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[pages 6–8 – introduction] 
 
[U/H]Introduction 
 
The Language Tree Primary Language Arts series for the Caribbean is specifically 
designed to integrate all aspects of Language Arts education. Reading, speaking and 
listening, comprehension work, language work, word study and writing all come together 
in each level in order to instruct, to extend and to challenge students. The series includes 
reading selections from many Caribbean territories, so that no matter where the students 
live, they will find material that is familiar to them in some way.  
 
This course offers a Student’s Book, a Workbook and a Teacher’s Book for each level. 
Student’s Books 1–6 are divided into 21 teaching units and three assessment units that are 
appropriately called Looking back. One Looking back unit comes after seven teaching 
units, so the Student’s Book can be easily divided into three for three terms’ work. The 
Workbook contains extra exercises that relate to the concepts taught in the equivalent unit 
of the Student’s Book and allow students further practice where needed. The Teacher’s 
Book is a tool for teachers and offers alternatives to the experienced teacher who wants a 
new way of approaching old subject matter, and guidance to the newer teacher who is 
looking for fresh approaches and different ideas on ways to teach the material.  
 
Each Teacher’s Book follows the pattern of the units in the Student’s Book with the 
addition of an introduction to the skill or concept being taught, the lesson itself, and then 
ideas for extension where appropriate. Each section of each unit is dealt with in this way, 
so teachers have constant support as they move through the course.  
 
The ideas presented appeal to multiple intelligences and different learning styles and are 
designed to help the teacher differentiate the curriculum to reach students at varied levels.  
 
[Introduction A head] Features of the Teacher’s Book  
 
[Introduction B head] Outcomes  
Each unit begins with a list of clearly stated outcomes. This list indicates the goals, 
objectives, content or skills that students are expected to learn by the end of the unit.  
 
[Introduction B head] Speaking 
The teacher’s notes suggest some ideas of how to start the lesson, to call on students’ 
experience and background knowledge. Teachers may choose to use these ideas or may 
find that they trigger other ideas connected to recent experiences in the classroom. The 
key to the Speaking section is to involve the participation of all students, to help them 
connect the topic with what they already know, and to spark their interest in the reading 
passage to come. 
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[Introduction B head] Reading 
A variety of teaching approaches are suggested in the teacher’s notes to encourage 
teachers to use different pedagogical approaches for reading. It is hoped that teachers will 
find some ideas useful as they focus on engaging the interest of all students, whatever 
their developmental reading level. 
 
The answers to the questions are provided. What is shown in italics is the expected 
student response. You may find students give other reasonable answers and, in some 
cases, where students’ answers will be determined by their personal opinions or 
experiences, the phrase Answers will vary. is used.  
 
[Introduction B head] Extension 
These sections suggest varied activities to build on the lesson and supplement learning. 
They follow many of the major headings in each unit. The activities suggested may be 
used for class projects, for independent work, for short whole-class activities or for 
partner work. In each case, the purpose is to extend learning through extended student 
participation. (See further notes below, e.g. IT). Students often remember best what they 
learn through a game or activity, even when that activity takes only a short time. Teachers 
who prepare for the Extension activities and include them as a part of their daily class 
routine will find them to be invaluable in the reinforcement of learning concepts. 
 
[Introduction B head] Speaking and listening 
The suggestions in this section build on the topic of the Reading section and involve 
students more deeply in the topic. The section always involves some type of interaction, 
whether in pairs or small groups, with the teacher’s role more of a guide and observer. 
The activities give students a chance to share their own opinions and experiences and 
they go a long way toward building poise, self esteem and self assurance.  
 
[Introduction B head] Language / Word study 
Lessons on the mechanics of language should not be dry and uninteresting. The suggested 
lessons in the Teacher’s Book aim to maintain students’ interest and involvement while 
they learn the specifics of grammar and syntax and build vocabulary skills. The answers 
follow each section, with the expected student response in italics. 
 
[Introduction B head] Writing 
Because writing is a process involving several language systems, the suggestions in the 
teacher’s notes are designed to gradually build skills. Students will learn to use writing as 
a means of expressing their ideas and thoughts and then learn to refine the presentation of 
that writing. Editing is introduced early, teaching students that a first draft need not be 
perfect, but that they can go back and put in the corrections that make writing ‘sound 
right and look right’. Ideas for building the writing process are introduced in the teacher’s 
notes for the benefit of teachers who are new to this approach. 
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[Introduction B head] Assessment 
Assessment suggestions are given at the end of each unit. They point out which Student 
Book or Workbook pages, or which Extension activities, work well for assessment. A test 
for each unit can be found in a section at the end of the book. The test can be photocopied 
as is or adapted to fit the needs of a specific class. Teachers may give weight to the 
questions based on the needs and progress of their class. 
 
Student portfolios or journals are an important part of student assessment. Students may 
choose to include items which they see as their best work (a form of self-assessment) or 
teachers may select the pieces of writing to be included to reflect the students’ progress 
over time. 
 
[Introduction B head]Connection between Student’s Book and Workbook 
An icon [WB icon] in the margin of the teacher’s notes identifies those sections in the 
Student’s Book that are reinforced by more exercises in the Workbook.  
 
[Introduction B head] Integration 
Throughout the teacher’s notes, suggestions are made as to how to integrate the topic 
with other subjects in the curriculum. These ideas are intended as a guide, but each 
teacher will need to remain alert to other opportunities to tie the content knowledge of the 
lessons with other experiences in the school. 
 
[Introduction B head] Answers 
Answers to questions in the Student’s Book and the Workbook are included in the 
teacher’s notes. When further explanation is needed, or alternate answers are possible, we 
have tried to include these. Teachers will always need to be flexible in allowing a student 
to explain an answer that could also be considered reasonable in a given circumstance.  
  
[Introduction B head] IT (Information Technology) 
In some cases, URLs are included as suggestions for links to find additional information 
online. Note that the links are not permanent and it may be necessary to do a search to 
find information if the suggested link is not available. Other IT activities involve student 
use of technology. Since conditions vary widely, these suggestions appear largely in the 
Extension sections. 
 
[Introduction B head] Caribbean Creole (Kriol) 
In some cases, the variations in terminology and dialect throughout the Caribbean region 
have been mentioned. The books in the Language Tree series have tried to honour the 
home speech of all students. Teachers should find opportunities to help students learn to 
hear the differences between their home speech and Standard English and to learn when 
each language should be used.   
 
[Introduction B head] Teaching tips and Resource facts 
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These can be found throughout the teacher’s notes. They give teachers additional 
information to help teach the topic, or pedagogical suggestions with teaching methods 
that could be applied at that point, or interesting facts and background information related 
to the reading selections, or ideas to help them carry out Extension activities.  
 
The preceding features of the Teacher’s Book reflect the myriad ideas, approaches and 
suggestions that have been incorporated into all the Language Tree books. It is hoped that 
the scope of the material, the depth of the explanations and the variety of student-centred 
activities will add richness and value to the quality of teaching and the classroom 
experience of students everywhere.  
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[new page] 
 
[U/H] Unit 1 (pages 6–10) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 1, students should be able to: 
·  formulate pertinent questions 
·  recall details from an interview 
·  role play an interview 
·  recognise and use correctly the simple present form 
·  use speech marks correctly 
·  reorder a dialogue 
·  write an interview 
[close outcomes box] 
 
[A head] Speaking (page 6) 
·  Ask students to name some people they believe are famous. Allow for several 

responses, writing them on the board.  
·  Ask students which famous persons they would like to meet. Ask students questions 

they would ask these people and list some of their answers. 
 
[WB icon] [A head] Reading (page 6) 
·  Read the title of the passage and ask students who do they think the special visitor 

might be. 
·  Choose five students to read the dialogue, giving each of the five a specific character 

to read. 
·  Answer the questions orally, allowing for several responses for questions 6 and 7. 
Answers 
1 ten years ago    2 She is a cyclist.    3 On the road along the coast the cyclists have to 
ride against the wind.    4 She trains every day. She eats food that give her energy.    5b) 
To tell the children about her sport.    6 Answers will vary.    7 Answers will vary. 
 
[B head]Extension 
Students choose a famous person they would like to meet and write three questions they 
would like to ask that person. They find out information about that person and write the 
answers to the questions. Display students’ work under the heading ‘Our Heroes’. 
 
[WB icon] [A head] Speaking and listening: Asking questions (page 7) 
·  Write the five question words on page 7 on the board. 
·  Students will then use these words in questions e.g. What will we have for lunch? 

Where was he born? 
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·  Motivate students to answer quickly, calling on one after the other in a constant 
stream of questions. 

·  Do Exercise 1 orally. 
·  Do Exercise 2. Encourage students not to select persons that they used in the Reading 

Extension. 
·  Do Exercise 3, giving each group an opportunity to role play. 
Answers 
Exercise 1: Why did you become a cyclist? How long do you train each day? Where do 
you live now? Which was your best race? What do you eat?  
Exercise 2: Answers will vary. 
 
[B head] Extension 
Ask students to select a family member – mother, father, grandparent or sibling – and 
interview that person, asking him or her at least five question words and recording the 
answers. After assessment, include in student portfolios. 
 
[A head] Language: Simple present (page 8) 
·  Remind students that verbs are words that express action and give several examples 

of verbs – stand, sit, shout, ask, spin, touch. 
·  Explain that verbs also tell the time of the action – whether the action is happening 

now, happened sometime before, or will happen in the future. 
·  Verbs that tell that the action is happening now are in the present tense. 
·  The verb to be is an irregular verb. Students need to learn the various forms: 
 
[set chart with text below] 

 
To be Simple present  Simple past  
1st person I am we are I was we were 
2nd person you are you are you were you were 
3rd person he, she, it is they are he, she, it was they were 

 
[open teaching tip box] 
Teaching tip 
Third person singular verbs in the simple present add s to the verb. 
1st person    I touch    we touch 
2nd person    you touch    you touch 
3rd person    he, she, it touches    they touch 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
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Not including the s in 3rd person singular is a common error in the Caribbean. Be sure to 
correct students whenever they make this mistake. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip  
1st person is the speaker 
2nd person is the person spoken to 
3rd person is the person spoken about 
[close teaching tip box] 
 
·  Put the forms of the verb to be (as given in the chart) on the board and review with 

students. 
·  Read the sentences in the box, asking students why the italicised verbs were correct. 
·  Do Exercise 1 orally. 
·  Do Exercise 2 in writing. 
·  Do Exercise 3 orally. 
Answers 
Exercise 1: 1 is    2 are    3 am    4 are    5 are    6 is 
Exercise 2: 1 goes    2 eats    3 comes    4 travels    5 trains    6 loves 
Exercise 3: have, have, have, has, have, has, have 
 
[WB icon] [A head] Punctuation: Speech marks (page 9) 
·  Put the following sentences on the board:  

He said that he was a swimmer who has competed in the Olympics. 
“I am a swimmer and I have competed in the Olympics,” he said. 

·  Ask students to look at the sentences and see the differences. 
·  Using the box, explain that speech or quotation marks enclose the words a person 

actually says. 
·  Do Exercise 1 orally. 
·  Do Exercise 2 in writing. 
 
[B head] Extension 
Students will return to Reading Extension, write out three of the five question and the 
answers, writing them as direct questions and using speech marks. 

 
[A head]Writing  (page 10) 
·  Explain to students that they will continue working with questions, speech marks, and 

interviews. 
·  Do Exercise 1 in writing. 
·  Do Exercise 2 in writing. 
Answers 
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Exercise 1: “When did you start to play cricket?” “I started playing at school.”  
 “Where did you go to school?” “I went to the St. Michael’s School near Bridgetown.” 
“Who taught you to play cricket?” “My sports teacher.”  
 
[B head]Extension 
Invite the principal/headmaster/mistress and another teacher to visit the classroom and be 
interviewed by the students. Work with them to make a list of questions they would like 
to ask the visitors. Choose a few students to ask the questions and two or three to write 
down the answers. Follow up with a class report called An Interview with Mr./Mrs./Ms. 
… and Mr./Mrs./Ms. … If your school has a newspaper, ask the editor if the report can be 
published. 
 
Workbook answers 
Page 2, Exercise 1: 1 What is your name?    2 How old are you?    3 Where do you go to 
school?    4 What is your favourite sport?    5 Why do you like this sport?    6 What do 
you like to eat? 
Page 2, Exercise 2: Answers will vary. 
Page 3, Exercise 3: Question words: what, when, which, why, where, who    Other 
words: whale, whisker, white, whistle, wheel 
Page 3, Exercise 4: Answers will vary. 
Page 3, Exercise 5: 1 wheels    2 When    3 whistle    4 white    5 Which    6 whales    7 
Why    8 Who 
Page 4, Exercise 6: 1 Julie does not live in Antigua. She lives in the USA.    2 She does 
not train once a week. She trains every day.    3 She does not go to school. She goes to 
college.    4 Julie does not have a car. She has a bicycle.    5 She does not ride horses. 
She rides a bicycle.    6 The cycle race is not easy. It is very hard. 
Page 4, Exercise 7: 2 Do the children have a special visitor today?    3 Do cyclists train 
three hours each day?    4 Does Julie study in the USA?    5 Does she return to Antigua 
quite often?    6 Does she have a lot of friends at college? 
Page 5, Exercise 8: 1 “What is your favourite sport?” “I love basketball.”    2 “Are you 
on the team?” “Yes, I am.”    3“When do you practise?” “Twice a week after school.”    
4 “I would love to be good at sports.” 
 
[B head]Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Simple Present page 8, Exercise 1 
·  Language: Simple Present page 9, Exercises 2 and 3 
·  Punctuation: Speech Marks page 10, Exercise 2 
From the Workbook: page 2, Exercise 2; page 3, Exercise 5; page 4 Exercises 6 and 7; 
page 5, Exercise 8 
Other assessment ideas:  
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·  Reading Extension 
·  Speaking and listening Extension 
 
[B head]Test 
The test for Unit 1 can be found on photocopiable page 00. 
Test answers 
1 false    2 true    3 true    4 is, am    5 are    6 are  7 likes, has    8 trains, watches    9 
“But I’m the best,” Rachel said. “Whether you believe it or not, I will win!” she shouted. 
 “Will you buy us a new game?” they asked their father, and he answered “Not at all.” 
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[new page] 
 
[U/H] Unit 2 (pages 11–15) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 2, students should be able to: 
·  think of pieces of information about tourist destinations that should be given to 

visitors  
·  distinguish between fact and opinion in a factual text 
·  recall, recognise and distinguish between nouns, verbs and adjectives 
·  add details to simple sentences to make them more interesting 
·  write the information for a brochure for a tourist destination and design the brochure  
[close outcomes box] 
 
[open teaching tip box] 
Resource fact 
Just about every local tourist board and tourist destination now has a website which 
anyone can visit.  
If possible, arrange for your class to visit the school’s computer lab so they can see 
some of the online images of these places.  
Another alternative would be to save some of the images and show them to the class on 
a projector screen. 
A third option is to bring in copies of the local tourist board’s magazines or 
newsletters, anything that would show students some pictures of real tourist destinations. 
[close teaching tip box] 
 
[A head]Speaking (page 11) 
·  Talk to the students about interesting places they have visited. Ask if they have ever 

visited any of the popular tourist destination sin your country, especially any that may 
be close to the area where they live. What are some places they would like to visit?  

·  Ask them the questions listed on page 11. Record their answers for question 2 on the 
board. 

 
[open teaching tip box] 
Teaching tip 
Visit any websites you plan to show to the students before you let them log on to ensure 
that they are working properly and that their content is appropriate for young visitors. 
[close teaching tip box] 
 
[A head]Reading (page 11) 
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·  Explain that the reading selection for this Unit is not a typical story. It is instead a 
reproduction of part of a brochure that gives information about a tourist destination, 
one that may be similar to some of the places the students have visited or would like 
to visit. 

·  Give students time to read the brochure on pages 11–12 to themselves and answer 
questions 1–7 in writing. Discuss answers orally.  

Answers  
1 b) history    2 8a.m.–4p.m.    3 to eat    4 Answers will vary.    5 Answers will vary.    6 
a) opinion    b) fact    c) fact    d) opinion    7 Answers will vary.  
 
[open teaching tip box] 
Teaching tip 
Question 6 might require a bit more discussion. Explain to students that a fact is true, 
something that definitely happened and an opinion is something that someone thinks is 
true. 
[close teaching tip box] 
 
[B head]Extension 
Students will work in groups of four to choose one tourist destination they would like to 
visit, local or foreign. They may use the internet, tourist magazines, the phone book, their 
own prior knowledge, or any other means to find out: a) where exactly this place is 
located; b) on what days and times this place is open to visitors; and c) what is the biggest 
attraction of this place. The groups will take turns to report their findings to the rest of the 
class. 
 
[WB icon] [A head] Speaking and listening (page 12) 
 
[open teaching tip box] 
Teaching tip 
This exercise can be used as a follow-up to the previous Extension activity. It can also 
build on skills the students were introduced to in the previous year, e.g. they may be able 
to draw a simple map of the route from their school to the destination of their choice, or 
they can do an Arts and Crafts activity and create a poster of their destination. Their 
posters can, of course, later be displayed in the classroom. 
[close teaching tip box] 

 
·  Working with their partners, students can choose a place they’d like to visit and work 

on this activity. They may use one of the places they found out about in the previous 
Extension.  

·  After the discussion of question 1 and the note-writing of question 2, students can join 
with other pairs (to make groups of four or six) and compare their plans. 
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[B head]Extension 
Organise a mini Tourism Expo in your classroom. Let some students choose to be the 
‘tourism providers’ (the people who know about the tourist destinations) and set up their 
desks as information stations, with their posters, magazines, brochures, notes or anything 
else they may have used to help them learn about the destination of their choice. The 
other students can act as the tourists (local or foreign) looking for places to visit and 
asking questions. (This might be a good time to invite the principal, some other teachers, 
maybe even the parents to visit the classroom and interact with the students in this 
activity.) 

 
[WB icon] [A head] Language: Parts of speech (page 13) 
·  Ask students if they remember what nouns are. Verbs? Adjectives? Write on the 

board: Nouns are naming words. Verbs are action words. Adjectives are describing 
words. Let students give some examples of nouns, verbs, and adjectives. Make three 
columns on the board and list as many of the students’ suggestions as possible. Then, 
with students’ help, write simple sentences by combining words from each of the 
columns and adding whatever words are necessary to complete the sentences. 

·  Students can do Exercises 1 and 2 individually in writing. Check answers on the 
board.  

·  Students can do Exercise 3 individually also, then exchange answers with someone 
nearby to check. 

Answers 
Exercise 1: 1 Nouns – pupils, village; Verbs – went    2 Nouns – Rosa, birds, rainforest; 
Verbs – liked    3 Nouns – postcard, mill; Verbs – bought    4 Nouns – boys, girls, sea; 
Verbs – swam    5 Nouns – cricket, grass; Verbs – played    6 Nouns – Darren, ice cream, 
juice; Verbs – ate, drank 
Exercise 2: 1 old    2 old, interesting    3 clear, blue    4 exciting    5 delicious    6 tired 
Exercise 3: rainforest – noun; school – noun; long – adjective; arrived – verb; followed 
– verb; dark – adjective; sky – noun; loud – adjective; saw – verb; parrots – noun; 
pointed – verb; small – adjective 
  
[B head]Extension 
Write the following words on the board: adventures, monkeys, blue, sleepy, walked, told. 
Give students time to write sentences using these words. They may write as many as six 
sentences (one for each word) or as few as one sentence (using all six words). Their 
sentences may be silly, but they must make sense. When students are finished, send some 
to the board to write their sentences and, as a class, identify all the nouns, verbs, and 
adjectives. 
 
[A head]Word study: Making sentences more interesting (page 14) 
·  Remind students that a sentence is a group of words that expresses a complete 

thought. Use the sentences in Exercise 1 on page 13 to show them first, how each 
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sentence expresses a complete idea and second, how these sentences could be made 
more interesting if more information is added to them.  

·  Use a sample sentence to show how detail can be added to the nouns, the verbs or the 
adjectives in any sentence. Write on the board: The pupils went to the village. Ask 
students Which pupils? Which village? When did they go? Why did they go? Adding 
their answers into the sentence will automatically make the sentence more interesting. 
They may end up with a sentence that sounds more like this: The pupils of Ms 
McKay’s class went to the closest village for their field trip last Friday.  

 
[open teaching tip box] 
Teaching tip 
The sentences the students will write (or improve) do not have to be so long. They do not 
have to add detail to each noun, verb, or adjective. The important thing is to let them see 
how it can be done and to start to practise to improve their own sentences. 
[close teaching tip box] 
 
·  Do another practice sentence with Rosa liked the birds in the rainforest. Ask students 

Who is Rosa – somebody’s sister? Friend? Which birds did she like? How much did 
she like them? The ‘more interesting’ sentence may sound like this: Rosa, Janelle’s 
best friend, liked the noisy little birds in the rainforest very much. 

·  Go over the practice sentences in Exercise 1 on page 14. 
·  Students can do Exercise 2 on page 15 individually in writing.  
Answers 
Exercise 2: Answers will vary.  
 
[B head]Extension 
Continue the practice of adding detail to sentences by letting students work on their own 
to add detail to sentences 3, 4, 5, and 6 of Exercise 1 on page 13.  
 
[A head]Writing: Design your own brochure (page 15) 
·  Students can build on the research they did earlier in this Unit to do these Writing 

activities. Remind them of some of the places of interest they had chosen to focus on 
earlier as places they would like to visit. They will now work on designing a brochure 
for one of those same places.  

·  Students can do Exercises 1–3 on page 15. The final copies of their brochures can be 
displayed around the classroom. 

 
Workbook answers 
Page 6, Exercise 1: Answers will vary. 
Exercise 2: 1 fact    2 fact    3 opinion    4 opinion    5 fact    6 opinion    7 fact 
Page 7, Exercise 3: Answers will vary. 
Exercise 4: 3 fascinating    4 tiring    5 surprising    6 exciting    7 worrying    8 confusing 
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Exercise 5: Answers will vary.  
Page 8, Exercise 6: 1 noun    2 adjective    3 verb    4 adjective    5 noun    6 verb 
Exercise 7: Answers will vary. 
Page 9, Exercise 8: Answers will vary. 
 
[B head]Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Language: Parts of speech Exercise 1, page13 
·  Language: Parts of speech Exercise 3, page14 
·  Word study: Making sentences more interesting Exercise 2, page15 
·  Writing Exercise 3, page 15 
From the Workbook: page 6, Exercise 2; page 7, Exercise 3; page 7, Exercise 4; page 7, 
Exercise 5; page 8, Exercise 8; page 9 
Other assessment ideas:  
·  Speaking and listening Extension 
·  Word study: Making sentences more interesting Extension 
 
[B head]Test 
The test for Unit 2 can be found on photocopiable page 00. 
Test answers 
1 mother, brother, hospital    2 book, present    3 ran, told    4 cried    5 funny, exciting    
6 cold, delicious  7 Answers will vary.    8 Answers will vary.    9 fact    10 opinion    11 
opinion    12 Answers will vary. 
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[new page] 
 
[U/H]Unit 3 (pages 16–20) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 3, students should be able to: 
·  discuss the setting, the plot, and characters in a story 
·  give and justify opinions about a character 
·  recognise and use correctly simple past tense 
·  identify and use adverbs correctly 
·  understand the differences between adjectives and adverbs 
·  describe a character in a story 
·  understand the basics of peer editing 
[close outcomes box] 
 
[A head]Speaking (page 16) 
·  Ask students how many of them like to read, then ask them what kind of stories they 

like to read. Allow for a variety of responses.  
·  Ask students who is their favourite character in the stories they read and why do they 

like that character best. Once again allow for a variety of responses. 
 
[WB icon] [A head] Reading (page 16) 
·  If Anansi was not mentioned in the previous exercise, ask students if they know who 

Anansi is. 
·  If Anansi was mentioned, ask students which Anansi story they like. 
·  Read the story aloud to the class. 
·  Discuss the story, focusing on the main points. 
·  Answer questions orally. 
Answers 
1 the animals    2 Mr. Snake    3 in a hole    4 they didn’t think he could bring back Mr. 
Snake because he was so small    5 So that he could track him; it was a part of his plan.    
6 clever, cunning, brave    7 Answers will vary. 
 
[B head]Extension 
Divide the class into four groups. Make each group responsible for finding an Anansi 
story. (If this is not possible in your area, you take on the responsibility for bringing in 
the stories.) After working together for a while, each group will act out the Anansi story 
they have selected. 
 
[A head]Speaking and listening (page 18) 
·  Put students in pairs, then read aloud the four questions they will be focusing on. 
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·  Students begin the discussion, taking turns asking the questions. 
·  Move around the classroom making sure that all students are involved. 
 
[B head]Extension 
Students write out the answers their partners gave and then share them with the rest of the 
class. 
Set them a challenge to make a chart entitled Our Favourites. It should include the 
students’ names, the name of their favourite story, the setting, and their favourite 
character. Display the chart in the classroom. 
 
[A head]Language: Simple past (page 18) 
·  Remind students of work in previous unit with verbs. 
·  Ask them these questions: What is a verb? What can verbs tell you about the action 

they express? 
·  Remind them that in Unit 1 they worked with the present tense – verbs which showed 

the action is taking place now, in the present. 
·  Now they will look at the simple past – verbs which will tell that the action already 

happened. 
·  Since all the verbs given in Exercise 1 are irregularly formed, it may be a good idea to 

assist students with this exercise.  
·  Reciting the three principal parts of the verb may help. 
·  Do Exercise 2 in writing. 
 
[open teaching tip box] 
Teaching tip 
Many verbs form the past tense by adding ed, e.g. clean, cleaned. Other verbs are 
irregular and form their past tense in different ways, e.g. sings, sang, run, ran. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
The verb to do is often used along with another verb. When it is used in this way, it is 
called an auxiliary verb, e.g. He did ask me that question. Auxiliary verbs change to  
show tense. The main verb does not, e.g. Did he ask me that question? Another common 
auxiliary verb is to have. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
All verbs have three principal parts: 1 the infinitive; 2 the past; 3 the past participle, e.g. 
clean, cleaned, have cleaned 
sing, sang, have sung 
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bathe, bathed, have bathed 
[close teaching tip box] 
 
·  Read the box, pointing out that the auxiliary verb changes its form but the main verb 

does not. 
·  Do Exercise 3 orally. 
Answers 
Exercise 1: told, said, went, thought, kept, cut 
Exercise 2: Answers will vary. 
Exercise 3: 1 know    2 spoke    3 asked    4 came    5 catch    6 took 
 
[B head]Extension 
Practise asking and answering questions using the auxiliary verb to do. Make a list of 
questions like: 1 Did you do all your homework? 2 Did you play on the team last year? 3 
Did you like the story about Anansi and the tiger? Students must answer like this: 1 No, I 
did not do all my homework. I only did Maths. 2 No, I did not play on the team last year. I 
played on the team the year before. 3 No, I did not like the story about Anansi and the 
tiger. I liked the Superman story. A drill likes this reinforces correct usage. 
 
[A head]Adverbs (page 19) 
·  Put the following words on the board: fat, nice, sad, blue and dirty. 
·  Ask students if they know what part of speech these words are. 
·  Let students use the words in sentences they write on the board. 
·  Show students how these words tell you more about nouns, e.g. a nice hamburger, a 

dirty classroom, etc. 
·  Now write these sentences on the board: The door slammed noisily. Jahred carefully 

coloured the picture. He greedily ate the whole bag of chocolates. 
·  Show students that the underlined words, called adverbs, tell them more about the 

verbs. They tell them how the door slammed, how Jahred coloured the picture and 
how he ate the chocolates. 

