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[scope and sequence to run across pages 4 and 5 – style as TB1] 
[Unit head] Scope and sequence 
 

Unit  Listening and 
speaking 

Reading and comprehension Language Word study Writing  

1 
p6 

Recite/Sing a poem Yellow Bird 
Recall details 
Differentiate between real and 
imaginary 

Nouns (revision) 
Verbs (revision) 

Homophones Brainstorm and write 
questions 

2 
p11 

Observe and talk about 
environmental print 
 

All Sorts of Writing 
Environmental print 
Recall details 
Discuss form, purpose and setting of 
environmental print 

Sentences (revision) 
Telling/Asking sentences 
Subject–verb agreement (present 
tense) 
Alphabetical order – dictionary 
quartiles 
 
 

Dictionary work – 
dictionary entries and 
definitions 
‘sh’ 
‘ch’ 
 

Write a sign for the 
library/classroom 
 

3 
p16 

Discuss going crabbing 
Give an explanation 
 

Crabbing 
Identify setting, characters 
Predict story ending 
Link story to personal experience 

Subject pronouns  
Present continuous 
Vocabulary – antonyms  
 

Initial blends: ‘cl-’, ‘cr-’, 
‘bl-’, ‘br-’ 

Brainstorm, plan and write 
own story ending 
 

4 
p21 

Predict story from picture 
Predict story ending and act 
out story 

Turtle’s Lucky Escape 
Recall details 
Identify with characters 
Identify cause and effect 

Adjectives 
Simple past (regular verbs, 
doubled letters, dropped –e for 
past formation) 
 

Parts of speech: nouns, 
verbs, adjectives 

Write story based on text 
with changed characters, 
using beg/mid/end 
technique 

5 
p26 

Recite and learn the months 
poem 
Ask and answer questions 
of other class members 

A Birthday Chart 
Find specific information and 
interpret information on a chart 

Months of year 
Object pronouns 
Proper nouns 
 
 

Capitalisation – Proper 
nouns 
Abbreviations (Mr., Mrs., 
St., Rd.) 

Record information on a 
class chart about sports 

6 
p31 

Talk about accidents at 
home 
Retell story using simple 
story frame 
 

An Accident at Home 
Recall details 
Give personal opinion 
Draw conclusions 
 

Suffixes -ful, -less 
Simple past – verbs ending in ‘y’ 
and irregular verbs 
  

‘-tch’, ‘ng’, ‘nk’ Write about personal 
experience of an accident 
(self-edit) 
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7 
p36 

Talk about instructions 
Give instructions using 
first, next, then 

How to Blow Soap Bubbles 
Organisational features: headings 
 

Command words 
 

Homophones 
Alphabetical order 
 

Write instructions with 
headings for ‘How to wrap 
a present’ 

Looking back 1 
p41 

Discuss fact and fiction 
Retell story using simple 
story frame 
 

Monkey Learns to Share 
Recall details 
Find synonyms 
Suggest solutions for characters 

Past tense 
Pronouns 
First/next/in the end 

Parts of speech: nouns, 
pronouns, verbs, adjectives 

Write a story based on a 
series of pictures 

8 
p46 

Discuss gender through 
personal experience  
Talk about activities after 
school 

Lucky at Marbles 
Recall details 
Relate own values to experience 

Simple future  
Apostrophe for possession 
Conjunctions: and, but, because 

Words ending in ‘le’ Write a story using 
conjunctions (from a story 
frame) 

9 
p51 

Predict story from picture 
Perform a role play 
 

The Frog who Wanted to Walk Tall 
Identify setting 
Discuss moral of story 
Identify with characters 

Adjectives: describe a person 
Joining words: but, so 
Contractions  

‘spl-’, ‘scr-’, ‘spr-’, ‘str-’ Describe a place 

10  
p56 

Talk about events for 
celebrations in the home 
Discuss Divali 

A Very Special Day 
Identify setting, and main idea of 
paragraph 
Think of synonyms  

Contractions  
Antonyms 
Similes 
Adjectives 

Long ‘I’ sound: ‘i-e’, ‘igh’, 
‘-y’  
 

Write a fact sheet about a 
festival 

11  
p61 

Identify features of a poem My Granny 
Draw inferences 
Give opinions 
 

Apostrophe for possession 
Plurals: ‘-s’, ‘-es’, ‘-oes’ 
Compound words 

Syllabication: 1-, 2-, 3-
syllable words 
Long ‘A’ sound: ‘ai’, ‘ay’, 
‘-a-e’ 

Write a poem about a 
member of the family (from 
a frame) 

12 
p66 

Identify and use headings to 
locate information 
 

Coconuts 
Locate information in text 
Headings 
Glossary 
Discuss researching information 

Commas in lists 
Irregular plurals: ‘y’ to ‘ies’, ‘f’ to 
‘ves’ 
 

Long ‘E’ sound: ‘-ee’, ‘-ea’ 
 

Research and locate 
information 
Write notes and expand 
notes to write sentences. 

