the level of difficulty has now increased). Students then work on their own, or
with partners.

[A head]Page 71: Capital letters A—F

e Draw a few capital letters on the board, next to the same letters in lower case. Ask volunteers
to tell you which are capital letters.

¢ Ask students when we might need a capital letter, encouraging several responses (prompt
beyond their own names and initials, by asking, Will the name of our town need a capital
letter? Our school? Demonstrate the correct form for writing A—F, adding arrows to the
board examples, and stressing the need to start at the top each time. Have several students
demonstrate on the board, while others students watch and guide.

e Students then complete page 71, adding their own full name to the bottom. Observe students,
correcting hand position and form, as needed.

[A head]Page 72: Capital letters G-L
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Continue work with capital letters, by writing G-L on the board, adding arrows to each one,
as before. Help students notice that the capital G starts slightly down, then goes up and
around, and that the capital K has a straight back, and a second line that touches it at the
halfway point. Similarly, have students state where the cross line hits the two uprights in
capital H.

Have several students practice on the board, before students complete the page.

[A head]Page 73: Capital letters M-S

Write the capital letters M—S on the board, adding appropriate arrows. Ask students what is
the same and what is different between letters O and Q, and between P and R. Point out that
O and Q start a little bit below, and go up and around, just as G did.

Have several students practise M and N on the board, guiding the class to start at the top, and
again with letter S (common error is to start at the base for these). Students then trace the
letters in the Workbook, and continue writing to the end of each line, striving for their best
form.

[A head]Page 74: Capital letters 7-Z

Write the capital letters 7-Z on the board, with arrows. Note that the model shown has the
cross for the T drawn first, with the downstroke coming out of the centre (use the method
common in your area).

Ask students to explain what is different between letters U and V, and between V and W.
Point out that capital Y is tall, with its side stroke coming down to halfway, and compare to
the lower case y. Note the capital Y at the top of the page and the Y below vary (use the
method common in your area).

Ask students to compare the X and x at the top of the page, and the Z and z, and say how they
will know which is the capital (cements the idea of the necessary height).

After practising several of these letters on the board, have students work on their own.

[A head]Page 75: Matching capital/lower case letters (possible assessment)

Review with students the basic points for forming capital letters, from previous Workbook
pages. Ask questions about different letters to both refresh their memories and ascertain
whether any additional practice is needed.

Talk through the instructions for the two exercises, to ensure all students know what to do.
Students then complete the work on their own, as you observe and offer additional
suggestions to individuals. Observe and make notes for future follow-up regarding students’
pencil position and where they start each letter.

[A head]Page 76: Practice with specific capital letters

Ask students to point out which capital letters look almost the same as their lower case
counterparts (C, I, J, K, O, P, S, U, V, W, X, Y, Z). Tell students that they will now practise
with the capital letters that look different.

Ask a few volunteers to name which letters look different as capital letters (A, B, D, E, F, G,
H, M, N, Q, R, T). Choose individual students to write these letters on the board, telling the
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class where they start to form the letter, and what steps they are taking (if this is too difficult,
demonstrate first with two or three letters).
¢ Students then work with a partner, forming the letters and checking each other’s work.

[open teaching tip box]

Teaching tip

Metacognition, in the form of talking through our thoughts aloud as we perform a task, is a
useful tool for both reading and writing instruction. By saying what we are doing, as we do it, we
model the thinking processes involved, guiding students by example.

[close teaching tip box]

[A head]Page 77: Real/not real

¢ Ask students for examples of things that are not real. If prompting is needed, ask: Are flying
dogs real? Have you ever seen a talking spider? Engage students in a discussion of several
examples of things that are not real, and how they know they are right.

® Ask students what kind of animal they would make, if they could create an animal. For
example, would it be furry, how many legs might it have? Encourage discussion between
partners as students make up an animal that is not real, draw and name it. Have students
complete Exercise 1.

Workbook answers

Page 70 Exercise 1: Answers may include nine of the following: bet, get, let, jet, met,
pet, net, set, vet, wet, yet, forget, alphabet

Exercises 2-3: Answers will vary.

Page 71 Exercise 1: Check height and shape of letters.

Exercise 2: D, A

Page 72 Exercise 1: Check height and shape of letters.

Exercise 2: H, L

Page 73 Exercise 1: Check height and shape of letters.

Exercise 2: R, M

Page 74 Exercise 1: Check height and shape of letters.

Exercise 2: V, T

Page 75 Exercise 1: Check linking lines : jJ, fF, rR, hH, kK, bB, tT, dD, gG, yY
Exercise 2: In rows : ABCDE, FGHIJ, KLMNO, PQRST, UVWXYZ

Page 76 Exercise 1: Check linking lines.

Exercise 2: ABD, EFG, HMN, QRT

Page 77 Exercise 1: mermaid, not real; parrot, real; monster, not real; Anansi, real; monkey,
real; boy, real; girl, real; spotted lizard, real (may not be familiar to students).
Exercise 2: Student drawings and names will vary.

[B head]Assessment
Workbook A pages 75-76
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[U/H] Unit 4, Part 2

[open outcomes box]

Outcomes

By the end of Unit 4, Part 2, students should be able to:
(Student’s Book pages 26—41)

discuss the moral of a story

predict what will happen

read sight words

read words by breaking them into root and ending
identify syllables in words

(Workbook A pages 78-86)

write final sounds

write number and colour words

use capital letters in names

predict and tell stories from pictures
add medial vowels

[close outcomes box]

[A head]Student’s Book: Anansi and Turtle (pages 26-41)

[A head] Speaking and listening

[open teaching tip box]

Teaching tip

When students identify with characters in a story, they respond to literature in an aesthetic way;
they bring their own experiences to the transaction with text, and become more engaged, and
thus better readers.

[close teaching tip box]

Ask who can recall some of the details of the story that they read earlier. Prompt for further
details by asking about the characters, the setting, and the surprise ending.

Students tell a partner whether they would rather be Turtle or Anansi, and why. Students then
say if they liked the way the story ended, or if they would rather it have a different ending,
and if so, what the new ending would be.

[A head]Reading (pages 2841, full story)

First review the vocabulary. Write the story words (see below) on the board. Have students
read the words aloud. Ask students to clap the syllables for each word.

Point to the display of sight words, and ask students to read each of the words used in this
story (list below).

Reading: put students in small mixed ability groups (three to four students), with a ‘good’
reader in each group. Make sure all groups start on page 28, and check regularly that they are
all on the same page.
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e Ask each group to read the story aloud together, as you move around the room and provide
any assistance. Students should read slowly, but naturally, and help their peers as they
progress. Have groups read as far as page 35, and then stop.

e  When all groups are ready, have students ask and answer the questions in the box on page 31
(last part). Follow the discussion suggestion in the box on page 33, and then from the box on
page 35.

e Student groups then continue reading to the end of the story. Use the boxes on pages 39 and
41 for further discussion. Discuss the moral of the story, and ask students whether they agree,
and why.

e Activities: guide students through the questions in Exercise 1, calling on different individuals
to respond. Ask students to complete Exercise 2 with a partner.

[B head]Extension

Students role-play the story with a partner. Encourage them to use their own words, as well as
the text, and to let the pictures give them clues as to who will speak and what they will say for
each page. Start students off by having them look at page 28. Tell them you are Anansi, and say,
I have some delicious yams.

[A head]Word study

Story words: angry, day, hands, home, river, yams, Anansi, Turtle

Sight words: all, ask, at, can, come, laugh, look, me, my, not, of, said, some, them, to, was, went,

where, with, yes, your

e To build skill in breaking words down to their roots, write the following words from this unit
across the board: looked, called, asked, washed, laughed. Under these words, separate the
endings (e.g. look-ed). Review students’ existing understandings of past tense endings, by
asking the difference between washed and wash, or looked and look. Have students practise
saying these endings aloud (area of frequent challenge). Reinforce the idea of past tense, if
needed, with a mini-lesson.

¢ Students work with a partner and locate the words with past tense endings in the story. They
should write the words, count how many times they find each one, and then read the sentence
with the word to their partner, alternating turns.

e Using the teacher boxes at the top right of each story page, have students practise finding the
capitals, full stops and words with ‘w’ and ‘y’ letter sounds.

[open teaching tip box]

Teaching tip

A ‘mini-lesson’ is short, directed instruction to reinforce a specific skill. Usually it arises out of
teacher observation of students (informal assessment), when a particular need or weakness is
noted. Mini-lessons are no more than 4—5 minutes, and re-teach a specific concept (often to a
small, select group).

[close teaching tip box]

[A head]Workbook A (pages 78—86)

[A head]Page 78: Telling a story from pictures
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[open teaching tip box]

Reading strategy

Using illustrations for clues to context is an important reading strategy. Wordless picture books,
or books with few words but interesting pictures, can be used to engage early readers and
heighten interest in reading. As reading ability grows, pictures provide clues to new vocabulary.
[close teaching tip box]

e Mime a short anecdote with students, telling them first that you will tell them a story without
any words. An example is pretending to select a banana from a basket, peeling it, biting into
it and finding it is bad, and making a face to show a bad taste. Ask students to tell what you
did.

e Have students think carefully about what is taking place in the four pictures of Exercise 1.
Call on volunteers to describe each picture, adding details (e.g. number 1 takes place in the
kitchen).

¢ Students then tell the story to a partner. Discuss what words Daddy probably says, and have
several students suggest possibilities. Tell students that Daddy’s spoken words will be in the
speech bubble. Students then write what they think he said.

[A head]Page 79: Predicting with pictures

® Pick up the chalk (or whiteboard marker) and turn to the board. Pause with an arm extended,
then turn to students and ask what you were about to do. Ask how they know. Explain that
what they did is called predicting. They decided what would make sense to happen next,
because of what they already know.

e Have students look at the pictures in row 1 of Exercise 1. Ask volunteers to describe each
picture. Ask what would make sense to happen next. After students tick the correct box, tell
them they will do the next two rows in the same way, and then draw what they think happens
next in the last row.

¢  When students complete the page, have them turn to a partner or table group and describe
what is happening in their pictures, and why they drew what they did.

[A head]Page 80: Sight vocabulary

[open teaching tip box]

Reading strategy

Chunking, or reading parts of words within a word, is more effective than sounding out
individual letters. Frequently show students when they can break a word into parts to read it
more easily.

[close teaching tip box]

e  Write the word angelfish on the board. Ask students if they can help to break it into parts, so
it can be read easily (an-gel-fish). Then write the word A-nan-si on the board, and ask
students to read it. Remind students that another way to break up a word is to take off the
ending (see Word Study, above).

e Write call-ed on the board and ask students to read it. Students then read the story in the box,
Exercise 1, and colour the fish as suggested, Exercise 2. Students work on their own to count
the words for Exercise 3. Note that fish and angelfish are not the same word.
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[A head]Page 81: Final sounds

Ask students to remember some words that start with the letter ‘t’. Then ask students to think
of words that end in the ‘t’ sound. Tell students it is not as easy to think of words that end in
a certain sound, since the words could start with any letter. If needed, give a few examples to
help students practise. Hint: it is easiest to think of word families that end in ‘t’, and then
make words (e.g. fat, that, hot, spot).

Have students look at the pictures in Exercise 1, and point out that one of the pictures is a cap
while the other is a hat.

In Exercise 2, tell students they will read the words and tick the one that matches the picture.
Students then complete the Workbook page on their own.

[A head]Page 82: Final sounds

Ask who remembers how to make words that end in ‘t’. Then practise making words that end
in the sound of ‘n’. Have several students give examples.

Tell students that they will choose words that end in the ‘n’ sound in Exercise 1, and will
again practise reading words in Exercise 2, and choose the one that matches each picture.

[A head]Page 83: Colours

Ask several students to say their favourite colours, and why they like them.

Write the names of several colours on the board, including red, blue, green and yellow.
Choose several students to come to the board, point to the name of a colour, and name
something in the room that is that colour.

Students then colour the objects in Exercise 1 to match the colour words.

In Exercise 2, students colour the drawing, and write the words to match their choices.

[A head|Page 84: Medial vowels (possible assessment)

Write these words on the board: t __n, f__n,z __ p. Write the vowels and put a box around
them. Ask if students know an easy way to decide which vowel is missing in the words.
Encourage them to try different vowels, to see if it makes sense as a word. Have students say
with you, aloud: fan, ten, tin, ton, tun. Ask which of these are words (tan, ten, tin, ton).
Follow the same pattern with the other examples. Remind students that they will know which
word works for their Workbook, by looking at the picture next to the word. Write the number
10 by the first example, and ask students which letter will make the word for this number.
Students then complete Exercise 1 and Exercise 2 on their own (for assessment) or with a
partner, if students are still struggling with this concept.

[A head]Page 85: Writing numbers in words
(You may wish to save this page to use immediately before Unit 9.)

Write the number words one to ten in large letters on a poster, or on cards taped above the
board, in order. Point to each word with the students, saying it aloud. Point again to each
word, with just the students saying the words aloud.

Ask students what they notice about the words for the numbers. Accept all reasonable
answers. Ask questions about the words, to encourage deeper recognition. For example,
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which number has two syllables? (claps) How many have just three letters? Which start with
the same sound? (four and five)

¢ With students following the words on page 85, read the poem aloud (say the words for the
numbers). Ask students to read the poem themselves.

e Students work with a partner to fill in the number words, and then read the poem to their
partners.

[A head]Page 86: Writing about self (number words, capitals for names)

e Ask students who else is thirty-two years old, or ten. When no one responds, ask several
students how old they are. Ask how many others are that age. Volunteers write the words for
those numbers on the board.

e (all on volunteers to write their full name on the board. Point out that each name starts with
a capital letter.

e Read through the sentences for Exercise 1 aloud (if needed).

e Students then complete Exercise 1 and Exercise 2, first writing number words, and then
drawing pictures and writing names.

[B head]Extension

Extend the work from page 86, by giving each student a paper to draw a self-portrait. Students
hold the paper vertically, and fold it in half. One half is for their drawing. On the other half,
students write out and complete these sentences starters:

Mynameis... lam___ yearsold. Iliketo ...

Workbook answers

Page 78 Exercise 1: Listen to students relate the story.

Exercise 2: Answers will vary.

Page 79 Exercise 1: 1 last box 2 first box 3 last box 4 Answers will vary.
Page 80 Exercise 1: Listen to students read the box.

Exercise 2: Check that the fish is coloured yellow and blue.