·  Read the box at the top of page 19 and do Exercise 1 orally. 
·  Do Exercise 2 in writing and on the board. 
·  Read the second boxed entry and do Exercise 3 on the board. 
·  Do Exercise 4 in writing. 
Answers 
Exercise 1 carefully, slowly, quickly     
Exercise 2 Answers will vary.      
Exercise 3 quietly, noisily, slowly, greedily, helpfully, busily, quickly, sadly 
Exercise 4: 1 quickly    2 greedily    3 noisily    4 slowly    5 busily    6 quietly  
(Other answers are possible.) 

 
[B head]Extension 
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Think of as many adverbs as possible that could modify the verbs in Exercise 4 – run, 
eat, play, move, work and read. Make a list of them, e.g. run – quickly, slowly, hurriedly, 
noisily, etc. 
 
[WB icon][A head]Word study: Adjectives and adverbs (page 20) 
·  Read the box on page 20 as review. 
·  Draw two columns on the board, headed Adjectives and Adverbs. 
·  Do the exercise on the board, calling on students to write their responses. 
Answers  
Adjectives Adverbs 
shiny  silently 
fierce  thirstily 
clever  quickly 
little  loudly 
long  slowly 
interesting happily 
 
[B head]Extension 
Add more detail to the sentences in the exercise by doing the following: 1 add an 
adjective to describe sand; 2 add an adjective to describe river and an adverb to modify 
sat, 3 add an adjective to describe branch; 4 two adjectives to describe animals; 5 an 
adjective to describe hole and 6 an adjective to describe children. 
 
[A head]Writing: Describe a character in a story (page 20) 
·  Pair students with the partner they had for the Speaking and listening activity. 
·  Students do the first two parts of the exercise.  
·  Check the notes each pair has made. 
·  Students do the last two parts of the writing exercise. 
·  Move around the classroom making sure that students stay focused on the task. 
·  Students then give in their descriptions for assessment and afterwards add them to 

their portfolios. 
 
Workbook answers 
Page 10, Exercise 1: 1 Tiger, Anansi, Snake    2 in the forest near to Snake’s home 
Page 10, Exercise 2: 1 Anansi went to see Snake.    2 Snake crawled out of his hole.    3 
Anansi cut a long branch off a tree.    4 Snake lay down beside the branch.    5 Anansi 
tied Snake’s tail to the branch.    6 Then he tied Snake’s head to the branch.    7 Snake 
was ready to be carried to Tiger. 
Page 11, Exercise 3: 1 Tiger: stripy    2 Snake: boastful, scaly, long, foolish    3 Anansi: 
cunning, clever 
Page 11, Exercise 4: Character – boastful, proud, cunning, clever, foolish, greedy 
Appearance – scaly, long, stripy, handsome 
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Page 12, Exercise 6: sc, sn, sl, sm, sp, st, sw 
Page 12, Exercise 7:  
 
[set grid with text as below] 
 
sc sl sm sp st sw 
scare sleepy smile sparkle stop sway 
scatter slow smart spin start swift 
 
Page 12, Exercise 8: Answers will vary. 
Page 12, Exercise 9: Answers will vary. 
Page 13, Exercise 10: 1 told    2 have    3 wanted    4 play    5 spoke    6 laugh    7 keep 
Page 13, Exercise 11: 1 Tiger did not want to give Anansi the stories.    2 Tiger did not 
promise to give Anansi the stories.    3 The animals did not feel sorry for Anansi.    4 
Anansi did not go to see Crocodile.    5 Snake did not live in a bamboo tree.    6 Anansi 
did not tie Tiger to the tree.    7 Anansi did not think that Snake was very clever. 
 
[B head]Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Simple past page 18, Exercise 3 
·  Adverbs page 19, Exercise 4 
From the Workbook: page 10, Exercise 2; page 12, Exercises 8 and 9; page 13, Exercises 
10 and 11 
Other assessment ideas:  
·  Adverbs Extension 
·  Word Study Extension 
 
[B head]Test 
The test for Unit 3 can be found on photocopiable page 00. 
Test answers 
1 Snake    2 stories    3 bamboo    4 thought    5 swam    6 went, stayed  7 tastefully, 
always    8 willingly, handsomely    9 Answers will vary.    10 Answers will vary. 
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[new page] 
 
[U/H] Unit 4 (pages 21–25) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 4, students should be able to: 
·  discuss some of their favourite indoor and outdoor games 
·  determine the moral of a story 
·  recognise the importance of an apology and apologise clearly 
·  use subject and object pronouns to replace nouns 
·  form plurals of nouns with regular and irregular plurals 
·  identify adjectives formed using the prefixes un, im, and dis 
·  write their own endings to a story 
[close outcomes box] 
 
[A head] Speaking (page 21) 
·  Talk to students about their favourite games. Tell them what two of your favourite 

games were when you were a child.  
·  Ask which games they like to play when they are outside and which games they like 

to play indoors, when they can’t go outside.  
 
[A head]Reading (page 21) 
·  Give students time to scan the reading passage then ask them what game the boys in 

the story liked to play.  
·  Call on two or three students to read the story aloud. Students can answer the 

questions individually in writing. Check answers orally, allowing time especially for 
the variations to question 7. 

Answers  
1 He tied a rope to the branch of a breadfruit tree.    2 two days    3 The branch broke, 
they fell on the ground, and a branch of the tree fell on top of them.    4 Mrs. Devi had 
already told him what had happened.    5 c) They knew they had done something wrong.    
6 You must always tell the truth.    7 Answers will vary. 
 
[B head]Extension 
Let students work in pairs to compare their answers to question 7. They should decide 
which answer is more suitable and more realistic and then role play a dialogue with 
Daddy saying what he will do and the boys responding. Walk around and listen to the 
dialogues, taking note of how many of the pairs have the boys continuing to apologise. 
 
[A head]Speaking and listening: Saying you are sorry (page 22) 
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·  Ask students why it was important for the two boys in the story to tell Daddy they 
were sorry. Point out how many of the pairs imagined the boys being repentant in the 
previous Extension activity. Explain to them that when someone does something 
wrong or hurts someone else in some way, it is natural for that person to feel sorry 
and correct for that person to apologise.  

·  Write the word apologise on the board and have students look it up in the dictionary. 
Ask them what are some things that they have done that they have had to apologise 
for.  

·  Students can do Exercises 1 and 2 with their partners. 
 
[WB icon] [A head] Language: Pronouns (page 23) 
·  Remind students that they have already learned about pronouns. Use the definition in 

the box to refresh their memories. Write two headings on the board: Subject pronouns 
and Object pronouns. Ask students which pronouns they can remember, and as they 
name the pronouns, write them under the appropriate headings. Fill in any pronouns 
they may not recall. 

 
[open word box] 
Subject pronouns 
I          we 
you  you 
he/she/it they 
[close word box] 
 
[open word box] 
Object pronouns 
me         us 
you  you 
him/her/it them 
[close word box] 

 
·  Do Exercise 1 orally then students can do Exercise 2 individually in writing. 
Answers 
Exercise 1: 1 They    2 She, them    3 him    4 He, her    5 We    6 It 
Exercise 2: her, them, it, it, him 
 
[B head]Extension 
Let students choose a partner to work with for this exercise. Write these nouns on the 
board: Janet, Granny, bottles, Joseph and Sam, puppy. Each student will write five 
sentences, one using each of the nouns given. Then they will exchange papers and rewrite 
one another’s sentences, changing the nouns into pronouns. 
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[WB icon] [A head] Word study: Plurals (page 24) 
·  Write the following words on the board: princess, half, party, fox, bush. Ask students 

to help you write the plural forms of each of these nouns. Circle the endings of each 
of the plural nouns to help students to readily identify and recall the necessary steps to 
make these nouns (and nouns with similar endings) plural. 

·  Work together to complete Exercise 1, with different students going to the board to 
fill in the table with the plural nouns. Students can follow along by copying the table 
into their own notebooks. 

·  Students can do Exercise 2 and 3 individually in writing. 
Answers 
Exercise 1: three buses; two brushes; four glasses; six boxes; three branches; five 
patches; two loaves; three wives; ten babies; many enemies 
Exercise 2: knives; loaves; patches; branches; matches; tomatoes; mangoes; potatoes 
Exercise 3: Answers will vary. 
 
[B head] Extension 
Students should work in groups of four to draw up and fill in a chart like the one below. 
They will need to find at least four words to fit under each heading. They should not use 
any of the words already used as examples or in the exercises. When the charts are 
completed, they can be shared with the rest of the class or displayed around the 
classroom. 
 

Plurals – words ending in … 
 ‘s’  ‘es’  ‘ies’  irregular endings 
books bushes parties halves 
    
    
 
 
[WB icon] [A head] Word study: Prefixes (page 25) 
·  Explain to students that pre means earlier or coming before and that a prefix is a part 

of a word attached to the front of another word. Prefixes create new words with new 
meanings, sometimes even meanings that are the opposite of the original word. Three 
prefixes that have this effect on the words they become attached to are un, im, and dis. 
These prefixes almost always suggest the negative form or opposite, especially of the 
adjectives they join. 

·  Write each of the words in the box placed before the exercise on page 25 on the 
board. Read them out loud and ask students what they mean – or what the students 
think they mean. Do the exercise orally. 

Answers 
1 disobedient    2 unhappy    3 untrue    4 impatient    5 impossible    6 uncomfortable 
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[B head]Extension 
Divide the class (and the board, if possible) into four teams. Make sure that each team has 
at least one dictionary at hand. Explain to students that you will give them a prefix and 
one minute to think of (or find) a word that begins with that prefix. As soon as they have 
thought of a word, one member of the team should run to the board and write it down. 
Keep score – the first team to get to the board gets 4 points, the next team gets 3, the next 
2, and the last team gets 1 point. If time runs out and the team has not thought of a word, 
they get no points. The game should continue at least until each member of the teams has 
had a chance to go to the board.  
 
[open teaching tip box] 
Resource fact 
Most words in the English language are made from old ones, many of them by adding 
prefixes to the existing forms.  
Some more prefixes are non, mini, super, vice, pre, re, and multi. 
[close teaching tip box] 
 
[A head]Writing (page 25) 
·  Remind students of their earlier suggestions about what Daddy should do with the 

boys. Now let students work in groups of four to do Exercise 1. 
·  Students should do Exercise 2 individually, Exercise 3 with a partner, and Exercise 4 

individually. 
 
Workbook answers 
Page 14, Exercise 1: 1 their    2 her    3 my    4 Your    5 our    6 its    7 his 
Exercise 2: him, We, them, he, her, they, We, them 
Page 15, Exercise 3: trees, ropes, neighbours; mosquitoes, bushes, branches; babies, 
ladies, flies; knives, leaves, wives 
Exercise 4: 1 men    2 women    3 children    4 feet    5 mice    6 teeth 
Exercise 5: 1 The boys washed the dishes.    2 The children washed the glasses.    3 The 
men picked the tomatoes.    4 The mice hid in the boxes.    5 The babies had new teeth. 
Page 16, Exercise 6: 1 B    2 G    3 E    4 A    5 C    6 F    7 D 
Exercise 7: Answers will vary. 
Page 17, Exercise 8: Yes, here you are.    I’m sorry. I lost your pencil. Never mind. I 
have another.    Here is a new pencil. Thank you very much. 
 
[B head]Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Language: Pronouns Exercise 2, page 23 
·  Writing Exercise 4, page 25 
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From the Workbook: page 14, Exercise 2; page 15, Exercise 3; page 15, Exercise 5; page 
16, Exercise 7 
Other assessment ideas:  
·  Language: Pronouns Extension 
 
[B head]Test 
The test for Unit 4 can be found on photocopiable page 00. 
Test answers 
1 they, him    2 we, their    3 we, their    4 The children enjoyed the birthday parties.    5 
The ladies ate the cakes before going to the libraries.    6 The policemen climbed on to 
the branches of the trees.  7 disobey, misbehave    8 unbelievable, dishonest    9 
impossible, misplace    10 a) The lesson that the reader can learn.    b) Answers will vary. 
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[new page] 
 
[U/H] Unit 5 (pages 26–30) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 5, students should be able to: 
·  recognise descriptive poetry and poetic language 
·  understand and discuss the five senses 
·  recognise and use correctly the present continuous tense 
·  identify rhyming words 
·  identify and use similes correctly 
·  complete a poem using a writing frame 
·  understand the need for revision 
[close outcomes box] 
 
[A head] Speaking (page 26) 
·  Bring into class a variety of flowers that are typical of your area. Ask students if they 

recognise any of them, if they know what their names are, and if they come in 
different colours.  

·  Ask students what their favourite flower or tree is and why it is their favourite. Get as 
many responses as possible. 

 
[B head] Extension 
Arrange an outing either in the school yard, if it has flowers and trees, or to a nearby 
street or park. Students will make notes of the plants and trees they see and, as a follow 
up, try to find out their names. Parents, relatives, and other teachers may be used as 
resource persons for the students. 
 
[open teaching tip box] 
Resource fact 
The Poinciana tree is also called the flamboyant. This beautiful tree is common in most 
Caribbean countries. It is native to Madagascar and its flowers can be red, orange and 
yellow. 
[close teaching tip box] 
 
[A head] Reading (page 26) 
·  Tell students that the focus of this unit is a poem about a tree. If there is a Poinciana 

tree near your school, especially one in bloom, it would be an excellent idea to bring 
in a branch full of blooms for the students to see. 

·  Read the poem twice with expression. 
·  Explain the glossary entry and the extra information. 
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·  Ask two students to alternate reading the verses of the poem. 
·  Answer questions 1–6 orally, allowing for varied responses for question 6. 
·  Do question 7 in writing. 
Answers  
1 Dance Poinciana, Sway Poinciana, on a sea of green; Fire in the treetops, Fire in the 
sky    2 sky, eye; green, queen; sky, dye    3 red as sunset, sea of green, crimson petals 
and white, scarlet dye. Crimson and scarlet have the same meaning    4b) The red flowers 
make you think the tree is burning.    5 The flowers seem to be floating on all the green 
leaves. (Answers will vary.)    6 Answers will vary.    7 Answers will vary. 
 
[B head] Extension 
Divide students into pairs to memorise the poem. Organise a class competition to see 
which pair of students best presents the poem. Ask a couple of other teachers to help you 
judge. 
 
[A head] Speaking and listening (page 27) 
·  Do Exercise 1, the first three questions, orally, encouraging many responses. 
·  Choose four or five students and send them to the board to do the fourth item in 

Exercise 1 while the other students do the same in writing. 
·  Discuss the lists on the board, pointing out similarities, differences, and, perhaps, 

truly original items. 
·  Ask students if they know what the five senses are and discuss the senses with them. 
·  Do Exercise 2 in writing. 
·  Ask students to continue their list making – this time listing at least five things they 

like to hear, taste, smell, and touch – five for each sense mentioned. 
·  Do Exercise 3. 
Answers 
1 Answers will vary.    2 Answers will vary.    3 Answers will vary. 
 
[B head]Extension 
Students will pretend that they have lost one of the five senses. They should write down 
that sense and then list five things that they would miss if they had lost that sense. Use 
this format: If I could not … (see, hear, smell, taste, touch), I would miss … (seeing, 
hearing, smelling, tasting, touching) these five things the most: 1 … 2 … 3 … 4 … 5 … 

 
[WB icon] [A head] Language: Present continuous (page 28) 
 
[open teaching tip box] 
Teaching tip 
The progressive or continuous tense expresses a continuing action. Each of the six tenses 
has a progressive or continuous form.  
Present continuous: I am waiting 
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Past continuous: I was waiting 
Future continuous: I will be waiting 
Present perfect continuous: I have been waiting 
Past perfect continuous: I had been waiting  
Future perfect continuous: I will have been waiting 
[close teaching tip box] 
 
·  Using the teaching tip and the boxed entry on page 28 explain to students what the 

continuous tense is. 
·  Show them that a helping verb, some form of the verb to be, will always appear in the 

continuous tense and that the verb will always end in ing. 
·  Remind students of how the verb to be is conjugated: I am, you are, he/she/it is, we 

are, you are, they are. 
·  Do Exercise 1 orally, asking students to indicate the whole verb, e.g. am looking. 
·  Do Exercise 2 in writing and on the board. 
·  Do Exercise 3 in writing. 
·  Do Exercise 4 in writing. 
Answers 
Exercise 1: 1 is    2 are    3 are    4 am    5 is    6 are 
Exercise 2:  
[set grid with text as below] 
 
look – looking race – racing run - running 
watch – watching bake – baking swim - swimming 
smell – smelling taste – tasting put – putting 
 bite – biting plan - planning 
 make – making tell - telling 
 stroke – stroking drop - dropping 
 
Exercise 3: Answers will vary. 
Exercise 4: Answers will vary. 
 
[B head]Extension 
Add ing to five more words to complete each part of the table in Exercise 2. 
 
[WB icon] [A head] Word study: Rhyming words (page 29) 
·  Write a nursery rhyme on the board – any one you might know, e.g. Jack and Jill or 

Mary, Mary Quite Contrary or Hey diddle diddle. 
·  Point out the easy rhythm of the nursery rhyme and ask students to point out the 

words that rhyme. 
·  Ask students to recite any other rhyme they may know, again pointing out rhyming 

words. 
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·  Do Exercises 1 and 2 orally. 
·  Do Exercise 3 in writing. 
Answers 
Exercise 1: It has four verses. Two lines in each verse rhyme. 
Exercise 2: boat – float, home – foam, close – nose;    sail – tail, soil – coil, train – rain;    
call – small, smell – bell, hole – pole 
Exercise 3: 1 book    2 tree    3 hive    4 hoe    5 log    6 cake  

 
[B head] Extension 
Divide students in groups of four and ask them to write a rhyme four to six lines long. It 
can be about anything and does not have to make sense. 
 
[A head] Similes (page 30) 
·  Write the following on the board: Her smile was as bright as sunshine. Jake’s room 

was as dirty as a pigpen. Sue walks like a model. 
·  Explain to students that as bright as sunshine, as dirty as a pigpen, and like a model 

are called similes. They compare something or someone to something else and always 
use either like or as. 

·  Ask students to provide more similes either in sentences or alone. 
·  Read the boxed entry. 
·  Do Exercise 1 orally. 
Answers 
Exercise 1: 1 lion    2 cat    3 wind    4 ice    5 silk    6 jewels 
 
[A head] Writing: Write a poem  (page 30) 
·  Explain instructions for Exercise 1. 
·  Do Exercise 1 in writing. 
·  Do Exercise 2. After assessment, students will add to their portfolio. 
 
[B head] Extension 
Let students do a little research on their favourite tree or flower. If possible, do an 
internet search. Ask them to find the scientific name, any local names for it, how tall it 
grows, and what colours are the flowers. 
 
Workbook answers 
Page 18, Exercise 1: are sitting, are listening, is hopping, are dancing, are making, is 
taking, is pouring 
Page 18, Exercise 2: 1 were    2 was    3 were    4 was    5 were    6 was    7 were 
Page 19, Exercise 3: 1 was eating    2 was picking    3 were playing    4 were singing    5 
was looking    6 was stroking 
Exercise 4: 1 potato – trees    2 paw paw – vegetables    3 coconut – animals    4 beach – 
types of weather    5 street – buildings    6 television – sports    7 radio – instruments 
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Page 20, Exercise 5: 1 play, sail    2 raise, pray    3 sea, green    4 tree, seat    5 toe, 
throat    6 toys, soil    7 ground, frown 
Exercise 6: float, stay, toy, pace, last 
Page 21, Exercise 7: as brightly as diamonds, like a lamp in the sky, like the sea, as soft 
as feathers, like a warm bath 
Exercise 8: Answers will vary. 
  
[B head] Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Speaking and listening Exercise 2, page 27 
·  Language: Present continuous Exercises 3 and 4, page 29  
·  Word study: Rhyming words Exercise 3, page 29 
·  Writing: Write a poem Exercise 1 
From the Workbook: page 18, Exercises 1 and 2; page 19, Exercise 4; page 20, Exercises 
5 and 6; page 21, Exercise 8 
Other assessment ideas:  
·  Speaking and listening Extension 
·  Language: Present continuous Extension 
 
[B head]Test 
The test for Unit 5 can be found on photocopiable page 00. 
Test answers 
1 mango – tango, fox – box, turning – burning    2 The fur of the fiery fox, the brightest 
crayon in the box.    3 Orange is music of the tango    4 Orange is the smell of a bonfire 
burning    5 Because the poem is about everything that is orange.    6 are planning    7 is 
baking    8 is telling    9 like a storm at sea; deaf as a boot    10 Answers will vary.     
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[new page] 
 
[U/H] Unit 6 (pages 31–35) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 6, students should be able to: 
·  discuss school and classroom responsibilities 
·  correctly sequence ideas in a paragraph or short story 
·  use basic coordinating and subordinating conjunctions (and, but, because and so) 

appropriately 
·  recognise and use words starting with the prefix dis 
·  write notes based on complete sentences and full sentences from notes  
[close outcomes box] 
 
[A head]Speaking (page 31) 
·  Write the word responsibilities on the board and ask students if they know what it 

means.  
·  Talk to them about what responsibilities (or duties) they have at home – maybe 

tidying their rooms or making their beds or helping with younger brothers or sisters.  
·  Then talk about what responsibilities they can share at school. When they suggest 

keeping their classroom tidy, ask them the two questions on page 31. 
 
[A head]Reading (page 31) 
·  Point out to students that the title of the story in this Unit is ‘Clean-up Day’ and ask 

them what they think the story will be about. Listen to a few suggestions and then call 
on two or three students to read the story out loud.  

·  Students can write out their answers to questions 1 to 7 on page 32. Check answers 
for questions 1–6 orally. Write students’ suggestions for question 7 on the board. 

Answers  
1 a lot of paper on the floor    2 bottles, paper, and plastic bags on the ground    3 c) 
serious    4 Answers will vary.    5 Yes. Answers will vary.    6 Answers will vary.    7 
Answers will vary. 
 
[B head]Extension 
Divide the class into four groups and let them talk about the responsibilities of school 
monitors. Groups one and two should each list the best ideas for things a classroom 
monitor should do, based on the suggestions everyone gave already, and groups three and 
four should each come up with a list of things a schoolyard monitor should do. These lists 
may be documents that should be shared with other teachers and classes, or even with the 
principal. 
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[A head]Speaking and listening (page 32) 
·  Discuss with students to what extent they believe that the schoolyard needs to be 

cleaned. How dirty or untidy is the yard? What areas are the worst? At what time of 
day is the yard most in need of cleaning? 

·  Students can work in groups of four to complete the exercise on page 32.  
 
[B head]Extension 
When the groups are finished making their plans for the proposed School Clean-up Day, 
they can write them out neatly on a sheet of construction paper. The school may choose 
to accept the students’ challenge and make Clean-up Day a reality! 
 
[WB icon] [A head] Language: Sequencing (page 33) 
·  Ask students if they remember the story of Goldilocks and the Three Bears. They 

should remember that Goldilocks wandered into the bears’ house when they were not 
at home and then sat in their chairs, tasted their food, and slept in their beds. How 
strange and confusing would it be if the events of the story were told in the wrong 
order! Goldilocks had to sit in Baby Bear’s chair before the chair broke, for example. 
She had to fall asleep on Baby Bear’s bed before the bears came back home …  

·  Explain that sequencing is important. When events are reported in an order that is not 
correct, the information gets all mixed up.  

·  Students can work individually to do the exercise on page 33. Read the correctly 
ordered paragraph aloud and have students write it on the board.  

Answers 
Yesterday Candice checked the classroom. First she cleaned the blackboard. Next she 
looked under the tables. She found some rubbish on the floor. She asked some other 
pupils to put it in the bin. Then she told Mr. Singh the classroom was tidy.  
 
[B head]Extension: Challenge 
Write the following sentences on the board and have students put them in the correct 
order. They will need to rewrite the whole paragraph. 
She waved her magic wand and made Cinderella’s wishes come true. She was very sad 
after everyone left. Her name was Cinderella. One night everyone else set off wearing 
beautiful clothes for a fancy ball at the palace, but she had to stay home. Once upon a 
time there lived a lovely young girl who had to do all the housework. Suddenly her fairy 
godmother appeared.  
 
[WB icon] [A head] Conjunctions (page 33) 
·  Remind students of the joining words called conjunctions they learned of earlier. 

Conjunctions can join words, or groups of words, or even sentences. Write these 
sentences on the board to demonstrate:  
Rakesh was tired and his sister was too.  
Rakesh was tired but he stayed up late to watch his favourite TV show.  
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Rakesh was tired because he had woken up very early that morning.  
Rakesh was tired so he fell asleep during supper.  
In all these sentences, the first basic sentence is the same but the ending sentences 
have different meanings, so the two parts are joined by different conjunctions.  
 

[open teaching tip box] 
Teaching tip 
It may be helpful to remind students that and connects sentences with continuing ideas; 
because offers reasons; but introduces a different idea, something surprising or 
disappointing; and so gives a reason or introduces another action. 
[close teaching tip box] 
 
·  Review the examples in the first box on page 33 and do Exercise 1 orally.  
·  Go over the examples in the second box and then have students do Exercise 2 on page 

34 individually in writing.  
Answers 
Exercise 1: 1 but    2 and    3 but    4 because    5 and    6 because 
Exercise 2: 1 c) I tidied it up.    2 a) I swept it.    3 e) he did not clean it up.    4 f) he 
could not find them.    5 b) he cleaned it up.    6 d) soon it will be untidy. 
 
[B head]Extension: Challenge 
Write on the board: Our schoolyard is dirty … Let students write four new sentences 
(using this one as a starting point) using the conjunctions and, but, because, and so. 
 
[WB icon] [A head] Making notes (page 34) 
·  Read the box on page 34 about making notes. Ask students if they agree with this 

explanation of when we write notes. Do they have to write notes at all? Do their notes 
follow the guidelines given in the box? 

·  Students can do Exercise 1 and Exercise 2 in writing. Exchange work to check 
answers. 

Answers 
Exercise 1: (Answers may vary.) The classroom was untidy. Mr. Singh was cross. The 
students elected tidiness monitors. They chose Candice and Rashid. Candice and Rashid 
noticed a lot of litter in the schoolyard. The students worked together to plan a Clean-up 
Day for the school. 
Exercise 2: Answers will vary. 
 
[WB icon] [A head] Word study: Prefixes (page 35) 
·  Draw students’ attention to the word Prefixes on this page. Ask them if they can 

remember any prefixes they learned about in the previous Unit. List the prefixes they 
name on the board along with an example of a word that the prefix is attached to, e.g. 
ir – irregular; il – illegal; un – unavailable. 
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·  Point out that this Unit focuses on the prefix dis. Do Exercise 1 orally then have 
students do Exercise 2 and Exercise 3 individually in writing.  

Answers 
Exercise 1: disappointed; disagree; discovered 
Exercise 2: dislike; disinfect; disapprove; disappear; dissatisfied; disadvantage 
Exercise 3: Answers will vary. 
 
[WB icon] [A head] Writing: Making notes (page 35) 
 
[open teaching tip box] 
Teaching tip 
This Writing activity builds on work the students have already done in the course of this 
Unit. Students may choose to refer to the plans their group made as part of the earlier 
Speaking and Listening activity.  
[close teaching tip box] 
 
·  Students can work on their own to do Exercises 1 and 2 on page 35. They can even 

take turns to read their short paragraphs about their plans before the class. 
 