13  
p71 
 

Brainstorm reasons for 
sending letters 
Role play thanking 
someone for a gift; asking 
and answering questions 

A Letter 
Recall details 
Give reasons for sending letters 
Identify letter format 
 

Comparative 
Commas in address 
 

soft ‘c’ and ‘g’ Write a thank you letter 
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14 
p76 

Ask for and give directions Ricky’s Day in Bridgetown 
Interpret information on a map 
Recall details 
Give personal preferences 

Signs – environmental print 
Superlative  

Contractions Write directions from the 
school gate to the 
classroom 

Looking back 2 
p81 

Discuss reading passages 
they like best giving 
reasons 
Summarize what has been 
said 

Independence Day in Barbados 
Recall details 
Make inferences 
Use a glossary 
Make comparison with personal 
experience 

Adjectives 
Comparative and superlative 

Apostrophes 
 

Write a poem based on a 
given structure 

15 
p86 

Talk about personal 
experience 
 

Cricket in the Yard 
Recall details 
Think of synonyms 
Make inferences 
Suggest solutions for characters 

Simple past irregular verbs, verbs 
with silent ‘-gh’ (ought, bought, 
thought) 
Words instead of ‘said’ 
Homonyms 
  

Doubled letters Write an ending to the story 
in the form of a short 
dialogue/play 
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16 
p91 

Scan a text 
Discuss features of non-
fiction 

The Mongoose 
Recall details 
Use a glossary 
 

Has/have 
Does/do 

silent ‘w’ and ‘k’  
Alphabetical order – 
2nd letters 

Write notes and expand 
notes to form a report on an 
animal 

17 
p96 

Act out with 
expression/intonation; 
develop dialogue 

Samuel’s Drum 
Read stage directions 
Give opinion 
Predict what happens next  
 

Adverbs  
 

Prefixes: ‘un-’, ‘dis-’ Write own ending in play 
form 

18 
p102 

 The Arawaks 
Recall details 
Summarize a passage 
Research information 

Words from maths: rectangular, triangular There and their Writing notes 
Expanding notes to write 
short expository text 

19 
p106 

Talk about personal 
experience 
Give opinion on good/bad 
behaviour 

Lisa’s Story 
Identify setting and character 
Describe people 
Identify the moral of the story 
 

Adverbs 
Speech marks 
 

‘-oy’ and ‘-oi’ Write a description of a 
person 

20 
p111 

Scan to find type of text 
Recite a poem 

Mammie’s Coo-coo and 
Callaloo 
Identify rhyme 
Give personal opinion 

Subject-verb agreement 
Dictionary work: Parts of speech 

Long ‘-oo’ sound Write a poem 

21 
p116 
 

Predict text type 
 

How the Caribs Came to Earth 
Recall details 
Identifying story parts – 
beginning, problem, solution, 
ending 

Synonyms 
Capitals in titles 

‘i’ before ‘e’ Planning and writing a 
story using process writing 
approach (plan, draft, edit, 
rewrite) 

Looking back 3 
p121 
 

Ask for and give directions Too-Fast Goes Slow 
Recall details 
Make inferences 
Identify moral of the story 

Table of Contents 
Book review 
Compound sentences 
Synonyms 
Subject–verb agreement 

There and their Write a review of a story 
Write what will happen 
next based on a picture 
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[Unit head] Introduction 
 
The Language Tree Primary Language Arts series for the Caribbean is specifically 
designed to integrate all aspects of Language Arts education. Reading, speaking and 
listening, comprehension work, language work, word study and writing all come together 
in each level in order to instruct, to extend and to challenge students. The series includes 
reading selections from many Caribbean territories, so that no matter where the students 
live, they will find material that is familiar to them in some way.  
 