Exercise 3: this—1 is—3 and—1 the—2 fish—1

Page 81 Exercise 1: circle: cat, net, hat, bat

Exercise 2: ticked words: mat, pin, can, fan

Page 82 Exercise 1: circle: sun, ten, hen

Exercise 2: ticked words: bag, cup, bed, lip

Page 83 Exercise 1: Check colours: 1 red 2 blue 3 green 4 yellow
Exercise 2: Answers will vary. Check spelling of colour words red, blue, green and yellow only.
Page 84 Exercise 1: yam, mop, bed

Exercise 2: sun, van, pen bun, hen, man

Page 85: one, two, three, four, five, six, seven, eight, nine, ten

Page 86 Exercise 1: Answers will vary two ten

Exercises 2-3: Answers will vary.

[B head]Assessment
Workbook A pages 79, 82, 84
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[new page]
[U/H] Unit 5, Part 1

[open outcomes box]

Outcomes

By the end of Unit 5, Part 1, students should be able to:
(Student’s Book pages 42-47)

e discuss details of informational text

e associate new vocabulary with illustrations

¢ read longer words separated into distinct units of sound
¢ link information text to experiential knowledge
(Workbook A pages 87-95)

match words by their final sound/rhyme

identify final sounds

write prepositions in, on, under

write simple prepositions

categorise words

write a or an

match sentences to pictures

specify polite responses

[close outcomes box]

[A head]Student’s Book: Animals (pages 42—47)

[open teaching tip box]

Resource tip

The river turtle lives in and near Belize in fresh water. It is an endangered species. Many of the
parrots native to Caribbean islands are also endangered, but conservation measures are helping
protect their rainforest homes. Angelfish live in coral reefs, eating algae and sponges. Many
coral reefs are endangered or dying.

[open teaching tip box]

[A head]Speaking and listening

e Ask students to name some animals that are pets, and some animals that live in the wild.
Encourage students to talk about wild animals they have seen.

e Point out that all animals that are not pets are ‘wild’, including lizards, birds, bats, etc.

¢ Discuss which animals they know that live in the sea, which live in freshwater, on land, or in
the trees.

[A head]Reading (pages 42—46)

e Students spend a short time looking at the illustration on page 42. Ask students to say what
they notice about details in the picture. Read the sentences about the turtle aloud with the
class, pausing before turtle and river (used in Unit 4). Ask if anyone has ever seen this kind
of turtle, or a sea turtle.
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¢ Students look at the illustration of the fish on page 43. Ask if anyone can guess what kind of
fish it is, and where it might live. Ask two volunteers to read page 43 to the class (alternating
lines).

e  While students look at the illustration on page 44, write the word hum-ming-bird on the
board. Ask students to identify the type of bird and say what kind of sound it makes (the buzz
of the rapid wings). Show students the word on the board, and how it has been broken into
chunks. Students say the parts aloud, and guess the word. Ask the class to then read the page
aloud together.

¢ @Give students time to look at the illustration on page 45. Ask who has seen a bird like this
before. If it is familiar, ask students to show with their hands about how big a parrot is. Ask
students to find the word parrot on the page. Tell students about local parrots, where they
live, and if they are protected (i.e. if there are only a few of them left, so they need to be kept
safe). Students read page 45 aloud.

e See if students can identify the monkey on page 46. Tell them that some scientists say it is
the loudest animal on earth. Write the words mon-key and how-ler on the board, and help
students pronounce the words. Students then take turns reading page 46 with a partner.

[B head]Extension

Assign each of several small groups an animal (river turtle, angelfish, parrot, howler monkey, or
other animals that are endangered or whose homes are endangered, e.g. reefs, rainforests). Each
group will make a poster of the animal in its home, and write Keep My Home Safe with the
animal’s name.

[A head]Word study
Story words: bird, fish, forest, monkey, sea, tree
Sight words: black, blue, brown, call, green, it, live, red, this, yellow

®  Most of the sight words for this unit link easily to visual clues. Say the story and sight words
aloud, asking students to listen closely.

® Ask students to say two categories (groups) that many of the words fit into. Guide them to
respond ‘colours’ and ‘animals’. Read them again, asking students to raise their hands each
time you name a colour. Put a heading for ‘Colours’ on the board and write the words chosen
by students. Read all the words one more time, this time asking students to tell you when you
name something for the animal category (pre-teaching term category for the Workbook
exercises that follow). Write the heading and relevant words on the board.

® Choose volunteers to read the lists aloud.

[open teaching tip box]

Reading strategy

Repetition, both orally and visually, continues to be the primary factor in how well students are
able to learn sight words.

Since sight words make up a large part of the reading vocabulary, there is a direct correlation
between opportunities to practise and reading progress.

[open teaching tip box]
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Write these words on the board: black, blue, brown, green, red, yellow, bird, fish, forest,
monkey, sea and tree.

Tell students to draw a picture using at least ten of these words, and then write the words on
the correct part of their picture. As an example, draw on the board a red and yellow bird and
write the labels red, yellow and bird with arrows pointing to the bird. Students then work on
their drawings independently. When they are finished, provide time for the class to discuss
their drawings with partners, pointing to each word and reading it aloud.

[A head]Workbook A (pages 87-95)

[A head]Page 87: Rhyme (possible assessment)

Review with students the ‘-at’ and ‘-ap’ families. Write °__ ar’ on the board and ask students
to think of what might fit, to make a word (bar, car, far, jar, scar, star, tar).

Discuss the instructions for Exercise 1, joining pictures by final sounds. Tell students they
will think of three words for each column in Exercise 2. Students work independently to
complete their tasks.

[A head]Page 88: Prepositions in, on, under

Give students visual examples of the prepositions in, on and under. For example, have one
student stand on a chair, another under a chair, etc. and ask the class to choose one of the
three prepositions for each.

Ask who has played with a puppy, and tell them the one in their book is very playful. Tell
students they will say where the puppy is, and read the sentence with them. Ask students to
think about what a puppy might do under a table, and then draw it.

[A head]Page 89: Predicting

Ask students to predict what will happen if you hold up a book and then let go. Encourage
their ability to predict and give two other examples. Remind students that in order to predict,
first they think about what is happening, and then think about what will happen next.

Tell students in the Workbook they will draw what they think will happen next, and their
answers may all be different.

[A head]Page 90: Rhyme/Final sounds (possible assessment)

Point to several items in the classroom, asking students to say the words aloud and listen for
the last sound. Have students turn to the Workbook page, and say the name of each object
aloud as you point to it in your book. Explain the directions.

Students then complete the page on their own.

[open teaching tip box]

Teaching tip

Practising a skill often takes only a few moments, but it is especially helpful to students who
have different learning styles.

[close teaching tip box]

[A head]Page 91: Categorising words
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Place ten objects in front of the class. Choose objects that can easily fall into just two
categories (e.g. things to write with, or clothing). Hold up each item and ask the class to
name it. Ask students to tell you how you could separate all of the items into just two groups.
Guide students towards discussing what some of the items have in common. When the items
are successfully categorised, turn attention to the objects in the text, and the two categories
they will use. Students may work with a partner, but each should record his or her own
answers.

[A head]Page 92: a or an

Ask the class to recite the vowels. Write on the board several words for items in the
classroom. In front of each, put a small blank.

Teach students that sometimes we say a before a word, and sometimes an, and that usually
we use an if the word starts with a vowel.

Go through the board examples with the class, adding either a or an. Tell students to
remember the rule, because they will practise now in their Workbooks. Have students say the
words that name the pictures. They will then work on their own to add a or an. Move around
the room and check whether students are following the rule, or if they need additional help.

[A head]Page 93: Sight vocabulary (possible end of Student’s Book assessment)

One picture and sentence comes from a story students have not yet done (Pat your head). If
student reading is advancing slowly, you may wish to use this page later.

Ask students to say how the illustrations help when we are reading a story. Reinforce that the
pictures help us think of the words we need (vocabulary). Tell students that all of the pictures
in the workbook come from stories in their Student’s Book. Students then read the sentences,
and match them to the pictures.

[A head]Page 94: Sight vocabulary (possible assessment)

Tell students something incredible (e.g. the moon is really made of blue cheese). Ask if this
is true, yes or no. Give other examples, and engage students in responding yes or no to
whether each is true.

Have students then read the sentences in the Workbook, and decide whether the words and
the pictures match, ticking yes or no.

[A head]Page 95: Polite responses

Ask four pairs of students to come to the front. Give each a scenario to act out. Each scenario
is one where polite responses are expected. (Thank you./I am sorry.) Ask the rest of the class
if they agree with the polite phrases used, and whether they can think of other examples (e.g.
Pardon me, please). Suggest several other scenarios and ask students what the polite
response would be (e.g. when a caller asks to speak to your mother).

Students then complete page 95, matching phrases to pictures.

[B head]Extension

Students talk to friends, teachers, neighbours, or use media sources, and learn to say three polite
responses in languages other than their own. Start by teaching them to or three that are already
fairly familiar (e.g. gracias). Discuss how important it is to be polite with everyone, whether
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friend or stranger, in our country or another. Then encourage students to find out at least three
polite responses, and come back to share what they learned with the class.

Workbook answers

Page 87 Exercise 1: star — car hat —cat cap — map

Exercise 2: Answers will vary.

Page 88 Exercise 1: in, on, under

Exercise 2: Answers will vary.

Page 89: Answers will vary.

Page 90 Exercise 1: peg — leg spoon—moon hen—pen

Exercise 2: cat—t arm—m bus—s(van—n) bed—d bat—t foot—t heart—t lion—
n lid—d spoon—-n hen—n pig—g

Page 91: fruits: paw paw, mango, orange, melon, banana body: ear, hand, arm, leg, foot
Page 92: Column 1: a, a, an, an, an Column 2: an, a, a, a, a

Page 93: Check linking lines.

Page 94: 1 no 2yes 3no 4no

Page 95: In order of pictures: Thank you, Please, Excuse me, Can I help you, I am sorry

[B head]Assessment
Workbook A: pages 87, 88, 90, 93, 94
(Also see Workbook B, page 32, non-fiction comprehension)

[U/H] Unit 5, Part 2

[open outcomes box]

Outcomes

By the end of Unit 5, Part 2, students should be able to:
(Student’s Book pages 42-47)

e discuss informational text

e read colour words

¢ identify true statements and support them from the text
¢ read already introduced text with a partner
(Workbook B pages 3—11)

identify final sounds

match rhyming words

fill in missing medial vowels

use short CVC words in sentences

write words for colours

[close outcomes box]

[A head]Student’s Book: Animals (pages 42—47)
[A head|Speaking and listening

¢ Ask students to look back through the illustrations on pages 42—46, and try to decide which
animals lay eggs and which ones do not. When students indicate they are ready with an

58



answer, give them the hint that only one of the animals in the book does not lay eggs. Talk
about their ideas, and the reasoning they share.

Ask students to tell the class any experiences they have had seeing one of these animals, a
coral reef, or a rainforest.

[A head]Reading (pages 42-47)

[open teaching tip box]

Teaching tip

Silent reading and oral reading are quite different developmental processes. Opportunities for
both activities are important in a well-balanced reading and language programme.

[close teaching tip box]

Students read page 42 silently.

Ask students to find the word that tells what colour the turtle is. Students then tell a partner
other colours on the turtle, and where it lives.

Ask students to say what colours they see in the angelfish, and then to point to any words for
colours on page 43. Students read page 43 with their partners.

Ask volunteers to say what animal is on page 44, where it lives and what colour it is. Ask
students to find the word that tells us the name of where the hummingbird lives (forest). Ask
what other colour they see on page 44, and whether they can find the word for that colour on
page 45 (red).

Students tell partners about the animal on page 45. Choose a volunteer to read the page
aloud.

Ask students what unusual fact they remember about the monkey on page 46. Partners tell
about the animal, and then take turns reading the page. Have students point out to a partner
the word for its colour (black).

Ask students to look through the pages and help you write all of the colour words on the
board (brown, yellow, blue, green, red, black).

Review with students what it means if something is true. Give an example and ask students
to say yes or no (e.g. the sky is green at night). Tell them that when you read some sentences,
they will tell you if some things are true or not, but, if they say yes, they must find the place
in the book that proves their answer.

Slowly question students with Exercise 1. 1 — yes (rainforest), page 45 2 —no 3 - yes,
page 43 4 —no (text says blue and green, but notice the orange/red in the illustration) 5 —
no 6 —yes, page 46

Students then draw and discuss their favourite animal.

[B head]Extension

Create a class book: Give students time to put the finishing touches on their favourite animal
drawings. Students add a title that names their animals. Bind the pages and have different
students design a cover and book title.

[A head]Word study
Story words: bird, fish, forest, monkey, sea, tree
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Sight words: black, blue, brown, call, green, it, live, red, this, yellow

e  Write these words on the board: is, it, a, in, the, lives, bird, fish, forest, monkey, sea, tree.

e Read them aloud with the class. Tell students that you think you can put some of these words
together to make a sentence. Point to each individual word you use and say, This is a monkey.
It lives in a tree.

® Ask if anyone can make a different sentence using your words. Prompt, if needed, by asking
what could be said about a bird, or what might live in a forest.

¢ The next step is for students to write two sentences using the sight words and story words
from the board. Advanced students will be able to think of what they want to write, and use
the words on the board to guide their writing. Other students will need to copy all of the
words to their books, before attempting to write their own sentences. They will need teacher
support as they work to both read and write these words in a way that makes sense.

e Before students begin, tell them to turn to their partner and say which animal they are going
to write about.
e  When all are finished, call each student to the front to read his/her sentences to the class.

[A head]Workbook B (pages 3—11)

[A head]Page 3: Final sounds (possible assessment)

¢ Ask students to point to and name each of the objects on the page. Remind them that they
know how to listen for the final sound in each word.

¢ Go through the directions for both exercises, and have students complete the work on their
own.

[open teaching tip box]

Teaching tip

Young students will often need to say the word aloud, in order to hear and recognise the sound
they are trying to identify. Teachers will need to allow students to softly voice the exercise words
while they work.

[close teaching tip box]

[A head]Page 4: Final sounds (possible assessment)

e Students name the pictures in Exercise 1. Note that the second picture is a cap, not a hat. Ask
students to think about the final sound for each of the items named. In Exercise 1, they are
looking for a word with the same final sound (some children will try to look for the word that
names the object, and may need further guidance). Remind students that another word with
the same final sound does not have to rhyme with the first. Point out the example shown in
Exercise 2, hot and bat both end in the same sound of ‘t’, even though they are in different
word families.

e Students then complete the Workbook page independently.

[A head]Page 5: Rhyming words (possible assessment)

e Orally review several word families that students have practised. Ask whether or not the
words in the same word family rhyme. Play a short ‘Can you think of” game, by choosing
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words from several word families, and asking students if they can think of a word that
rhymes with ‘___’. Discuss the directions in Exercises 1-3, and then ask students to complete
the exercises on their own.