Workbook answers 
Page 22, Exercise 1: Answers will vary. 
Exercise 2: 1 I made my bed but I did not tidy my room.    2 There was a lot of litter so 
the pupils picked it up.    3 Our teacher was vexed so we tidied the classroom.    4 I forgot 
my books so I could not do my homework.    5 The girl dropped some paper but she did 
not pick it up. 
Page 23, Exercise 3: distrust – not to trust someone or something; disagree – to have a 
different opinion; dispute – argument; discourage – to make someone feel less confident; 
discuss – talk about something; disguise – something you wear to look different 
Exercise 4: 1 a) not about the question    2 b) do not think about the result    3 b) against 
the law    4 b) impossible to read    5 b) sometimes fast and sometimes slow    6 a) not 
possible to find one like it    7 a) not able to read or write 
Page 24, Exercise 5: 1 boy piling up dirty plates    2 water pouring into bowl from a tap    
3 boy putting washing up liquid into bowl    4 boy washing plates    5 boy drying plates    
6 boy putting clean plates away in cupboard (Students may invert questions 2 and 3 – 
and that’s okay.) 
Exercise 6: Answers will vary. 
Page 25, Exercise 7: 1 I had a very bad day yesterday.    2 I got home late from school.    
3 I had lots of homework.    4 My room was untidy.    5 Mummy was angry and she made 
me tidy up.    6 My homework was impossible.  
Exercise 8: Felt ill after school yesterday. Not able to finish homework. Told teacher. 
Made me stay after school to finish. Got home late. Tired, but had to help get dinner. 
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[B head]Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Language: Sequencing page 33  
·  Conjunctions Exercise 2, page 34 
·  Making notes Exercise 2, page 34 
·  Word study: Prefixes Exercise 3, page 35 
·  Writing Exercise 2, page 35 
From the Workbook: page 22, Exercise 2; page 23, Exercise 3; page 24, Exercise 5; page 
25, Exercise 7; page 25, Exercise 8 
Other assessment ideas:  
·  Speaking and listening Extension 
·  Language: Sequencing Extension 
·  Conjunctions Extension 
 
[B head]Test 
The test for Unit 6 can be found on photocopiable page 00. 
Test answers 
1 The day was sunny and bright so we went to the beach.    2 That is her favourite movie 
but I think it’s boring.    3 Janice felt happy yesterday because she had done well on her 
maths test.    4 I looked under my bed and I found my lost book.    5 Daddy was tired but 
he still played football with us.    6 disagree    7 discuss    8 disappear    9 disinfect    10 
Answers will vary.    11 Answers will vary. 
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[new page] 
 
[U/H]Unit 7 (pages 36–40) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 7, students should be able to: 
·  identify and extract relevant details from an email message 
·  role play planning a trip 
·  recognise the simple future tense 
·  distinguish between the past, present, and future tenses and use them correctly 
·  identify words with two and three syllables 
·  write and edit an email message 
[close outcomes box] 
 
[A head] Speaking (page 36) 
·  Engage students in a discussion about an exciting, out of the ordinary event that has 

happened in their area. It may be a concert, or a revival, or a sports match. Ask them 
what made the event exciting, what did they see, what did they do, what was their 
favorite part of the event. Encourage lots of responses.  

·  Now ask students if they have ever sent or seen an email message. If your school has 
a computer room or access to a laptop, a visual presentation would be most useful. 
Students who use email (if there are some) could elaborate on the usefulness and 
speed of email. Choose a partner and do the exercise. 

 
[A head] Reading (page 36) 
·  Tell students that the Unit’s reading passage is about an upcoming exciting event and 

the information is sent via email. 
·  Choose two students to read the passage – one to read the email message and the 

other, the rest of the passage. 
·  Answer questions orally. Encourage lots of responses for question 7. 
Answers 
1 a) Thursday, October 4th    b) 10 a.m.    2 Barbados and Guyana    3 To get good seats 
they have to be early.    4 Tyrone’s cousins – Uncle Keith’s children    5 Yes. “It’s time 
for him to see good matches,” his dad says.    6 c) excited    7 Answers will vary. 
 
[B head] Extension 
Students will imagine that a huge circus is coming to town. Write a few sentences about 
what you will see, hear and smell. If IT is taught, students may turn this activity into an 
actual email to send to a friend. 
 
[A head] Speaking and listening (page 38) 
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·  Read the notice at the top of the page. 
·  Return to the pairs recently appointed and do the exercise. Choose three or four pairs 

to role play for the class. 
 
[B head] Extension 
Students make a notice to advertise the circus mentioned in previous Extension. Be sure 
they include all the relevant information. They can make this notice a part of their 
portfolio. 
 
[WB icon] [A head] Language: Simple future (page 38) 
·  Remind students of the tenses of verbs – the different forms that indicate the time of 

the action of the verb. 
·  The present tense indicates that the action is taking place now, the past, that the action 

occurred sometime before, and the future, that the action will happen at some point in 
the future. 

·  Do the exercise on page 38 in writing, then share responses with the class. 
Answers 
Answers will vary. 
 
[B head]Extension 
Add to Tyrone’s notes by including three more things that he could do after 10.00 a.m. 
Share responses with the class. 
 
[open teaching tip box] 
Teaching tip 
Remember:  
In the present tense: third person singular verbs end in s – she swims. 
Regular past tense verbs all end in ed, but others that are irregular have different forms – 
run, ran, run. 
The future tense always has will  as a helping verb. 
[close teaching tip box] 
 
[A head] Past, present or future (page 39) 
·  Students read the box at the top of page 39. Encourage them to see what makes the 

tenses different and identifiable. 
·  Do Exercise 1 orally. 
·  Students do Exercise 2 in writing. They exchange their work to correct. 
Answers 
Exercise 1: 1 present    2 future    3 past    4 future    5 present    6 past 
Exercise 2: Answers will vary. 
 
[B head]Extension 
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Students rewrite the sentences from Exercise 1 in the following way: they change the 
meaning of the sentence by changing the tense of the verb in each sentence: 1 future    2 
present    3 future    4 past    5 future    6 present 
 
[open teaching tip box] 
Teaching tip 
Suffixes are added at the end of a root word. Suffixes change the meaning of the root 
word somewhat and make the root word a different part of speech. The English language 
has about 50 suffixes. Some other suffixes which make words nouns are -ation, -age, -
dom, -hood, -er. 
[close teaching tip box] 
 
[WB icon] [A head] Word study: Suffixes (page 39) 
·  Using the teaching tip and the boxed entry, explain what suffixes are. 
·  Do Exercise 1 in writing and on the board. 
·  Do Exercise 2 in writing. 
Answers 
Exercise 1: congratulation, dictation, imagination, celebration, vaccination 
Exercise 2: Answers will vary. 

 
[B head] Extension 
Students use their dictionary and ask any older person to help them to find three nouns 
which end with -age, -dom, -hood, -er. The teacher can put the lists together for a chart 
for the classroom. 

 
[WB icon] [A head] Syllables (page 40) 
·  Remind students that all words can be divided into syllables. Put these words on the 

board: hippopotamus, snake, giraffe, mountain lion, crocodile, mongoose, octopus. 
·  Help students to divide these words into syllables, clapping aloud to emphasise each 

syllable. 
·  Then ask various students to give you a) three-syllable words, b) one-syllable words, 

c) two-syllable words. Repeat clapping for each syllable of the words students 
volunteer. 

·  Read the box. 
·  Do Exercise 1 and Exercise 2 in writing. Change work to correct. 
Answers 
Exercise 1: Answers will vary. 
Exercise 2: Answers will vary. 
 
[B head]Extension 
Find out how many syllables are in the word supercalifragilisticexpialidocious. 
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[A head] Writing  (page 40) 
·  If possible show students again a visual aid of an email message, pointing out how it 

starts, the details it gives, and how it ends. 
·  Explain instructions for Exercise 1 to students, going over everything that has to be 

included.  
·  Do Exercise 1 in writing. 
·  Do Exercise 2.  
·  Do Exercise 3. After assessment, this can be included in the student portfolio. 
 
Workbook answers 
Page 26, Exercise 1: 1 He will have cricket practice.    2 Tyrone will go to the dentist on 
Tuesday.    3 He will play in a match on Wednesday.    4 Joanne will have a party.    5 He 
will visit Auntie Jane.    6 He will play cricket two times.    7 Answers will vary. 
Page 27, Exercise 2: 1 bat – flying animal, wooden club    2 match – a team game, look 
good together    3 drop – let something fall, small amount of liquid    4 fair – light in 
colour, treating all equally    5 lead – go first, type of metal    6 minute – 60 seconds, very 
small    7 shoot – part of a young plant, fire a gun 
Exercise 3: Answers will vary. 
Exercise 4: 1 politeness    2 kindness    3 nervousness    4 thoughtfulness    5 helpfulness    
6 tidiness    7 selfishness 
Page 28, Exercise 5: excursion, decision, explosion, occasion, admission, revision, 
confusion 
Exercise 6: likeable, fashionable, washable, comfortable, enjoyable, respectable 
Exercise 7: Answers will vary. 
Page 29, Exercise 8: 1 ex/cur/sion    2 res/pect/a/ble    3 hap/pi/ness    4 im/por/tant    5 
sad/ness    6 de/ci/sion 
Exercise 9: 1 football (2)     2 basketball (3)     3 cricket (2)     4 tennis (2) 
 
[B head]Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Simple future exercise 
·  Past, present, future Exercise 2 
·  Suffixes Exercise 2 
·  Syllables Exercises 1 and 2 
From the Workbook: page 26, Exercise 1; page 27, Exercises 2 and 3; page 29, Exercises 
8 and 9 
Other assessment ideas:  
·  Reading Extension 
·  Speaking and listening Extension 
·  Past, present, future Extension 
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[B head]Test 
The test for Unit 7 can be found on photocopiable page 00. 
Test answers 
1 Answers will vary.    2 Answers will vary.    3 Answers will vary.    4 past    5 future    6 
present  7 past    8 goodness, likeable, selfishness, hateful    9 a) mag/ni/fi/cent    b) 
sat/is/fy/ing    c) world/wide   d) lang/uage    10 Answers will vary. 
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[new page] 
[U/H]Looking back 1 (pages 41–45) 
 
[open outcomes box] 
Outcomes 
By the end of this unit, students should be able to: 
·  recall some characteristics of three birds of the Caribbean: the Scarlet Ibis, the 

Bananaquit, and the Hummingbird 
·  ensure that subject–verb agreement is correct in the sentences they use 
·  use subject and object pronouns correctly 
·  form adverbs from adjectives and use them in sentences 
·  identify prefixes and write words that start with prefixes 
·  form irregular plurals of certain nouns 
·  write a fact sheet 
[close outcomes box] 
 
[open teaching tips box] 
Resource fact 
The Caribbean is home to hundreds of colourful birds all year round and lucky enough to 
host other beautiful varieties when winter comes in the north.  
[close teaching tip box] 
 
[A head] Speaking (page 41) 
·  Remind students that the Looking back units in this text are review units. Give them 

some time to look back at all the reading passages they have done so far.  
·  Do Exercises 1 and 2 orally.  
 
[open teaching tip box] 
Teaching tip 
Take the time to make a short list of birds that will be familiar to the students. Be sure to 
know both the local or common names of the birds as well as their ‘correct’ names. 
[close teaching tip box] 
 
[A head] Reading (page 41) 
·  Draw students’ attention to the title of this passage. What birds are they familiar with 

in the area where they live? Do they ever see any of the three birds that are described 
in this passage? 

·  Call on three students to read the passage aloud – one student to read about each bird. 
At the end of the reading, take a few minutes to focus on the words in the little 
glossary.  

·  Answer questions 1–5 orally as a class. Let students answer questions 6 and 7 in 
writing then discuss these answers.  
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Answers 
1 the bananaquit    2 the scarlet ibis    3 the hummingbird    4 nectar from flowers    5 c) 
walking    6 Answers will vary.     7 Answers will vary. 
 
Extension 
Let students work in groups of four to choose one other bird they would like to know 
more about. They can use whatever resources are available – books, magazines, the 
internet, grown-ups who are nearby – to find out some more information about this bird. 
Let them write the information they find as notes and save the notes for another activity. 
 
[A head] Language: Subject–verb agreement (page 43) 
·  Go back over with students the rule that singular subjects work with singular verbs 

and plural subjects work with plural verbs. To help them remember, write on the 
board:  

The girls is/are making a beautiful poster.  
Sam studies/study hard so he can do well in school. 

·  Let the students think of two more sentences with singular subjects and verbs and two 
more with plural subjects and verbs. 

·  Students can do the exercise on page 43 individually. 
Answers 
1 is     2 have     3 was     4 do     5 eat     6 am 
 
[A head] Pronouns (page 43) 
·  Review the lists of subject and object pronouns by listing them on the board with the 

students’ help. Then write the sentence: I walked the dog. Cover the I and show 
students how each of the subject pronouns in the first list (you, he, she, it, we, they) 
could work well in that sentence. Then write Granny brought a present for me. This 
time, cover the me and show students how any of the object pronouns in the second 
list (you, him, her, it, us, them) will work just as well in this sentence. 

·  Let students work individually to do the exercise on page 43. 
Answers 
1 them     2 it     3 us     4 him     5 me     6 her 
 
[B head] Extension: Challenge 
Ask each student to think of two sentences that follow the patterns of the two sentences 
on the board. In the first sentence, the pronoun should be able to be replaced by any of 
the subject pronouns, and in the second, the pronoun should be able to be replaced by any 
of the object pronouns.  
 
[A head] Adverbs (page 44) 
·  Write the following adverbs on the board: slowly, easily, sleepily, gently. Ask 

students what they notice about this list of words. How are they similar? They should 
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recognise the words right away as adverbs. Remind students that adverbs are words 
that can tell how or when actions happen. Adverbs can work with verbs or adjectives, 
or even other adverbs.  

·  Do Exercise 1 together orally, writing the words on the board so students can see the 
spelling. 

·  Students can do Exercise 2 individually in writing.  
Answers  
Exercise 1: noisily, silently, happily, carefully, fiercely, hungrily, politely 
Exercise 2: Answers will vary.  
 
[A head] Word study: Prefixes (page 44) 
·  Ask students to identify the prefixes in these words: unbelievable, disgraceful, illegal, 

impossible. Let them say what a prefix is, what it can do to a word.  
·  Do Exercise 1 together as a class, writing the table on the board so students can see it 

and follow along.  
·  Students can do Exercise 2 on their own.  
Answers 
Exercise 1: unhappy, unkind, untrue; impolite, impatient, impossible; disobedient, 
dishonest 
Exercise 2: 1 unkind    2 disobedient     3 impolite     4 unhappy     5 impatient     6 
dishonest 
 
[B head] Extension  
Challenge each student to think of four more words that start with prefixes. The prefixes 
can be the same ones used in this exercise or others that they learned about in the earlier 
units. 
 
[B head] Plurals (page 45) 
·  Remind students that sometimes, in order to show that they are talking about more 

than one of something, they have to do more than just add s to the noun. Write on the 
board fox, story, knife, tomato. Ask student to spell the plurals of these nouns so that 
you can write the new words on the board too.  

·  Students can do the exercise on page 45 individually to help them practise forming 
irregular plurals.  

Answers 
1 branches     2 babies     3 enemies     4 mangoes     5 boxes     6 Thieves 
 
[A head] Writing (page 45) 
·  Remind students that facts are true statements, so a fact sheet will be a record of 

things that are true. As they do Exercise 1 and read the fact sheet on page 45, let them 
look back at the portion of the passage on page 41 that talked about the scarlet ibis so 
they can see how the information came directly from the passage. 
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·  Students can do Exercise 2 on their own in class, and Exercise 3 for homework. 
 
[B head] Extension  
The same groups of four who worked together on the Reading Extension activity can sit 
together once more and use their notes to write another fact sheet, this one about the bird 
they had researched. They should write the fact sheet neatly on construction paper and 
decorate it with drawings and pictures so that it can be displayed in the classroom later.  
 
[B head]Test 
The test for Looking back 1 can be found on photocopiable page 00. 
Test answers 
1 is    2 nest    3 come    4 is    5 Answers will vary.    6 Answers will vary.  7 Answers will 
vary.    8 Answers will vary.    9 Answers will vary.    10 Answers will vary.    11 c)    12 
d)    13 b)    14 a)    15 knives, cargoes, fairies, loaves, ladies 
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[new page] 
 
[U/H] Unit 8 (pages 46–50) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 8, students should be able to: 
·  get meaning from a factual text 
·  recognise and name different ways to find information 
·  use adverbs of time correctly 
·  identify and use abbreviations 
·  alphabetise words using first, second, third letters 
·  record factual information in a table 
[close outcomes box] 
 
[open teaching tip box] 
Resource fact 
Leatherback turtles may measure 8 feet (2.4 metres) and weigh 1,500 pounds (680 kg). 
These sea turtles swim by beating their flippers much as a bird flaps its wings. They 
cannot withdraw into their shell, and so they depend on their size and swimming speed 
for defence. Females are almost completely helpless while on land.  
[close teaching tip box] 
 
 
[open teaching tip box] 
Teaching tip 
Find out what turtles are protected in your area and which agencies work to protect the. 
[close teaching tip box] 
 
[A head] Speaking (page 46) 
·  Ask students to say what they already know about turtles, using these questions as 

prompts: Have you ever seen a turtle? Where did you see it? Why do you think that 
some turtles might need to be protected? 

 
[open teaching tip box] 
Teaching tip 
Be aware that factual information may take longer to process and additional discussion 
may be needed, especially for students whose first language is not English. 
[close teaching tip box] 
 
[A head] Reading (page 46) 
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·  Ask students to scan passage independently looking for the answers to the pre-reading 
questions a) and b).  

·  Ask if everyone has found answers. Tell students they will share answers after 
reading the entire passage together. 

·  Select five students to each read a paragraph aloud as the others read on their own. 
·  Discuss the passage answering a) and b) as well as other interesting information. 
·  Put students in pairs to answer questions 1–7 orally. 
·  Move around the class observing and listening to students. Share answers. 
Answers 
1 up to 2 metres long, more than 300 kg     2 on beaches in the West Indies, in South 
America and in West Africa    3 by counting the number of turtle nests and making sure 
females can lay their eggs and return to the water safely    4 How Leatherbacks breed 
(paragraph 3)    5 Answers will vary.    6 c) people (Some students might choose a) 
fishermen. Discuss why fishermen alone do not represent the greatest danger.)     7 
Answers will vary. 
 
[B head]Extension 
Lead a class discussion about other endangered animals. What could you do in your area 
to help protect these animals? (e.g. don’t leave plastic bags on the beach; don’t keep 
parrots as pets). 
 
[WB icon] [A head] Speaking and listening: Finding information (pages 47–48) 
·  Ask students to work with their partners to list different ways of finding information. 

Create a wall chart for the class based on students’ responses. 
·  Have students continue working in pairs to discuss numbers 1-7 and record their 

answers. Tell students that when partners have different ideas, both should be 
recorded. 

 
[B head]Extension 
Students choose one source of information and list three facts that they can learn using 
this resource. 
 
[A head]Language: Adverbs of time (page 48) 
·  Elicit from students what they remember about adverbs. Remind students that adverbs 

are words which tell you more about verbs (e.g. quickly, slowly, neatly). Write 
example sentences on the board underlining the adverb and drawing an arrow from 
the verb to the adverb. 

·  Discuss the box asking students to find the verbs in each sentence and say what the 
adverb tells us about the verb. Emphasise that these adverbs tell us when/how often 
actions happen. 

·  Complete Exercise 1 orally as a class, and Exercise 2 in writing. 
Answers 
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Exercise 1: Answers will vary. Encourage students to give as many responses as 
possible.  
Exercise 2: Answers will vary.  
 
[B  head] Extension 
Ask students to find at least three adverbs of time in the last two paragraphs of the 
passage. (now, often, sometimes, soon) 
 
[WB icon] [A head] Word study: Abbreviations (page 49) 

·  Write at least ten abbreviations on the board and ask students to identify them. 
Ask students if they know any more. 

 
[open teaching tip box] 
Teaching tips 
1 In some countries Mistress is the full form of the abbreviation Mrs. 
2 Note that metric units of measurement do not require a full stop in their short forms. 
[close teaching tip box] 
 
Answers 
Exercise 1: 1 Mr. Keith Jackson, Mr. K. Jackson, Mr. K.J.    2 S. America, S.A.    3 21, 
Coastal Rd.    4 300 kg    5 W. I. or W. Indies    6 2 m    7 Dr. Mercy Reid, Dr. M. Reid, 
Dr. M. R.    8 St. Michael’s Church. 
Exercise 2: Answers will vary. In some countries, the comma is not used to separate the 
street number and name. 
 
[B head]Extension: Name game 
Ask students to stand in a circle. Give one student a bean bag or a soft ball. The student 
throws the bean bag to another child and everyone calls out the initials of the person who 
catches the bag. The catcher then throws to someone new. The game continues as quickly 
as possible until all students’ initials have been called out. 
 
[WB icon] [A head] Alphabetical order (page 50) 
·  Choose five students to come to the front of the class, preferably two of whom have a 

first name which starts with the same letter.  
·  Involve the rest of the class in placing students in alphabetical order. Ask, for 

example, why Jamal comes before Keisha. 
·  Do Exercise 1 orally with students. 
·  Write the word mongoose directly above the word monkey. Draw a circle around the 

two m’s, draw another circle around the two o’s and then another circle around the 
two n’s. Tell students to look at the next letter in both words and decide which word 
should come first. 
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·  Tell students to use the same process to complete Exercise 2 in writing. Choose four 
students to come to the board to share their work with the rest of the class. 

Answers 
Exercise 1: frog, hummingbird, lizard, monkey, snake, turtle 
Exercise 2: 1 beach, bead, beak, bean    2 stalk, stick, stone, string    3 weak, weed, week, 
weight    4 feather, feed, female, fence 
 
[B head] Extension 
Place students in groups of three and have them make up tongue twisters or silly rhymes 
using at least three of the words from any group of words in Exercise 2, e.g. In Bibi’s 
beak were a bead and a bean from the beach. 
Challenge: Encourage students to make up two tongue twisters of their own. Those who 
wish may make up a tongue twister in their home language to share with others. 
 
[WB icon] [A head] Writing  (page 50) 
·  On the board create a table of student facts similar to the example below: 
 
[set grid with text as below] 
 
Name Age No. of brothers No. of sisters Birthday month 
Jamal Brown 7 2 1 April 

 
 
·  Ask five students to come up and fill in the table with their own information. Discuss 

this table reminding students that what has been recorded is factual information. 
·  Discuss the table, explaining the meaning of the headings especially Habitat and 

Lifespan. 
·  Remind students of the wall chart listing sources of information and ask them to 

complete Exercises 1 and 2. Students’ answers for Exercise 2 could become part of 
their portfolio. 

 
[open teaching tip box] 
Teaching tip 
If resource material is not readily available to students, bring in as many reference items 
as possible to help students to complete the exercise.  
[close teaching tip box] 
 
[B head] Extension 
Have students copy the headings of the table of student facts and add two more headings 
of their own. Tell students to fill in the table with facts from three of their classmates.  
IT:  Students can use a computer to complete Exercise 2, inserting a graphic image of an 
animal. 
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[open teaching tip box] 
Teaching tip 
Regional differences in pronunciation should be taken into account during the checking 
of the exercises with the diphthongs ou and ow in page 32, Exercise 3 and page 33, 
Exercises 1 and 2. 
[close teaching tip box] 
 
Workbook answers 
Page 30, Exercise 1: 1 museum    2 dictionary    3 alphabet    4 encyclopedia    5 Internet    
6 library    7 index.  
Exercise 2: 1 dolphin, jellyfish, turtle, whale    2 candle, cap, cat, cattle    3 chicken, 
children, china, chip    4 crab, crack, crane, crawl.  
Page 31, Exercise 3: 1 M and N    2 oceans – 7, the West Indies – 10, dolphins – 2, 
turtles – 9, sugar cane – 8, coconuts – 2    3 Answers will vary.     4 jackfruit, jellyfish, 
knots, languages, lettuce, lion    5 Answers will vary. 
Page 32, Exercise 4: Answers will vary.  
Exercise 5: 1 television    2 kilogram    3 north west    4 road    5 metre    6 street 
Exercise 6: loud, brown, town, sound, down, found, house, howl 
Page 33, Exercise 7: In the oval: drown, crown, shower, growl  
In the rectangle: blow, bowl, throw, swallow, know, flow 
Exercise 8: Answers will vary. 
Exercise 9: 1 ocean    2 caught    3 return    4 protect    5 humans    6 living 
 
[B head]Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Adverbs of time Exercise 2, page 49  
·  Word study: Alphabetical order Exercise 2, page 50  
·  Looking back 2: Adverbs of time page 84, Exercise 1 
·  Writing Exercise 2, page 50  
From the Workbook: page 30, Exercise 2; page 32, Exercise 5; page 33, Exercise 9 
Other assessment ideas:  
·  Language: Adverbs of time Extension 
·  Writing Extension 
 
[B head]Test 
The test for Unit 8 can be found on photocopiable page 00. 
Test answers 
1 often    2 frequently    3 Doctor    4 kg    5 ceiling, cheese, church, seal    6 Answers will 
vary.    7 Answers will vary.    8 Answers will vary.    9 b) a place where something lives     
10 Answers will vary. 
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[new page] 
 
[U/H] Unit 9 (pages 51–55) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 9, students should be able to: 
·  read and recognise the labels and slogans on products and in advertisements 
·  recognise and use the subordinating conjunctions although and so that 
·  use the Contents and Index pages in different types of texts 
·  design advertisements for products of their choice 
[close outcomes box] 
 
[open teaching tip box] 
Teaching tip 
Because so much of this unit focuses on food products, advertising, and packaging, it 
would be helpful to bring in some examples of labels of imported or local products that 
the students will recognise.  
[close teaching tip box] 
 
[A head] Speaking (page 51) 
·  Write on the board the names of some of the popular stores, markets or supermarkets 

that the students will be familiar with. Ask students what these places have in 
common. They should say that they are all places that sell different kinds of food.  

·  Ask them what kinds of food they can find at these places. What do you find at the 
market? At the supermarket? What are some examples of the kinds of food that come 
in packets or tins? What differences can they think of between the kinds of food that 
can be bought at a market and the kind that can be bought at a supermarket? 

 
[WB icon] [A head] Reading (page 51) 
·  Let students name some of their favourite foods to buy in stores or at the market. Do 

these products come packaged, with labels? Do they ever read the labels on any of the 
products they buy or see in their homes? Ask them.  

·  Pass around the labels you brought in. Let students look them over well then write 
down one piece of information they learned from one of the labels.  

·  Give students time to read the labels on pages 51 and 52. Explain to them the 
meanings of the two words in the Glossary. Answer questions 1–7 together orally, 
especially allowing for variations for number 7.  

Answers 
1 Krunchy Flakes cereal    2 Mama’s Dairy Ice Cream    3 Mama’s Dairy Ice Cream    4 
Answers will vary.    5 c) an advertisement    6 Answers will vary.    7 Answers will vary.  
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[B head] Extension 
Students should each find and bring in to class two labels of food or products used in 
their homes. They will then work in groups of three to look at one another’s labels, write 
on a separate sheet of paper the slogans displayed on the labels (if any), and decide which 
label and which slogan seem to them to be the most attractive of the three.  
 
[A head] Speaking and listening (page 53) 
·  Students can work in pairs to do Exercises 1 and 2 on page 53.  
·  Discuss as a class some of the things that the students may want to think of slogans 

for, in addition to bread. Let the pairs working together choose two products and, 
following the instructions for Exercise 3, think of slogans for these things. The 
slogans should be neatly written out.  

 
[B head] Extension 
Hold a mini class competition to find the ‘Top Three’ new slogans the students have 
written. Collect all their papers with their slogans and write them, numbered neatly, as 
one big poster. Let students vote (by secret ballot) for the slogan which would make them 
most want to buy that particular product. Count the votes together and name the top three 
vote-getters as the winners. The students who wrote them can get a small reward – but if 
the entire class participated enthusiastically, they all deserve a treat! 
 
[A head] Language: Conjunctions – although, so that (page 53) 
·  By now students should remember that conjunctions are joining words, and that 

they can join words, or groups of words, or entire sentences. Remind them again of 
this basic definition. The conjunctions they should recognise, to this point, are and, 
but, because and so. Two other conjunctions are although and so that. Although 
suggests a difference, like in spite of the fact that. So that suggests reason, as in, in 
order that.  
Examples: 
Although I tried my best, I still got some of the homework wrong. 
I spent a lot of time on my homework so that I could get a good grade. 