This course offers a Student’s Book, a Workbook and a Teacher’s Book for each level.  
Student’s Books 1–6 are divided into 21 teaching units and three assessment units that are 
appropriately called Looking back. One Looking back unit comes after seven teaching 
units, so the Student’s Book can be easily divided into three for three terms’ work. The 
Workbook contains extra exercises that relate to the concepts taught in the equivalent unit 
of the Student’s Book and allow students further practice where needed. The Teacher’s 
Book is a tool for teachers and offers alternatives to the experienced teacher who wants a 
new way of approaching old subject matter, and guidance to the newer teacher who is 
looking for fresh approaches and different ideas on ways to teach the material.  
 
Each Teacher’s Book follows the pattern of the units in the Student’s Book with the 
addition of an introduction to the skill or concept being taught, the lesson itself, and then 
ideas for extension where appropriate. Each section of each unit is dealt with in this way, 
so teachers have constant support as they move through the course.  
 
The ideas presented appeal to multiple intelligences and different learning styles and are 
designed to help the teacher differentiate the curriculum to reach students at varied levels.   
 
[Introduction A head] Features of the Teacher’s Book  
 
[Introduction B head] Outcomes  
Each unit begins with a list of clearly stated outcomes. This list indicates the goals, 
objectives, content or skills that students are expected to learn by the end of the unit.  
 
[Introduction B head] Speaking 
The teacher’s notes suggest some ideas of how to start the lesson, to call on students’ 
experience and background knowledge. Teachers may choose to use these ideas or may 
find that they trigger other ideas connected to recent experiences in the classroom. The 
key to the Speaking section is to involve the participation of all students, to help them 
connect the topic with what they already know, and to spark their interest in the reading 
passage to come. 
 
[Introduction B head] Reading 
A variety of teaching approaches are suggested in the teacher’s notes to encourage 
teachers to use different pedagogical approaches for reading. It is hoped that teachers will 
find some ideas useful as they focus on engaging the interest of all students, whatever 
their developmental reading level. 
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The answers to the questions are provided. What is shown in italics is the expected 
student response. You may find students give other reasonable answers and, in some 
cases, where students’ answers will be determined by their personal opinions or 
experiences, the phrase Answers will vary is used.  
 
[Introduction B head] Extension 
These sections suggest varied activities to build on the lesson and supplement learning.  
They follow many of the major headings in each unit. The activities suggested may be 
used for class projects, for independent work, for short whole-class activities or for 
partner work. In each case, the purpose is to extend learning through extended student 
participation. (See further notes below, e.g. IT). Students often remember best what they 
learn through a game or activity, even when that activity takes only a short time. Teachers 
who prepare for the Extension activities and include them as a part of their daily class 
routine will find them to be invaluable in the reinforcement of learning concepts. 
 
[Introduction B head] Speaking and listening 
The suggestions in this section build on the topic of the Reading section and involve 
students more deeply in the topic. The section always involves some type of interaction, 
whether in pairs or small groups, with the teacher’s role more of a guide and observer. 
The activities give students a chance to share their own opinions and experiences and 
they go a long way toward building poise, self esteem and self assurance.  
 
[Introduction B head] Language / Word study 
Lessons on the mechanics of language should not be dry and uninteresting. The suggested 
lessons in the Teacher’s Book aim to maintain students’ interest and involvement while 
they learn the specifics of grammar and syntax and build vocabulary skills. The answers 
follow each section, with the expected student response in italics. 
 
[Introduction B head] Writing 
Because writing is a process involving several language systems, the suggestions in the 
teacher’s notes are designed to gradually build skills. Students will learn to use writing as 
a means of expressing their ideas and thoughts and then learn to refine the presentation of 
that writing. Editing is introduced early, teaching students that a first draft need not be 
perfect, but that they can go back and put in the corrections that make writing ‘sound 
right and look right’. Ideas for building the writing process are introduced in the teacher’s 
notes for the benefit of teachers who are new to this approach. 
 
[Introduction B head] Assessment 
Assessment suggestions are given at the end of each unit. They point out which Student 
Book or Workbook pages, or which Extension activities, work well for assessment. A test 
for each unit can be found in a section at the end of the book. The test can be photocopied 
as is or adapted to fit the needs of a specific class. Teachers may give weight to the 
questions based on the needs and progress of their class. 
 