[A head|Page 6: Medial vowels

e Review missing medial vowels by writing on the board: ‘m __n’, ‘w __t’, ‘s __t’,‘g__t’,
‘r __ g’. Ask students for possible answers to make real words (man, men, wet, son, sun, get,
got, rag, rug). Have students work with a partner, or on their own.

[A head]Page 7: Medial vowels (possible assessment)

¢ Practise separating onset and rime in CVC words, to build phonemic awareness, particularly
towards ‘hearing’ the medial vowel. Have students say the word man and the word men. Ask
whether both words start the same. Ask students to listen for what comes after the ‘m’ in both
words (‘-an’, ‘-en’). Follow the same pattern with cap and cup, bat and bit and big and bag.
Tell students to say the name of the picture in Exercise 1, and say the two words that follow.
They need to choose the word that has the letters that sound like the word in the picture.

e For Exercise 2, discuss what a bad dog might do, and have students draw their ideas.

[A head]Page 8: Finishing sentences with CVC words

e Students will need to recall their word families, and be attentive to the sounds of letters, to
form words on their own in this cloze exercise. Point out the picture in question 1, and the
answer given, and read it aloud. Ask students how they could know the answer is six.
Reinforce that clues from the picture, and from the sentence, will lead to the answer.

e Students work with a partner, if needed.

[open teaching tip box]

Teaching tip

Students need to build greater awareness of the sounds of letters, as a step towards spelling
simple CVC (consonant—vowel—consonant) words. Reading ability far outpaces the ability to
spell. These Workbook exercises reinforce existing reading skills, and introduce initial spelling
skills for simple words.

[close teaching tip box]

[A head]Page 9: Using CVC words to answer questions

® Play a short game of question and answer, to help students notice that the question word
changes position in the answer.

e Read question 1, drawing student attention to the drawings. Read the answer. Make up a few
similar questions (not from the page). Write question 1 on the board, and its answer, and ask
what they notice about the word can. Point out that it moved in the answer.

e Have students work with partners, to decide how to answer questions 2—4. Each student
records his or her own answers.

[A head]Page 10: Colour words (possible assessment)
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e Write the words black, blue, green, red, yellow and brown on the board. Call on individual
students to come to the board and point to the correct colour, as you name objects in the
room. Give each child a chance to point to a word.

e Students will need to colour boxes in the Workbook to match colour words. Before
beginning, ask students to read the text in Exercise 2 silently, and let you know if there are
any parts they need help reading. Students then complete the exercises on their own. Note
that Exercise 3 does not refer to the girl in the drawing, but to the student.

[A head]Page 11: How many/Sight vocabulary (possible assessment)

¢ Introduce the word people by writing it on the board and saying it aloud. Ask how many
people are in the classroom (include the teacher). Choose other items in the classroom, and
ask how many there are. Students will be using the words provided by the pictures to
complete the sentences in Exercise 1, and the words from the question in Exercise 3.

® Practise using words from the question by asking a few questions with a similar pattern (e.g.
How many windows are there in the room? There are four windows in the room.) Students
work independently.

[B head]Extension

Cut out magazine pictures of animals, objects and children (enough for all students) and place
them in a basket. Students take out a cutting, glue it to a page, and make up a sentence with short
words to tell the action it can take. For a turtle cutting, a child might write, A turtle can swim. Put
an example sentence on the board to serve as a model, and discuss it before students begin.

Workbook answers

Page 3 Exercise 1: circled: bag, dog, pig

Exercise 2: bat —t frog—g fan—n doll-1 rabbit—t pig—g boat—t sun-n
Page 4 Exercise 1: bin, top, big, hit

Exercise 2: Answers will vary.

Page 5 Exercise 1: leg — peg fun —sun hit —bit cat—hat cot — pot

Exercise 2: Answers will vary.

Exercise 3: cat, hat

Page 6: box, net, cup, pin, jug, van, six, bed, mop

Exercise 2: hen

Page 7 Exercise 1: jug pig cat tap bed

Exercise 2: Answers will vary.

Page 8 Exercise 1: cat bat rat hat mat

Exercise 2: cat, hat cat, bat.

Page 9 Exercise 1: 1 No. A man can hop 2 dog can sit 3 cat can run 4 Mummy can dig
Page 10 Exercise 1: Check student colours.

Exercise 2: Check the colouring of the drawing.

Exercise 3: Answers will vary.

Page 11 Exercise 1: 1 3 birds 2 6 turtles 3 7 boys 45 girls

[B head]Assessment
Workbook B pages 3, 4, 5, 10
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[new page]
[U/H] Unit 6, Part 1

[open outcomes box]

Outcomes

By the end of Unit 6, Part 1, students should be able to:
(Student’s Book pages 48-49)

¢ read predictable, rhyming text

¢ read colour words

* make up a rhyming verse following the pattern of the text
e carry out actions based on text

(Workbook B pages 12—19)

® put story pictures in sequence

match pictures to sentences

rewrite sentences with capitals and full stops or question marks
identify questions

unscramble sentences sensibly

[close outcomes box]

[A head]Student’s Book: What Colours do you Like? (pages 48—49)

[A head]Speaking and listening

e Tell students what your favourite colour is, and give examples for why you like it. Have
students turn to a partner and each say his/her favourite colour and the reason it is preferred.

e Ask the class how many students like particular colours, each time writing the name of the
colour on the board to reinforce word recognition. Include the colours red, brown, green,
blue, pink and yellow, in addition to other colours students may suggest.

[open teaching tip box]

Teaching tip

Using examples from the teacher’s own experience both demonstrates (models) the activity for
the students and helps build a sense of community within the classroom.

[close teaching tip box]

[A head]Reading (pages 22-24)

[open teaching tip box]

Reading strategy

Research shows that reading progress is directly linked to individual reading done for pleasure or
recreation. Classrooms with 10+ minutes of silent reading time daily, where students read books
of their choice independently (sometimes called SSR, for sustained silent reading), have
demonstrated clear student progress in reading. Books may be brought from home, or collected
in a class library for all students to share.
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[close teaching tip box]

e Page 48: Read the first line aloud, but pause before the word head. Ask students how they
knew what the word would be (illustration, rhyme or reading the word).

¢ Ask who is ready to try reading the next two verses without your help.

e Praise students for their efforts, and then ask all to read the page together.

e Page 49: Start to read the verse aloud, saying, If you like ... Ask new volunteers to finish the
other verses.

®  When the poem has been read, ask questions orally. For example, with each of the colour
words used in the poem, ask, If you like ___, what do you do? If you like ___, what do you
do?

e Act out the poem. Choose a reader to lead the class, as all students stand and follow the
directions for movements in the poem. Choose another reader to lead the class a second time
(or do this in groups).

e Ask the class to count the number of times like is used in the poem.

¢ Each child then makes up a verse starting, If you like ... (see teacher box, page 49). Arrange
for students to share their verses.

[B head]Extension

Write out each verse on a separate paper, and have students illustrate the pages. Write the colour
word in a marker to match the colour. Write additional pages with verses created by students,
and their illustrations. Display the final results under the heading If you like ... (or bind together
for a class library book).

[A head]Word study
Story words: fellow, pat, pink, queen, shoe, touch, wink
Sight words: if, jump, like (introduced in Unit 3), try, walk

e Tell students you can make a different kind of family for a word. Write jump, and below it
write jumped, jumping, jumps. Show students that the word jump is ‘inside’ each of the other
words in the group. Write the word walk on the board, and ask the class to tell you other
words that have walk in them (walked, walking, walks).

e Write these words on the board that students used in Unit 2: want, wash, help and work. Ask
volunteers to say the word group for each of these words (e.g. wanted, wanting, wants).

[open teaching tip box]

Reading strategy

Teach students to look for words within words.

When students learn this strategy, one word they know can provide access to multiple versions of
that word. They are more able to decode the patterns of words.

[close teaching tip box]

® Oral practice: Write the story words and sight words on the board, along with additional sight

words from previous units (e.g. 18 more, for a class of 30). Call on all students as you ask a
series of questions about the words, which they will then read to you. For example, say,
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Anna, I am thinking of a word that starts with ‘q’, can you read it for me? Try to vary the
questions, without giving the answers away, such as, Kamal, I am looking for a word that
sounds like ‘new’.

It is recommended that teachers go back frequently to the Word Study sections of previous Units,
and regularly reinforce with students the sight word vocabulary they have been learning.

[A head]Workbook B (pages 12-19)

[A head]Page 12: Predicting

e With a partner, students look at the pictures in Exercise 1 and talk about each one. Ask
students if they think the stories all go together in one story, and if so, what is the story
about? Help students decide which picture probably shows the beginning of the story. Put a /
in the corner box.

e Partners then decide together what makes sense for the order of the remaining story pictures,
and number them. Tell students to ask themselves, What is this story about? They then read
the possible titles in Exercise 2 and choose one.

[open teaching tip box]

Teaching tip

Choosing the best title for a story is sometimes problematic. Teach students to think of the main
idea — what they would say to Mummy if she wants to know what the story is about.

[open teaching tip box]

[A head]Page 13: Match sentences to pictures

e This page directly links to the previous Workbook page. Give students a few moments to
refresh their memories about what the picture story was about. Choose volunteers to read
aloud the sentences in Exercise 1.

e Tell students they will need to decide which sentence comes first in the story. Help students
choose the second box, and write number 1. Direct students’ attention to the picture in
Exercise 2. Ask if students can guess when this picture takes place (at the end). Tell students
to imagine they are Maria, and to write in the speech bubble the words she says to the dog.

[A head]Page 14: Capital letters and full stops

e Praise students on the progress they are making in writing, and reading. Tell them that today
they will show how well they can write a sentence. Prompt students to tell you what kind of
letter starts a new sentence. Ask for a volunteer to say a sentence, and write it on the board.
Underline the capital letter. Point to the last word and ask if it is the end. Tell students the
end of the sentence will need a full stop.

¢ Look together at question 1, and ask students if they notice a capital letter at the beginning
and a full stop at the end. Read all the sentences aloud with students. Students then write out
the sentences carefully, and check that they add a full stop.

[A head]Page 15: Capital letters and full stops
e Write three short sentences on the board (no proper nouns). Call on volunteers to come and
circle any capital letters, and full stops. Have one student point to the first full stop, and circle
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the sentence that ends there. Have the student point to the next full stop, and circle the second
sentence, and similarly the third. Have students count the number of sentences. Ask students
if they figured out how we can tell how many sentences there are (e.g. two full stops = two
sentences).

Students then complete Exercise 1, counting sentences. Exercise 2 is revision.

[A head]Page 16: Writing sentences (possible assessment)

Start by reminding students that sentences start with capitals and end with full stops. Ask
what a full stop looks like. Write three short sentences on the board without capitals and full
stops, and call on volunteers to come and ‘fix’ them (e.g. daddy is big). Next, reinforce the
idea that the title of a story tells us what the story is about (main idea). Ask what the title of
the last story they read was, and whether that title made sense for the story.

Tell students they will make up a title for the story in their workbook today, and that all their
titles may not be the same, but that will be okay as long as the title makes sense. Students
then work with a partner to complete Exercises 1-2.

[open teaching tip box]

Teaching tip

Continually reinforce to students that what they read must make sense. Expecting that text makes
sense gives students a strong foundation for when they quite appropriately make ‘guesses’- a key
reading strategy.

[close teaching tip box]

[A head]Page 17: Identifying sentences

Ask students whether sentences are supposed to make sense. Write a few examples on the
board of sentences that make sense, and groups of words that do not make sense (including a
jumbled sentence). Have students sort out which ones make sense, and are therefore
sentences. Tell the class they will tick yes in their exercise if the words make sense as a
sentence, and no if they do not.

In Exercise 2, students are creating sentences on their own, which is a new skill. Check for
sense when assessing, and do not detract for misspelling at this point.

[A head|Page 18: Question marks and full stops

Tell students you will say a few sentences, and some of them will be questions. Reinforce
that they will know the questions, because questions expect an answer, so we also call these
‘asking sentences’. Say three or four sentences/questions. Then ask students to raise their
hands each time you say one that needs an answer, and say again the same
sentences/questions. If students do not quite understand, practise with a few more examples.
Ask who knows what the mark for a question looks like, and have a volunteer write it on the
board. Allow several other students to demonstrate on the board.

Students then work with a partner to decide which are questions in Exercise 1, and then each
completes Exercise 2 on his/her own.

[A head]Page 19: Telling and asking sentences

Again, reinforce that questions (asking sentences) need a question mark. Exercise 1 is a
review of this concept, and may be used for assessment of that skill.
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¢ To introduce Exercise 2, write on the board:

® a cat you have ? Do

e Talk through your thinking for unscrambling the sentence. For example, say to the class, /
know this is an asking sentence because I see a question mark. Now, what could be the first
word for the asking sentence? ‘Do’ has a capital letter, perhaps it is the first word. Can you
help unscramble the rest? Write another example on the board, and ask students to tell you
how to unscramble it, then write it correctly. If needed, have students work with partners or
in small groups, to read the words in Exercise 2, and unscramble the sentences.

[B head]Extension

Make a set of cards, each of which has a question, which can be used for independent writing.
Students pick a card, and then write an answer and illustrate. Sample questions are: Can you ride
a bike? What colour do you like?

Workbook answers

Page 12 Exercise 1: 1 top right 2 bottom left 3 bottom right 4- top left

Exercise 2: st

Page 13 Exercise 1: 3, 1, 4, 2

Exercise 2: Answers will vary.

Page 14 Exercise 1: 1 This is a bird. 2 It is called a parrot. 3 Birds can fly. 4 This is a
turtle. 5 It lives in the sea. 6 Turtles can swim.

Page 15 Exercise 1: 12 21 31 42 52

Exercise 2: Answers will vary.

Page 16 Exercise 1: 1 Sam planted a seed. 2 A flower grew. 3 He gave it to Mummy.
Exercise 2: Answers will vary.

Page 17 Exercise 1: no yes no yes no Yyes

Exercise 2: Answers will vary.

Page 18 Exercise 1: Check student punctuation.

Exercise 2: Answers will vary.

Page 19 Exercise 1:1272.3.47?

Exercise 2: Do you like yams? Where is my bag? Can I have a mango?

[B head]Assessment
Workbook B page 16, page 19 Exercise 1

[U/H] Unit 6, Part 2

[open outcomes box]

Outcomes

By the end of Unit 6, Part 2, students should be able to:
(Student’s Book pages 48-51)

e discuss poems and rhymes based on student experience
e read familiar rhyming text

® match pairs of opposites

® name familiar opposites
(Workbook B pages 20-28)
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interpret events in a picture; answer and pose questions
use /

match text to pictures

choose am/is, left/right

identify and use hard and soft ‘th’

choose digraphs ‘sh’ and ‘ch’

interpret a chart/days of week

[close outcomes box]

[A head]Student’s Book: What Colours do you Like? (pages 48-51)

[A head]Speaking and listening

¢ Encourage students to talk about rhyming poems they have heard or read. If needed, prompt
with suggestions from their own experience, including clapping game verses, nursery
rhymes, simple song lyrics, or poems you earlier read to the class.