·  Students can do both Exercises 1 and 2 individually.  
Answers 
Exercise 1: 1 Although I practise the piano every day, (c) I cannot play it well.    2 
Although she went to bed early, (e) she felt tired.    3 Although my sister looked for her 
books, (a) she could not find them.    4 Although we like ice cream, (f) we do not eat it 
often.    5 Although he listened carefully, (d) he did not understand.    6 Although we 
arrived late, (b) our teacher was not angry. 
Exercise 2: Answers will vary.  
 
[B head] Extension 
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Let students work in pairs to write sentences using although and so that. Person A will 
write the first part of a sentence, starting with although, and Person B will write the 
second part. Then they will switch roles. Person B will write the first part of a sentence 
with so that, and Person A will complete the sentence. They will continue taking turns 
until they have written four sentences, two with although and two with so that. 
 
[WB icon] [A head] Word study: Finding information (page 54) 
·  Show students that they can find the information they need in different kinds of books 

by using the way the books are organised. Many books have a Table of Contents or a 
Contents page that tell you, right at the beginning, what you will find inside.  

·  Some books also have an index: a list of names, places, and subjects in the book 
printed in alphabetical order, and this is also helpful to anyone looking for 
information within the text. Review the examples of types of indexes in the box on 
page 54. 

·  Do Exercises 1 and 2 together orally.  
·  Students can do Exercise 3 individually. 
Answers 
Exercise 1: 1 Unit 11    2 three    3 Unit 19    4 Unit 20    5 how everyone should help at 
home    6 Answers will vary.  
Exercise 2: the address and telephone numbers of the two places 
Exercise 3: 1 (868) 659-2219    2 Port of Spain    3 585 Naparima Mayaro Road, 
Naparima, Trinidad    4 three    5 Corner Cafe and Mini Mart    6 Economy Supermarket 
Limited  
 
[A head] Writing: Design your own advertisement (page 55) 
 
[open teaching tip box] 
Teaching tip 
Students might enjoy designing an advertisement to match the slogan they wrote for the 
Reading Extension activity.  
[close teaching tip box] 
 
·  Let students look back at the advertisements and labels on the first two pages of this 

unit. Remind them of some of the earlier class discussions. They will now have the 
chance to design their own advertisements.  

·  Students can work with their partners to do Exercise 1 then they can join with two 
other teams to do Exercise 2. After the group discussion, each team can do Exercise 
3. 

 
[B head] Extension 
Group the teams together again so that each team now has six students. Let them compare 
their advertisements (each team should have three) and decide which of the three they 
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want to use for this activity. They will either read the ad (as if on radio) or act it out (as if 
on TV) to the rest of the class. 
 
Workbook answers 
Page 34, Exercise 1: 1 inside some clothes    2 on a loaf of bread    3 on a library book    
4 inside a library    5 on a bottle of medicine    6 inside Jenny Wong’s English book 
Exercise 2: 1 Potatoes    2 cheap    3 mango    4 oranges 
Page 35, Exercise 4: All about Food. Answers will vary. 
Exercise 5: 1 page 9    2 page 8    3 page 12, page 27    4 page 10, page 18, page 34    5 
page 18,  page 10    6 10 
Exercise 6: Answers will vary. 
Exercise 7: dairy products, fish, milk, meat 
Page 36, Exercise 8: 2 judgement    3 improvement    4 arrangement    5 appointment    6 
agreement    7 excitement 
Exercise 9: 1 production    2 direction    3 collection    4 information    5 declaration    6 
addition 
Exercise 10: 1 advertisement    2 product    3 information    4 collect    5 addition    6 
arranged 
Page 37, Exercise 11: 1 cheap    2 noisy    3 wrong    4 forgot    5 late    6 exit    7 never 
Exercise 12: Across – 1 expensive    3 country    5 open    6 top    8 in    10 large    12 lie    
13 wide    14 sad    15 different    Down – 1 exciting    2 lend    4 young    7 on    9 slow    
11 dead    12 last 
 
Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Speaking and listening Exercise 3, page 53 
·  Language: Conjunctions Exercise 1, page 53 
·  Language: Conjunctions Exercise 2, page 54 
·  Writing Exercise 3, page 55 
From the Workbook: page 34, Exercise 1; page 35, Exercise 5; page 35, Exercise 7; page 
36, Exercise 10; page 37, Exercise 11; page 37, Exercise 12 
Other assessment ideas: 
·  Reading Extension 
·  Language: Conjunctions Extension 
·  Writing: Design your own advertisement Extension 
 
[B head]Test 
The test for Unit 9 can be found on photocopiable page 00. 
Test answers 
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1 c)    2 d)    3 a)    4 b)    5–8 Answers will vary.    9 the Contents page and the Index    
10 the Contents page is at the front and the Index is at the back of the book    11 Answers 
will vary. 
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[new page] 
 
[U/H] Unit 10 (pages 56–60) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 10, students should be able to: 
·  predict a story 
·  retell a story by identifying the beginning, the problem, the solution, and the 

conclusion 
·  understand the terms plot and character 
·  identify and use correctly question words 
·  combine sentences using the relative pronouns, who and which 
·  identify and use correctly adjectives made with the suffixes -ious and -ful 
·  plan and write and edit a story using a story table 
[close outcomes box] 
 
[A head] Speaking (page 56) 
·  Ask students to read the title of the story and look at the pictures. Talk about what 

they think the story will be about, eliciting a variety of responses. Write some of the 
responses on the board for later use. 

 
[open teaching tip box] 
Resource fact 
This story and others like it are derived from the British author, Rudyard Kipling’s, Just 
So Stories. Kipling wrote this book in 1902. It gives humorous explanations of such 
questions as how the leopard got its spots and how the elephant got its trunk. 
[close teaching tip box] 
 
[WB icon] [A head] Reading (page 56) 
·  Read the story with expression. 
·  Reread the story, choosing volunteers to read the different characters. 
·  Do exercise orally, encouraging much response for question 7. 
Answers 
1 His shell was as smooth as a mirror.    2 Four: Eagle, Keskidee, Flamingo, Macaw    3 
He fell and his shell broke.    4 They gave him feathers, they told him how to fly, and they 
helped him stick his shell together.    5 boastful, jealous, vain    6 He realised his friends 
were important.    7 Answers will vary. 
 
[B head] Extension 
Go back to predictions the students made and discuss with them those which were more 
accurate. Talk about predicting and predictions – especially about weather predictions. 
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Ask students to record/bring in weather predictions for the week. Make a chart and check 
daily to see the accuracy of these predictions. 
 
[WB icon] [A head] Speaking and listening: Make a story table (page 58) 
·  Remind students that all stories have a beginning, a middle, and an end. 
·  The plot, as the entry states, tells us what happens. The plot is how the writer chooses 

to arrange these occurrences. 
·  Put students in pairs and do Exercise 1 in writing. 
·  Correct Exercise 1 orally. 
·  Do Exercise 2 in writing. Teacher should constantly supervise to ensure that a 

suitable story is selected. 
·  Allow enough time for sharing answers with the group. 
Answers 
Exercise 1: 
 
[set grid with text as below] 
 

Story title Tortoise tries to fly 
Beginning Tortoise has a smooth, shiny shell. 
Middle 1. Eagle invited Tortoise to a party. 
 2. The birds looked at themselves in his 

shell. 
 3. Tortoise tried to fly but he fell and 

broke his shell. 
End The birds mended Tortoise’s shell. 

 
Exercise 2: Answers will vary. 
 
[B head] Extension 
Students should try to find another ‘Just So’ story. The school or public library or the 
internet are places where one could be found. If such resources are unavailable, the 
teacher should try to find a few of these stories. Group students to make story tables of 
the stories they find. Display their work in the classroom. 
 
[A head] Language: Question words (page 58) 
 
[open teaching tip box] 
Teaching Tip 
Question words are also called interrogative pronouns (who, which, what, whom, whose) 
or interrogative adverbs (how, why, when, where). 
[close teaching tip box] 
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·  Get class started by asking students to ask someone in the class a question. Write the 
question on the board. Get at least six questions.  

·  Underline the first word of each question and the question mark at the end. 
·  If some of the question words were not used in the sentences the students gave, write 

sentences with those words, underlining question words and question marks. 
·  Read the text in the box on page 58. 
·  Do the exercise orally. 
Answers 
1 What    2 Who    3 Which    4 Why    5 How    6 What 

 
[B head]Extension 
Write these questions on the board: 1 What are your parents’ names?    2 Who is the 
oldest in your family?    3 Which TV programme do you like best?    4 How do you get to 
school every day?    5 Why do you like the school you attend? Each student is to choose 
someone in the class that he/she does not know very well. They ask the student the 
questions and record the answers. They then write them out neatly and title their work An 
interview with  … (student’s name). After assessment, this exercise can become a part of 
the student’s portfolio. 
 
[open teaching tip box] 
Teaching tip 
When, which and who are used to join two simple sentences. They are called relative 
pronouns. Relative pronouns begin a special subject–verb word group that is called a 
subordinate clause. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Joining sentences (page 59) 
·  Explain to students that to make writing better, they can join two sentences that are  

Related, e.g. I have a cat. It is black and white. 
I have a cat which is black and white. 

·  Read the entry at the top of the page and the example in Exercise 1. 
·  Do Exercise 1 in writing. Correct the exercise, pointing out the words that are omitted  

when the sentences are joined and asking students to find both sets of subject–verb  
combinations. 

·  Read the second entry on page 59. 
·  Do Exercise 2 in writing.   
 
[open teaching tip box] 
Teaching tip 
The other relative pronouns are whom, whose, whoever, whomever, that, what, whichever 
and whatever. 
[close teaching tip box] 
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[open teaching tip box] 
Teaching tip 
Sentences which have a main clause and a subordinate clause are called complex 
sentences. They will have two subject–verb combinations – one main and one 
subordinate. The subordinate clause cannot stand alone. It needs the main clause to make 
complete sense, e.g. She is the girl who wants to become a radio announcer. 
[close teaching tip box] 
 
Answers 
Exercise 1: 1 Flamingos are birds which have bright red feathers.    2 Crocodiles have  
teeth which are very sharp.     3 Tortoise had a shell which was very shiny.    4 Monkeys 
are animals which can climb trees well.    5 Leatherbacks are turtles which can live for a 
long time.    6 Snakes are long, thin animals which can be very dangerous.  
Exercise 2: 1 A teacher is a person who teaches people.    2 A builder is a person who 
builds houses.    3 A cook is a person who prepares meals.    4 A driver is a person who 
drives a vehicle.    5 A baker is a person who makes cakes and pastries.    6 A nurse is a 
person who takes care of sick people. (NB There will be some variation in answers.) 
 
[B head] Extension 
The suffix -er turns a verb into a noun and usually hints at the work that person does. 
Students find five more nouns that end in -er and write sentences like those in Exercise 2. 
 
[WB icon] [A head] Word study: Suffixes (page 60) 
·  Remind students of the previous work with suffixes in Unit 7. 
·  In this unit, the suffixes -ious and -ful will be highlighted. These suffixes change 

nouns to adjectives. 
·  Do Exercise 1 in writing and check orally. 
·  Do Exercise 2 in writing. 
Answers 
Exercise 1: envious – feeling or showing envy; furious – extremely angry, full of fury; 
curious – eager to learn, inquisitive; precious – of great value or worth; helpful – giving 
help, useful; grateful – thankful, feeling or showing gratitude; skilful – having or showing 
skill; graceful – having or showing grace or elegance 
Exercise 2: 1 helpful    2 furious    3 envious    4 curious    5 grateful    6 precious 
 
[A head] Writing: Write your own story  (page 60) 
·  Look back at story table under Speaking and listening, reminding students of the main 

parts of a story. 
·  Then remind them of the Reading passage about animals, telling them that now is 

their chance to be creative and to write a story about an animal. 
·  Encourage students to use local animals, those they know something about. 
·  Do the exercise, focusing first on the first three parts. 
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·  Do the fourth part of exercise, then finally the last two parts. 
·  Students give their story in for assessment, then add it to their student portfolio. 
 
[B head] Extension 
Collect students’ stories and put them together, binding if possible; if not, perhaps in a 
folder. Title it Animals can be helpful, too! Our class’s special stories. The children will 
enjoy them and be proud to see their work collected like this. 
 
Workbook answers 
Page 38, Exercise 1: Answers will vary. 
Exercise 3: Answers will vary. 
Page 40, Exercise 4: 1 which    2 who    3 which    4 which    5 who    6 which    7 who 
Exercise 5: 2 journalist    3 Cyclists    4 Scientists    5 dentist    6 tourists    7 motorists 
Page 41, Exercise 6: selfish, childish, feverish, foolish, stylish, babyish 
Exercises 7–9: Answers will vary. 
 
[B head]Assessment: 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Language: Question words exercise  
·  Language: Joining sentences Exercises 1 and 2 
·  Writing Exercise 
From the Workbook: page 38, Exercise 1; page 40, Exercises 4 and 5; page 41, Exercises 
7, 8 and 9 
Other assessment ideas:  
·  Speaking and listening Extension 
·  Language: Question words Extension 
·  Language: Joining sentences Extension 
 
[B head]Test 
The test for Unit 10 can be found on photocopiable page 00. 
Test answers 
1–3 Answers will vary.    4 Saira is a good student who gets 100 on almost every test.    5 
That cactus has prickles which are long and very sharp.    6 My basket is full of goodies 
which I brought for my grandchildren.    7 writes stories. (Answers may vary.)    8 
acts/performs in a play or show. (Answers may vary.)    9 curious, watchful    10 restful     
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[new page] 
 
[U/H] Unit 11 (pages 61–65) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 11, students should be able to: 
·  discuss personal experiences, like tardiness at school 
·  collect information from peers and make a table 
·  write the past participle form of regular and irregular verbs 
·  recognise, form and use the present perfect tense 
·  identify compound nouns 
·  differentiate between masculine and feminine nouns 
·  write a short play 
[close outcomes box] 
 
[A head] Speaking (page 61) 
Write the word tardiness on the board and ask students if they know what it means. 
Explain that it means being late. Ask generally if anyone has ever been late for any 
particular event, or for school or church, maybe. How did it feel to arrive late? Let 
students work in pairs to do the short activity on page 61. 
 
[A head] Reading (page 61) 
·  Tell students that this story is about a boy who is late. Get three volunteers to read 

aloud, pointing out to them that they will have to read loudly and with expression as 
the story calls for it.  

·  After the reading, let students take the time to reread the passage to themselves and 
answer questions 1–6 in writing. Discuss answers as a class. 

Answers 
1 a piece of salt bread    2 b) worried    3 a) ‘he took a short cut’    b) ‘Zachary raced 
down the road’ or he ‘dashed across’    c) ‘panted Zachary’    4 ‘grabbed’ and 
‘crammed’, ‘ran so quickly’, ‘looked around quickly’, ‘dashed across’    5 Answers will 
vary.    6 Answers will vary.  
 
[A head]Extension 
Students can finish up the Speaking activity with their same partners by telling each other 
about what happened to them when they were late. They can compare what happened to 
them with what they think will happen to Zachary.  
 
[A head] Speaking and listening (page 62) 
·  Students can now move into groups of four. They can extend the first Speaking 

activity by doing Exercise 1 together. 
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·  The groups can now do Exercise 2, alternating so each person has a chance to ask 
questions or ‘interview’ the others. This exercise can serve as practice for Exercise 3.  

·  The groups will now draw up a table of their own, following the pattern on page 63. 
Each student, when it is his turn to ‘interview’ the others, must think of a question to 
ask and then record the answers of the people in the group on the table.  

 
[open teaching tip box] 
Teaching tip 
The completed tables can be posted all together on one bulletin board, maybe under the 
heading Have we ever …? Have we ever! 
[close teaching tip box] 
  
[A head] Language: Past participles (page 63) 
·  Explain to students that verbs have four forms: the present, past, present participle, 

and past participle. Whenever a verb is used in a sentence, it is in one of these forms. 
Draw a table like this one on the board to show students the verb forms. 

 
[set grid with text as below] 
 
VERB PRESENT PAST PRESENT 

PARTICIPLE 
PAST 
PARTICIPLE 

(to) look look looked (is) looking (has/have) 
looked 

(to) walk walk walked (is) walking (has/have) 
walked 

(to) go go went (is) going (has/have) gone 
(to) eat eat ate (is) eating (has/have) 

eaten 
 
·  Show them how the regular verbs just add ed to make the past and past participle 

forms, but the irregular verbs change completely. All verbs just add ing to create the 
present participle form.  

·  Let students draw this table in their own notebooks. They can add to the table the verb 
forms they will match in order to complete Exercise 2.  

Answers  
Exercise 2: go – gone; see – seen; make – made; take – taken; eat – eaten; speak – 
spoken; do – done; watch – watched; say – said; swim – swum; play – played; drive – 
driven 
 
[B head] Extension 
Make a list of the following verbs and have students expand the table to fill in the four 
forms of each of these verbs: bring, want, tell, ring, call, think. 
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[WB icon] [A head] Present perfect (page 64) 
·  The past participle form of the verb, along with has or have, is used to show the 

present perfect tense. Present perfect tense can help to tell about actions that started in 
the past and continue in the present: I have arrived at school early every day this 
week. The present perfect tense, formed with have and the past participle, tells that the 
action of arriving started earlier in the week and it is not finished yet – there are still 
more days in the week for me to arrive at school.  

·  Give students another sample sentence to help them recognise the present perfect 
tense: Janet has gone to the store without us. The present perfect tense, formed using 
has and the past participle, tells us that Janet left already (action started in the past) 
and that she may not have returned yet (action continuing in the present). 

 
[open teaching tip box] 
Teaching tip 
The important thing here is for students to understand the way the present perfect is used. 
They do not necessarily have to explain the details about the action starting in the past 
and continuing into the present.  
[close teaching tip box] 
 
·  Do Exercise 1 orally and then let students do Exercise 2 individually.  
Answers 
Exercise 1: 1 have    2 have    3 has    4 Have    5 have    6 has 
Exercise 2: Answers will vary. 
 
[B head] Extension 
Let students choose any four of the verbs from the verb table and write four sentences of 
their own in the present perfect tense. 
 
[WB icon] [A head] Word study: Compound nouns (page 64) 
 
[open teaching tip box] 
Teaching tip 
Sometimes what is called a compound noun is actually two words that work together as a 
single noun, e.g. bus driver. 
[close teaching tip box] 
 
·  Write on the board: sunshine, baseball, icebox, moonlight. Ask students if they notice 

anything that these words have in common. Tell them that the words are compound 
nouns, and divide each of the words into two to show students how compound nouns 
are formed, e.g. sun + shine, moon + light. Students should be able to see clearly that 
a compound noun is formed by joining two different nouns to make a new word.  
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·  Students can work individually to complete Exercise 1.  
·  Check answers on the board. 
·  Work together and do Exercise 2 orally. Again, write answers on the board. 
·  Let students do Exercise 3 individually.  
Answers  
Exercise 1: hairdresser; newspaper; homework; housework; policewoman; fireman; 
basketball; sportsman 
Exercise 2: letter box; taxi driver; post office; cricket match; bus station; library book 
Exercise 3: Answers will vary.  
 
[WB icon] [A head] Masculine and feminine nouns 
·  Some nouns in the English language refer to both males and females, like student or 

teacher. But others have different forms that change depending on the gender of the 
person being discussed. Look at the examples in the box. Ask students if they can 
very quickly think of any others. 

·  Give students a few minutes to read the boxes for this activity, then do the exercise 
orally. 

Answers 
prince – princess; hero – heroine; waiter – waitress; sportsman – sportswoman; actor – 
actress; host – hostess  
 
[B head] Extension 
Let students choose a partner and play ‘Read my mind’. Each student must think of six 
words to use in this game – three compound nouns and three masculine and feminine 
pairs of nouns – and write them on a sheet of paper, without letting the other person see 
the list. To play the game, Student A will say the first half of one of his words or either 
the masculine or feminine noun while Student B will try to ‘read his mind’ and guess the 
second half of the word or the matching noun. The students will take turns to say their 
words and guess the other person’s. The student who guesses correctly in two tries gets a 
point.  
 
Writing: Write a short play (page 65) 
·  Remind students of where they left Zachary, like in a soap opera, waiting to see Mr. 

Jones in his office. They had their own ideas about what might happen to Zachary 
next.  

·  Students can work with a partner to do Exercise 1 and Exercise 2. When the students 
are ready, call on two or three groups at random to come before the class and act out 
their short play. 

 
Workbook answers 
Page 42, Exercise 1: 1 Number 5, Heron Street    2 Heron Street and Church Street    3 
the bus stand    4 the bank    5 left    6 on Church Street  
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Page 43, Exercise 2: 1 true    2 false    3 true    4 false    5 false 
Exercise 3: 1 Turn left along Heron Street.    2 Take the first turn on the right.    3 You 
will see a market at the end of the road.    4 Go across Church Street.    5 Walk through 
the big market.    6 Zachary’s school is next to the bus stand.  
Page 44 Exercise 4: do, I did, I have done; eat, I ate, I have eaten; finish, I finished, I 
have finished; see, I saw, I have seen; speak, I spoke, I have spoken; take, I took, I have 
taken 
Exercise 5: 1 Zachary has woken up late.    2 He has not done his homework.    3 He has 
gone to school.    4 He has taken a short cut.    5 Zachary has not eaten breakfast. 6 He 
has not seen the policewoman. 
Page 45, Exercise 6: 1 downstairs    2 homework    3 briefcase    4 toothbrush    5 
timetable    6 shoelace 
Exercise 7: 2 lady    3 uncle    4 sister    5 widower    6 groom    7 waitress 
 
[B head]Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Speaking and listening Exercise 3, page 62 
·  Language: Past participles Exercise 1, page 63 
·  Present perfect Exercise 2, page 64 
·  Word study: Compound nouns Exercise 1, page 64 
·  Word study: Compound nouns Exercise 3, page 65 
·  Writing: Write a short play Exercise 1, page 65 
From the Workbook: page 42, Exercise 1; page 44, Exercise 4; page 44, Exercise 5; page 
45, Exercise 6 
 
[B head]Test 
The test for Unit 11 can be found on photocopiable page 00. 
Test answers 
1 thought, (has/have) thought    2 send, (has/have) sent    3 washed, (is) washing    4 
swam, (has/have) swum    5 speak, (is) speaking    6 Answers will vary.  7 has sent    8 
Answers will vary.    9 heroine, king, waitress    10 Answers will vary. 
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[new page] 
 
[U/H]Unit 12 (pages 66–70) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 12, students should be able to 
·  discuss books that they have read, focusing on those they like or dislike 
·  understand basic library skills 
·  differentiate between books that are factual or fictional 
·  use for and since correctly with the present perfect tense 
·  understand sentence structure and identify fragments 
·  identify words and their definitions 
·  write a book review 
[close outcomes box] 
 
[A head] Speaking (page 66) 
·  If possible bring in a few books – some standard children’s favourites – and put them 

on a table in the front of the classroom. Ask students to come to the table and look 
through them, picking out any they may have already read.  

·  Talk about types of books – adventure, mystery, fairy tales, humorous, science 
fiction, etc. Once they are seated again, do the exercise, encouraging many responses. 
Record class responses for later use. 

 
[B head] Extension 
Divide the class into boys and girls. Give each group the responses you wrote down. The 
boys will chart the boys’ responses and the girls, the answers the girls gave. The chart 
should follow this outline. 
 
[set grid with text as below] 
 
Boys’/Girls’ Names Favourite Type of 

Book 
Favourite Book Favourite Author 

    
 
[A head] Reading (page 66) 
·  Ask students how many of them have been to a library or are members of a library. 
·  If some have been to a library before, ask them to share with the class what they saw 

there, what they did, and how often they go there. 
·  Explain that the reading selection will take students to visit a library and learn some 

facts about libraries. 
·  Select two students to read the passage. 
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·  Do questions orally. 
Answers 
1 Some were picking out books and others were sitting reading.    2 the fiction section    3 
They look up information on the Internet to help them with their homework.    4 You can 
fill out a registration form.    5 c) looks after the books in a library.    6 So that you don’t 
disturb the people who are reading.    7 Answers will vary. 

 
[B head] Extension 
1  Arrange a class visit to a local library, requesting someone from the library to lead a 
tour. Students will write five or six sentences about their visit. 
2  Begin a book borrowing or exchange club among the class. Set rules for how long the 
book can be borrowed and the condition it must be returned in and appoint someone to be 
class librarian. 
 
[A head] Speaking and listening (page 67) 
·  Do exercises orally. Then check orally, verifying answers. 
 
[A head] Language: Present perfect tense with for or since (page 68) 
·  Remind students that the present perfect tense is formed by using the past tense of the 

verb to have with the past participle. 
·  Read entry at top of page 68, repeating to reinforce and explaining the example 

sentences.  
·  Do Exercise 1 in writing, then check orally. 
·  Do Exercise 2 in writing. 
Answers 
Exercise 1: 1 for    2 since    3 for    4 since    5 since    6 for 
Exercise 2: Answers will vary. 
 
[WB icon] [A head] Language: The sentence (page 69) 
 
[open teaching tip box] 
Teaching tip 
A sentence is a group of words which contains a subject and a verb and makes complete 
sense. In commands the subject You is understood, e.g. Close that door immediately. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
A fragment is a part of a sentence which is punctuated as if it were a sentence. Fragments 
may lack:  
1  a subject, e.g. Putting it in her bag.  
2  a verb, e.g. The team winning most of its games. 
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3  a subject and a verb, e.g. On that beautiful Independence Day in Jamaica. 
Sometimes fragments are subordinate clauses, e.g. Whenever the school bell rings.  
[close teaching tip box] 
 
·  Write the following on the board: As soon as you can come. Where is my bag? On a 

hill far away. The coconut trees on the beach. I love it. 
·  Tell students that even though all five are written like sentences, only two of them are 

really sentences. 
·  Ask them to choose the two. 
·  Using the Teaching tips above explain what a sentence is and how to recognise 

fragments. 
·  Students then add to the fragments to make them complete sentences. 
·  Do Exercise 1 orally. 
·  Send students to the board to make sentences out of questions 1, 4 and 6 in Exercise 

1.  
·  Read the second box on page 69, explaining its contents.   
·  Go back to Exercise 1 and let students separate parts of sentences 2, 3 and 5 and 1, 4 

and 6 which are on the board. 
·  Do Exercise 2 in writing with a little variation. Let students first draw a line to 

separate the two parts, then draw a line under the subject and two lines under the 
verb. 

Answers 
Exercise 1: 1 fragment    2 sentence    3 sentence    4 fragment    5 sentence    6 fragment 
Exercise 2: 1 Tahir / recognised one of his friends.    2 He / spoke to him quietly.    3 
Tahir and Kavita’s parents / took them to the library.    4 The name of my favourite story 
/ is ‘Ant and Dove’.    5 The Children’s  Library in Port of Spain / has a lot of books.    6 
We / can use the Internet to find information. 
 
[B head] Extension 
Students will go back to reading passage, select five sentences, write them out, and 
follow the instructions above for Exercise 2. 
 
[A head] Word study: Definitions (page 70) 
 
[open teaching tip box] 
Teaching tip 
Ask students to bring in a dictionary to do this exercise. If some students do not have or 
cannot get a dictionary, try to borrow some that these students can use. 
[close teaching tip box] 
 
·  Open the dictionary to any page you want and work with students to see how much 

help a dictionary can be. 
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·  Show them the phonetic spelling, how the word they are looking for is emboldened, 
how all words are alphabetised, how the part of speech is given, and in many cases 
where the word comes from. 

·  Then focus on the definitions and the additional entries (if any) for any special way 
the word may be used. 

·  Choose a few more words and have students look them up, again pointing out 
dictionary features. 

·  Let students look up the words in Exercise 1, then do the exercise orally. 
·  Do Exercise 2 in writing. 
Answers 
Exercise 1: 1 member    2 recognise    3 borrow    4 favourite    5 section    6 fiction 
Exercise 2: Answers will vary. 
 