Student portfolios or journals are an important part of student assessment. Students may 
choose to include items which they see as their best work (a form of self-assessment) or 
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teachers may select the pieces of writing to be included to reflect the students’ progress 
over time. 
 
[Introduction B head]Connection between Student’s Book and Workbook 
An icon [WB icon] in the margin of the teacher’s notes identifies those sections in the 
Student’s Book that are reinforced by more exercises in the Workbook.  
 
[Introduction B head] Integration 
Throughout the teacher’s notes, suggestions are made as to how to integrate the topic 
with other subjects in the curriculum. These ideas are intended as a guide, but each 
teacher will need to remain alert to other opportunities to tie the content knowledge of the 
lessons with other experiences in the school. 
 
[Introduction B head] Answers 
Answers to questions in the Student’s Book and the Workbook are included in the 
teacher’s notes. When further explanation is needed, or alternate answers are possible, we 
have tried to include these. Teachers will always need to be flexible in allowing a student 
to explain an answer that could also be considered reasonable in a given circumstance.  
  
[Introduction B head] IT (Information Technology) 
In some cases, URLs are included as suggestions for links to find additional information 
online. Note that the links are not permanent and it may be necessary to do a search to 
find information if the suggested link is not available. Other IT activities involve student 
use of technology. Since conditions vary widely, these suggestions appear largely in the 
Extension sections. 
 
[Introduction B head] Caribbean Creole (Kriol) 
In some cases, the variations in terminology and dialect throughout the Caribbean region 
have been mentioned. The books in the Language Tree series have tried to honour the 
home speech of all students. Teachers should find opportunities to help students learn to 
hear the differences between their home speech and Standard English and to learn when 
each language should be used.    
 
[Introduction B head] Teaching tips and Resource facts 
These can be found throughout the teacher’s notes. They give teachers additional 
information to help teach the topic, or pedagogical suggestions with teaching methods 
that could be applied at that point, or interesting facts and background information related 
to the reading selections, or ideas to help them carry out Extension activities.   
 
The preceding features of the Teacher’s Book reflect the myriad ideas, approaches and 
suggestions that have been incorporated into all the Language Tree books. It is hoped that 
the scope of the material, the depth of the explanations and the variety of student-centred 
activities will add richness and value to the quality of teaching and the classroom 
experience of students everywhere.  
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[Unit head] Unit 1 (pages 6–10) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 1, students should be able to: 
·  recite or sing songs or poems they may know 
·  recall details from a poem 
·  differentiate between what is real and what is imaginary 
·  identify and use nouns and verbs in sentences 
·  recognize and use homophones correctly 
·  brainstorm ideas and select the best ones to use in questions. 
 
[close outcomes box] 
 
[open resource fact box – set to right of Speaking section] 
Resource fact 
The yellow bird referred to in this poem is probably the Jamaican Oriole. It is also called 
the Banana Bird in all the Caribbean islands.  
[close resource fact box] 
 
[A head] Speaking (page 6) 
·  Ask students generally what songs and rhymes they know. Then ask them if they can 

think of any that are about animals.  
·  Call on two or three students to stand and sing or recite the songs and rhymes they 

know.  
·  Make reference to nursery rhymes like ‘Baa Baa Black Sheep’ or ‘Mary Had A Little 

Lamb’. Then ask students if they can think of any that are about birds. Point out that 
the poem they will now read is about a bird.  

 
[A head] Reading (pages 6–7) 
·  Read the poem aloud with expression for the class, paying special attention to voice 

inflection for the series of questions. 
·  Tell students to read the poem quietly on their own.  
·  Have the class read the poem aloud together.  
·  Answer questions 1 and 2 orally, calling on different students for responses.   
·  Before answering question 3, explain to students the difference between real and 

made-up. Say, for example, that a real horse can run fast, but a made-up horse can fly; 
or that a real frog can croak, but a made-up frog can play a guitar. Answer question 3 
orally too, allowing for different responses from students. 

 
[open teaching tip box – set to right of page alongside bullet point 4 if possible] 
Teaching tip 
Remember that students at this age still have trouble distinguishing between fact and 
fantasy, especially when they are exposed to folklore and cartoon characters. 
[close teaching tip box] 
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·  Have students answer questions 4–6 individually in writing, and then compare 

answers orally. 
Answers  
1 a friend    2 It can talk.    3 It is made-up because it can talk.    4 How do flowers grow?    
Can you tell me when summer comes again? How do rivers flow? What makes breezes 
blow?    5 walk and talk, tree and me, grow and flow and blow    6 Answers will vary.  
 