* Without opening their texts, ask students to remember what you do ‘if you like blue’. Ask
similar questions for red, brown, green, pink and yellow.

[open teaching tip box]

Teaching tip

The predictable text in rhyming poems is especially helpful to beginning readers. If you can,
collect books of simple rhymes for students to look at or read on their own.

[close teaching tip box]

[A head]Reading (pages 48-51)

e @Give students time to re-read the poem silently. Have them then read with a partner aloud,
alternating verses.

e Ask students what you do ‘if you like brown’. Draw their attention to the words up and down
and ask what they notice. Try to elicit from them that these are opposites.

e Ask for other opposites the students already know.

e Students look at the drawings on pages 50-51, discuss the pictures, read the words and match
them to their opposites.

¢ Ask students for additional examples of opposites.

e Students then draw a pair of opposites, writing the word for each beside its drawing.

e Start a class collection of opposites, listing the pairs in a display under that heading.

[B head]Extension

Students work in small groups to make ‘opposite poems’, using the five pairs of words on pages
50-51. Together, groups try to think of rhyming words for their two opposite words. Then
students work together to create a verse. For example, If you like up, hold up a cup. If you like
down, laugh like a clown. Write out the words for the group poem, if needed, and then allow
students time to decorate the page with relevant drawings.

[A head]Word study
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Story words: fellow, pat, pink, queen, shoe, touch, wink
Sight words: if, jump, like (introduced in Unit 3), try, walk

Ask how many students are good at rhymes. Tell the class they will get a chance now to
show you. Write the story words on the board, as well as the word ¢ry. Tell the class you will
call on one of them and say a word, and their job is to tell you something that rhymes. Use
words from previous word lists, when possible (e.g. yellow—fellow). Choose students at
random, and ask them to read the word on the board that rhymes with the word you give
them (e.g. much—touch).

Write the word try on the board, and tell students you are going to write some other words
that also end in ‘y’. Ask them to think of any words they know that you could put in the list.
Write: by, cry, dry, fly, fry, my, shy, sky, spy, why.

Tell students that the last part of each of the words sounds like the last part of #ry, and have
them say that sound. Students then say each word as you point to it. Ask what students think
you might call this group of words. Ask students whether these words seem easy to read
(build expectation that they will easily read them again when they see them).

Prepare a card with these ‘y-family’ words and add it to the word family wall.

[A head]Workbook B (pages 20-28)

[A head]Page 20: Generating questions

Give students several minutes to look at the picture. Discuss the details they see, and the
action taking place. Ask students to talk about what each person is doing, and where the
picture might be (setting).

Students read the two questions in Exercise 1 silently. Ask if they think they could think of
other questions to ask about the picture. Direct students to write one of their questions in
Exercise 2, and give the answer as well. Students then work individually to complete the
tasks.

[open teaching tip box]

Teaching tip

Even simple concepts, such as use of the word I, are better understood when we start by helping
students show what they already know (termed ‘accessing prior knowledge’).

[close teaching tip box]

[A head]Page 21: Capital letter for 1

Say several silly statements about yourself, using your full name in place of the word 7 (e.g.
Mrs Brown is going to sit down now.) Ask students what you could have said instead of
saying Mrs Brown each time. Tell them they already know how to use the word /, but wonder
how many of them know that / is always written with a capital letter.

Read the questions on page 21 aloud, as students read along silently. Discuss questions 1-2,
where part of the answer is given. Help students notice that some of the words they need for
the answer are already there in the question. Ask them to point out which word is in both the
question and answer in question 1, and in question 2. Students work independently.

[open teaching tip box]
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Teaching tip

Subject—verb agreement (especially when Standard English differs from local dialect/home
speech) requires frequent oral practice, particularly for young students. Repetition of the / am ...
phrase is a useful activity.

[close teaching tip box]

[A head]Page 22: am/is: Comprehension

Go around the room and ask students to say something about themselves, starting with the
words I am ... (e.g. I am tall. I am smart). Next, point to several objects in the room and use
the phrase That is ... (e.g. That is a chair. That is a door.) Write the words an-gry and hun-
gry on the board, telling students the sound for the second syllable. Have students try to
figure out each word.

Then students read all the speech bubbles on page 22 aloud. Tell them to match the words to
the picture it fits.

[A head]Page 23: left/right: Following instructions

Bring three students to the front of the room. Stand in the back facing the students (to match
the rest of the class). Ask which of the three students is in the middle, who is on the left, and
who is on the right. Then have the class perform actions using their left or right hands (e.g.
hold up two fingers on your left hand).

Direct student attention to the drawing at the top of page 23. Read the names with the class.
Point out the words left and right, with their corresponding arrows. Students then follow the
instructions for Exercises 1-2.

[A head|Page 24: Using am/is, left/right (possible assessment)

Write the words is and am on the board. Ask the class which word we say after the word /.
Ask which we would say after the word Jay. If students seem prepared, move on to the
Workbook and discuss the directions. If not, orally practise with several other examples and
ask students to tell you which word is right. Students then complete Exercises 1-2 on their
own.

[A head]Page 25: Words with soft ‘th’ sound

Ask students to sit very still, listen, and watch your mouth. With your tongue just touching
your upper teeth, blow softly in the ‘th’ sound, letting your tongue drop afterwards (as for the
‘th’ in the word thin). Ask students to listen and watch again, and then try it themselves. Say
the word thin and then the word tin. Ask who can hear the difference. Repeat it several times.
Read aloud the words in the speech bubbles for Exercise 1, and have students repeat each
one. Notice if some students are using the ‘t’ sound, and need more practice another time.
With the class, read the words in the box for Exercise 2. Ask volunteers to say what each
word means.

Tell students they will need to decide which words in Exercise 3 sound like the word in the
box to the left, and that it is fine to say the words aloud softly as they work out the correct
answers.

[A head]Page 26: Words with hard ‘th’ sound
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® Ask students to say the word father after you. Emphasise the ‘th’ sound. Say the word
brother in the same way. Ask students to say Mother, father, sister, brother three times, and
move around the room listening to individual students. Check that the ‘th” does not sound
like ‘d’.

e Read the words in Exercise 1 aloud, as students repeat. Students then read the same words on
their own, as you listen. Tell students they will be detectives, and use the pictures as clues to
tell them which words go on the blanks in Exercise 2. For Exercise 3, they will need to say
the words aloud, and then choose which sounds like the word in the box.

[A head]Page 27: ‘ch’ and ‘sh’

® Ask the class what sound we make when we want everyone to be quiet. See if they can think
of some words that start with the same ‘sh’ sound, and write these on the board (e.g. shoe,
shirt, shadow, shell). Ask if they can think of any words that end with this sound (e.g. fish,
wash, wish, dish).

e Tell students you will give them some clues for words that start with a different sound, that is
close to ‘sh’. Give clues for ‘ch’ words, such as: It is for sitting, It has Sunday School, It
melts on pizza. Ask if students can think of any more words that start with the ‘ch’ sound
(children, chain, chicken, Chinese).

e Have students work with a partner, to discuss and complete page 27. (Note: Students may
tend to write ‘bo y’ in Exercise 1, but the expected response is ‘sh y’.)

[A head]Page 28: Chart: Days of the week

e Ask several students what they had for lunch the previous day, Saturday, or Sunday. Students
then compare the foods the class mentioned, to the school lunch menu on page 28 (read this
chart aloud first).

e Talk about favourite foods on the weekends, what students like to eat at school, and whether
any foods on the chart are unfamiliar. Talk to students about the way to interpret a chart,
reading down each column to find the food specified for each day.

e Students work with a partner to answer the questions about the chart in Exercise 1, and
complete Exercise 2 on their own.

[B head]Extension

If the school has a school lunch programme, make a chart similar to the one in the Workbook.
Have students keep track of the foods served for one week, and then create a chart (provide a
template, divided into five columns and three wide rows). Alternatively, have students work in
pairs to create a chart for the lunch menu they would most like to have at their school (i.e. using
imagination and favourites).

Workbook answers

Page 20 Exercise 1: The hen is on the box (or similar response); The boy is batting (or
similar response).

Exercise 2: Answers will vary.

Page 21: Answers will vary.

Page 22 Exercise 1-2: Check linking lines drawn by students.

Page 23 Exercise 1: 1 Buster 2 Sita 3 Dev

Exercise 2: Check student drawings.
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Page 24 Exercise 1: 1is 2is 3is 4am 5am

Exercise 2: Check student responses.

Page 25 Exercise 2: 1 thin 2 third 3 three 4 thirty 5am

Exercise 3: third, television, thick

Page 26 Exercise 2: 1 brother 2 there 3 father 4 this 5 Then

Exercise 3: the, than, there

Page 27 Exercise 1: shop, ship, shy, shark
Exercise 2: Answers will vary.

Exercise 3: chocolate, church, chicken, chin
Exercise 4: Answers will vary.

Page 28 Exercise 1: 1 Monday 2 Potato roti
Exercise 2: Answers will vary.

[B head]Assessment
Workbook B page 24

3 Tuesday 4 Wednesday 5 Friday
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[new page]
[U/H] Unit 7, Part 1

[open outcomes box]

Outcomes

By the end of Unit 7, Part 1, students should be able to:
(Student’s Book pages 52-68)

e discuss the main idea of a story

connect text to personal experience

become engaged in literature

read familiar sight words

make predictions about a story

(Workbook B pages 29-37)

use adjectives and opposites

write facts

put story pictures and sentences in sequence
answer questions about a story

identify true statements about a story
identify types of sounds

[close outcomes box]

[A head]Student’s Book: Girls can’t Play Marbles (pages 52—-68)

[A head]Speaking and listening: Playing marbles (pages 52-53)

e Students look at the illustration. Tell them that one girl is Iris. Ask if they can find her name.
Similarly, ask students to point to the names for Luke, Shera and Ravi. See if they can point
to the words boys and girls.

e Have students discuss what the children in the illustration are doing. Prompt discussion by
asking why there is a circle drawn on the ground. Ask who has played this game, and what
the rules for the game are.

e Students find the word for marbles. Ask how they know the word (reinforce the strategies
they know: that the illustration is a clue, as is breaking the word into easy parts ‘mar-ble’, or
thinking of a word it looks like, e.g. ‘ta-ble’).

[open teaching tip box]

Teaching tip

Regularly reinforce the reading strategies that students are learning. Specifically ask, What
strategy did you use to figure out those words? As students learn to use and name strategies, they
will have a reading ‘toolkit’ readily available when they need it.

[close teaching tip box]

[A head]Reading: Girls can’t Play Marbles (pages 52-68)

73



Note that this is a long story. You may wish to break it into two sections, stopping initially after
page 60. When you resume, first recap what took place up to that point.

[open teaching tip box]

Reading strategy

Teach students to think of a word it looks like, when they encounter something new. If the new word is
chalk, students think of words that look similar (falk, walk). Then they try the new beginning sound (‘ch’)
to see if sounds right and makes sense.

[close teaching tip box]

e  Write the words playtime and lunchtime on the board, and ask students to find two words in
each. Draw a vertical line before time in each word.

e Pages 52-53. Ask students to read the title aloud. Turning to page 54, ask students to read the
new title aloud, and to predict what the story might be about.

e Slowly read page 54, pausing before the last word of each line, to allow students to fill in the
missing word. Read page 55 aloud. Ask questions about what is taking place (see box), and
have students predict what will happen next.

e Read page 56 slowly, pausing before the last word in each line. Have a volunteer read the
two speech bubbles on page 57 and ask students what they think is happening now in the
story.

e Read page 57 aloud, as students read silently. If students react to the last line, allow a few
moments short discussion, and promise time to talk more later.

® Ask students to look at Shera in the drawing, and guess how she feels.

® Read page 58 slowly aloud, pausing before the last word in each line (start to say the word
cross by pronouncing the ‘cr’ before pausing).

e Read page 59, pausing before marbles and playtime. Point out to students the expressions of
the girls on page 59. Ask how they seem to feel now.

e Have the class read page 60 aloud (predictable text).

e Part 2: Ask students to look at the picture on page 61 and predict what will happen. Read the
text aloud. Ask the class how they think Ravi and Luke will answer.

e Read the text for pages 62—-63 aloud, pausing before the last line. Have all students read it.
Ask the class if they think Ravi will be right. Ask who they think will win.

e Read pages 64-65 aloud, and ask if anyone has changed their mind about who will win.

e @Give students time to look at the illustrations on pages 66—67. Ask what they think happened
(practise context understanding through illustrations). Discuss how the girls felt, and the
boys. Choose volunteers to read the text on these pages.

e Have students guess what takes place on page 68, and then read it aloud.

[B head]Extension

Choose students to demonstrate the game of marbles, while others watch. Then divide into small
groups and play the game. If there are several students who have played before, match them with
others who have never played (both boys and girls). Afterwards, discuss the game, saying what
was difficult, what was fun.

[A head]Word study
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Story words: boy, cross, day, fair, girl, hard, lunchtime, marbles, next, playtime, school, sorry,

talk, win

Sight words: can’t, every, play, right, they, too, very, want, will, try (from Unit 6)

e Story words are best learned in context, and the length of this story provides opportunities for
practise through repeated reading.

¢ Ensure that the new sight words receive practice time as well, particularly as most of these
words are frequently used. Write each sight word on a card with large letters. Hold up each
card in turn, and read it aloud as students repeat. Next, hold up each card for students to read
on their own (the ‘quicker’ readers will lead their peers). Tell students that you will now mix
up the cards, and hold them up one at a time, very quickly. Go through the card pile three
times with increasing speed. Note which words they read easily, and which will need more
practice.

[A head]Workbook B (pages 29-37)

[A head]Page 29: Adjectives

e Hold up an object, or a picture of a person. Ask students to tell what it is. Then ask them to
describe it. Help them to gradually add additional descriptive words. For example, This is a
scarf. This is a new scarf. This is a long scarf. This is a colourful scarf. Choose an additional
item for students to describe. Tell students that the words we added are describing words.

e Help students read the adjectives in the box at the top of page 29, and have volunteers tell
what each word means (or say its opposite). Students then describe each picture to their
partners, and complete the page.

[A head]Page 30: Adjectives

e Ask students to think of some describing words, and write them on the board (e.g. old, big,
pretty, green, etc.) Students then turn to a partner and use one of these words in a sentence
(e.g. I see a green banana). Have students look at the different hats in Exercise 1. Ask if they
see one they would like to wear. Students then design two different hats, drawing them in the
boxes for Exercise 2, and write a describing word for each one.