[A head] Writing: Write a book review (page 70) 
·  Remind students of previous discussion about their favourite books. 
·  Do the exercise. 
·  Encourage students to begin to keep a reading journal. Periodic checks of this journal 

will ensure that students remember to keep it updated. Perhaps a prize of some sort 
can be offered as an incentive for the student who reads the most books. 

 
[B head] Extension 
After assessment, have students rewrite the table on poster board and decorate it. Help 
them make a display of the charts they made earlier and their book reviews. 
 
Workbook answers 
Page 46, Exercise 1: 1 n. – noun, v. – verb    2 lid    3 place where you can look at or 
borrow books; a collection of books    4 lie    5 life    6 letter, lettuce, level, lever, liberty 
Page 47, Exercise 3: edge, badge, judge, fridge, hedge, bridge – page, large, change, 
charge, damage, stage 
Exercise 4: 1 edge, page    2 badge    3 charge, damage    4 fridge    5 change    6 bridge 
Page 48, Exercise 5: 2 c) to the librarian    3 b) To his surprise    4 a) for half an hour    
5 b) take home    6 c) keep the books 
Exercise 6: 1 [tick]    2 [cross]    3 [tick]    4 [cross]    5 [tick]    6 [cross]    7 [cross]    8 
[tick] 
Exercise 7: Answers will vary. 
Page 49, Exercise 8: Our teacher took us on a visit to the library. A lot of books were on 
the shelves. The librarian explained how to find books. The encyclopedias were in the 
reference section. We enjoyed using the computers. The visit was really interesting. 
 
Exercise 9: Subject       Predicate 
1  The Children’s Library is very large. 
2  Our class went there last week. 
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3  The librarian showed us the books. 
4  The best part  was using the Internet. 
5  We all borrowed some books. 
6  We must take them back soon. 
 
[B head] Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Present perfect tense with for or since, Exercises 1 and 2 
·  Language: The sentence, Exercise 2 
·  Writing: Write a book review 
From the Workbook: page 46, Exercise 1; page 47, Exercise 4; page 48, Exercises 6 and 
7; page 49, Exercise 9 
Other assessment ideas:  
·  Language: The sentence Extension;  
 
[B head]Test 
The test for Unit 12 can be found on photocopiable page 00. 
Test answers 
1 for    2 for    3 For    4 since    5 S    6 F  7 F    8 S    9 She / stood in a long line for 
hours.    10 Kenny, Nita, Laurie and Emilio / have not seen that movie.    Bonus: broth – 
a thin soup; congregation – a group of people gathered for religious worship; fascinating 
– completely interesting; gush – to flow out suddenly; resemblance – similarity or 
likeness 
 



 74

[new page] 
 
[U/H] Unit 13 (pages 71–75) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 13, students should be able to: 
·  discuss personal experiences – helping out at home 
·  plan, write and deliver a short speech 
·  differentiate between fact and opinion 
·  write opinions and give advice 
·  recognise and use possessive pronouns 
·  know when to use apostrophes of possession 
[close outcomes box] 
 
[open teaching tip box] 
Teaching tip 
It may be interesting to chart the students’ responses on the board using a table that 
shows boys’ duties and girls’ duties at home.  
[close teaching tip box] 
 
[A head] Speaking (page 71) 
·  Remind students of the meaning of the word responsibility which the class learned in 

an earlier unit. Ask them if they have any responsibilities or duties at home.  
·  Discuss with them the questions on page 71. List some of their answers on the board. 
 
[A head] Reading (page 71) 
·  Show students how the title of this reading passage fits with the topic they have been 

discussing. Ask them how many of them agree with this idea – that everyone should 
help at home. 

·  Call on three students to read the passage aloud. Students should answer questions 1–
7 in writing. Discuss answers as a class. 

Answers 
1 She cooks dinner and looks after Chelsey’s little sister.    2 He sits and does his 
homework or he watches television.    3 Jason and his family.    4 because she has 
homework too, just like her brother    5 a) opinion    b) fact    c) opinion    6 Answers will 
vary.    7 Answers will vary. 
 
[B head] Extension  
Work as a class to determine how many students think it is better for everyone to take 
turns to do jobs at home and how many think that everyone should help at home. Divide 
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the board in two and list the students’ reasons for agreeing with each statement under the 
respective columns.  
 
[A head] Speaking and listening: Giving a speech (page 72) 
·  Explain to students that before they can give a speech, they must prepare. They must 

know the subject they will talk about, the points they will make, the examples they 
will give, and the conclusion they will draw. It’s very helpful to make notes to help to 
prepare all these ideas.  

·  Students can do Exercise 1 quietly to help them understand some of the preparation 
that needs to go into giving a speech.  

·  Separate students into pairs and let them work on Exercise 2. The pairs of students 
can join with others to form groups of six when it is time for the speeches to be read. 
Note that students may need more time than usual for this exercise because it requires 
them to do several levels of preparing and writing and then to actually give their 
speeches.  

·  Give to each student five small pieces of paper, one for each other person in his or her 
group. Explain to students that they should listen to one another’s speeches and then 
write on these slips of paper something that they liked about the speech and 
something that could be improved. At the end of the exercise, each student will 
receive the comments the members of his group made about his speech.  

 
[open teaching tip box] 
Teaching tip 
Collect and read the students’ speeches as well as the comments of the others in their 
group. You can help the students by offering editing advice and also become familiar 
with their first drafts.  
[close teaching tip box] 
 
[WB icon] [A head] Language: Giving advice (page 73) 
·  Point out to students that what they have just done for their classmates as they 

listened to one another’s speeches and commented on them is give advice. They have 
offered opinions, told other students things that they believe to be true about the 
speeches they gave. One very important thing for the students to remember about 
opinions and the giving of advice is that other people may not agree with what they 
say and may choose not to accept their suggestions.  

·  Read the box on page 73 to show students the function of the words should and 
should not in giving advice. 

·  Students can do Exercises 1 and 2 individually.  
Answers 
Exercise 1: 1 We should always listen to other people.    2 We should not interrupt other 
pupils.    3 We should take turns to clear up.    4 We should not leave things lying around.    
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5 We should not laugh at other people.    6 We should help others if they find the work 
hard. 
Exercise 2: Answers will vary. 
 
[WB icon] [A head] Possessive pronouns (page 74) 
 
[open teaching tip box] 
Teaching tip 
Possessive pronouns:  
mine  
yours  
his/hers/its 
 
ours 
yours 
theirs 
[close teaching tip box] 
 
·  Review the definition of a pronoun as a word that takes the place of a noun. Students 

should easily recall the subject and object pronouns that have been learning about. 
Remind them now that possessive pronouns are a little different from the others 
because they do more than replace nouns; they also help to show ownership.  

·  Use a simple sentence to show how possessive pronouns work. Write on the board: 
The chocolates are mine. Cover the word mine and let students see that any of the 
other possessive pronouns can be used in the sentence to show who owns the 
chocolates. 

·  Read the examples in Exercise 1 together then let students do Exercise 2 individually. 
Answers 
Exercise 2: 1 his    2 hers    3 mine    4 yours    5 ours    6 theirs 
 
[B head] Extension 
Divide the class into four teams and divide the board into four (or stick up four big sheets 
of paper that the students can write on). The students will take turns to each come to the 
board and write a sentence using a possessive pronoun. The team which has all its 
members write a correct sentence first wins the game. (Remember that it’s always a good 
idea to have on hand some small treat like sweets that can be easily shared to give to 
everyone as a reward for participation.) 
 
[WB icon] [A head] Word study: Apostrophes (page 75) 
·  Draw an apostrophe on the board. Ask students in which words they usually see 

apostrophes. Explain that this unit focuses on apostrophes that show ownership. Write 
on the board: Today is my mother’s birthday. Tomorrow is her twin brothers’ 
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birthday. Show students how in the singular noun mother, the ’s shows possession. In 
the plural noun brothers, s’ shows possession. Remind students that this is the general 
rule – the apostrophe before the s for singular nouns and the s before the apostrophe 
for plural nouns. 

·  Students can do the exercise on page 75 individually. 
Answers 
1 Sean’s    2 sister’s    3 grandparents’    4 Jason’s    5 friends’    6 pupils’  
 
[A head] Writing: Write a speech (page 75) 
·  Tell students it is now time for them to take back out their notes and suggestions for 

improvement for the speeches they wrote for the Speaking and listening exercise. 
Their first task now is to rewrite their speeches, making any corrections and 
improvements they can.  

·  Students can sit with their groups again and read their improved speeches for one 
another.  

 
[B head] Extension 
Hold a mini elocution contest for the class, with students reading their prepared speeches 
before an audience of their peers. (The class may also choose to invite other classes, 
teachers, the principal, or their parents to come and listen.) The session can be a win–win 
effort for all who participate, because, in addition to the benefit of learning public 
speaking, all students can be awarded with Certificates of Participation or some similar 
token. It does not have to be a big prize-winning affair. 
 
Workbook answers  
Page 50, Exercise 1: Answers will vary. 
Exercise 2: 1 She should have got up earlier.    2 She should have put her clothes away.    
3 She should have cleared the table.    4 She should have done her homework.    5 She 
should have looked in her bag.    6 She should have listened more carefully. 
Page 51, Exercise 3: 1 my sister’s room    2 my brothers’ room    3 the girls’ pens    4 the 
teacher’s books    5 the dog’s ears    6 the dogs’ tails 
Exercise 4: 1 my father’s car    2 my mother’s car    3 my sisters’ car    4 my 
grandparents’ car 
Page 52, Exercise 5: 1 I will    2 I do not    3 we have not    4 he was not    5 he does not    
6 I am    7 they are    8 we are 
Exercise 6: 1 We’re    2 I’ll    3 can’t    4 doesn’t    5 won’t    6 don’t 
Page 53, Exercise 7: Singular – mine, yours, his, hers, its; Plural – ours, yours, theirs 
Exercise 8: 1 yours    2 mine    3 her    4 your    5 our    6 their    7 mine 
 
[B head] Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
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·  Language: Giving advice Exercise 2, page 73 
·  Possessive pronouns Exercise 2, page 74 
·  Writing: Write a speech page 75 
From the Workbook: page 50, Exercise 2; page 51, Exercise 3; page 53, Exercise 8 
Other assessment ideas:  
·  Writing: Write a speech Extension 
 
[B head]Test 
The test for Unit 13 can be found on photocopiable page 00. 
Test answers 
1–6 Answers will vary.    7 mine    8 hers    9 grandson’s, granddaughter’s    10 
children’s  
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[new page] 
 
[U/H] Unit 14 (pages 76–80) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 14, students should be able to:  
·  discuss types of music 
·  interpret and recite a poem 
·  identify and use the comparative and superlative forms of adjectives 
·  use comparative and superlative forms with more and most 
·  identify metaphors 
·  recognise the features of haikus 
·  write a haiku following guidelines 
[close outcomes box] 
 
[A head] Speaking (page 76) 
·  If possible, bring in different kinds of music that children may have heard, e.g. 

calypso, reggae, rap, country and western, pop, religious, etc. Lead a discussion on 
music types and student favourites (be sure to keep the discussion on track, not 
allowing the possibility of any students volunteering any music type with lewd, 
obscene lyrics).  

·  Discuss what students like about their favourite types of music. 
 
[B head]Extension 
Students will find out three things about a local artist or musician – things like what sort 
of music he or she plays or sings, what instrument he or she plays, whether he or she has 
recorded any CDs or records or tapes, where he or she lives, etc. Students then share this 
information with the class. Make a display highlighting these local stars. 
 
[A head] Reading (page 76) 
·  Once again, if possible, bring in some steel band music and play it to begin the lesson. 
·  Encourage students to listen carefully, to feel the music, the rhythm, to sing along or 

beat it out if they want. 
·  Read the poem twice with expression. 
·  Call on a student to read the poem once more. 
·  Do the exercise orally, allowing for many responses for question 7. 
Answers 
1 It has short lines, it rhymes, it has a lot of repetition.    2 the rhythm of the steel band    
3 ground, sound; sweet, beat; song, pong; down, round    4 b) the poet can hear the steel 
band if he bends down to the ground and listens    5 b) the sound of the steel band is like 



 80

the noise you hear if you listen to a seashell    6 happy, excited, expectant – Answers will 
vary.    7 Answers will vary. 
 
[A head] Speaking and listening (page 77) 
·  Divide students into four or five groups and give then instructions for Exercise 1. 
·  Allow enough time to complete Exercise 1.  
·  Do Exercise 2, inviting the principal and another person to view the presentation. 
 
[B head] Extension 
Invite someone who plays the pans to come in to talk to the class about these instruments. 
Encourage the students to ask as many questions as possible. 
 
[A head] Language: Comparative and superlative (page 78) 
·  Select three short students of various heights, three taller students, three pencils of 

different lengths and three books of different sizes. 
·  Let the six students stand in two groups – the shorter and the taller ones so that the 

differences in height are obvious. 
·  Line up the pencils and the books so the differences in size are also obvious. 
·  Explain to students that adjectives (and adverbs) have degrees of comparison so that 

differences can be properly indicated. 
·  Read the box on page 78. 
·  Write these adjectives on board and ask students to give their comparative and 

superlative degrees – wide, silly, smooth, green, straight and dirty. 
·  Students complete Exercise 1 in writing. 
·  Read the box at top of page 79. 
·  Write these adjectives on board and ask students to give their comparative and 

superlative degrees – important, ridiculous, enchanting and frightening. 
·  Students complete Exercise 2 in writing. 
Answers 
Exercise 1: 1 longest    2 earlier    3 finest    4 louder    5 hotter    6 coolest 
Exercise 2: 1 most delicious    2 most beautiful    3 more difficult    4 most interesting    5 
most famous    6 more interesting 
 
[B head] Extension 
Write five sentences using the comparative degrees of wide, important, silly, enchanting 
and smooth. Write five sentences using the superlative degrees of green, ridiculous, 
straight, frightening and dirty. 
 
[WB icon] [A head] Word study: Metaphors 
 
[open teaching tip box] 
Teaching tip 
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Figurative language communicates ideas beyond the literal meaning of words. Three 
main types of figurative language are:  
1  similes: comparisons using like or as, e.g. His hands were as large as shovels.  
2  metaphors: direct comparisons without the use of like or as, e.g. The stream was a 
mirror, reflecting all our faces.  
3  personification: assigns human qualities or abilities to animals, objects or ideas, e.g. 
Fat raindrops played drum solos on the roof. 
[close teaching tip box] 
 
·  Using the teacher’s tip explain to students what figurative language is.  
·  Remind them of their work with similes in Unit 5, and ask them to give examples of 

similes.  
 

[A head] Writing: Write a haiku poem (page 80) 
 
[open teaching tip box] 
Teaching tip 
Haiku, an ancient art form, reached its peak in the 17th and 18th centuries but is still 
popular today. The short poem is only 17 syllables and 3 lines long. The first line usually 
has 5 syllables, 7 in the second and 5 in the third, but haiku do not have to have to follow 
this line pattern. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
Haiku outlines the essentials of a moment in time, and imagination supplies the details. 
The greatest pleasure of haiku comes not from the brief word picture but from 
contemplating its deeper meaning. 
[close teaching tip box] 
 
Haiku examples: 
 
[set the haiku in two columns] 
 
1 The grasses are misty 
 The waters now silent 
 It is evening. 
 
2 The first dream of the year; 
 I kept it a secret 
 And smiled to myself. 
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3 A lone white seagull 
 Soars, glides, dips then dives down fast 
 Its reward – a fish. 
 
4 Red hibiscus sway 
 A brief dance of thanksgiving 
 For a lovely day. 
 
·  Using the teacher’s tip and the box, explain haiku to students. 
·  It is easier for them to work on the 17 syllables only in three lines and work on the 

correct number of syllables per line later on. 
·  Do Exercise 1 and write two of the examples on the board. 
·  Do Exercise 2 with all three examples. 
·  Students do Exercise 3 in writing. Students need much guidance so move around 

assisting them. It’s helpful to take them outside where aspects of nature are visible 
and to suggest to them to describe what they see. 

·  Students do Exercise 4. Collect haiku and arrange a display. 
 
[B head] Extension 
Students will write at least two more haiku. Put all their work together in a booklet – a 
great addition to Open Day or any special interaction with parents that the school may 
have. 
 
Workbook answers  
Page 54 
 
[set grid and text as below] 
  
Adjective Comparative Superlative 
wide wider widest 
fine finer finest 
nice nicer nicest 
loud louder loudest 
soft softer softest 
small smaller smallest 
big bigger biggest 
wet wetter wettest 
sad sadder saddest 
pretty prettier prettiest 
lovely lovelier loveliest 
happy happier happiest 
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difficult more difficult most difficult 
famous more famous most famous 
exciting more exciting most exciting 
 
Page 55, Exercise 2: Answers will vary. 
Exercise 3: Answers will vary 
Page 56, Exercise 4: 1 sunny    2 hottish    3 clapped    4 spotty    5 stopped    6 shutting    
7 travelling    8 stepped 
Exercise 5: 1 clapped    2 stopped    3 finished    4 waited    5 spotted    6 fattish    7 
cheered 
Exercise 6: 
 
[set grid and text as below] 
  
Sound Movement 
soft, clear, whisper, ring, rustle, buzz sway, leap, dance, rustle, creep, shake, 

race 
 
Exercise 7: Answers will vary. 
 
Page 57, Exercise 8: 
 
[set grid and text as below] 
 
The moon a silver globe in the sky metaphor 
The dancers trees in the wind simile 
The singer a bright butterfly metaphor 
The drummers engines pounding out the 

rhythm 
metaphor 

The costumes diamonds simile 
The applause thunder Simile 
 
[B head] Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Comparative and Superlative Exercises 1 and 2, pages 78 and 79  
·  Writing: Write a haiku poem Exercise 3, page 80  
From the Workbook: page 55, Exercises 2 and 3; page 56, Exercise 5; page 57, Exercise 
8 
Other assessment ideas:  
·  Language: Comparative and Superlative Extension 
·  Writing Extension 
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[B head]Test 
The test for Unit 14 can be found on photocopiable page 00. 
Test answers 
1 widest    2 slower, fastest    3 more comfortable, better    4 ships of the desert – 
metaphor    5 like a mother cat cares for her young – simile    6 was a thundercloud – 
metaphor  7 was as loud as a gunshot – simile    8 was a busy little bee – metaphor    9 a) 
haiku    b) It has three lines and seventeen syllables.    10 Answers will vary. (It moved 
very quickly. It ran under some leaves or into a hole, etc.) 
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[new page] 
 
[U/H]Looking back 2 (pages 81–85) 
 
[open outcomes box] 
Outcomes 
By the end of this unit, students should be able to: 
·  review reading passages 
·  compare and contrast two accounts 
·  recognise and use correctly the present perfect tense 
·  use for, since, although and because correctly  
·  recognise and use adverbs of time 
·  review alphabetical order 
·  write an account from different points of view 
[close outcomes box] 
 
[A head] Speaking (page 81) 
·  Remind students that the Looking back units review aspects from the previous seven 

units and reinforce knowledge gained.  
·  Look at the Table of Contents to review headings of the units and do Exercise 1 

orally.  
·  Do Exercise 2 orally, allowing for several responses.  
Answers 
Exercise 1: Grandpa’s Stories, The Leatherback Sea Turtle, Always Read the Label, The 
Children’s Library 
Exercise 2: Answers will vary. 
 
[A head] Reading (page 81) 
·  Ask students if there are any celebrations for children in their area and what these 

celebrations are. Ask them if they have been involved directly in these celebrations 
and let them comment on their involvement.  

·  Let two students read the passage and answer the questions in writing. Exchange 
work to check answers.  

·  Discuss answers to questions 6 and 7, allowing for several different responses. 
Answers 
1 at the National Stadium    2 in April    3 her mother and teacher    4 c) frequently    5 
Answers will vary.    6 Answers will vary.    7 Answers will vary.  
 
[B head] Extension 
Write a description of the costume you would like to wear to a celebration. If possible, 
draw pictures to illustrate. Display these descriptions in a display entitled ‘Our Winning 
Costumes’. 
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[A head] Language: Present perfect (page 83) 
·  Remind students that the present perfect tense is formed by adding has or have to the 

past participle of a verb, e.g. I have promised to help out as much as possible. She has 
been given special permission to leave early.  

·  Do Exercise 1 in writing.  
·  Remind students that for indicates how long something has lasted and since is used to 

say when something started.  
·  Do Exercise 2 in writing. Check both exercises orally.  
Answers 
Exercise 1: 1 The scoutmaster has taken the boys to the Kadooment.    2 The cub scouts 
have practised their dance.    3 Jabarry has made his costume himself.    4 Jabarry has 
practised walking on stilts.    5 Marie has prepared for a long time for the carnival.    6 
Marie has watched the parade go past. 
Exercise 2: 1 for    2 since    3 for    4 since    5 for    6 since 

 
[A head] Conjunctions (page 83) 
·  Remind students that although and because are subordinating conjunctions and that 

they join a main clause and a subordinate clause.  
·  Because is used to indicate that one of the clauses is the reason for the other. 
·  Although indicates that one of the clauses contrasts with the other.  
·  Do the exercise in writing. 
Answers 
1 Jabarry’s parents were proud because he learned to walk on stilts.    2 Although we 
arrived early, there were a lot of people there.    3 Jabarry felt tired because he walked a 
long way.    4 Although I could hear the steel bands, I could not see them.    5 It was very 
noisy because everyone was cheering.    6 Although it was late, we did not feel tired. 
  
[B head] Extension 
1  Students write three sentences using because as a subordinating conjunction.  
2  Students write three sentences using although as a subordinating conjunction.  
 
[A head] Adverbs of time (page 84) 
·  Ask students to define what an adverb is. Remind them that many adverbs end in ly 

and that adverbs indicate when, where, how often, and how something was done.  
·  Look at the four adverbs in Exercise 1. They all tell how often something was done.  
·  Remind students that a 3rd person singular verb ends in s. 
·  Do Exercise 1, Exercise 2 and Exercise 3 in writing.  
Answers 
Exercise 1: Akisha usually goes to the carnival. Akisha sometimes goes to the library. 
Akisha never watches cricket matches. Akisha always helps at home. Akisha never arrives 
late. Akisha always does homework. Akisha usually works hard.  
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Exercises 2 and 3: Answers will vary. 
 
[A head] Word study: Alphabetical order (page 85) 
·  Tell students that a library index is grouped alphabetically according to the first letter 

of the author’s surname. The titles of the books are not considered.  
·  Read the box then do the exercise in writing. Check answers orally. 
Answers 
‘Laughter is an Egg’ by John Agard; ‘Mannie the Manicou Goes Travelling’ by Patrick 
Dyer; ‘At the Bottom of the River’ by Jamaica Kincaid; ‘The Castle of My Skin’ by G. 
Lamming; ‘Caribbean Christmas’ by Therese Mills; ‘The Illustrated Anansi’ by Phillip 
Sherlock 
 
[B head] Extension 
If your school has a library, visit it and have students check to see if they can find the 
books named in the exercise. If the school does not have a library, try to arrange a class 
visit to a public library and do the same. Check out one of the books that is age 
appropriate and read it to the class section by section over a period of time.  
 
[A head] Writing (page 85) 
·  Talk to students about points of view, explaining that people see things differently 

depending on their ages and experiences. Take rap, for example. Students may like 
this type of music. They understand it. Their parents would probably turn it off 
whenever it came on, and their grandparents, on hearing it, may start to lament over 
what modern day music has become.  

·  Ask students if they can think of another example where points of view differ.  
·  Students look at Exercise 1 and decide which character they will be.  
·  Students do Exercise 2. After assessment, it can become part of the students’ 

portfolio. 
 
[B head]Assessment 
Any of the following exercises can be used for assessment.  
From the Student’s Book: 
·  Language: Present perfect Exercises 1 and 2, page 83  
·  Adverbs of Time Exercises 2 and 3, page 84  
·  Writing Exercise 2, page 85  
Other assessment ideas:  
·  Reading Extension 
·  Conjunctions Extension 
 
[B head]Test 
The test for Looking back 2 can be found on photocopiable page 00. 
Test answers 



 88

1 true    2 false    3 true    4–8 Answers will vary.    9 for    10 Since 
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[new page] 
 
[U/H] Unit 15 (pages 86–90) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 15, students should be able to: 
·  pass on a telephone message correctly 
·  role play making a telephone conversation 
·  identify and record relevant parts of a telephone conversation 
·  identify direct speech and use it correctly 
·  recognise words with the ‘ph’ sounds and pronounce them correctly 
·  write messages 
[close outcomes box] 
 
[A head] Speaking (page 86) 
 
[open teaching tip box] 
Resource fact 
Alexander Graham Bell invented the telephone in 1876. The word telephone comes from 
two Greek words meaning far and sound. Today the telephone is the most valuable means 
of communication. 
[close teaching tip box] 
 
·  Begin a discussion about telephones. Ask students 1 if they are allowed to answer the 

telephone at home; 2 if they know their family’s telephone number; 3 if they call their 
friends often and why they call their friends. Move from the last responses (why they 
call) to a discussion about other reasons why the telephone is used.  

·  Ask students what other ways could be used to pass on messages and record answers 
on the board. 

 
[B head] Extension 
Students will choose a partner to find a commercial or an advertisement which passes on 
a message. Bring in or write out the ad or commercial. Give students time to look at all 
the ads, then discuss them, choosing the three that they think are best. 
 
[A head] Reading (page 86) 
·  Choose students to read aloud Leanne, Auntie, Gary, and Rick’s parts. 
·  Compare the two telephone calls by asking students which is better and why it is 

better. 
·  Do Exercise 3 orally, allowing for many responses for questions 6 and 7. 
Answers 
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1 at Sheraton Centre    2 to call Auntie to reschedule their meeting    3 to tell him he had 
tickets for the cricket match and to give him instructions about going    4 Answers will 
vary.    5 b) She wants to meet Leanne’s mother at another time.    6 The first call is more 
polite. Leanne speaks intelligently to Auntie. (Answers will vary.)    7 Answers will vary. 
 
[A head] Speaking and listening (page 88) 
·  Use same partners to do Exercise 1 and Exercise 2. 
·  Share answers for both exercises with the class. 
Answers 
Exercise 1: Answers will vary. 
Exercise 2: Answers will vary. 
 
[A head] Language: Expressing feelings (page 88) 
·  Ask students to name some feelings that they have and list them on the board. 
·  Using the list, ask students to show the class how they express those feeling by using 

facial expressions, gestures, and movements. 
·  Explain that feelings can also be expressed in writing in phrases like we’re sad that, 

we’re surprised that, we’re angry that, we’re happy that, we’re excited that, etc. 
·  Ask students what could make them angry, surprised, happy, and excited and get a 

variety of responses. 
·  Do Exercise 1 in writing. 
·  Do Exercise 2 in writing, then share responses. 
Answers 
Exercise 1: I am sorry that Chrystle is not feeling well. I am sorry that my team lost the 
match. I am sorry that you are not able to meet me later. I am pleased that you can come 
to the match with me. I am pleased that my team won the match. I am pleased that you 
have tickets for the match. I am surprised that you forgot to bring a drink. I am surprised 
that my team won the match. I am surprised that my team lost the match. I am 
disappointed that you forgot to bring a drink. I am disappointed that my team lost the 
match. I am disappointed that you are not able to meet me later. 
Exercise 2: Answers will vary. 

 
[B head] Extension 
Students will choose an emotion, then use the following pattern to complete a poem about 
that feeling. 
When I am happy / angry 
My eyes shine / get small 
My mouth turns up to smile / tightens 
And I feel like dancing / hitting something 
Display the poems under the heading Our Feelings. 
 
[WB icon] [A head] Language: Recording information (page 89) 
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·  Reread the second set of messages in the Reading section. 
·  Do the Exercise in writing, then check responses. 
Answers 
Rick rang. He has tickets for a cricket match in Castries tomorrow. Alex should meet him 
at his house at 8 a.m. and he needs to bring something to eat and money for the bus fare. 
 