[B head] Extension 
Lead a class discussion about other animals which students wish could talk. Find out 
from them which questions they would ask these animals.  
 
[WB icon] [A head] Language: Nouns (pages 7–8) 
·  Review the definition of nouns. Make a list on the board of nouns that students can 

see around them in the classroom. 
·  Do Exercise 1 orally with the class. Students do Exercise 2 individually in writing.  
·  Remind students of when to use an in front of nouns. Then do Exercise 3 as a class.     
·  Let students do Exercise 4 for homework. Be sure to check each student’s work. 
Answers 
Exercise 1: 1 friend    2 bird    3 tree    4 river    5 flower    6 song 
Exercise 2: Answers will vary.  
Exercise 3: 1 a    2 an    3 a    4 an    5 a    6 an 
Exercise 4: Answers will vary.  
 
[B head]Extension 
Give each student a letter of the alphabet. Ask students to name two nouns that start with 
the letter they have, and to use a or an correctly in front of each of the nouns. Go in order 
from a to z and start the alphabet over again if you need to. Record one noun for each 
letter. You can use this list later to make a noun alphabet for your classroom.  
 
[WB icon] [A head] Verbs (page 9) 
·  Write this sentence on the board: A verb is an action word. Then write the following 

action words: jump, clap, shout, sing, dance, stamp. Call on two students to 
demonstrate the action of each of these verbs in front of the class; you may even 
choose to let all 12 students do the actions simultaneously. (The class will be noisy, 
but students will get the concept of action words!) 

·  Ask students to think of six more verbs and add those to the list on the board. 
·  Have students read aloud the definition of verbs on page 9, and then do Exercise 1 

orally with the class.  
·  Give students time to do Exercises 2 and 3 individually in writing. Walk around the 

classroom and spot check the answers of various students.   
·  Do Exercise 4 orally with the class, allowing for a variety of answers.  
·  Assign Exercise 5 for homework. 
Answers 
Exercise 1: blow, grow, talk, come 
Exercise 2: Answers will vary. 
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Exercise 3: Answers will vary.   
Exercise 4: Answers will vary.  
Exercise 5: Answers will vary. 
 
[B head]Extension 
Take the class outside (if possible) and play a game of ‘Simon Says’. Have students flap 
their arms, touch their noses, stand on tiptoe, turn to the left, make a bow, and wiggle 
their fingers. Add at least four more actions of your own to extend the game. 
 
[A head] Word study: Homophones (page 10) 
·  Write the following pairs of words on the board: sea and see, red and read, blue and 

blew, buy and bye. Ask students what they notice about these words. Explain that 
words like this that sound the same but have different meanings and are spelt 
differently are called homophones.  

·  Check to see if students can think of any other homophones. Write any others they 
come up with on the board too. 

·  Do the exercise orally with the class. 
Answers 
1 four    2 for   3 flour    4 flower    5 know    6 no 
 
[B head]Extension 
Make flash cards of homophones for the class, with one word on each card. Make sure 
you have enough cards so that each student will get one. Then have students walk around, 
trying to find their ‘partner’ with the matching homophone card. When students have all 
paired up, they can stand in front of the class and say their homophones aloud, one pair at 
a time.  
 
[A head] Writing (page 10) 
·  Explain to students the definition of brainstorming on page 10. Show them how 

brainstorming can lead to asking questions by using some of the same pairs of 
homophones from the previous lesson. Use, for example, see and sea, and write any 
ideas they have related to these words on the board. What can they see from where 
they sit? Have they ever been on the sea?    

·  Divide students into groups of four and have them work on Exercise 1. Tell them to 
write at least four questions. 

·  Move from group to group and help students to choose two of their questions to 
complete Exercise 2.  

·  Give each group a sheet of construction paper to rewrite their poem and draw their 
picture so they can do Exercise 3.  

Answers   
Exercise 1: Answers will vary. 
Exercise 2: Answers will vary.      
Exercise 3: Answers will vary. 
 