® Briefly outline what is expected in Exercise 3—4, and have students complete these
independently.

[open teaching tip box]

Teaching tip

‘A teachable moment’ is a term to describe those opportunities for learning that arise out of the
daily classroom environment. In these natural, unplanned moments, curricular content is
conveyed as a natural outgrowth of a student question or class activity.

[close teaching tip box]

[A head]Page 31: Opposites/adjectives (possible assessment)

e Refresh memories of adjectives and opposites by playing a little game. As you walk around
the room, hand an object to a student (e.g. a stuffed bear or fluffy ball) and say an adjective.
The student needs to tell you the opposite, and hand back the object. Stop by a different

75



student and say another adjective, etc. Choose students randomly, to keep all students
attentive.

As the same words come up as opposites for different words (e.g. old — new and old —
young), use the opportunity to tell students there is not just one opposite for every word, or
just one meaning.

Students use the pictures to help read the words in Exercise 1. Point out that all of the words
on the left have an opposite on the right. Read the words in the box for Exercise 2, and have
students read them aloud again. Check that all understand what they are to do. Students
complete the exercise independently.

[A head]Page 32: Non-fiction comprehension (assessment) *(links to Student’s Book Unit 5)

Have students recall the unit about Animals, and say what they remember from that unit
(turtles, angelfish, hummingbird, parrots and howler monkeys).

Choose three volunteers to read the three verses in Exercise 1. Read the questions aloud for
the students, if needed. Tell them, before they answer the questions, to go back and read the
verses again to themselves. They will then find the words they need to write to answer the
questions.

[A head]Page 33: Writing facts/non-fiction

Point to several objects in the classroom and ask students to think about facts to describe
each one. For example, point to a desk and say that a desk has four legs, or point to a door,
and say a door is made of wood. Ask students to give several more examples.

In Exercise 1, students will write the endings of sentences to describe pictures. They should
be encouraged to write their ideas (and not worry about correct spelling, e.g. buttons). In
Exercise 2, the writing prompts are asking for students to use number words (e.g. two wheels,
four legs). They may need to add an additional line below questions 2—3, in order to have
room to write their answers.

[A head]Page 34: Sounds

Head four columns on the board, loud, quiet, high and low. Ask students for examples of
things that makes a loud sound, and list these. Do the same with the other columns. For high
and low, first demonstrate a high pitched note, and then a low pitched note. Give an example
of each to help students think of examples (e.g. teakettle whistle, growl of a big dog). When
there are several items listed, read the examples back to the class. Then name one and have
students tell the kind of sound. Erase the board, and have students work with partners for
page 34.

[open teaching tip box]

Teaching tip

Children can confuse ‘low’ sounds with ‘quiet’ sounds (e.g. to speak in a ‘low’ voice, means
softly, not low pitched). They will need to be taught to distinguish pitch, as something separate
from volume.

[close teaching tip box]

[A head]Page 35: Sequencing (possible assessment)

76



e Tell students they are going to help you draw a rabbit, and need to watch carefully, and then
tell you what you did first, second, third and last. Draw a large horizontal ellipse on the
board. Draw a small oval for a head. Add a long ear. Add a small, fluffy tail, and the two
visible legs. Ask students to tell you what you did first, second, etc.

e Have students look at the drawings on page 35, and ask if they think they will be able to
figure out the drawing order, and number each 1-4.

[A head]Page 36: Telling the story sequence (assessment)

¢ Remind students that they know how to tell a story from pictures, and number them in the
right order. Read the sentences in Exercise 2 aloud, and explain they will number these to
match the order of the pictures, and then make a title.

[A head]Page 37: True/false comprehension (assessment)

e @Give students several examples where they say yes if what you say is true. Tell them they
will use the story on page 36, to do the same to the questions on page 37. The last two
questions have no right answers, they will use their imaginations.

[B head]Extension: Integration with music

Connect to page 34, where students considered types of sounds. Set it up a class project for
students to make instruments — give students several days to make or collect something on their
own, have family members help, then bring the ‘instruments’ in to share with others on a set
date. Simple collected items could include: a stick and string for plucking, shakshak pods or
pebbles in a gourd to shake, grass held between the thumbs to blow. Students could also bring in
reed flutes, clay whistles, or other real instruments to share.

Workbook answers

Page 29: 1 fatr 2 thin 3 dirty 4 happy 5 black 6 big

Page 30 Exercise 1: old, small, big, dirty

Exercises 2 & 4: Answers will vary.

Exercise 3: fat, small, black, new

Page 31 Exercise 1: big — small old —new clean —dirty happy — sad thin — fat
Exercise 2: empty, short, slow, soft

Page 32 Exercise 2: 1 A parrot has feathers. 2 A rabbit has long ears. 3 A parrot
has two legs. 4 A fish lives in the sea.

Page 33 Exercise 1: Answers will vary.

Exercise 2 : 1 What has two wheels? A bike has two wheels. 2 What has four legs? A chair has

four legs. 3 What has four legs? A cat has four legs.

Page 34 Exercise 1: 1 car horn 2 tap dripping 3 whistle 4 truck

Exercise 2: Answers vary.

Page 35: 1 bottom right — 1, top left — 2, bottom right — 3, top left — 4; 2 bottom left — 1, top left —
2, bottom right — 3, top right — 4

Page 36 Exercise 1: bottom right — 1, top right — 2, top left — 3, bottom left — 4
Exercise 2: 4, 1, 3, 2

Exercise 3: Answers will vary.

Page 37 Exercise 1: 1 yes 2yes 3no 4yes 5Sno 6 yes

Exercise 2: Answers will vary.
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[B head]Assessment
Workbook B pages 31, 32, 35, 36, 37

[U/H] Unit 7, Part 2

[open outcomes box]

Outcomes

By the end of Unit 7, Part 2, students should be able to:
(Student’s Book pages 52-69)

discuss opinions related to the main idea of a story
connect text to personal experience

become engaged in literature

read familiar sight words

identify and count sentences

support a partner in shared reading experiences

(Workbook B pages 38—46)

make plurals by adding ‘s’/‘es’

use is/are

write simple words in the present continuous tense

add onset to word families ‘-ick’, ‘-ock’, “-ill’, *-ell’, ‘-ing’, ‘-amp’, ‘ump
use story clues to unscramble and write sentences

b

[close outcomes box]

[A head]Student’s Book: Girls can’t Play Marbles (pages 52-69)

[A head]Speaking and listening

Discuss the story, and whether students agree with the idea that girls can’t play certain
games. During the discussion, remind students to be respectful of others, even if they do not
agree with the opinions. Talk about whether or not Ravi and Luke changed their minds in the
story, and why they think this could be true.

Discuss whether or not students feel there are some things that boys or girls can’t do, what
those things might be, and why students believe this way. Again stress that all students need
to be respectful while another person says his or her opinion.

Ask questions to prompt further thinking. For example, ask if their doctor is a man or a
woman, and similarly about a farmer, or shop owner. Continue the discussion based on the
students’ local community.

[A head]Reading (pages 52-69)

Pair students of mixed ability, and have them buddy read the story (taking turns and helping each
other as needed). Take one group of 4-6 lesser-developed readers for ‘guided reading’ at the
same time.

[open teaching tip box]
Teaching tip: Guided reading
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The teacher works with 4—6 students, listening to them read aloud and helping with strategies.
Other class groups read independently or do written work (Workbook).
[close teaching tip box]

e Before students begin, ask them to point to the names of the characters again on pages 52-53.
¢ Read through the whole story.

¢ Bring the class together as a whole.

e  Work on word features in the story, as shown in boxes on pages 55,59, 63 and 65, and the
punctuation mentioned in the box on page 61.

e Page 69: Have students answer questions 1-2 orally, and then find the proof in the story.
Show students how to run a finger along the margin of a page, touching each line of text,
when scanning for a phrase. Show them how to hold a ruler under a line, when they look for
specific words. Students then say the words for question 3 aloud, and solve questions 4-5.

e Ask what they think of the ending of the story, and why they think so. Have them guess what
happened the next day, and discuss the three possibilities in Exercise 2.

e Students work individually to complete Exercises 2—3.

Answers

Exercise 1: 1 Shera 2 Ravi 3 Students read. 4 they—4,at—2 52

Exercises 2-3: Answers will vary.

[B head]Extension

Ask a volunteer to show the class how to play a game and explain the rules (e.g. jacks, Warri
Mancala) or a similar game with stones or marbles. Students compare and contrast the two
games, and make a chart to show similar/different.

[A head]Word study

Story words: boy, cross, day, fair, girl, hard, lunchtime, marbles, next, playtime, school, sorry,
talk, win

Sight words: can’t, every, play, right, they, too, very, want, will, try (in Unit 6)

e Write the words lunchtime and playtime on the board. Ask who can see a ‘word within a
word’ (or ‘word in another word’). Ask what the two words have the same, and what parts
are different. Talk about other ‘times’ that they can think of (storytime, bedtime, etc.).

e Write the word #ry on the board and have students read it. Under it write tried (used in the
story). Read both words for the class. Similarly, write cry and cried, dry and dried. Focus on
the sounds of each pair of words, to help reading (rather than the spelling rule at this stage).

¢ Send students on a ‘word hunt’. With Student’s Books open at pages 54—68, say a word for
students to search for and point to. Leave out character names, and start with either all story
words or all sight words. Begin more or less following the pages of the story, but gradually
make the ‘word hunt’ more difficult. Suggest a reward if the class can stay on task for ten
minutes, as you call out words for them to find.

[A head]Workbook B (pages 38—46)

[A head]Page 38: Plurals ‘s’

79



Help students recall what they know about adding ‘s’ to a word to form plurals. Do several
examples orally before turning to the Workbook. Help students name the pictures in Exercise
1 and read the words in Exercise 2. Talk about parts of the body, and how many of each they
have. Students complete page 38 individually.

[A head]Page 39: Plurals ‘s’ and ‘es’

Write on the board: ‘s’, ‘sh’, ‘ch’, ‘x’. Ask students to think of a word that ends in each
sound, and write one example under each. To help students understand why ‘es’ is used,
write ‘bus-s’ and say the sounds as written. Show students that it sounds wrong to make a
hissing sound followed by the ‘s’ sound, it ‘trips’ the tongue, and this is why we need ‘es’.
Write the rule, and have students read it aloud.

Tell them all the words in Exercise 1 fit the rule, and in Exercise 2 they will have to watch
out for words fit, and use just an ‘s’ for all other words. Students work with partners.

[A head]Page 40: is/are (connects to Student’s Book Unit 7 story)

In this exercise, are is used only with the word you (i.e. not yet with plurals). Write is/are on
the board. Make up three or four sentences using these words, confining the use of are to
examples starting with You. Make up several more, asking students to fill in the right word.
Teach that we use the word are after we say you. Students then work together to complete the
exercises.

[A head|Page 41: Present continuous verbs

Ask several students what they were doing during the lunch break. Choose five different
responses, and write these on the board (e.g running). Help students notice that all end in ‘-
ing’. Have students look at the picture on page 41 and point out things that people are doing.
Students then complete the page individually.

[A head|Page 42: Words ending in ‘ck’ (possible assessment)

Introduce the word family ‘-ick’ orally, asking students to think of any words that end in that
sound. Similarly introduce ‘-ock’. Have students say both sounds, listening for the difference.
Then write each on the board and have students name the vowels. In Exercise 1, students will
build words by adding an onset to ‘-ick’ or ‘-ock’. They will then choose which words make
sense in the Exercise 2 sentences.

[A head]Page 43: Words ending in ‘ss’

Have students work with a partner to identify the pictures in Exercise 1 and form words
ending in ‘ss’. Tell them they will use some of these words to finish the sentences in Exercise
2.

[A head]Page 44: Words ending in ‘-ell’/¢-ill’ (possible assessment)

Tell students you are thinking of two words that rhyme. One is something you ring, and the
other can be found on the beach (bell, shell). When they have guessed, ask volunteers to help
you list words for the ‘-ell” word family (bell, cell, fell, sell, shell, smell, spell, tell, well,
yell).

Ask students if will fits in this word family, and have them say it aloud. Call on volunteers to
name words that rhyme with will, and tell students these are the ‘ill’ word family (bill, dill,
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drill, fill, grill, hill, ill, mill, pill, still, will). Have students say ‘-illI’ and ‘-ell’, listening to the
difference in sound.
Students then work independently to complete Exercise 1-3.

[A head]Page 45: Words ending in ‘-ing’, ‘-ump’, ‘-amp’

Tell students you need someone to help you think of a word that rhymes with string, and list
student suggestions (bring, king, ring, sing, spring, sting, string, swing, thing, wing). Ask the
class what sound all the words have in common, and write a heading for the ‘-ing’ family.
Next, write ‘-amp’ and ‘-ump’ on the board, and ask students to say each rime, listening to
the vowel. Tell students to have their partners watch their lips as they say both sounds again.
Students then complete page 45 on their own. In Exercise 3 they may wish to say the words
aloud.

[A head|Page 46: Scrambled sentences (possible assessment) (connects to Student’s Book
page 67)

Give students time to silently re-read pages 54—59 in their Student’s Book. Tell them the
sentences in their Workbook need to be put back in the right order so they make sense.

If student skill is high, have them complete the work on their own. For those who need the
support, the unscrambled sentences can be found in the Student’s Book. Remind all students
to use every word when they rearrange the sentence (some students find it helpful to cross
out the words they use as they write the sentence).

[B head] Extension

Collect words on cards that, together, form a complete sentence or question. Add a card with a
full stop or question mark. Clip each set of cards (one set = one complete sentence). Provide time
for students to work with them independently, moving the cards around in various ways to
unscramble the sentence/question.

Workbook answers

Page 38 Exercise 1: bees, bee, dogs, cars, ball, jugs, rings

Exercise 2: head, eyes, fingers, hands (or eyes, feet, ears, legs, arms)

Page 39 Exercise 1: brushes, churches, dishes, matches, buses (busses), boxes
Exercise 2: arms, boxes, goats, crosses, lunches, boats, crashes

Page 40 Exercise 1: is, is, is, are

Exercise2: 1is 2is 3is 4are

Page 41 Exercise 1: playing, cooking, sleeping, fishing, swimming

Exercise 2: Answers vary.

Page 42 Exercise 1: tick, pick, lick, kick, quick, rock, shock, lock, sock, clock
Exercise 2: 1 lock 2 lick 3 kick 4 sock 5 clock

Page 43 Exercise 1: In any order: kiss, mess, dress, cross, grass, bless
Exercise 2: 1 dress 2 bless 3 kiss 4 mess

Page 44 Exercise 1: tell, bell, shell, well

Exercise 2: will, mill, still

Exercise 3: 1 still, bell 2 Tell, well 3 shell

Page 45 Exercise 1: ring, wing, king, sing

Exercise 2: Answers will vary.
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Exercise 3: jump, bump, lamp, stamp

Page 46: 1 Ravi and Luke played marbles. 2 Sam wanted to play marbles. 3 Girls can’t play
marbles. 4 Shera was cross. 5 She went to talk to Iris. 6 Shera had some marbles.