[WB icon] [A head] Word study: Direct speech (page 89) 
·  Put the following on the board. “Please keep the noise down,” Ms. Smith said. “If 

you can be good during the principal’s visit, I will not give you any homework 
today.” “We will be as quiet as mice,” all the students promised.  
Ms. Smith asked the students to keep the noise down. She promised that if they were 
good, she would not give them any homework. The children promised to be as quiet 
as mice. 

·  Get students to point out the differences in the two passages. 
·  Read the box, pointing out to students which part of the sentences are in direct 

address. 
·  Do the exercise in writing. 
Answers 
1 “Let’s play netball after school,” said Gita.    2 “What time shall we meet?” asked 
Ayesha.    3 “Let’s meet at two o’clock,” replied Gita.    4 “Hurry up!” exclaimed Alex. 
“We’re going to be late.”    5 “I’m afraid we lost the match,” Leroy told his friends.    6 
Mr. Scott announced, “Tessa has won the prize.” 
 
[B head]Extension 
Each student talks to an adult (parent, grandparent, sibling, teacher, care-giver) about a 
game that he/she played when he/she was young. They write three sentences to record 
what the adult said, being sure to use speech marks. After assessment, this exercise can 
be added to the student’s portfolio. 
 
[A head] Word Study: Sound ‘ph’ (page 90) 
·  Read the speech bubble, then the five ‘ph’ words. 
·  Ask students if they know any other ‘ph’ words. They can use the dictionary. List the 

words on the board. 
·  Do Exercise 2 orally. 
·  Do Exercise 3 orally. 
Answers 
Exercise 2: 1 photocopier – a machine which copies documents    2 pharmacy – a shop 
which sells medicines    3 photograph – a picture you take with a camera    4 telephone – 
something you use to speak to someone in a different place 
Exercise 3: Answers will vary. 
 
[B head] Extension 
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Find the definitions of the other ‘ph’ words that were listed on the board. 
 
[A head]Writing: Messages (page 90) 
·  Reread the first set of messages in the Reading section. 
·  Do Exercise 1 in writing. 
·  Do Exercise 2 in writing. 
·  Do Exercise 3 in writing. 
Answers 
Exercise 1: Answers will vary, but must include that Auntie Rose can’t make it to the 
Sheraton Centre and wants Leanne’s mum to call her as soon as she comes back to 
reschedule. 
Exercise 2: Answers will vary. 
 
Workbook answers (pages 58 – 61) 
Page 58, Exercise 2: 1 false    2 true    3 false    4 false 
Exercises 3 and 4: Answers will vary. 
Page 59, Exercise 5: Answers will vary. 
Exercise 7: Collect new dress, Meet Sally, Lunch at Green Dragon Restaurant, Visit Mrs. 
Simmonds in hospital, Home by 4.00. 
Page 60, Exercise 8: telephone, nephew, elephant, alphabet, photographer, dolphin, 
graph, trophy, microphone 
Exercise 9: 1 microphone    2 photographer    3 dolphins    4 trophy    5 elephant    6 
nephew    7 alphabet  
Exercise 11: 1 announced    2 asked    3 replied    4 exclaimed    5 whispered    6 
explained 
Page 61, Exercise 12: Is that Leanne?    Yes, it is. How are you?    Much better, thank 
you.    Can you come to my party?    When is it?    Three o’ clock on Saturday.    I’ll ask 
Mummy.    I hope you can come. 
 
[B head]Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Expressing feelings Exercise 2, page 88 
·  Word Study: Direct speech Exercise  
From the Workbook: page 58, Exercises 2, 3 and 4; page 60, Exercises 8, 9 and 11; page 
61, Exercise 12 
Other assessment ideas:  
·  Language: Expressing feelings Extension 
·  Word Study: Direct speech Extension 
 
[B head]Test 
The test for Unit 15 can be found on photocopiable page 00. 
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Test answers 
1 –3 Answers will vary.    4 “But Sponge Bob is my favourite cartoon,” my little brother 
cried. “Please don’t change the channel.”    5 The coach yelled, “Come on team; you 
can do better!”    6 “I love macaroni and cheese,” Billy said, “but my mother doesn’t fix 
it often.”    7 trophy    8 microphone    9 graph    10 dolphins    
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[new page] 
 
[U/H] Unit 16 (pages 91–95) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 16, students should be able to: 
·  discuss some environmental issues 
·  relate text to personal experiences 
·  skim for and classify specific information 
·  understand and use the passive voice correctly 
·  use commas in lists correctly 
·  write a paragraph about a main idea 
[close outcomes box] 
 
[A head] Speaking (page 91) 
·  Ask students if they have ever seen a garbage dump. Ask them to describe what they 

have seen or smelt in or around the dump. Then ask how garbage is removed from 
their homes and cities to the dump.  

·  Focus now on the first question. List the kinds of garbage the students give.  
·  Now look at the second question. List those types too. 
 
[B head] Extension 
Ask students to play at being detectives and look around their neighbourhoods for other 
types of garbage that are not on the list. Add them to the list the class has compiled. Use 
the list to come up with ways in which students can begin to recycle at home and at 
school. 
 
[WB icon] [A head] Reading (page 91) 
·  Ask students to read the title of the passage and the four subtitles, pointing out that 

the discussion of garbage and its impact on the environment will continue. 
·  Read the passage. 
·  Do questions 1–7 orally. 
Answers 
1 fruit and vegetables; plastic bags, batteries; plastic bottles, glass jars    2 It is taken to 
garbage dumps outside towns and villages.    3 b) something which looks very unpleasant    
4 When garbage rots, flies breed on it and flies spread disease.    5 They can be used to 
make compost or fertiliser for gardens.    6 by recycling some of it, for example, reusing 
plastic bags and bottles    7 we throw so much away there will soon be no space for all 
the garbage. 
 
[B head] Extension 
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Return to the list made for the Speaking exercise. Group the items according to their rates 
of decay. Make two or three posters to bring awareness to the rest of the school about 
these rates of decay. 
 
[A head] Speaking and listening (page 93) 
·  Choose a partner and do Exercise 1. 
·  Do Exercise 2. 
·  Compare all the lists and make one large list for things at home that can be recycled 

and things at school that can be recycled. 
 
[B head] Extension 
Invite the principal to look at the list for things that can be recycled around the school. 
Ask him/her to help the class with a recycling drive called ‘Save the World – Recycle!’ 
 
[WB icon] [A head] Language: Present passive 
 
[open teaching tip box] 
Teaching tip 
The English language has two voices: active and passive. In the active voice, the subject 
is the doer of the action, e.g. The technician repaired the computer. 
In the passive voice, the subject is the receiver of the action, e.g. The computers were 
repaired by the technician. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
A passive voice verb always has two parts – some form of the verb to be and the past 
participle of the verb, e.g. were repaired. Very often the phrase by … is used in the 
passive voice. 
[close teaching tip box] 
 
·  Use the teaching tips to explain active and passive voice to students. 
·  Ask students for three more sentences in the active voice. 
·  Convert these sentences, if possible, to passive voice. 
·  Read entry, then do Exercise 1 orally. 
·  Do Exercise 2 in writing. 
Answers 
Exercise 1: 1 are cut down    2 is burnt    3 are destroyed    4 is sold    5 is used    6 are 
built 
Exercise 2: 1 are    2 are    3 is    4 is    5 are    6 is 
 
[B head] Extension 
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Change the following passive voice sentences to active voice – Exercise 1, questions 2 
and 3; Exercise 2, questions 2, 4 and 5. 
 
[WB icon] [A head] Word study: Commas in lists  
 
[open teaching tip box] 
Teaching tip 
Two rules exist for commas in lists, one standard American and the other standard 
English.  
The American rule says to use one comma less than the number of items in a series, e.g. 
planes, boats, trains, and submarines (four items – three commas). 
The English rule uses two less than the number of items, because it does not place a 
comma before and, e.g. planes, boats, trains and submarines (four items – two commas). 
Both rules are acceptable worldwide. Let students use both ways. 
[close teaching tip box] 
  
·  Use the teaching tip to explain the two rules governing commas in lists. 
·  Do Exercise 1 in writing. Apply the two rules. 
·  Do Exercise 2. Check to see that students have grasped the rules. 
Answers 
Exercise 1: 1 Birds, monkeys and snakes live in the forests.    2 We need to protect 
animals, birds and fish.    3 We grow tomatoes, dasheen and sweet potatoes.    4 We  can 
re-use plastic bags, bottles and glass jars.    5 We can recycle newspapers, tins and fruit 
peelings.    6 People throw away old batteries, paper and bottles.  
NB: A comma before ‘and’ is also correct. 
 
[WB icon] [A head] Prefix ‘re’  (page 94) 
·  Remind students of previous work with the prefixes ‘un’, ‘im’ and ‘dis’. 
·  Ask them to give words beginning with these prefixes. 
·  Remind them that these three prefixes all mean not: unhappy – not happy, impossible 

– not possible, dishonest – not honest. 
·  Read entry, stressing that the prefix ‘re’ means to do again. E.g. reorder, reorganize, 

restate. 
·  Do Exercise 1 orally. 
·  Do Exercise 2 in writing. 
Answers 
Exercise 1: replay, replant, rebuild, recycle, repay, rewrite, replace 
Exercise 2: 1 rebuild    2 replant    3 replace    4 repay    5 replay    6 rewrite 
 
[A head] Writing: Paragraphs  (page 95) 
·  Look back at Units 8, 10, and 12 at the Reading passages. 
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·  Help students to recognise the common structure of these stories – the separation of 
one idea from another by indenting. 

·  Explain to them that all those separated units are called paragraphs. They are groups 
of sentences centred on one main idea. 

·  Also, where possible, show students how details fill out the main idea of the 
paragraphs (Unit 8 does this well). 

·  Do Exercises 1, 2 and 3 orally. 
·  Students do Exercise 4 with the person sitting beside them, then correct as a class. 
·  Students do Exercise 5. Teacher needs to move around the class to make sure that 

students’ work remains focused. 
·  Students do Exercise 6. After assessment, this paragraph can be added to the student 

portfolios. 
 
[B head]Extension 
Divide the class into two groups depending on which idea they developed into a 
paragraph. Let the two groups make a poster or a brochure to highlight their ideas. 
 
Workbook answers 
Page 62, Exercise 1: 1 c) Reducing waste    2 four    3 b) Using less plastic    4 Using less 
paper    5 Recycling clothes, toys and other things 
Page 63, Exercise 2: 1 A lot of garbage is thrown away.    2 Waste is taken to garbage 
dumps.    3 Often rubbish is dumped on the streets.    4 Fruit peelings are used to make 
compost.    5 Old paper is collected to make more paper.    6 Glass bottles are reused. 
Page 64, Exercise 4: prefix, prepare, prepaid, precooked, preview, prevent; non-fiction, 
non-member, non-stick, non-swimmer, non-profit, non-stop 
Exercise 5: 1 prepaid    2 prevent    3 prepare    4 non-fiction    5 prefixes    6 non-stop    
7 Non-members 
Page 65, Exercise 6: What happens to our garbage? It is stored on rubbish dumps. Do 
you know how long it takes to decay? Some plastic bottles can take 100 years to rot. 
Garbage is a big problem today. What can be done about it? 
Exercise 7: 1 We can recycle newspapers, bottles and cans.    2 We can save paper, old 
toys and clothes.    3 We can reuse bottles, jars and plastic bags.    4 We should protect 
trees, rivers and beaches. 
 
[B head] Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Present passive Exercise 2, page 94 
·  Prefix ‘re’ Exercise 2, page 95 
·  Writing: Paragraphs Exercise 5 
From the Workbook: page 62, Exercise 1; page 64, Exercise 5; page 65, Exercises 6 and 
7 
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Other assessment ideas:  
·  Reading Extension 
·  Language: Present passive Extension 
·  Writing Extension 
 
[B head]Test 
The test for Unit 16 can be found on photocopiable page 00. 
Test answers 
1 true    2 false    3 true    4 true    5 false    6 The janitor cleans the classrooms and the 
gardener cuts the yards.    7 The TV is turned off by Mum while our homework is done.    
8 More than lessons are taught by a good teacher.    9 At school we study maths, spelling, 
social studies, science and religion.    10 We invited Halima, Diana, Cecil and Jenny to 
the party, then David, Laurie and Jordan asked if they could come also. 
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[new page] 
 
[U/H] Unit 17 (pages 96–100) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 17, students should be able to: 
·  skim a passage for details 
·  ask questions to find out details 
·  join sentences using who, where and which 
·  use the rules for capitalisation correctly 
·  use commas in letters correctly 
·  write an informal letter 
[close outcomes box] 
 
[A head] Speaking (page 96) 
·  Put the names of five or six cities or countries on the board, e.g. India, London, 

Switzerland and Puerto Rico. Add some local places of interest to your list. Ask 
students if they have heard of these places and if they know where they are. If a map 
of the world is available, help students to locate these places. For the local places of 
interest, a map should be readily available. Use it to locate these places.  

·  Ask students which places or countries they would like to visit and help them to find 
those places on the maps.  

·  Ask students why they would like to visit these places and what would they especially 
want to see there. 

 
[B head] Extension 
Students will do some research on the country they would like to visit. Ask for specific 
things like the country’s size, population, independence date, main exports and languages 
spoken. Students can add pictures of the country and the country’s flag. Display students’ 
work in a display called Let’s Visit … 
 
[A head] Reading (page 96) 
·  Ask students if they know what a pen friend or pen pal is. If they don’t know, explain 

the term. 
·  Read Naomi’s letter to Sarah. 
·  Do the questions on page 97 orally, allowing various responses for question 7. 
Answers 
1 all of the city, the port with the ships, Queen’s Park Oval and Brian Lara’s house    2 
the British    3 at the top of the hill    4 They were not very interesting. All she could see 
were a few bars over the windows.    5 c) someone who used to be in Naomi’s class    6 
The view is so wonderful.    7 Answers will vary. 
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[B head] Extension 
If possible, link up with another school either in another part of your country or in 
another country (the Internet and e mail can be the answer here). Find out if your students 
can become pen pals with their students and make the arrangements. Help students to 
write their first letter to their new pen friends. 
 
[A head] Speaking and listening (page 98) 
·  Reread the letter to Sarah.  
·  Students find a partner and do Exercises 1 and 2 in writing. 
·  Divide students into groups of six to do Exercise 3 orally. 
Answers 
Exercise 1: 1 to Fort George    2 last week – a week before March 20    3 to visit and see 
the sights. It is a historic location.    4 took in the view and saw points of interest 
Exercise 2: Answers will vary. 
Exercise 3: Answers will vary. 
 
[B head] Extension 
Visit a local, historic site not too far away from your school on a class trip. Students will, 
on return to the classroom, be divided into groups to write and answer questions about the 
visit. 
 
[WB icon] [A head] Language: Joining sentences (page 98) 
 
[open teaching tip box] 
Teaching tip 
Who, which and where are called relative pronouns when they are used to begin a special 
subject–verb word group called a subordinate clause. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
The list of relative pronouns includes whom, whose, whoever, whomever, that, whichever, 
what and whatever. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
When a subordinate clause appears in a sentence, the sentence is either a complex 
sentence or a compound complex sentence.  
Complex sentence: 
I can’t wait for my birthday (main clause) which is in November. (subordinate clause) 
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Compound Complex sentence: 
Jovita came early (main clause) because her mother gave her a ride (subordinate clause), 
but Antonio was late. (main clause) 
[close teaching tip box] 
 
·  Write these three sets of sentences on the board: 

That girl is Jamie’s oldest sister. She is the country’s top model.  
Our neighbour’s yard is overgrown. It has not been mowed or cleaned in three 
months. 
A wax museum is very interesting. You can see lifelike images of famous people there. 

·  Ask students to join each set of sentences using either who, which or where. Have 
three students work at the board. 

·  Show students how the new sentences have two sets of subject–verb combinations: 
one can stand alone, the main clause, and the other, the subordinate clause cannot. 

·  Read the boxed entry and complete Exercise 1 in writing. 
·  Do Exercise 2 in writing. 
Answers 
Exercise 1: 1 which    2 who    3 where    4 who    5 where    6 which 
Exercise 2: 1 Fort George is a place which was built on the top of a hill.    2 A museum is 
a place where you can learn about the past.    3 A picnic lunch is a meal which you eat 
outside.    4 Mrs. Taylor is the teacher who arranged the class visit.    5 A zoo is a place 
where you can see different animals.    6 Derek Walcott is a famous writer who was born 
in St. Lucia. 

 
[B head] Extension 
Ask students to find five sentences with who, where and which used as relative pronouns. 
They can use their other textbooks, newspapers or story books to find the sentences. They 
should write out the sentences and underline the main clauses in red and the subordinate 
clauses in green. 

 
[A head]Word study: Capitalisation (page 99) 
·  Students go back to the letter on pages 96 and 97 and identify all the words with 

capital letters. 
·  Read the box and review with students why those words are capitalised. 
·  Do the exercise in writing. 
Answers 
Our teacher, Mr. Jones, takes us to a lot of interesting places. Last month he took us to 
the Animal Flower Cave. On Friday he took us to the Barbados Museum near 
Bridgetown. He promised to take us to Harrison’s Cave in March. 

 
[A head]Commas in letters (page 100) 
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[open teaching tip box] 
Teaching tip 
Commas are used to separate the parts of an address – the house number from the street, 
the street from the city and the city from the country, e.g. 219 Crescent Avenue, San 
Fernando, Trinidad. 
Commas are also used to separate the parts of a date – the day from the month and the 
month from the year, e.g. Sunday, June 20, 2007. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
Reminder: the parts of a letter are: 
1  the address 
2  the salutation/greeting  
3  the body 
4  the closing 
5  the signature 
[open teaching tip box] 
 
·  Use teaching tip to review the rules for commas in addresses and dates. 
·  Do Exercise 1, pointing out the placement of commas.  
·  Students do Exercise 2 in writing. 
Answers 
Exercise 2: 1 22, Fields Lane, Roseau, Dominica. Friday, August 6th    2 3, Central 
Road, Belmopan, Belize. Monday, June 10th    3 164, Market Street, San Fernando, 
Trinidad. Thursday, May 5th 
 
[A head] Writing: Write an informal letter  (page 100) 
·  Once again, turn back to the letter from Naomi. 
·  Review the parts of a friendly letter and point out the set up of the letter. 
·  Students do Exercise 2 in writing. 
·  Help students with Exercise 3 either by moving to each student’s desk or having each 

student come to yours. 
·  Students do Exercise 4 and give it in for Assessment.  
 
Workbook answers 
Page 66, Exercise 1: we, us, us, him, I, her, we, it, we, you, they, I, me 
Exercise 2: 1 us    2 him    3 he    4 us    5 her    6 she    7 them 
Page 67, Exercise 3: 1 e)    2 d)    3 b)    4 f)    5 a)    6 c) 
Exercise 4: 1 where    2 which    3 who    4 where    5 where    6 who    7 which 
Page 68, Exercise 5: 1 Belize, Belmopan, Mrs. Jones    2 Bridgetown, Christmas, Naomi    
3 Trinidad    4 Guyana, Jamaica, Uncle Keith 
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Exercise 6:  
Proper nouns: 1 Naomi    2 Sarah    3 USA    4 New York    5 Grenada    6 St Lucia   
Common nouns:  1 friend    2 plane    3 flight    4 pilot    5 passengers    6 islands 
Page 69, Exercise 8: 1 signature – Naomi    2 greetings – Greetings from New York.    3 
salutation – Dear Rachel    4 ending – Best wishes,     5 date – August 15th, 2008    6 the 
writer’s opinion – It was a really exciting visit.     7 writer’s address – 39A, 22nd Street, 
Queensboro, New York    8 what the writer did – Yesterday Sarah and her parents took 
me to the Empire State Building. 
 
[B head]Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Language: Joining sentences Exercises 1 and 2, pages 98–99 
·  Word study: Capitalisation, page 99 
·  Writing: Write an informal letter Exercise 4, page 100  
From the Workbook: page 66, Exercise 2; page 67, Exercise 4, page 68, Exercises 5 and 
6 
Other assessment ideas:  
·  Speaking Extension 
·  Language: Joining sentences Extension 
 
[B head]Test 
The test for Unit 17 can be found on photocopiable page 00. 
Test answers 
1 The address should be on the top right hand side of the letter. The salutation should 
read ‘Dear Emelda’. The ending and signature should read ‘Your friend, Danita.’    2 We 
live near a bakery where the cooks make delicious desserts and breads.    3 The coconut 
tree, which has many uses, grows widely in the Caribbean.    4 Ms. Jones, who is our 
homeroom teacher, has just won a special prize.    5 Oprah Winfrey, who lives in the 
United States of America, is a famous talk show host.    6 Sheena’s class trip to Altun Ha, 
one of the Mayan sites in Belize, was organised by Mr. Banner.    7  48, Santa Maria 
Avenue, Nassau, Bahamas. January 20th, 2007. 
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[new page] 
 
[U/H]Unit 18 (pages 101–105) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 18, students should be able to:  
·  discuss solutions to a problem 
·  express their attitudes to disabilities 
·  empathise with characters 
·  recognise and correctly use subordinating conjunctions of time – before, after, while 
·  review their knowledge of homophones 
·  write a story about a problem 
[close outcomes box] 
 
[A head] Speaking (page 101) 
·  Begin the unit by asking students if they have ever been very ill or if they know 

someone who is very ill. Ask them what are things that they are/were unable to do 
because of their illness.  

·  Do the exercise, but as a class and list students’ suggestions. 
 
[B head]Extension 
If, from the first two questions asked, you have learned of someone directly related to one 
of the students who is ill, make a large get well card and have each student sign it. Send it 
off with a basket of local fruit which the students (those who can) have brought in. 
 
[A head] Reading (page 101) 
·  Ask students to look at the title of the passage and the picture and say what they think 

the passage will be about. 
·  Allow for a variety of responses. Chances are that students may not realise that the 

focus of the story is about a disabled student. 
·  Select a student to read the passage. 
·  Get some student reaction by asking a few pertinent questions, e.g. Did they expect 

what made Neesha different? What is significant about the title? Would they want to 
do the things Neesha did if they were in the same situation? 

·  Do questions orally, allowing for a variety of responses for questions 6 and 7. 
Answers 
1 She was born with something wrong with her spine.    2 They would teach her what they 
had learned at school.    3 Everybody stood up and cheered.    4 b) is unable to use part 
of his/her body    5 to bring her a wheelchair and to encourage her to use it and to start a 
normal life    6 Answers will vary.    7 Answers will vary. 
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[B head] Extension 
Do either one of these:  
1 Arrange a class visit by a disabled person, preferably someone close to the age of the 
students. Let person talk about his/her disability then allow for questions from the 
students. Follow up with a short report on the visit.  
2 Arrange a class visit to a Special Education Centre or School in your area. Let students 
interact with each other. Your students will then write a few sentences about their visit 
and what they learned. 
 
[WB icon] [A head] Speaking and listening (page 103) 
·  Put students in pairs and let them re-read the story. 
·  Students do Exercise 1. 
·  Students do Exercise 2 in pairs. They also make a table to illustrate the two problems 

and their solutions, for example: 
 
[set grid and text as below] 

 
Student’s Name Problem Solution 
   
   

 
[A head] Language: Joining sentences with while, before, after (page 103) 
 
[open teaching tip box] 
Teaching tip 
While, before and after are subordinating conjunctions of time. They join a main clause 
and a dependent clause in what is called a complex sentence.  
The conjunction will indicate the time relationship between the two clauses. 
[close teaching tip box] 
  
·  Use the teaching tip and box to explain to students what a subordinating conjunction 

is. 
·  Look at examples in the box and show students the relationship of time that exists 

between the two clauses, e.g. the accident happened before not being able to walk but 
my staying at home happened at the same time that my sister was at school. 

·  Students do Exercise 1 in writing. 
·  Students do Exercise 2 in writing. 
Answers 
Exercise 1: 1 after    2 before    3 while    4 before    5 while    6 after 
Exercise 2: Answers will vary. 
 
[B head] Extension 
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Write the sentences below on the board. Students copy and complete. 
1  Before I do my homework, I … 
2  Shakira’s baby brother sat still while … 
3  After Grandma made the cake, she … 
4  At the circus the clowns juggled oranges while … 
5  We visited Neesha in the hospital after … 
6  Before we receive our allowances, we … 
 
[WB icon] [A head] Word study: Homophones (page 104) 
·  Remind students that homophones are words that sound the same but are spelled 

differently. 
·  Write these homophones on the board and then ask students to give some more: red, 

read; blew, blue; tale, tail. 
·  List them on the board. 
·  Read the box, then do Exercise 1 in writing and on the board. 
·  Students do Exercise 2. 
Answers 
Exercise 1: 1 rode, road    2 allowed, aloud    3 our, hour    4 know, no    5 herd, heard      
6 for, four 
Exercise 2: Answers will vary. 

 
[B head]Extension 
With the class’s help compile a comprehensive list of homophones. Make flashcards with 
the homophones and have a homophone bee: when the student is shown the homophone 
he/she must use it correctly in a sentence. 

 
[A head] Writing: Write your own story  (page 105) 
·  Explain directions for Exercise 1. 
·  Point out the four parts of the story that must be included. 
·  Students then do Exercise 1 with continuous supervision by teacher. Make sure that 

students make notes. 
·  Students do Exercise 2. 
·  If suggestions for improvement are made, make the changes. 
·  Rewrite the story and give it in for assessment. 

 
[B head] Extension 
After assessment and a final correction, compile stories in a binder or folder for display 
when parents visit the classroom. 

 
Workbook answers 
Page 70, Exercise 1: arrived, felt, changed, put, ran, threw, spoke, stopped, got, 
practised, were 
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Exercise 2: blew, began, threw, tried, missed, took, passed, scored, cheered 
Page 71, Exercise 3: 1–6 Answers will vary. 
Page 72, Exercise 4: 1 two, too    2 son, sun    3 break, brake    4 sea, see    5 sail, sale    
6 flour, flower    7 wait, weight 
Exercise 5: Answers will vary. 
Page 73, Exercise 6: scream, screw, screen, scrape, screech, scrub; shriek, shrimp, 
shrub, shrill, shred, shrink 
Exercise 7: 1 straight    2 sprang    3 strong    4 straw    5 sprinkle    6 spread 

 
[B head]Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Language: Joining sentences with while, before, after Exercise 2, page 104  
·  Word study: Homophones Exercise 2, page 105  
·  Writing Exercise 1, page 105 
From the Workbook: page 70, Exercises 1 and 2; page 71, Exercise 3; page 72, Exercise 
4 
Other assessment ideas:  
·  Reading Extension 
·  Language Extension 
 
[B head]Test 
The test for Unit 18 can be found on photocopiable page 00. 
Test answers 
1–3 Answers will vary.    4 while    5 after    6 before    7 after, before    8 After we read 
the book, we had to do a book report. But we did not know that our teacher would choose 
four of the reports for a special contest. The student who won would receive a very 
special prize, a one way ticket to Miami. When teacher finally made the announcement 
aloud, we were too surprised to even cheer. 
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[new page] 
 
[U/H]Unit 19 (pages 106–110) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 19, students should be able to:  
·  describe a process in its correct sequence 
·  scan a text to find information 
·  understand and follow instructions 
·  write a set of instructions 
·  recognise words with the suffix ion 
·  change nouns to adjectives by adding y 
[close outcomes box] 
 
[open teaching tip box] 
Resource fact 
The earth ranks fifth in size among the planets. It has a diameter of about 8,000 miles 
(13,000 km). The earth’s surface is 71% water – almost all of it in the oceans. Land 
makes up the other 29% of the earth’s total area. 
[close teaching tip box] 
 
[open teaching tip box] 
Resource fact 
All bodies of water and ice – as well as water vapour in the atmosphere – make up the 
earth’s hydrosphere. The waters of the hydrosphere are important in many ways: 
1  Animals and plants need water to live. 
2  Water wears away rocks and turns them into soil for planting. 
3  Bodies of water help to control the earth’s weather and climate. 
[close teaching tip box] 
 
[A head] Speaking (page 106) 
·  Use the resource facts to highlight the importance of water.  
·  Engage students in discussion of what they know about water, writing a list on the 

board. Ask students what more would they like to know and list those also. 
 