[B head] Assessment
Workbook B pages 42, 44, 45, 46
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[new page]
[U/H] Unit 8, Part 1

[open outcomes box]

Outcomes

By the end of Unit 8, Part 1, students should be able to:
(Student’s Book pages 70-74)

e discuss facts in stories

use context to complete sentences

use imagination

compare text to personal experience

read simple three-syllable words by breaking them into parts
(Workbook B pages 47-54)

match sentences to pictures

number sentences or pictures sequentially

retell a story

beginning, middle, end

write sentences from prompts

use word categories

alphabetise by alphabet half

read environmental print

[close outcomes box]

[A head]Student’s Book: Wheels (pages 70-73)

[A head]Speaking and listening

e Ask for examples of things that might have one wheel. Suggestions could include a hamster
wheel for running, a pinwheel or windmill, a unicycle, a wheelbarrow, etc.

¢ Ask if anyone has seen or used any of these examples, and give time for students to share
their experiences.

¢ Ask students to describe a wheel, and tell properties that all wheels have in common (round,
spin, etc.)

[open teaching tip box]

Teaching tip

Always help students connect to what they already know, or experiences they have already
experienced, when introducing a new topic. They will be more engaged, and will integrate the
new knowledge more effectively.

[close teaching tip box]

[A head]Reading (pages 70-73)

e Students look at the illustration on page 70, and guess where it takes place. Ask who the man
is, what tools he has, and what he is doing.
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e  Write the word ‘wheel-bar-row’ on the board. Ask who knows what it is, what it is used for,
and how it is moved (has to be lifted, then pushed).

® Ask a volunteer to read page 70 aloud while others read silently.

e Tell the class the boy on page 71 is Leo. Ask who knows how to ride a bike, and whether
anyone rides a bike to school (or older brothers and sisters).

e Students read page 71 aloud.

[open teaching tip box]

Teaching tip

Help students recognise and read story specific vocabulary (e.g. bicycle and tricycle) by first
giving them the chance to guess the words based on context, illustrations and initial sounds.
[close teaching tip box]

e Ask who knows the long name for bike. Write ‘bi-cy-cle’ on the board. Below this, ‘tri-cy-
cle’. Ask who can guess the word, and ask those who have ridden a tricycle to tell what it
looks like, and why it has its name.

e Tell students the girl on page 72 is Marisol. Read the page aloud with them.

e Have students read page 73 aloud with a partner.

¢ Discuss what the main idea of the story was (wheels), and ask students to recall the four
kinds of wheeled objects mentioned. Have students recall any other details they remember.
Ask if this could be a true story.

[B head]Extension: Wheel collage

Students take old magazines and travel brochures and cut out pictures of objects with wheels.
The cut pictures are glued onto a poster paper, covering as much of the blank space as possible.
Outline the letters to spell out the word wheel on construction paper (at least 5cm high), and glue
them onto the poster. For added interest, cut the poster in the shape of a wheel. (Note: helps
students build cutting skill, and helps them make choices about relevance.)

[A head]Word study

Story words: bike, tricycle, wheel, wheelbarrow, yard

Sight words: four, ride, take, three, use, has (introduced in Unit 3)

® Ask whether the class knows how to clap the sounds of the Principal’s name. Say each
syllable aloud with a clap, as students repeat. Call out the names of different students in the
class, asking all students to say and clap the sounds after you call each name. Tell the class
you will next call the names from the story. Say and clap the sounds of the characters:
Grandad, Leo, Marisol, Mummy.

e  Write these words on the board: bicycle, tricycle and wheelbarrow but do not yet say them
aloud. Call on a volunteer to try to clap the sounds for one of these words. Count the
syllables, as someone else claps the next. Ask students how many syllables are in the word
wheelbarrow. Draw diagonal lines to separate it. Ask students to tell you which word they
can see within the longer word (wheel).

e Have students turn to the story and look for words with just two syllables (Grandad, garden,
Mummy).

® Ask students to find and point to any number words in the story (three, four).
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e Tell students to find the word rides in the story. Ask if you can ride a wheelbarrow, or a bike,
a tricycle, or a car. Talk about other things that a person can ride (surfboard, skateboard,
motorcycle).

e Keep the sight words on the side of the board until they are familiar to students, and then add
them to the sight word wall/list.

[A head]Workbook B (pages 47-54)

[A head|Page 47: Match sentences to pictures

e Students turn to a partner and talk about their favourite things to do when they go to the
beach. Ask partners to then look at the pictures on page 47 and take turns reading the
sentences at the top. Together, they can sort out which sentence goes with which picture, and
then each student completes his/her exercise.

[A head]Page 48: Sequencing/ retelling a story

¢ Ask who knows how to make a sandwich, and choose one of these students to tell the steps
involved. Afterwards, call on volunteers to re-tell the steps in order. Students work on
Exercises 1 and 2 on their own, sorting the pictures or the sentences into order and
numbering them. Finally, students tell the story to a partner in the order it happened.

[A head]Page 49: Story sequence — beginning, middle, end

e Tell students you are thinking of something with small wheels under a piece of wood shorter
than your arm. If they need another clue, tell them a person has to stand on it to ride it. Direct
student attention to the top picture on page 49, and ask if they can guess the boy is doing
(making a skateboard ramp from wood).

¢ Discuss what is taking place in the three pictures, followed by the words in the boxes. Have
students write a sentence for each picture, and put them in order in the chart.

[A head]Page 50: Categorising

e Ask several silly questions to start students thinking about categories. For example, ask, Do
you keep your pillow in the kitchen? Do you keep your plate on the bookshelf? Discuss the
kinds of things that might be kept in a kitchen, or a bathroom. Have students name the
objects in Exercise 1 aloud, and then write the words in the correct categories.

[A head]Page 51 Categorising / lists (possible assessment)

e Remind students of how they put items into categories of kitchen or bathroom. Tell them
today their categories will be market and bookstore, and they are to imagine they are to make
a shopping list. Ask who has seen a shopping list, and what would be written on it. Have
students look at the objects on page 51 and name them.

¢ Then read the instructions for Exercise 2. Students complete Exercises 1-2 on their own.

[A head]Page 52: Dictionary work

¢ Discuss why the words in a dictionary are all in the categories of their first letter. Try to
guide students to understand that these categories help us find a word, as long as we know
the letter that starts it (no need to go beyond initial letter at this stage). Tell the class that their
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job today will be to decide if a word goes in the first, or the second half of a book. Choose
volunteers to read which letters are in the first and second halves (chart page 52). Students
work independently to put the words in categories.

[open teaching tip box]

Teaching tip

Young readers often enjoy their new ability to read the signs and symbols in their surroundings.
Everything from road signs to cereal boxes can become a ‘book’ to be read with enthusiasm.
[close teaching tip box]

[A head]Page 53: Environmental print

e Ask students to share some of what they have read recently while coming to school or on
boxes or signs around them. Continue discussion by including signs in the classroom or out
the window, and signs not now visible, but which are familiar to students. Those students not
yet ‘reading’ their environment will be motivated to be more attentive when they hear
examples shared by their peers.

e Students work with partners to discuss signs on page 53.

[A head]Page 54: Words with ‘cl’, ‘s’

¢ To check student progress, tell students you know they are quite good at making words, and
you will let them start right away (and discuss them later). Give students a generous amount
of time to complete the exercise on their own. Finally, talk with students about what the
words they created actually mean. Ask students to demonstrate an action for the word, where
possible. Making the link between putting together letters, and actually blending sounds to
make words that represent meaning, is very important at this developmental stage.

[B head]Extension

Make cards with digraphs and blends ‘ch’, ‘th’, ‘sh’, ‘c’, ‘sI’, ‘pl’, ‘fI’, ‘tr’, ‘br’, ‘sn’, ‘st’, to
supplement cards for single letter initial sounds. Make multiple cards for all word families that
students have been learning. Let students work with partners to put onset and rime together and
form different words. Partners may keep a list of all the words they form, and present it to the
teacher to earn a reward.

Workbook answers

Page 47: The house was on a hill. I went to the beach. It was very windy. They had lunch.
Page 48 Exercise 1: bottom left — 1, top left — 2, bottom right — 3, top right — 4

Exercise 2: 3,4, 2, 1

Page 49 Exercise 1: Match — yellow sun, green leaf, red fruit, blue sea

Exercise 2: Answers will vary.

Exercise 3: Answers will vary.

Page 50 Exercise 1: bathroom — toothbrush, towel, shampoo  kitchen — pot, cup, dish,
spoon, fork

Exercise 2: no; yes (could be no, bedrooms have sinks); yes

Page 51: market — bananas, peas, yams, breadfuit, pineapple bookstore — pencils, paper, pens,
notebook, picture book

Exercise 2: Answers will vary.
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Page 52: Ist half — big, girl, are, kite, dirty 2nd half — under, yam, rain, wet, see
Page 53: 1st row — no parking; menu; closed 2nd row — ice cream; bus stop; sale
Page 54 Exercise 1: clap, close, slide, clock, slow, clam (slam)

Exercise 2: Answers will vary.

Exercise 3: clever; sleep, clouds

[B head]Assessment
Workbook B pages 48, 51, 52, 53, 54

[U/H] Unit 8, Part 2

[open outcomes box]

Outcomes

By the end of Unit 8, Part 2, students should be able to:
(Student’s Book pages 70-74)

discuss facts in stories

use context to complete sentences

compare text to personal experience

read sight words during an oral, cloze reading activity
locate specific story content

(Workbook B pages 55-64)

form words starting in ‘fI’, ‘cl’, ‘pl’, ‘sI’, ‘st’, ‘sn’, ‘tr’, ‘br’
add magie ‘e’ to form words with the long ‘a’ or long ‘i’ sound
form words with ‘oa’, ‘ai’, ‘ee’, ‘ea’ vowel pairs

answer questions about a passage of text

[close outcomes box]

[A head]Student’s Book: Wheels (pages 70-74)

[A head]Speaking and listening

Ask students: Would you like riding a bicycle to school? Would you like to see your parents
riding a bicycle to work? Have students imagine their town or district if there were no cars or
buses — what would a police bicycle look like, how would a fireman carry water, how would
a family get food home from the market? Ask students to imagine what kind of special
tricycles could be designed for older people, or to carry babies.

Encourage students to be creative, as they continue to talk about the idea with a partner. Have
students tell their partner what their ‘best’ bicycle would look like (how big, what colour,
etc.)

[A head]Reading (pages 70-74)

Use an oral cloze technique and read page 70 aloud, with students filling in the gaps as you
pause (e.g. A ____hasone ___. Grandad has a ___ . He uses ___.) Read it a second time,
leaving out different words.

Continue the same pattern with pages 71-73, reading each page twice, and having students
fill in the words where you pause.
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® Ask students how many of them think they can now read the story on their own, and give
them the opportunity to do so.

® Go back to the specific word practice, counting the word has on page 71, and words with ‘ee’
on page 72.

e Write has and have on the board. Have partners practise using the words, following the
suggestions in the box on page 75.

e Use the Activities page (page 74) to check student recall in questions 1-2. Ask students to
find where these answers are located in the text.

¢ (Continue with questions 3—6, calling on volunteers to respond.

[B head]Extension

Have students draw a picture of themselves riding a bike on a wonderful day. Have each student
make up a story about what is taking place in the picture, and write these words on their paper
for them. Students then read their page to a friend.

[open teaching tip box]

Reading strategy

To encourage emerging readers, have them tell a story in their own words, and write down
exactly what they say. Read the story back to the student, to check that it is just how they want it.
Finally, have the student read their story alone. Writing in this way is at the level of the spoken
vocabulary, above the reading or spelling vocabulary. It connects to the ‘language experience’
model.

[close teaching tip box]

[A head|Word Study
Story words: bike, sea, tricycle, wheel, wheelbarrow, yard
Sight words: four, ride, take, three, use

e Practise number words, one to ten.

® Write these words on the board, and call on students to come and write the corresponding
number symbol (e.g. 4) next to each one.

e Help students distinguish between six and seven by going back to the syllable counting
activity from earlier. Distinguish between four and five by helping students notice the end
sounds ‘r’ and ‘v’. Build the understanding that noticing the initial sound, and the final
sound, can give us the clues to read the word.

[A head][Workbook B (pages 55-64)

[A head]Page 55: Words with ‘fI’, ‘cl’, ‘pl’, ‘sI’

® On one side of the board, write the vowels (include ‘y’). On another, write headings for ‘fl’,
‘cl’, ‘pl’ and ‘sI’. Show students how to take try different vowels after a blend, to see if it
triggers the thought of a word. Voice your thoughts as you sound out ‘fla___’, ‘fle__ ’, etc.,
and come up with words (e.g. flat, flea, flip, floor, flower, flute, fly). Ask students to ‘help
you think’ as you use the same process for the other blends. When the class has generated
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words for each blend, turn to the Workbook and ask students if they think they are ready to
make words on their own.

[open teaching tip box]

Teaching tip

‘Modelling’ a skill, which is more accurately called ‘demonstrating’, helps students learn techniques to
use when they need to try the skill on their own (in this case, decoding unfamiliar text).

[close teaching tip box]

[A head]Page 56: Words with ‘br’, ‘tr’

e Use the same approach used for page 55 to reinforce the word building/decoding skill. Words
orally generated might include branch, bread, brick, bridge, bring, brother, or trash, tree,
trick, true, try. When students start page 56, point out that there are three words for ‘br’ and
three words for ‘tr’ (if extra support is needed).

e Students then build words in Exercise 1, and use two of these words in sentences for
Exercises 2-3.

[A head]Page 57: Words with ‘st’, ‘sn’

e Students work with partners to build words beginning with ‘st’ and ‘sn’. Remind students
that the words they build must make sense (i.e. not to just fill in letters). Before partners
begin, tell them how to try different vowels when they try to think of new words for Exercise
2, just as they did in class.

¢  When students are finished, discuss their answers. Ask for examples of each of the words in
Exercise 1, to associate visual examples with each of these sound combinations. Finally, read
the poem aloud together.

[A head]Page 58: Magic ‘e’/long ‘a’ sound

e Tell students that the letter ‘¢’ on the end of a short word tells the vowel to say its own name.
We call it ‘magic e’ or ‘silent e’. Write the word mad on the board and ask students to read it.
Ask what it means. Add letter e to the end of the word and ask students to read it. Ask what it
means. Ask students if it sounds the same, or means the same. Follow the same pattern with
the words tap and tape.

e Students complete Exercise 1, filling in appropriate letters and then writing the words. When
complete, ask students to read aloud the words they have created, and draw lines to connect
the words to the correct pictures (to reinforce understanding). Students then complete
Exercise 2, using the words in context.

[A head]Page 59: Long ‘a’ sound: ‘ai’

e Ask students who has seen a train. Then ask about a tail, or a snail. Have students say the
three words aloud, and then write them on the board. Choose volunteers to come to underline
the vowels. Explain that ‘ai’ together sounds like the name of the letter A. Students say the
words again.

e Have students work with partners on page 59, writing the words and saying each one aloud.

[open teaching tip box]
Teaching tip
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An easy teacher resource for word lists with blends, digraphs, diphthongs (as well as word
families, etc.) online:
http://teachers.santee.k12.ca.us/Carl/word_way.htm#word%?20family%?20database

[close teaching tip box]

[A head]Page 60: Magic ‘e’/long ‘i’ sound

Ask the class what they remember about what the magic ‘e’ can do. If needed, write mad and
made on the board. When students remember, erase the words and write the word kit, asking
what it means. Tell students you did not really want kit, you were thinking of a kite. Guide
students to tell you to put an ‘e’ on the end to get the long ‘i’ sound for kite.

Students then complete the exercises on their own.

[A head]Page 61: Words with ‘oa’

Tell students that two vowels, ‘0’ and ‘a’, are friends, but when they go in a word side by
side then ‘0’ always wants to say its own name (or similar analogy). Write the familiar words
boat and goat on the board, and ask students if they can see what you mean, that it is not ‘bo-
at’, but ‘boat’. We do not hear the ‘a’ at all.

Turn to Exercise 1, and have students say the name for each picture, listening to the sound of
the vowels. Students then complete page 61, with assistance reading words in Exercise 2, if
needed.

[A head|Page 62: Words with ‘ee’

Have students name words that sound like bee (e.g. tree, three, knee, free). Ask what sound
‘ee’ makes, as students say each word, listening to the vowels. Students then complete page
62 independently.

[A head]Page 63: Words with ‘ea’, ‘ee’

Ask whether students remember the word bee from the previous page, and have a volunteer
spell it and write it. Choose another volunteer to circle the vowels. Write the word fea on the
board, and ask students to say it. Help students recognise that the words have the same ‘e’
sound, but use different vowels. Students work with partners to figure out the missing words
in Exercise 1 and Exercise 2. Before writing, explain that the words in Exercise 1 use ‘ea’,
and words in Exercise 2 use ‘ee’. Each student then writes the words in the correct columns
for Exercise 3, and practises spelling them.

[A head]Page 64: Recount and comprehension (possible assessment)

Before beginning, determine whether the reading level of the passage fits the majority of
readers in class, and use this determination to choose whether students work independently,
read with partners, or whether you read the passage aloud (and therefore assess for oral
comprehension).

Before reading the passage, have students read the questions aloud with you. (Reading
comprehension questions first has been shown to improve overall comprehension for
assessments.) Tell students they will be looking for these answers as they read/hear the story.
Students then complete the comprehension questions independently.
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[B head]Extension

Students work in partners or small groups. Give each a paper with one of the blends or vowel
combinations in the centre. Students make ‘spiders’ or ‘wheels’ with words using the centre
letter combination branching out around it. Students may draw pictures for the words, or just
write words. Display final results.

Workbook answers

Page 55 Exercise 1: flower, slide, cloud, plant

Exercise 2: Words may include: plan, clam, clap, flat, flag, flap, slam, slat, slap (or clan, flan)
Page 56 Exercise 1: brother, trip, brush, try, bring, trap

Exercises 2—-3: Answers will vary.

Page 57 Exercise 1: sn: snow, snail, snake, sneeze, snore st: start, stop, step, still, store
Exercise 2: Answers will vary.

Exercise 3: still, snake, stop

Page 58 Exercise 1: cake, snake, rake, gate, plate, game

Exercise 2: snake, game, plate, cake

Page 59 Exercise 1: train, snail, pain, tail, paint, wait

Exercise 2: rain, Spain, jail, snail, paid, maid

Exercise 3: Answers will vary.

Page 60 Exercise 1: ride, kite, hide, ripe

Exercise 2: 1 kite 2 ripe 3 ride 4 hide

Page 61 Exercise 1: boat, road, goat, croak, toad, float

Exercise 2: 1 boat 2 road 3toad 4 goat 5 croak

Exercise 3: Answers will vary.

Page 62 Exercise 1: tree, bee, sleep, feet, queen

Exercise 2: queen — seen; bee — tree; sleep — feet

Exercise 3: feet, sheet

Page 63 Exercise 1: tea, sea, cream, dream, eat, treat

Exercise 2: see, bee, tree

Exercise 3: ce: see, bee, tree ea: tea, sea, cream, dream, eat, treat

Page 64 Exercise 2: Responses may vary slightly. 1 (She took her) skipping rope.

2 Iris (wanted to skip with me). 3 (They skipped) at lunch time. 4 (She went to) Sam’s house.
(Note: look for key words when assessing for comprehension. Answering in full sentences is
challenging at this stage of reading/writing development.)

[B head]Assessment
Workbook B page 64
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[new page]

[U/H] Unit 9, Part 1

[open outcomes box]

Outcomes

By the end of Unit 9, Part 1, students should be able to:
(Student’s Book pages 75-77)

discuss details of illustrations

read predictable, rhyming text

make predictions

break up words to read them

speak to primary sources on a topic inspired by text

(Workbook B pages 65-71)

answer question words where, who, what, when, how
discuss and write about events in the simple past
sequence stories in words and pictures

write about the feelings of a story character

make up a story ending

choose between has/have

use prepositions

[close outcomes box]

[A head]Student’s Book: Five Little Marbles (pages 75-77)

[A head|Speaking and listening

Ask students to tell the class any counting rhymes they know, or to sing any counting songs.
If you have a recording available, play one for students to hear and learn.

If most of the class already knows a counting song or rhyme, encourage them to perform it
together (jump rope jingles and clapping rhymes will be continued in Unit 9 Part 2).

[A head]Reading (pages 75-77)

Write the word ‘lit-tle’ and ask who knows the word. Have students read the title of the story.
Ask them to look at the different illustrations on page 75, and predict what the story might be
about. Ask students to notice how many marbles are in each of the pictures.

Slowly read the first verse with students, pausing before the last word (students will fill it in
from context and rhyme). Ask volunteers to read the next verse.

Have all students read aloud the two verses that were just read. Ask students whether they
noticed any rhymes (floor — four, tree — three).

Students look at the picture on page 76, and predict what will come next. Point out the
number of marbles at the top. Read the first verse, pausing before the two rhyming words.
Choose a volunteer to read the second verse. Have all students read aloud the two verses. Ask
which rthyming pairs were on the page.
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® Have students predict how the poem will end. Ask where the marble is on page 77. Read the
page aloud, pausing before the two rhyming words to allow students to supply the missing
words. Students then read the last verse.

e Choose volunteers to read the whole poem aloud. Have them stand, and give them a cue to
begin reading together. Other students follow along in the text. Students should hold up the
number of fingers to match each verse as it is read.

[B head]Extension

Have students ask an older family member or neighbour to teach them a counting verse, counting
song or jump rope chant from long ago. Students can memorise it, or have it written for them,
and should plan to share it with their classmates at school. Collect several to display on the wall
for students to read on their own.

[A head]Word study

Story words: floor, fun, none, pocket, roll, sun, then, under

Sight words: away, five

¢ Focus on the story words, and ask students to find these words in the poem, as you say each
one aloud. Students should sit with partners, and show the partner where the word is each
time.

e (all out these words for students to find: marbles (there will be five), little (there will be
five), away, under, lost, five, four, three, two, one, floor, tree, blue, rolled, sun, river, there,
pocket, fun.

e Ask students to find all the words in the poem that have two letters (on, of, in, it, my). Choose
volunteers to write these words on the board, and read them to the class.

e Ask students to then find all of the three letter words (the, one, and, all, two, sun, was, not,
fun, put). Again, choose volunteers to write them on the board, and read them to the class.

¢ Finally, ask students to see which words in the poem have two syllables. Choose students to
say these words and clap them (marbles, under, river, pocket).

[open teaching tip box]

Teaching tip

Classroom displays listing word families, sight words, rhymes, words for colours, words for
numbers, etc., will help students increase their familiarity with these words. Familiarity and
practise help build reading fluency.

[close teaching tip box]

[A head]Workbook B (pages 65-71)

[A head]Page 65: ‘Wh’ questions

e Tell students the most famous question that children ask is Why? Ask for other question
words, and list these on the board (Where, Who, What, When, How). Call on volunteers to
make up a question for each word. Talk about what the answer should be for each question
word (e.g. for Where, the answer is a place).

® Discuss who might have a job that includes asking lots of questions.

e Students work on Exercises 1-2 individually, and then talk to a peer for Exercise 3.
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[A head]Page 66: Writing a recount/simple past (possible assessment)

e Tell the class a short anecdote about something you did, when and where it was, and how
you felt doing it. Then ask the class questions about what you said (e.g. Where was 1? How
did I feel?) Students then draw a picture of what they did yesterday (before discussing it),
and then answer questions about what it was.

e  When all are finished, call on several volunteers to share their picture and answers with the
class. Other members of the class should ask questions with if additional details are needed.

[A head]Page 67: Sequences (possible assessment)

® Ask who has ever seen a hare. Tell students to imagine a rabbit, but slightly bigger, with
longer ears, taller, and a very fast hopper. See which students remember the story of the
tortoise and the hare, and ask that they tell the story to the class, as others add additional
details.

e Students look at the pictures for the story and decide the order of numbering. Read the
sentences in Exercise 2 with the class, or have students read them silently.

e Without further discussion, have students number the sentences in Exercise 2 (if to be used
for assessment). Afterwards, discuss their results.

[open teaching tip box]

Resource tip

Hares are related to rabbits, but are of a different genus. Unlike rabbits, their young are born with
fur, with eyes open, in above ground nests. Hares are fast, larger than rabbits, and live in the
wild.

[close teaching tip box]

[A head]Page 68: Characters’ feelings and thoughts (possible assessment)

e Tell students they are going to pretend to be the hare. Looking at the three pictures on page
68, ask them to imagine how they (as Hare) feel before the race. Ask what Hare is doing in
the second picture, and again have students think about what Hare must be feeling. Finally, in
the last picture, they are to think about what Hare must feel as he races to the finish line.

¢ Students then write the words that Hare is thinking.

® When all are done, choose volunteers to share their ideas with the class.

[A head]Page 69: Make up a story ending

e Start telling the class a short anecdote, and stop before the end (e.g. make up a story about
one day when you stepped outside and saw jaguar prints on the path ... you started to follow
the prints ... stop the story). Ask different children to suggest what might have happened
next.

¢ Students then read Exercise 1 on page 69, and use the pictures for clues as to what might
happen next. In Exercise 2, they will draw the next step, and write about it. They may do
either first, their choice. (Note: Some students think through their ideas best through drawing
first, while others quickly form written responses.)

[A head]Page 70: has/have
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e  Write in a column I, We, You and They, and across from these words write have. Draw
linking lines to have from all four. Say the pairs of words with the class. Help them learn that
we use the have with these words. Teach them to use has for one object or person. The rules
for using has/have, at this stage, are not likely to be useful as a tool. However, learning these
four words that require have is more likely to be retained.

¢ Students work with partners to complete Exercises 1-2.

[A head]Page 71: Prepositions: behind, in front of, next to (possible assessment)

¢ Bring several students to the front and position them randomly. Stand facing the students and
ask the class who is in front of *___’. Ask who is next to ° ’,or behind °___ ’. Choose
different students to look at the class and use the phrases as related to their seated peers. Ask
what is the difference between next fo and in front of. Students then complete page 71. Point
out that Exercise 1 uses only behind and in front of. They are to draw next to in Exercise 2.

[B head]Extension: Storyboard

Students make take a page folded in four and tell a story through pictures. On the reverse,
students write a sentence for each picture that tells the story. Encourage the use of speech
bubbles, and pictures showing action.

Workbook answers

Page 65 Exercises 1-3: Answers will vary.

Page 66 Exercises 1-2: Answers will vary.

Page 67 Exercise 1: bottom right — 1  top left — 2 bottom left — 3  top right — 4
Exercise 2: 2, 4, 3, 1

Page 68: Answers will vary.

Page 69 : Answers will vary.

Page 70 Exercise 1: 1 has 2 have 3 has 4 have 5 has 6 have

Exercises 2-3: Answers will vary.

Page 71 Exercise 1: 1 behind 2 in front of 3 behind 4 in front of 5 behind
6 in front of

Exercises 2-3: Answers will vary.

[B head]Assessment
Workbook B pages 66, 67, 68, 69

[U/H] Unit 9, Part 2

[open outcomes box]

Outcomes

By the end of Unit 9, Part 2, students should be able to:
(Student’s Book pages 75-77)

e discuss details of illustrations

¢ read predictable, rhyming text

e recite rhyming poems, chants or songs

e decide if statements made about the text are true
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(Workbook B pages 72—79)

add ‘-ed’ for simple past tense

use common irregular past tense words
write instructions in order

use words to tell position

form common compound words

read sentences in environmental print
add complementary lines to a poem

[close outcomes box]

[A head|Speaking and listening

Ask children to tell of any counting rhymes or jump rope chants they learned from their
families or friends. Examples might include One, two, buckle my shoe ...,Ten little monkeys
lying on the bed ..., Teddy Bear, Teddy Bear, turn around ..., and local or modern chants.
(Note that some jump rope chants can be inappropriate for school, in word or gesture.)
Alternatively, ask students if they know verses that go with clapping games (these games
often have a specific set of claps and moves to go with the rhyming verses).

If there is a chant or rhyme presented that seems a good candidate, have the whole class learn
it and perform it a few times.

[A head]Reading (pages 75-77)

Read the poem together slowly, as a class.

Have students then read the poem with a partner, alternating verses. Move about the class
and listen to students as they read with partners and make observation notes for informal

assessment.

Go through the poem, verse by verse, and have students identify all of the rhyming pairs.

[open teaching tip box]

Teaching tip

Teachers regularly work with students one-on-one to listen to them read, and help them build
strategies. In addition, informal assessment in natural classroom settings can give further insights
into student strengths and needs.

[close teaching tip box]

Use the suggestions in the teacher box on page 77, and have students locate the word in, and
think of alternate words to rhyme.

Practise with the concept of ‘true’ on page 78 by having students answer the questions, and
then locate the text that proves or refutes the statements in questions 1-4.