[B head] Extension 
Students will take some item from the list of things they would like to know about water 
and look up that item. Students will write down what they find for an information sharing 
session about water. 
 
[A head] Reading (page 106) 
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·  Explain to students that the reading section will provide valuable and interesting 
information about water and that the diagrams will help them to understand. 

·  Write the four emboldened words on the board – precipitation, collection, 
evaporation and condensation. 

·  Read passage slowly, explaining the emboldened words and the diagrams. 
·  Answer questions orally, allowing for many responses to question 6. 
Answers 
1 in rivers, lakes, and oceans and in the ground. People also collect rain water in barrels 
and vats.    2 When the sun comes out after it has rained    3 It gets cold, turns back into 
liquid and forms clouds.    4 b) we can use water again and again    5 c) water falls to the 
earth as rain    6 Answers will vary. 
 
[B head]Extension 
Arrange a class trip to your city’s or country’s water treatment plant. Give students a few 
questions that they will have to answer after the visit. The questions will, of course, vary 
depending on the simplicity or complexity of the plant. Help the class to prepare an 
account of the visit for the school newspaper (if your school has one) or for display 
purposes in your classroom. 
  
[A head]Speaking and listening (page 108) 
·  Put students in pairs. Do Exercise 1. 
·  Do Exercise 2. Let students decide which process they would want to share with the 

class. If they can, let them draw the process. 
Answers 
Exercise 1: Water vapour rises from rivers, lakes and oceans. The vapour turns into tiny 
drops of water which form clouds. The clouds get heavy and water falls to the earth as 
rain. The rain falls into the rivers and lakes or on to the land. We use the water in our 
homes and for our crops. 
Exercise 2: Answers will vary. 
 
[WB icon] [A head] Language: Instructions (page 108) 
·  Let students look at pictures and try to figure out what they are portraying. 
·  Do Exercise 1 orally. 
·  Do Exercise 2 in writing. 
Answers 
Exercise 1: 1 e    2 d    3 a    4 b    5 c 
Exercise 2: You need: a book, a kettle of hot water  1 Put the book in the fridge for about 
an hour.    2 Take it out and hold it over the steam from a hot kettle.    3 Do not touch the 
kettle.    4 Cover your hands to protect them.    5 Write down what happens. 
 
[B head]Extension 
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Divide class into six groups. Give every two groups one of these areas of instructions to 
look up: a) how to play a game; b) how to cook some kind of food; c) how to do some 
chore around the house. Each group is to write out a set of instructions to share with the 
class. The class will try to determine if the instructions are in order and if they can be 
followed. 
 
[A head]Word study: Suffix ‘ion’  (page 109) 
·  Remind students of previous work with suffixes ation, ious, and ful. 
·  Ask them to give words which end with these suffixes. 
·  Read the box and tell students that the suffix ion changes verbs into nouns.  
·  Students do Exercise 1 in writing. 
·  Students do Exercise 2 in writing. 
Answers 
Exercise 1: protection, election, direction, suggestion, instruction, prediction, injection 
Exercise 2: 1 suggestion    2 election    3 protection    4 prediction    5 injection    6 
direction 
 
[WB icon] [A head] Changing nouns to adjectives (page 110) 
·  Read the box and ask students for other adjectives ending with ‘y’ whose root word is 

a noun, e.g. sleepy, tricky. 
·  Do Exercise 1 orally. 
·  Students complete Exercise 2 in writing. 
Answers 
Exercise 1: rainy, dusty, salty, stormy, windy, watery, dirty, steamy 
Exercise 2: Answers will vary. 
 
[B head]Extension 
Students write a haiku using one of the ‘y’ words from Exercise 1, for example: 
On that rainy day 
Flowers and trees bowed their heads 
Longing for the sun. 
 
[A head] Writing: Instructions  (page 110) 
·  Let students review the two sets of diagrams which appeared earlier in the unit. 
·  Explain that this third set of diagrams shows how to make a rain gauge – a simple 

instrument to record how much rain falls. 
·  Do Exercise 1 orally. 
·  Students complete Exercise 2 in writing. 
 
[B head]Extension 
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Divide the class into four groups and have each group make a rain gauge. Find protected 
spots in the school yard and put the gauges out and record the results. You can also 
choose four different areas, e.g. someone’s home, your own yard, etc. 
 
Workbook answers 
Page 74, Exercise 1: 1 instruction    2 question    3 instruction    4 statement    5 
instruction    6 statement    7 question 
Exercise 2:  
 
[set grid with text as below] 
 
Do Don’t 
Take care using the kettle Don’t play with matches 
Wash fruit carefully Don’t touch hot pots 
Pick up broken glass Don’t play with scissors 
Put away sharp knives Don’t leave pills lying around 
 
Page 75, Exercise 3: 4, 6, 1, 3, 5, 2 
Exercise 4: 1 Find a recipe in a cooking book.    2 Weigh the ingredients.    3 Mix 
ingredients together.    4 Put the cake mixture in baking pan then in the oven.    5 When 
the cake is baked, take it out of the oven. 6 Slice the cake and enjoy! NB There will be 
some variation for Exercise 2. 
Page 76, Exercise 5: 1 g    2 e    3 c    4 f    5 a    6 d    7 b 
Exercise 6: 1 noisy    2 dirty    3 funny    4 hungry    5 healthy    6 messy 
Exercise 7: 1 hungry    2 messy    3 healthy    4 noisy    5 funny    6 dirty 
Page 77, Exercise 8: patiently, quietly, carefully, hopefully, messily, thirstily, cautiously, 
obediently, thoughtfully, gratefully, tidily, noisily 
Exercise 9: 1 quietly    2 carefully    3 gratefully    4 thirstily    5 tidily    6 cautiously    7 
obediently 
 
[B head]Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Language: Instructions Exercise 2, page 109  
·  Word study: Suffix ‘ion’ Exercise 2, page 109  
From the Workbook: page 74, Exercise 2; page 75, Exercise 4; page 76, Exercises 5 and 
7; page 77, Exercise 9 
Other assessment ideas:  
·  Language: Instructions Extension 
·  Changing nouns to adjectives Extension 
 
[B head]Test 
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The test for Unit 19 can be found on photocopiable page 00. 
Test answers 
1 created    2 cycle    3 water cycle    4 collection    5 evaporation    6–7 Answers will 
vary.    8 dusty    9 rainy    10 windy/stormy    11 stormy/windy    12 healthy     
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[new page] 
 
[U/H] Unit 20 (pages 111–115) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 20, students should be able to: 
·  discuss how water is used 
·  summarise information from an article 
·  understand and interpret graphic aids 
·  recognise and use correctly the present passive 
·  review work with synonyms  
·  write and review a persuasive article 
[close outcomes box] 
 
[A head] Speaking (page 111) 
·  Ask students if they know what a crisis is. Ask them if they know of any crisis that 

has occurred or is occurring.  
·  Work on first question and list responses.  
·  Discuss the second question. List the responses also. 
 
[WB icon] [A head] Reading (page 111) 
·  Focus on title of the article and the four subheadings. Ask students what these 

headlines tell them. 
·  Read the passage. 
·  Do questions 1–6 orally. 
·  Pair up students to do question 7, asking them to list their suggestions. 
Answers 
1 an average of 40 litres    2 half a million    3 The salt is removed first.    4 a) there is not 
very much of it.    5 drinking, washing, washing machines, washing cars, watering lawns, 
watering crops    6 So many visitors come and tourists use lots of water. Rainfall rates 
have dropped, no more water can be taken from the ground.    7 Answers will vary. 

 
[B head] Extension 
Ask parents or other adults to help students obtain information on local consumption of 
water, e.g. How much water is consumed? How much water is pumped from the tank 
daily? Is there a system in place to convert salt water to fresh water? Share the 
information the students obtain. 

 
[A head] Speaking and listening (page 112) 
·  Explain to students that often visual aids are used to get ideas across.  
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·  Point to any charts that may be posted around the classroom, explaining that those are 
visual aids. 

·  Look at the diagrams on pages 112 and 113. They are called pie charts. They help us 
to visualise, to see something. 

·  Do Exercise 1. Note the title of the diagram, the two different shades of blue, and the 
words and percentages which explain the diagram. 

·  Students do Exercise 2. Again note the title, the different colours, and the words and 
percentages. 

·  Ask questions about the diagram, e.g. which uses more water – washing machines or 
toilets or what could be done about the 14 per cent of water used by leaks? 

 
[B head] Extension 
Return to the Reading Extension and the information gathered by the class. Make a pie 
chart to illustrate some of the information you have. 
 
[A head] Language: Interpreting graphic material (page 113) 
·  Explain to students that information can also be shared in a table like the one in the 

section. 
·  Look at the two titles. They tell you what information you will find in the table. 
·  Do Exercise 1. Ask students which piece of information seemed especially surprising 

to them. 
·  Students do Exercise 2 in writing. Share responses with the class. 
 
[B head] Extension 
Play with Maths! Convert all the amounts in litres to approximate gallons. Divide the 
class into three groups and give each group three amounts to convert. Students may need 
assistance. 
 
[open teaching tip box] 
Teaching tip 
1 US ounce = 0.0296 litres 
1 US pint = 0.4732 litres 
1 US gallon = 3.7854 litres 
[close teaching tip box] 
 
[WB icon] [A head] Language: Present tense passive voice (page 114) 
·  Look back at teaching tip in Unit 16 and review present passive voice with students. 
·  Read the box, then do Exercise 1. 
·  Students complete Exercise 2 in writing. 
Answers 
Exercise 1: are surrounded, is used, is needed, is removed 
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Exercise 2: 1 are watered    2 are used    3 is collected    4 is needed    5 is removed    6 
are surrounded 
 
[open teaching tip box] 
Teaching tip 
By definition synonyms are words which have the same meanings. But, in fact, no two 
words have exactly the same meaning. It is usually possible to find some slight difference 
which separates them or a context in which one of the words can be used but not the 
other. 
[close teaching tip box] 
 
[A head]Word study: Synonyms (page 114) 
·  Put these pairs of words on the board – enough, sufficient; messy, untidy; crawl, 

creep; pull, tug. 
·  Ask students what they notice about these pairs of words. 
·  Read the box, then ask students if they can think of more Synonyms and write them 

on the board. 
·  Do the exercise orally. 
Answers 
1 daily    2 beautiful    3 every year    4 told    5 agriculture    6 removed 
 
[B head] Extension 
Make a set of flashcards of about 20 pairs of synonyms (40 cards in all). Take turns 
playing Memory with pairs of students who finish assigned work early. To play Memory 
place all cards face down. Players take turns lifting one card and showing it to everyone. 
The aim of the game is to pick up as many pairs as possible. 
 
[A head] Writing: Write a newspaper article (page 115) 
·  Tell students that their discussion about water and its importance earlier in the unit 

has given them enough information to write a short article about saving water. 
·  Pair up students and have them do question 1. 
·  Tell them that they are to think of at least four things for each heading. 
·  Students then return to seats and do question 2. Allow for enough time to do this 

exercise. 
·  Return to partner and do question 3. 
·  Do question 4. After assessment, add the article to the student portfolio. 
 
Workbook answers (pages 78–81) 
Page 78, Exercise 1: Answers will vary. 
Exercise 2: 1 A lot of water is used for flushing the toilet.    2 Water is used for drinking 
and washing.    3 Water is needed for growing plants.    4 A lot of trees are cut down to 
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make paper.    5 A lot of rubbish is thrown away.    6 Many different crops are grown in 
our islands.   6 Fruits and vegetables are sold in markets. 
Page 79, Exercise 3: Answers will vary. 
Exercise 4: is swept, are dusted, are washed, is collected, is cleaned, are stored 
Page 80, Exercise 5: 1 plants, water    2 tall    3 waters    4 tomatoes    5 delicious    6 
quickly    7 picked 
Exercise 6: 1 him    2 We    3 us    4 She    5 them    6 it    7 him 
Page 81, Exercise 7: 1 visitors    2 scarce    3 sunrise    4 soil    5 pick    6 unusual    7 
glittered 
Exercises 8 and 9: Answers will vary. 
 
[B head]Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Language: Interpreting graphic material Exercise 2, page 113  
·  Language: Present tense passive voice Exercise 2, page 114  
·  Writing: Write a newspaper article, page 115  
From the Workbook: page 78, Exercise 2; page 79, Exercise 3; page 80, Exercise 5; page 
81, Exercises 8 and 9 
Other assessment ideas:  
·  Speaking and listening Extension 
·  Language: Interpreting graphic material Extension 
 
[B head]Test 
The test for Unit 20 can be found on photocopiable page 00. 
Test answers 
1 false    2 true    3 true    4 is used    5 are collected    6 is run    7 a) stride    b) tiny    c) 
sufficient    d) wind    e) innocent    f) glide    8–10 Answers will vary.  
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[new page] 
 
[U/H] Unit 21 (pages 116–120) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 21, students should be able to:  
·  discuss what they liked about a play or a film 
·  analyse an extract from a play 
·  discuss and evaluate characters 
·  predict and write out scenes from a play 
·  act out scenes from a play 
·  use correctly comparative and superlative forms of good and bad 
·  spell certain words with silent letters 
[close outcomes box] 
 
[A head] Speaking (page 116) 
·  If a new, age-appropriate film is playing at the local theatres begin the discussion by 

asking if students have seen it or know about it.  
·  Put students in pairs to do exercise – describing a play or film and saying why they 

liked it. 
 
[A head] Reading (page 116) 
 
[open teaching tip box] 
Teaching tip  
All plays have certain features which make them different from stories. These features 
give details like: 
·  the number of the scene 
·  the time of the action 
·  the place of the action 
·  stage directions which tell the actor what to do 
·  the name of the character who is speaking 
[close teaching tip box] 
 
·  Choose students to be Mama, Quaka Raja, Zobolak, Minnie Minnie, Minnie Bitana, 

and Philambo. 
·  Read the Introduction, pointing out who the characters will be. 
·  Use the teaching tip to explain the special features of a play and point these out in the 

extract. 
·  Students selected to read will read with expression. 
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·  Do the exercise orally. Questions 5, 6 and 7 will require a variety of responses. 
Answers 
1 They lived close to a wicked man called Zobolak and she wanted them to be safe.    2 
She would sing for them.    3 cakes, aloo pies, molasses balls    4 The song was not the 
same.    5–7 Answers will vary. 
 
[B head] Extension 
A well-known fairy tale, The Wolf and the Seven Kids, has a similar story line. Try to 
obtain a copy of this story and read it to the class. The class can then compare the two 
stories. 
 
[A head] Speaking and listening (page 118) 
·  Divide the class into groups of six. 
·  Do first three points of this exercise. This will require a good chunk of time, probably 

even a practice session after school. 
·  Allow a class period for the last two points of the exercise. 
 
[B head] Extension 
Let the class choose the group that is the best. After one or two rehearsals, invite the 
principal and one or two teachers to view the presentation. 
 
[A head] Language: Comparative and superlative (page 119) 
·  Remind students of their previous work with the comparative and superlative degrees 

and adding er or est or more and most. 
·  Explain that the adjectives good and bad are considered irregular. 
·  Read the box, then list the comparative and superlative forms of good and bad on the 

board. 
·  Do the exercise in writing. 
Answers 
1 better    2 best    3 worse    4 worse    5 better    6 worst 
 
 [WB icon] [A head] Past tense verbs (page 119) 
 
[open teaching tip box] 
Teaching tip 
Remember that each verb has three principal parts – the present, the past and the past 
participle. Many verbs form the past and past participle by adding ed to the present. Some 
verbs form these parts irregularly. 
[open teaching tip box] 
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·  Ask students to recite the three principal parts of the verbs in the box. 
·  Do Exercise 1 orally. Have students read the sentences which contain the verbs. 
·  Students complete Exercise 2 in writing. 
Answers 
Exercise 2: goes – went, takes – took, stay – stayed, are – were, comes – come, sings – 
sang, know – knew, is – was, brings – brought, are – were, returns – returned 
 
[WB icon] [A head] Word study: Silent letters (page 120) 
 
[open teaching tip box] 
Teaching tip 
The �  is called the schwa. It is an indistinct unstressed vowel sound as in ago. The : 
indicates the length of the vowel sound. 
[close teaching tip box] 
 
·  Do Exercise 1 orally. Write out the phonetic spelling of fought and brought to stress 

the silent gh in them. Brought – /br� :t/, fought – /f� :t/ 
·  Read the words in the box in Exercise 2. Spell them out loud. 
·  Sound out the words slowly to stress that the gh’s are silent.  
·  Read the words in the box in Exercise 3.  
·  Spell them out loud. 
·  Sound out the words slowly to stress that the b’s are silent. 
·  Students do Exercise 4 in writing. 
 
[B head] Extension 
Add two or three more words with silent gh and b to the lists given in Exercises 2 and 3. 
Give students time to learn the spelling of all the words in the list. Give a spelling test on 
these words. 
 
[A head]Writing  (page 120) 
·  Look back at the reading passage on pages 116–117. 
·  Use the teaching tip and Exercise 1 to point out the features of a play. 
·  Do Exercise 2 in writing. After assessment, add to the student portfolio. 
 
[B head] Extension 
Go back to Unit 10 – Grandpa’s Stories. Divide the class into groups and ask them to 
turn the story into a play with two scenes – the first, ending with Keskidee’s idea. The 
play should be called How Turtle Got Its Shell. Let each group present its play to the 
class. 
 
Workbook answers  
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Page 82, Exercise 1: 1 “I am going to the market,” said Mama.    2 “I will look after my 
sisters,” said Quaka Raja.    3 “You must stay inside the house,” said Mamma.    4 “I 
will lock the door,” said Quaka Raja.    5 “Do not let the girls go out,” said Mamma.    6 
“Don’t worry Mamma. They will be safe,” said Quaka Raja. 
Page 83, Exercise 2: Crossword puzzle – Across: 1 appeared    5 went    7 told    10 said    
11 saw    12 did    13 found; Down: 2 ran    3 gave    4 hid    5 walked    6 took    8 drew    
9 heard 
Exercise 3: came, saw, told, went, asked, found, knocked, heard, opened, appeared, hid 
Page 84, Exercise 4: 1 past    2 present    3 future    4 future    5 past    6 present    7 past 
Exercise 5–7: Answers will vary. 
Page 85, Exercise 8: 1 night    2 sight    3 tight    4 bright    5 high    6 right  
Exercise 9: low – high; left – right; day – night; dim – bright; loose – tight; blindness – 
sight 
Exercise 10: talk, write, know, thumb, wheel, calm, castle, kneel 
Exercise 11: 
 
[set grid with text as below] 
  
climb dumb crumb lamb b 
knee knight knock knife k 
half calf stalk talk l 
nestle wrestle pestle trestle t 
 
[B head] Assessment 
The following exercises can be used for assessment.  
From the Student’s Book:  
·  Past tense verbs Exercise 2, page 119  
·  Word study: Silent letters Exercise 4, page 120  
From the Workbook page 83, Exercise 3; page 84, Exercises 5–7; page 85 Exercises 9 
and 10 
Other assessment ideas: 
·  Word study Extension 
·  Writing Extension 
 
[B head]Test 
The test for Unit 21 can be found on photocopiable page 00. 
Test answers 
1 stage directions which tell the actor what to do    2 the name of the character who is 
speaking is written    3 the time of the action is given for each scene    4 worst    5 better    
6 worse    7 was, flew, swooped, squawked    8 hunted, sunned, darted, fluttered    9 a) 
lamb    b) knock    c) high    10 a) calm    b) crumb    c) nestle 
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[new page] 
 
[U/H] Looking back 3 (pages 121–125) 
 
[open outcomes box] 
Outcomes 
By the end of this unit, students should be able to: 
·  review and discuss various types of writing styles 
·  discuss reading preferences 
·  discuss poetic form 
·  reinforce their knowledge of subordinating conjunctions 
·  reinforce their knowledge of relative clauses 
·  reinforce their knowledge of parts of speech, synonyms, and speech marks 
·  write a review of a poem 
[close outcomes box] 
 
[A head] Speaking (page 121) 
·  Congratulate students on almost completing Language Tree, Book 3 and on all the 

new knowledge that they have gained.  
·  Tell them that this last unit will look back at Units 15–21 and review some main 

points.  
·  Do Exercises 1 and 2 orally. 
Answers 
Exercise 1: Unit 17 – Letter to a Pen Friend; Unit 21 – Quaka Raja; Unit 19 – The 
Water Cycle; Unit 20 – Water Crisis 
Exercise 2: Fact – Looking After Our Environment, The Water Cycle, Water Crisis; 
Fiction – Taking Messages, Letter to a Pen Friend, You are One of Us!, Quaka Raja 
 
[A head] Reading (page 121) 
·  Remind students of the other two poems they studied in Book 3 – Dancing Poinciana 

and Steel Band Jump Up. The poem in this unit looks at another thing common to the 
Caribbean – a hurricane. Ask students if they know of any hurricanes which have 
struck their area. Discuss these for a while. 

·  Read the poem twice with expression. 
·  Do questions, allowing for lots of responses for questions 5, 6 and 7. 
Answers 
1 big rain coming, dark clouds gather, big wind rising, raindrops flying, treetops 
swaying, big wind blowing    2 shut the windows, bolt the doors, gather in the 
clotheslines, pull down the blinds    3 its structure, short lines, repetition of some phrases    
4 the last two lines of stanzas 2 and 3    5–7 Answers will vary. 
 
[B head] Extension 
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Divide the class into six groups. Ask each group to talk to an adult who has been through 
a hurricane. Record notes from the interview and use the notes to write a short poem 
about a hurricane. Display poems once they have been assessed. 
 
[A head] Speaking and listening (page 122) 
·  Students do Exercise 1 with a partner. Ask a few volunteers to come forward to recite 

the poem to the class. 
·  Using the Table of Contents on page 3, do Exercise 2. Allow for all students to 

respond and to accept the opinions of others. 
 
[B head] Extension 
Ask students to bring in a poem that they like. Encourage them not to use the three poems 
in Language Tree Book 3. 
1  Allow for some sharing of these poems with the class. Ask students if they like the 
poems which have been read and what they like about them. 
2  Put all the poems together in a book called Our Favourites. Keeping these books year 
after year will be a great addition to your class library. The poems can also be used at 
times for extra assessment or reinforcement work. 

 
Language: Adverbs of time (page 122) 
·  Remind students that when before, after or while join a subordinate clause to a main 

clause, they are called subordinate conjunctions. 
·  A sentence which contains a main clause and a subordinate clause is called a complex 

sentence. It can be illustrated in this way: S – V, s – v. The S – V is the subject verb 
unit of the main clause and s – v, the subject verb unit of the subordinate clause. 

 
[open teaching tip box] 
Teaching tip 
A subordinate clause which begins with before, after or while is an adverbial clause 
because it indicates time. 
[close teaching tip box] 

 
·  Do Exercise 1 in writing, adding another element to the instructions. Ask students to 

underline the S – V with one line and the s – v with two lines. 
·  Do Exercise 2 in writing. Share answers. 
Answers 
Exercise 1: 1 before    2 while    3 After    4 before    5 while    6 after  
Exercise 2: 1–3 Answers will vary.  
 
[A head] Joining sentences (page 123) 
·  Review with students the concept that the words which, where or who, when they are 

used to introduce a subordinate adjectival clause, are called relative pronouns. 
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·  Put the example on the board. Let students point out the two clauses, main and 
subordinate, and underline the two subject verb units. 

·  Show students that the clause who writes poetry modifies the noun person. 
·  Do the exercise orally. 
Answers 
1 which    2 who    3 which    4 where    5 which    6 where 
 
[open teaching tip box] 
Teaching tip 
Where can also be a subordinate conjunction and begin an adverbial clause, e.g. She put 
the candy where her son couldn’t reach it. This clause says where she put the candy.  
See the difference in this sentence. 
Tiffany’s, where he bought the necklace, is a very expensive store. This clause tells you 
more about the noun Tiffany’s. 
[close teaching tip box] 
 
[open teaching tip box] 
Teaching tip 
A subordinate clause which begins with which, who or where is an adjectival clause 
which describes some noun or pronoun in the main clause. 
[close teaching tip box] 
 
[A head] Parts of speech ( page 124) 
·  Put the following words on the board: we, house, crashed, wonderful. 
·  Ask students to name the verb, the pronoun, the adjective, and the pronoun. 
·  Ask them to define these words (the parts of speech). 
·  Ask students for more examples of these parts of speech. 
·  Read the box and do the exercise orally. 
Answers 
1 heavy    2 me    3 clothes, clothesline    4 swayed, fell    5 dark    6 we, them  
 
[B head] Extension 
Students change the parts of speech given in parentheses for the exercise above to these: 
1 (nouns)    2 (noun)    3 (verb)    4 (nouns)    5 (verb)    6 (verbs) 
 
[A head] Word study: Synonyms (page 124) 
·  Ask students if they remember what a synonym is. 
·  Ask for a few examples and put them on the board. 
·  Do Exercise 1 in writing. 
·  Do Exercise 2 in writing. 
Answers 
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Exercise 1: lock – bolt, Bolt the doors; hill – mountain, Climb the mountain; black – 
dark, Dark clouds gather; come together – gather, Dark clouds gather; waving – 
swaying, Treetops swaying 
Exercise 2: 1 scared    2 said/asked    3 happy    4 declared    5 anxious    6 small     NB 
Answers may vary. 
 
[A head] Speech marks (page 125) 
·  Remind students that speech marks or quotation marks are used to indicate the exact 

words of the speaker. 
·  Do the exercise. 
Answers 
“Do not worry, I will look after them,” promised Quaka Raja. “How will we know when 
you come back?” asked Philambo. “When I return I will sing a song,” Mamma 
answered. “Will you bring us presents?” asked Minnie Minnie. “I will bring you 
delicious food,” Mamma said. “Goodbye Mamma! Come back soon!” the girls shouted.  
NB Answers will vary. 
 
[A head] Write a review (page 125) 
·  Do Exercise 1 by calling on three different students to read the poems. 
·  Do Exercise 2 in writing. After assessment this review can be added to the student 

portfolio. 
 
[B head] Assessment 
The following exercises may be used for assessment.  
From the Student’s Book:  
·  Language: Adverbs of time Exercise 2, page 123   
·  Parts of speech Exercise, page 124  
·  Word study: Synonyms Exercise 2, page 124  
·  Write a review Exercise 2, page 125  
Other assessment ideas:  
·  Reading Extension 
·  Parts of speech Extension 
 
[B head]Test 
The test for Looking back 3 can be found on photocopiable page 00. 
Test answers 
1 While    2 after    3 before    4–6 Answers will vary.  7 Nouns: hurricane, clouds, gusts, 
wind, rain, days; Verbs: brought, fell, kept; Pronouns: it, us; Adjectives: heavy, dark, 
strong, two    8–9 Answers will vary.    10 “I want to taste the pie,” Simple Simon said, 
but Georgie Porgie answered, “Buy your own pie.”  
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[LT TB1 Tests section – new page] 
 
[NB set tests in a larger typeface for the children to read. They should be given plenty of 
room to write answers. Set two tests per page. Each should have Macmillan’s 
‘photocopiable’ footer. Code for writing rules = R1 (very short rule – so students can 
write ‘an’); R2 (long enough to write one word); R3 (long enough to write two words); 
R4 (long enough to write a sentence)] 
 
[U/H] Tests 
 
[A head] Unit 1 Test 
 
[rubric] Decide whether the following are true or false. 
 