Have students name the objects in Exercise 2, listening to the final sounds. Students then tell
a partner which words end with the same sound (ten, hen, pin, sun — and possibly man,
although the picture could also be a boy).

Ask partners to find two other thyming stories or poems in their texts.
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[B head]Extension

Have students go through all of the nine stories in the text and choose a favourite. Students then
practice reading that story, in order to share it with others. Students draw a picture of the story,
and copy the title at the top of the page. Display the pictures under the heading Our Favourite
Stories. If the school has an open day at the end of the school year (where families are invited to
the school), set up a time for students to read their stories on that day.

[A head]Word study
Story words: floor, fun, none, pocket, roll, sun, then, under
Sight words: away, five

e Sight word review: If you have been making cards for sight word practice, collect all of these
cards and double check them against the list of sight words in the Word Study sections for
each Unit. When your set is complete, use the cards for a student check, and for a game.

[open teaching tip box]

Teaching tip

Some schools use sight word lists for evaluation purposes. It is difficult for a student to read a
list of unrelated words, as compared to reading text in context. The sight word card review is
mainly to judge familiarity.

[close teaching tip box]

e Familiarity check: Sit with students individually, asking them to read these cards to you.
Give the stack of cards to the student, and ask him/her to put the cards in two piles after
reading each one. One pile is I’'m sure and one pile is I'm not sure. In this way the student is
self-assessing his/her own familiarity with the sight words, even as you make your own
observation notes.

® On another occasion, have the students read to you from one of the longer passages in the
Student Book, and again from a similarly difficult, but unfamiliar short passage. Use these
varied approaches to assess reading progress, and make suggestions for further practice over
the long break.

e Game: Play sight word cricket (or similar game). Divide the class in two teams. The student
‘batting’ has two seconds to read the sight word card when you hold it up. All other students
stay quiet. If correct, the batter proceeds to base. The next batter has two seconds. If right, the
first player scores a run, and the second goes to base. If wrong, both players go to the end of
the line.

[A head]Workbook B (pages 72-79)

[A head]Page 72: Past tense, adding ‘-ed’
e Randomly call on several students, asking them to complete this sentence prompt: Yesterday,
I ... After quite a few responses, write some of the words that students said on the board (e.g.

played, washed, etc.) Specifically choose words that end in ‘-ed’ as examples to write on the
board.
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Point out to students that the words for what we already did — the past — usually end in ‘-ed’.
Write on the board: cook, call, wash, add, open.

Call on students to answer, as you follow the frame: Today I cook lunch. Yesterday I ___
lunch. Students complete page 72 individually.

[open teaching tip box]

Teaching tip

A soft, fluffy ball can be a good tool to keep students engaged during language practice. The
teacher lightly tosses it to a student, who then must respond to the question before handing it
back. It works best if students catch, but do not toss back.

[close teaching tip box]

[A head]Page 73: Past tense irregular

Tell the class that sometimes we talk about the past without adding ‘-ed’, and that instead, we
use a slightly different word. Give several examples of words they already know, by starting
sentences and having students finish them. For example, say, Today I say Good Morning,
yesterday I ___ goodbye. Today I have chicken roti, yesterday I ___ shrimp roti. Today I am
well, but last week I __sick.

Students work with a partner to choose the irregular verbs from the box that fit in Exercise 1,
and then complete Exercise 2 independently.

[A head]Page 74: Instructions

Ask the class what side of the road the cars drive on, and then enquire why it is important to
know. See if anyone knows a good rule to remember before crossing the street. Together,
read the instructions in the pictures of Exercise 1 and discuss them. Ask students if these
rules make sense, and why (ask about the ‘listen’ part, and why it says to look left twice).
Have students practise saying the rule with a partner, each taking turns to memorise it and
say it without looking.

Students then complete the cloze activity independently.

[A head]Page 75: Instructions

Write instruction for making a sandwich in simple language on the board, with the steps out
of order. For example: Then put jam on the bread. Put on peanut butter. Get milk to drink
with it. Take bread out of the cupboard. Ask the class if the instructions are clear and make
sense. Call on volunteers to say what should be first, second, etc.

Have students read the directions on page 75. Ask if these directions need a different order,
and who knows what it should be. Direct students to write instructions for numbers 1-3 in
the correct order . You may need to explain the part above the numbered section, where
students are to name the three objects in pictures, which are to be listed as things needed.

[A head]Page 76: Positions: top/bottom/middle/left/right

Write the words top, bottom, left, right, middle on the board and ask students to read them
aloud. Ask a few questions related to objects in the classroom to ensure that students
understand these position words and how to read them. Tell students that the picture on page
76 is a birthday card. See who has ever sent a card to a friend (sent, rather than received, to
make sure no students feel excluded).
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e Ask about the kinds of words we might put inside a card for a friend.
¢ Students then complete Exercises 1-2 independently.

[A head]Page 77: Compound words

e Students often find it enjoyable to put two words together to make compound words. After
briefly introducing the lesson, and helping students recall compound words they already
know, have partners work together to build words. One technique that is both effective and
amusing is to match the first word on the left with all of the words on the right (playbrush,
playroom, playball, playpaste, playground). As in this example, students sometimes come up
with additional options. Partners complete Exercise 1 together, and Exercise 2 on their own.

[A head]Page 78: Environmental print

¢ This lesson combines environmental print with skill in determining what makes a sentence.
First, review the latter. Ask students what clues to look for when we want to know if
something is a sentence (full stop/capital letter). Next, talk about signs that are visible in the
classroom. Point to ones that have full sentences, and others that are just a heading or label.
Students will be able to complete Exercise 1 on their own, but will need a break time, or
‘study walk’ around the school, before they might complete Exercise 2.

[A head]Page 79: Writing a poem (links to Student’s B 75-77)

e Choose five students to each read a verse from the poem ‘Five Little Marbles’. Ask them to
imagine the poem if the boy started with ten marbles instead. Read the first two lines
(midway on page 79), say, ... something, something, something, and then there were nine.
Tell the class that there are three suggestions in the grey boxes, and try out each one aloud
with the students, starting with Ten little marbles ... each time. Ask students to think about
which one they like best. Read the next verse three times, with each suggested line, and again
ask students to think of which line they prefer. Students then write out their chosen answers.

¢ (Challenge: Offer a challenge to students to try to invent verses for eight, seven and six
marbles as well, and then write out all together in a longer poem. Ambitious students could
decorate the poem, learn to recite it, and perform it for others.

[B head]Extension

Write simple instructions for a detective game that students play in pairs. Instructions should be
easy to read, and include question words, the answers to which provide clues. Answers might be
found using a reference book (e.g. simple book with animal facts) or from items in the
classroom. To set up the game, put 3—4 questions on one side of a card, and a code for the
answer on the back. When partners solve the mystery, they come to the teacher to check the
answer sheet.

Workbook answers

Page 72: 1 we cooked stew 2 the dogs barked 3 we walked to school

4 I kicked the ball 5 I helped Dad

Page 73: 1 I saw my grandma. 2 I said hello to Joe. 3 I went to town.

41 hada cold. 5 He was sad.

Exercise 2: Answers will vary.

Page 74 Exercise 2: 1 Stop 2/3 Look, right 4 Wait 5/6 (Look) left, right
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Page 75: Need: toothbrush; toothpaste; water (or cup of water)

1 Put toothpaste on the toothbrush. 2 Brush your teeth for two minutes. 3 Rinse your mouth with
water.

Page 76 Exercise 1: 1 left 2 top 3right 4 bottom 5 middle

Exercise 2: Answers will vary.

Page 77 Exercise 1: playground; toothbrush/toothpaste; classroom; football;
toothbrush/toothpaste

Exercise 2: Answers will vary.

Page 78 Exercise 1: yes; no; yes; no

Exercise 2: Answers will vary.

Page 79: Answers will vary.

[B head]Assessment
Workbook B pages 75, 76, 78
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[LT TB1 Tests section — new page]

[NB: set tests in a larger typeface for the children to read, as in other TBs. They should be given
plenty of room to write answers. Set two tests per page. Each should have Macmillan’s
‘photocopiable’ footer. Code for writing rules = R1 (very short rule — so students can write ‘an’);
R2 (long enough to write one word); R3 (long enough to write two words); R4 (long enough to
write a sentence)]

[author’s sketches have been left on this document for guidance to designer. All artwork to be
drawn by artist is on separate artwork brief and given an a/w number on this document]

[U/H] Tests
[A head] Unit 1 Test

[rubric] 1 Make the pattern left to right.

[rubric]2 Circle the shape that is different.

R ==

[rubric] 3 Colour the shape that is the same.

Al DO OA

[rubric]4 Circle the letter that is the same in each row.

a O ¢ o a p d

d c d ¢ a k o
o
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[rubric] 5 Write the missing letters.

[a/w 1a: bat] [a/w 1b: cup] [a/w 1c: pig] [a/w 1d: sun]

[R1]at [R1]Jup [R1]ig [R1]Jun

[A head] Unit 2 Test

[rubric] 1 Write the beginning sound.

[a/w 2a: yam] [a/w 2b: wave] [a/w 2c: zebra]

[R1]am [R1]ave [R1]ebra

[rubric] 2 Write the word.

[a/w 2d: hand] [a/w 2e: tent]

[R2] [R2]

[rubric] 3 Circle the letter that is the same in each row.

U W VvV U Yy 0 d
% y X w U Vv
Z a s e z b w

[rubric] 4 Write more than one.
one boy, two [R2] [a/w 2f: two boys]

one cat, three [R2] [a/w 2g: three cats]
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[new page]

[A head] Unit 3 Test
[rubric] 1 Write the vowel.
[open word box]

a e i 0 u
[close word box ]

[a/w 3a: dog] [a/w 3b: hat] [repeat a/w 1d: sun] [a/w 3c: net]

d[R1] g h[RI1]t s[RI]n n[RI1]t
[rubric] 2 Circle the colour.

[repeat a/w 2b: wave] [a/w 3e: a tree]

yellow blue red green

[rubric] 3 Make words.

r ~_ [R2] d—, [Rr2

— t [rR2 —0ft R
o) L Aty P /O [R2]
m [R2] N [R2]

[rubric] 4 Write:

[open word box]

1S wants has

[close word box ]

There [R2] a boy. He [R2] a dog.
It [R2] some food.

[A head] Unit 4 Test

[a/w 3d: ship]

sh[R1]p
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[rubric] 1 Write the capital letters.

A [R1] b [RI] d [R1]

€ [R1] f [R1]

f [R1] g [R1] N [R1] I [R1] ] [R1]
M [R1] N [R1] g [R1] I [R1] W [R1]
[rubric] 2 Make words.
o ~__ [R2] P —, R
g ", et ry N —"ap [Rr
] [R2] C [R2]
[rubric] 3 Tick.
real not real
[repeat a/w 3a: dog] [tick box] [tick box]
[a/w 4a: alien] [tick box] [tick box]
[rubric] 4 Make words.
b[R1]n [a/w 4b: bun] d[R1]t o
f[R1]n [a/w 4c: fan] t[R1] n 10
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[new page]

[A head] Unit 5 Test

[rubric] 1 Write a word that rhymes.

mat [R2]
car [R2]
hid [R2]

[rubric] 2 Make words.

s [R1] x 6
m [R1] n [a/w 5a: man]

c[R1]r [a/w 5Db: car]

[rubric] 3 Tick.

A bird is a fish.

Anansi is a turtle.

[rubric] 4 Colour the boxes.

green blue

[A head] Unit 6 Test

map
pen

pop

n[R1]t
d[Rl] g

b[R1]s

yes

[tick box]

[tick box]

yellow

[R2]
[R2]

[R2]

[repeat a/w 3c: net]

[repeat a/w 3a: dog]

[a/w 5c: bus]

no

[tick box]

[tick box]

red black

[rubric] 1 Write sentences. Put in capital letters and full stops.

i have a dog
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[R4]

sam is a boy

[R4]

[rubric] 2 Put ? or.

What is his name[R1]

He is a dog[R1]

[rubric] 3 Make asking sentences.
you dogs Do ? like
[R4]

old ? How you are
[R4]

[rubric] 4 Put in the letters.
[open word box]

th ch sh
[close word box]

[repeat a/w 3d: ship] 3

[RI1]ip [Rl]ree

[a/w 6a: church]

[R1Jurch
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[new page]
[A head] Unit 7 Test
[rubric] 1 Circle the describing words.

a little cake [a/w 7a: a small cake]

a big chair [a/w 7b: a big chair]

[rubric] 2 Match the opposites.

small thin
dirty big
happy sad
fat hard
soft clean

[rubric] 3 Number the sentences in order.

Then she played with Iris. [tick box]

Shera said, “Can we play marbles?” [tick box]

Ravi said no. [tick box]

[rubric] 4 Show more than one. Add s or es.

le g [R1] bus[R1] wish[R1]

dish[R1] girl[R1] boy[RI]

[A head] Unit 8 Test
[rubric] 1 Make words with these letters.
[open word box]

ill ell
[close word box ]
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W [R1] you give me a s h [R1] ?
[rubric] 2 Make words with these letters.
[open word box]

ock ick ing ump amp
[close word box]

s [R2] w [R2] r[R2]

j [R2] k [R2] st [R2]

[rubric] 3 Number the sentences in order.

The tree fell down. [tick box]
There was a big wind and rain. [tick box]
Then there was sun again. [tick box]

[rubric] 4 Make words with these letters.
[open word box]

cl sl fl pl

[close word box]

goto[Rl]eep [RIJower

[R1] o s e the door [R1]ease

[rubric] 5 Make words with these letters.
[open word box]

br tr sn st ee

[close word box ]

[RIJush your t[R1]th.

Don’t [R1]ep onthe [R1]ake!
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[new page]

[A head] Unit 9 Test

[rubric] 1 Finish the sentences with these words.
[open word box]

top bottom left right middle
[close word box ]

[a/w: rectangle with different symbols in position:
on left of the rectangle, a/w 9a: ball

at top, a/w 9b: heart

in middle, 9c: star

on right, 9d: box

at bottom, 9e: smiley face]

The [a/w 9b: heart symbol] is on [R2] .

The box is on the [R2] .

The ball is on the [R2] .

The [a/w 9c: star] is in the [R2].

[rubric] 2 Join the short words to make a long word.

play room [R3]
tooth time [R3]
class paste [R3]

[rubric] 3 Make words with these letters.
[open word box]

ai oa ee ea

[close word box ]

Did you s [R1] the t r [R1] n?

The b [R1] is on the s [R1] .
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[rubric] 4 Where were you yesterday?

[R4]

[rubric] S Where were you yesterday?

[R4]

[rubric] 6 What did you do after lunch?

[R4]
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