1  Julie only rides easy races.    [R2] 
 
2  Julie trains three hours every day.    [R2]  
 
3  Julie lives in the USA.    [R2]  
 
[rubric] Choose the correct form of the verb to be to complete the sentences. 
 
4  Tasha [R2] the youngest girl in our class, but I [R2] the smallest. 
 
5  We [R2] all cycling fans. 
 
6  If you [R2] good for the rest of the week, you will get an ice cream treat. 
 
[rubric] Choose the correct form of the verb. 
 
7  She (like, likes) to tease her little brother so much that her mother always (have, has) to 
punish her. 
 
8  If Colin (train, trains) seriously and (watch, watches) what he eats, he should do well in 
the big race. 
 
[rubric] Put the speech marks where they belong in the following sentences. 
 
9   But I’m the best,  Rachel said.  Whether you believe it or not, I will win! , she shouted. 
  
Will you buy us a new game?  they asked their father, and he answered  Not at all.  
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[A head] Unit 2 Test 
 
[rubric] Underline the nouns in these sentences. 
 
1  My mother took my brother to the hospital. 
 
2  I got a book for my present. 
 
[rubric] Write the verbs in these sentences. 
 
3  Susan ran home and told her family the news. 
 
4  The baby cried all night. 
 
[rubric] Circle the adjectives in these sentences. 
 
5  Everyone enjoyed the funny clown and his exciting tricks. 
 
6  We drank all the cold lemonade and ate the delicious cake Granny made for us. 
 
[rubric] Add details to these sentences to make them more interesting. 
 
7  Joseph went to the circus.  
 
[R4] 
 
8  Sally enjoyed the visit to the museum.  
 
[R4] 
 
[rubric] Say whether the following statements are fact or opinion. 
 
9  The museum has a display of stamps.   [R2] 
  
10  The old stamps are prettier than the new ones.  [R2] 
 
11  This is the best display in the museum.   [R2] 
 
[rubric] Write two  things that are important for a brochure about a tourist 
destination to include.  
 
12  [R4] 
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[new page] 
 
[A head]Unit 3 Test 
 
[rubric] Fill in the blanks. 
 
1 Tiger told Anansi to bring him Mr. [R2] alive. 
 
2  Anansi wanted [R2] to be named after him. 
 
3  Anansi used a branch of the [R2] tree to tie up his prisoner. 
 
[rubric] Write the past tense of the verbs to complete the sentences. 
 
4  We (think) that Anansi was very clever. [R2] 
 
5  The crocodile (swim) away as the boat drew near.  [R2] 
 
6  All the boys (go) to the cricket game, but the girls (stay) at home to help Mum. [R2]  
[R2] 
 
[rubric] Underline the adverbs in the following sentences. 
 
7  Melissa dresses very tastefully, but her sister always looks sloppy and untidy. 
 
8  If you volunteer willingly, you will be rewarded handsomely for your time. 
 
[rubric] Add at least one adjective to each noun to make the sentences more 
interesting. 
 
9  The girl and her friend helped the man.  
 
[R4] 
 
10  The trees, the flowers, and the birds make that spot really special.  
 
[R4] 
 
 
[A head] Unit 4 Test 
 
[rubric] Choose the correct pronouns to complete these sentences. 
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1  The boys felt bad after (they, them) had disobeyed (he, him). 
 
2  Sasha and I will have lunch with Annie and Jay because (we, us) are (their, them) best 
friends. 
 
3  Auntie Sue asked (I, me) to pick up (she, her) mail from the post office. 
 
[rubric] Rewrite these sentences, changing the singular nouns to plurals. 
 
4  The child enjoyed the birthday party.  
 
[R4] 
 
5  The lady ate the cake before going to the library.  
 
[R4]  
 
6  The policeman climbed on to the branch of the tree.  
 
[R4] 
 
[rubric] Select the best word from the box to complete these sentences. 
 
[open word box] 
impossible        dishonest        misbehave        disobey        misplace        unbelievable 
[close word box] 
 
7  My naughty little brothers [R2] Daddy and Mummy and [R2] nearly every day. 
 
8  It’s [R2] that she didn’t tell the truth; I never thought she would be [R2] . 
 
9  Grandpa is so forgetful that I think it’s [R2] for him to go one day and not [R2] 
something. 
 
10 a) What is the moral of a story?  
 
 [R4] 
 

b) Do you think the moral of the story in this unit was a good one? Why or why 
not?  
 
[R4] 
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[new page] 
 
[A head]Unit 5 Test 
 
[rubric] Read the poem and answer the questions. 
 
Orange is an orange 
Also a mango 
Orange is music  
Of the tango 
Orange is the fur 
Of the fiery fox 
The brightest crayon 
In the box 
And in the fall 
When the leaves are turning 
Orange is the smell 
Of a bonfire burning 
 
1  List the rhyming words in this poem.  
 
[R4] 
 
2  This poem appeals to the senses. Find an image that appeals to the sense of sight. 
 
[R4] 
 
3  Find an image that appeals to the sense of hearing. 
 
[R4] 
 
4  Find an image that appeals to the sense of smell. 
 
[R4] 
 
5  Why do you think the poet repeats the word orange so much? 
 
[R4] 
 
[rubric] Complete the sentences with the correct present continuous tense of the verb 
in brackets. 
 
6  They [R3] (plan) a surprise party for their teacher. 
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7  Susan [R3] (bake) a cake for the party. 
 
8  David [R3] (tell) everyone to keep it a surprise. 
 
[rubric] Read this verse. 
 
Madly the ghost tears up and down 
And screams like a storm at sea 
But the poor old wife is deaf as a boot 
And so hears never a sound. 
 
9 Find and underline the two similes in the verse above. 
 
10 Write a sentence using the simile ‘as hard as steel’. 
 
[R4] 
 
 
[A head] Unit 6 test 
 
[rubric] Write five sentences by combining ideas from the table below. 
 
[set grid with text as below] 
  
1  The day was sunny and bright but she had done well on her Maths test. 
2  That is her favourite movie  and  we went to the beach. 
3  Janice felt happy yesterday so he still played football with us. 
4  I looked under my bed but I think it’s boring. 
5  Daddy was tired because I found my lost book. 
 
[five full-width lines for writing] 
 
[rubric] Complete the following sentences by using a word from the box. 
 
[open word box] 
discuss        disappear        disinfect        disagree 
[close word box] 
 
6  Reena and Akim think chocolate ice cream is the best but I [R2] .  
 
7  Soon it will be time to [R2] our plans for the summer.  
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8  The magician made the flowers [R2]. 
 
9  Dr. Sabido had to [R2] the cut before he put on a new bandage. 
 
[rubric]  Make notes about what you do when you get home from school every day. 
 
10  [two full-width rules for writing on]  
 
[rubric] Write four sentences from these notes. 
 
11  [two full-width rules for writing on]  
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[new page] 
 
[A head]Unit 7 Test 
 
[rubric] Write three sentences about what you will do in the summer. Be sure to use 
the simple future tense. 
 
1  [R4] 
 
2  [R4] 
 
3  [R4] 
 
[rubric] After the following sentences write present, past or future to indicate which 
tense the verb is. 
 
4  Leo threw the ball the farthest. [R2]  
 
5  Marge will compete in the Olympics one day. [R2] 
 
6  Harry Potter books are exciting.  [R2] 
 
7  The test was too hard for those students.  [R2]  
 
[rubric] Underline the suffixes in the following sentence. 
 
8  Her goodness made her likeable, but his selfishness made him hateful. 
 
[rubric] Divide these words into syllables by putting /’s between each syllable.  
 
Example: beau/ti/ful 
 
9  magnificent 
 
10  satisfying 
 
11 worldwide   
 
12  language 
 
[rubric] Write a short email to your cousin Eileen inviting her to spend the weekend 
with you. Tell her what you plan to do on the weekend.  
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13  [four full-width rules for writing on]  
 
 
[A head] Looking back 1 test 
 
[rubric] Choose the correct verb to complete the following sentences.  
 
1  My Gran’s yard (is, are) full of beautiful flowers. 
 
2  Lots of birds (nests, nest) in the trees. 
 
3  The hummingbirds (comes, come) to drink from the flowers. 
 
4  It (is, are) always a lovely sight. 
 
[rubric] Fill in the blanks in these sentences with pronouns. 
 
5  Auntie Sue never forgets [R2] birthday. 
 
6  [R2] always comes to visit and brings a present for [R2] . 
 
7  [R2] is usually something that [R2] will love. 
 
[rubric] Use some of the adverbs you have learned to answer these questions. 
 
8  How did the old man cough?  [R3] 
 
9  How did the baby yawn?   [R3] 
 
10  How did the girls go down the street?  [R3] 
 
[rubric] Match these words to their meanings. 
 
11  impatient   a) not a fact 
 
12  displease   b) not able to be reached 
 
13  unavailable  c)  not liking to wait 
 
14  untrue   d)  to annoy or bother  
 
[rubric] Write the plural forms of these words.  
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15  knife, cargo, fairy, loaf, lady  
 
[R4] 
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[new page] 
 
[A head]Unit 8 Test 
 
[rubric] Circle the adverbs of time in the following sentences. 
 
1  I often go to the market on Saturday. 
 
2  The coach blows his whistle frequently. 
 
[rubric] Answer the questions. 
 
3  Dr. means [R2]   
 
4  Write the abbreviation for kilogram.  [R2] 
  
[rubric]  Put the following words in alphabetical order. 
 
cheese        church        ceiling        seal 
 
5  [R4] 
 
[rubric] Write a word that will fit in alphabetical order in  this list. 
 
6  stamp         [R2]        stop  
  
[rubric]  List two possible places you could find information about tigers. 
 
7  [R4] 
  
[rubric]  Give two pieces of information that you can learn from an older person. 
 
8  [two full-width lines for writing] 
 
[rubric] Choose the correct definition. 
 
9  A habitat is: 
 
a) a kind of hut        b) a place where something lives        c) something you do all the 
time 
 
[rubric] Explain why humans are the greatest danger to leatherback turtles.  
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10  [three full-width lines for writing] 
 
 
[A head] Unit 9 Test 
 
[rubric] Match the following words with the meanings that suit them best. 
 
1  product   a)  an announcement that tries to get you to buy something 
 
2  label   b)  words that make you want to buy something 
 
3  advertisement c)  something that you can buy 
 
4  slogan   d)  a piece of paper that helps you to identify something 
 
[rubric] Complete these sentences with ideas of your own.  
 
5  Although we tried not to step in the puddles, … 
 
[R4] 
 
6  Although Sam said he was not hungry, …  
 
[R4] 
 
7  My cousins practised their dance every day so that …  
 
[R4] 
 
8  The children tried very hard to be good so that …  
 
[R4] 
 
[rubric] Answer the following questions. 
 
9  What are two features of books that can help us to find information inside their pages? 
 
[R4] 
 
10 Where in a book can you find them?  
 
[R4] 
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11  a) What was your favorite slogan from among those written by the students in your 
class?  
 
[R4] 
 
b) Why was that your favourite one?  
 
[R4] 
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[new page] 
 
[A head]Unit 10 Test 
 
[rubric] Write these sentences. 
 
1  Write a sentence with the question word why. 
 
[R4] 
 
2  Write a sentence with the question word how. 
 
[R4] 
 
3  Write a sentence with the question word  who. 
 
[R4] 
 
[rubric] Join the following groups of sentences using which or who. 
 
4  Saira is a good student. She gets 100 on almost every test.  
 
[R4] 
 
5  That cactus has prickles. Its prickles are long and very sharp.  
 
[R4] 
 
6  My basket is full of goodies. I brought them for my grandchildren.  
 
[R4] 
 
[rubric] Complete these sentences. 
 
7  A writer is a person who [R3] 
 
8  A performer is a person who [R3] 
 
[rubric] Use words from the box to fill in the blanks in the following sentences. 
 
[open word box] 
curious         watchful        restful        plentiful        obvious 
[close word box] 
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9  Because the baby is so [R2], the babysitter has to be especially [R2] . 
 
10  My grandmother is hoping for a very [R2] weekend. 
 
Bonus:  
What are the parts of a story table? Fill in the chart with the missing parts. 
[set grid with text as below] 
 

  
Beginning of your story  
  
Solution   
  
  

 
 
[A head]Unit 11 Test 
 
[rubric] Fill in the spaces in the verb table below. 
 
VERB PRESENT PAST PRESENT 

PARTICIPLE 
PAST 
PARTICIPLE 

1 (to) think think  (is) thinking  
 

2 (to) send  sent (is) sending  
 

3 (to) wash  wash   (has/have) 
washed 

4 (to) swim swim  (is) swimming  
 

5 (to) speak  spoke   (has/have) 
spoken 

 
[rubric] Write a sentence using the verb think in the present perfect tense.  
 
6  [R4] 
 
[rubric] Complete this sentence in the present perfect tense.  
 
7  Jason [R3] (send) another letter to his cousin in the States. 
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[rubric] List four compound nouns that you learned about in this unit.  
 
8  [R4] 
 
[rubric]  Write the missing word in each of these pairs of nouns.  
 
9  hero  [R2]        queen  [R2]        waiter  [R2] 
 
[rubric]  Write a sentence using one compound word and one pair of masculine and 
feminine nouns.  
 
10 [R4] 
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[new page] 
 
[A head]Unit 12 Test 
 
[rubric] Choose the correct word to complete each word. 
 
1  They go to Church every Sunday (for, since) four hours. 
 
2  Mrs. Mahitani has taught at our school (for, since) ten years now. 
 
3  (For, Since) the longest time, I have believed in ghosts. 
 
4  Jules and Antonio have been Boy Scouts (for, since) they were six years old. 
 
[rubric] Write S after the group of words that are sentences and F (fragment) after 
those that are not sentences. 
 
5  Cooking is lots of fun.   [R1] 
 
6  If you do it carefully.  [R1] 
 
7  On the street where you live.  [R1] 
 
8  Come here.   [R1] 
 
[rubric] Divide the following sentences by drawing a line between the subject and the 
predicate. 
 
9  She stood in a long line for hours. 
 
10  Kenny, Nita, Laurie and Emilio have not seen that movie. 
 
Bonus:  
Match the words in column 1 with their definitions in column 2. 
 
[set grid with text as below] 
 
Column 1 Column 2 
broth to flow out suddenly 
congregation completely interesting 
fascinating similarity or likeness 
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gush a thin soup 
resemblance a group of people gathered for religious 

worship 
 
 
[A head]Unit 13 Test 
 
[rubric] Answer these questions about housework. 
 
1  What are three jobs that your mum does around the house?  
 
[R4] 
 
2  Do you do any household chores? What are these chores? 
 
[R4] 
 
3  Do you think that both boys and girls should help with housework? Why do you think 
so?  
 
[R4] 
 
[rubric] You have to give a speech to your class about why birthdays are important. 
Answer the questions.  
 
4  What is one main point you could use to develop your speech?  
 
[R4]  
 
5  Write one other main point you could use.  
 
[R4] 
 
6  Write a sentence giving advice to your classmates about how to behave at recess or 
break time.  
 
[R4] 
 
[rubric] Fill in the blanks with the correct possessive pronoun. 
 
7  He still has his special marble, but I lost [R2] . 
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8  That dress is for Dian and those shoes are [R2] also.  
 
[rubric] Put apostrophes where they belong in the following sentences. 
 
9  My grandsons room is always messy but my granddaughters room is as neat as a pin.  
 
10  The childrens wishes are coming true one by one. 
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[A head]Unit 14 Test 
 
[rubric] Use the correct comparative or superlative forms of the words in 
parentheses. 
 
1  Sita’s smile is the [R2] (wide). 
 
2  The fan in my bedroom moves [R2] (slow) than my brother’s fan, but our parents’ fan 
is the [R2] (fast) of all the fans in the house. 
 
3  That hotel is [R3] (comfortable) than The Oasis Hotel and its rates are [R2] (good). 
 
[rubric] Underline the figurative language in each sentence below and say whether it 
is a simile or a metaphor. 
 
4  Camels are the ships of the desert.   [R2] 
 
5  Christy cares for her books like a mother cat cares for her young.   [R2] 
 
6  Grandpa’s frown was a thundercloud, stopping our screaming immediately.  [R2] 
 
7  The ring on her cell phone was as loud as a gunshot and it frightened everyone.  [R2] 
 
8  Daisy was a busy little bee, moving from one room to the other with her broom and her 
mop.  [R2] 
 
[rubric] Answer the following questions about this poem. 
 
A quick flash of green –  
My eyes follow it and see 
An iguana’s tail. 
 
9 a) What is the name of this kind of poem?  [R2]  
 
b) What are the special features of this type of poem?  
 
[R4]  
 
10  Why do you think the poet only saw the iguana’s tail? 
 
[R4]  
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[A head] Looking back 2 Test 
 
[rubric] Decide whether the following are true or false.  
 
1  Trinidad and Barbados have children’s celebrations. [R2] 
2  Jaberry was a clown for the Kiddies’ Kadooment.  [R2] 
 
3  Marie is in her school band.  [R2] 
 
[rubric] Write a sentence using the present perfect tense verb has eaten.  
 
4  [R4] 
 
[rubric] Complete the following sentences.  
 
5  Although Jabarry has practised for months, …  
 
[R4] 
 
6  Marie and her friends came to school early because … 
 
[R4]. 
 
[rubric] What is something that you always do? 
 
7  [R4] 
 
[rubric] What is something that your class usually does? 
 
8  [R4]  
 
[rubric] Complete these sentences with for or since.  
 
9  My mum exercises [R2] two hours every day. 
 
10  [R2] John’s accident last year, he has been afraid to drive.  
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[A head]Unit 15 Test 
 
[rubric] Complete the following sentences. 
 
1  After Uncle Tom’s visit, we were excited because … 
 
[R4] 
 
2  Mary Sue was really worried that … 
 
[R4] 
 
3  Our volleyball team was unhappy because … 
 
[R4] 
 
[rubric] Place speech marks where they are needed in the following sentences. 
 
4  But Sponge Bob is my favorite cartoon , my little brother cried.  Please don’t change 
the channel.  
 
5  The coach yelled,  Come on team; you can do better!  
 
6   I love macaroni and cheese,  Billy said,  but my mother doesn’t fix it often.  
 
[rubric] Choose ‘ph’ words from the box to complete the following sentences. 
 
[open word box] 
microphone        graph        trophy        phrase        dolphins 
[close word box] 
 
7  The only [R2] our school won is in a special case in the principal’s office. 
 
8  Don’t stand too near to the [R2] because your voice will sound shrill. 
 
9  The [R2] shows the years when hurricanes hit our country and how strong those 
hurricanes were. 
 
10  A popular tourist attraction in some countries is swimming with the [R2] .  
 
Bonus: 
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Your Uncle David calls your house to speak to your dad, but your dad is not home. 
Imagine the conversation you have with Uncle David, then write out a message for your 
dad with the information your uncle wants him to get. 
 
[A head] Unit 16 Test 
 
[rubric] Decide whether the following are true or false. 
 
1  Rubbish can take a very long time to decay.  [R2] 
 
2  It is okay to dump garbage in the streets.   [R2] 
 
3  A lot of garbage can be recycled.   [R2] 
 
4  Plastic bottles can take up to 1,000 years to decay.  [R2] 
 
5  It takes six years for newspapers to decay.  [R2] 
 
[rubric] Change the active voice verbs to passive voice and the passive voice verbs to 
active voice in the following sentences. 
 
6  Our classrooms are cleaned by the janitor, and the yard is cut by the gardener.  
 
[R4] 
 
7  Mum turns off the TV while we do our homework.  
 
[R4] 
 
8  A good teacher teaches more than lessons.  
 
[R4] 
 
[rubric] Put commas where they belong in the following sentences. 
 
9  At school we study math  spelling  social studies  science and religion. 
 
10  We invited Halima  Diana  Cecil  and Jenny to the party  then David  Laurie  and 
Jordan asked if they could come also. 
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[A head]Unit 17 Test 
 
[rubric] Write the letter correctly.  
 
Danita tried to write a letter to her cousin Emelda but did not remember all the rules of 
letter writing and became confused. Rewrite her letter, correcting the mistakes which she 
made. 
 
[set letter in frame] 
        March 5, 2008 
         
623 Regent Street, 
Bridgetown, 
Barbados 
 
Your friend, Danita 
 
 How are you? And how is your family? Please say hello to all of them for me. 
 I’ve been very busy with school and ballet classes. Our studio is putting off a 
show in June and we have extra rehearsal practices. 
 My school is also preparing for Open Day. My project is based on the Maya 
Indians. I am learning so many new things about them. They were very intelligent people. 
 Let me know what you’ve been doing. I hope we can see each other again very 
soon. 
 
Dear Emelda, 
 
[close letter frame] 
 
[rubric] Use who, where or which to combine the following pairs of sentences. 
 
5  We live near a bakery. The cooks there make delicious desserts and breads. 
 
[R4]  
 
6  The coconut tree grows widely in the Caribbean. It has many uses. 
 
[R4]  
 
7  Ms. Jones has just won a special prize. She is our homeroom teacher. 
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[R4]  
 
[rubric] Rewrite the sentences. Capitalise the words which need capitals. 
 
8  oprah winfrey, who lives in the united states of america, is a famous talk show host.  
 
[R4] 
 
9  sheena’s class trip to altun ha, one of the mayan sites in belize, was organised by mr. 
banner. 
 
[R4] 
 
[rubric] Put commas where they are needed in the following address and date. 
 
10   48  Santa Maria Avenue  Nassau  Bahamas. January 20th  2007. 
 
 
[A head]Unit 18 Test 
 
[rubric] Answer the following questions. 
 
Someone has been taking the pens, pencils, and rulers from all the students in your class. 
 
1  What would you do to solve this problem? 
 
[R4] 
 
2  Who could you ask to help you solve your problem? 
 
[R4]  
 
3  How do you think the class will feel after you solve the problem? 
 
[R4]  
 
[rubric] Fill in the following blanks with either, before, after or while. 
 
4  Dad barbequed chicken [R2] we swam and built sandcastles. 
 
5  Neesha came to school [R2] she learned to use the wheelchair. 
 
6  It is a good idea to have a snack [R2] we start our homework. 
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7  We should brush always our teeth [R2] we have eaten and especially [R2] we go to bed 
 
[rubric] Choose from the box the correct homophones to complete the following 
sentences. 
 
[open word box] 
for        too        one        know        no        two 
won        read        red        aloud        allowed        four 
[close word box] 
 
After we [R2] the book, we had to do a book report. But we did not [R2] that our teacher 
would choose [R2] of the reports [R2] a special contest. The student who [R2] would 
receive a very special prize, a [R2] way ticket to Miami. When teacher finally made the 
announcement [R2], we were [R2] surprised to even cheer. 
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[A head]Unit 19 Test 
 
[rubric] Choose the words from the box to fill in the spaces in the paragraph. 
 
[open word box] 
cycle        evaporation        created        collection        water cycle 
[close word box] 
 
Water cannot be (1) [R2] or destroyed. It is recycled. Water on the Earth goes round and 
round in a continuous (2) [R2] . This is called the (3) [R2] . It has four different stages. 
They are precipitation, (4) [R2] , (5) [R2] and condensation. 
 
[rubric] Write two sentences of your own using any of the following ‘ion’ nouns. 
 
[open word box] 
direction        location        suggestion        injection 
[close word box] 
 
6  [R4] 
 
7  [R4] 
 
[rubric] Fill in the spaces with appropriate ‘y’ words from the box. 
 
[open word box] 
windy        dusty        healthy        rainy        stormy 
[close word box] 
 
The road was very (8) [R2] . The town had not had (9) [R2] weather for three months. 
The villagers were all praying for (10) [R2] and (11) [R2] conditions that would wash 
away all the dirt and dust and make their village (12) [R2] again. 
  
 
[A head]Unit 20 Test 
 
[rubric] Decide whether the following are true or false. 
 
1  Local people use more water than tourists on a daily basis. [R2] 
 
2  Water is getting scarce. [R2] 
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3  In the islands during the dry season from January to April, a lot of water is needed.  
[R2]  
 
[rubric] Fill in the blanks with the correct present tense passive voice of the verbs in 
parentheses. 
 
4  So much water [R3] (use) by people all over the islands that a water crisis has 
developed. 
 
5  Used clothes and toys [R3] (collect) by students every year at Christmas time. 
 
6  That company’s fleet of boats [R3]  (run) only by qualified tour guides. 
 
[rubric] Choose a synonym from the box for each of the following words. 
 
[open word box] 
wind        tiny        stride        huge        sufficient 
innocent        push        glide        paste 
[close word box] 
 
7   a)  walk – [R2] 
 b) small – [R2] 
 c) enough – [R2] 
 d) breeze – [R2] 
 e) pure – [R2] 
 f) fly – [R2] 
 
8 Write a sentence using one of the words from the box above. 
 
[R4] 
  
[rubric] You have been asked to write an article for your school newspaper on 
making the school yard safer. List two points you would include in this article. 
 
9  [R4]  
 
10  [R4]  
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[A head]Unit 21 Test 
 
[rubric] Choose from the items below three things that are features of a play and 
write them on the lines numbered 1, 2, and 3. 
 
Very descriptive sentences, stage directions which tell the actor what to do, the work is 
divided into chapters, the name of the character who is speaking is written, the time of the 
action is given for each scene. 
 
1 [R4] 
 
2 [R4] 
 
3 [R4] 
 
[rubric] Write the correct form of the adjectives in the spaces given. 
 
4  That is the [R2] (bad) haircut I have ever seen. 
 
5  Malaki’s grades are [R2] (good) than Mike’s, but Jeannie’s are the [R2] (good). 
 
6  Little Billy’s night was [R2] (bad) than Sally’s for he had a very high temperature. 
 
[rubric] Change all the present tense verbs in the passage to past tense and write 
them in the line below. 
 
Living so close to the river is peaceful. All day long many birds fly overhead while others 
swoop down to dip their beaks in the water. Bright green parrots squawk loudly as they 
hunt for fresh fruit. Huge iguanas sun themselves on the river bank as young green ones 
dart around them and bright orange butterflies flutter their dainty wings. 
 
7/8  [two full-width lines for writing]   
 
[rubric] Match the definitions below with the words with silent letters in the box. 
 
[open word box] 
crumb        knife        climb        calm        right 
nestle        lamb        high        calf        knock 
[close word box] 
 
9 a) a young sheep  [R2] 
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 b) strike with a sharp blow [R2] 
c) far above the ground [R2]  

 
10  a) quiet   [R2] 

b) a small piece of bread [R2]  
c) to settle yourself comfortably [R2]  

 
[A head]Looking back 3 Test 
 
[rubric] Complete the following sentences by adding either before, after or while. 
 
1  [R2] the news is on in the evening, no one in Sammy’s family is allowed to use the 
telephone. 
 
2  Sheila had lots of trouble with her teeth [R2] she fell off her bike and hit her mouth. 
 
3  You must conquer your fear of water [R2] you can learn to swim. 
 
[rubric] Complete the following sentences. 
 
4  My mum is a lady who … 
 
[R4] 
 
5  The lagoon in the north of our country is where …  
 
[R4] 
 
6  Basketball is a game which …  
 
[R4] 
 
[rubric] Fill in the table below using the following sentence. 
 
The hurricane brought with it heavy, dark clouds, strong gusts of wind, and rain that fell 
heavily for two days and kept us indoors. 
 
[set grid with text as below] 
 
Nouns  
Verbs  
Pronouns  



 155

Adjectives  
 
[rubric] Write a synonym for each of the underlined words in the sentences below. 
 
8  A good birthday gift for a girl is a trip to the beauty salon. 
 
[R4] 
 
9  Kit walked down the street, looking left and right. 
 
[R4]  
 
[rubric] Change this sentence to direct speech, putting in speech marks where they 
are needed. 
 
Simple Simon said he wanted to taste the pie but Georgie Porgie told him that he should 
buy his own pie. 
 
[R4]  
 
 