[open teaching tip box – set to right of Extension] 
Teaching tip 
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 Some other questions asked in one common version of Billy Boy are: 
·  How old is she? 
·  Did she ask you to come in? 
·  Can she bake a cherry pie? 
[close teaching tip box] 
 
[B head]Extension 
·  Write the following lines from this song on the board: 

Where have you been, Billy Boy, Billy Boy? 
Where have you been, charming Billy? 
I have been to seek a wife; she’s the joy of my life. 
She’s a young thing and cannot leave her mother. 

·  Share with students the other questions asked in the song, then have them work 
together again in the same groups of four to write two other questions they could ask 
Billy Boy.  

 
Workbook answers 
Page 2 Exercise 1: 1 pen    2 library    3 boy    4 Ravi    5 Daddy, beach    6 film     
7 mangoes  
Exercise 2: Transport – truck, car, boat, bicycle    Plants – flower, tree, bush     
Furniture – chair, table, bed  
Page 3 Exercise 1: 1 has    2 goes    3 talks    4 took    5 saw    6 asked    7 is  
Exercise 2: 1 flies    2 drives    3 barks    4 is    5 pick    6 cries    7 asks  
Page 4: 1 Where are my shoes?    2 How old are you?    3 Do you want some ice?     
4 May I have some more juice?    5 When are we going home?    6 Who broke the 
window?  
Page 5 Exercise 1: 1 verb    2 noun    3 noun    4 verb    5 verb    6 noun    7 verb 
Exercise 2: 1 noun    2 noun    3 verb    4 verb    5 noun    6 noun    7 verb 
 
[open teaching tip box – set to right of Assessment] 
Teaching tip 
Be sure to remind students to start questions with capital letters and end them with 
question marks. 
[close teaching tip box] 
 
[B head]Assessment 
From the Student’s Book:  
Language: Nouns, page 8 Exercise 2; Language: Verbs, page 9 Exercise 5 
From the Workbook: 
Page 5 Exercise 1; page 5 Exercise 2  
 
[B head] Test 
The test for Unit 1 can be found on photocopiable page 00. 
Test answers 
1 seagull    2 Answers will vary.    3 an, a    4 Answers will vary.    5 blew    6 Answers 
will vary.    7 read, red    8 here    9 Answers will vary.    10 Answers will vary. 
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[Unit head] Unit 2 (pages 11–15) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 2, students should be able to: 
·  determine and discuss the form, purpose and setting of different kinds of writing 
·  recognize and correctly punctuate telling and asking sentences  
·  understand the basic rules of subject–verb agreement in the simple present tense 
·  locate words in a dictionary and read and understand dictionary entries 
·  differentiate between the ‘sh’ and ‘ch’ sounds 
·  write signs for different purposes. 
 
[close outcomes box] 
 
[open teaching tip box – set to right of Outcomes box] 
Teaching tip 
Some of the visual aids or resource material made or used in one unit can be used for 
other lessons. In this unit, you can use the noun alphabet you and the class created in Unit 
1.  
[close teaching tip box] 
 
[A head] Speaking (page 11) 
·  Ask students if they know what signs are. Ask them if they see any signs on their way 

to school each day. Elicit different responses that would illustrate different kinds of 
signs, e.g. ‘no entry’ or ‘stop’ signs, the names of buildings or streets, directional 
signs, advertisements or billboards.  

·  Have students look around the classroom and identify signs or posters with different 
messages. Discuss the purposes of these signs and posters. 

 
[A head] Reading (pages 11–12) 
·  Call on six different students to read aloud each of the items listed on page 11.Then 

ask the class to identify what each item is, e.g. part of a story (2), an advertisement (4) 
and a notice (5). 

·  Move on to do questions 1–6 orally with the class. 
Answers    
1 a) 2    b) 1    c) 4    d) 6    e) 3    f) 5    2 4    3 3    4 the beginning    5 Answers will vary.    
6 when you need to check the meaning or the spelling of a word 
 
[B head]Extension 
Make at least three signs of your own, making sure that each one has a different purpose. 
Make them large enough to act as visual aids. Have students determine what would be the 
purpose of each sign and where each sign would probably be found.  
Challenge For homework, have each student find or make and bring in a sign. Then 
students can take turns standing in front of the class and saying aloud what the purpose of 
their sign is and where it can be found.  
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[WB icon] [A head] Language: Sentences (pages 12–13)  
·  Explain to students that a sentence is a group of words that expresses a complete 

thought. It always begins with a capital letter and can end with . ? or !.  
·  Write these groups of words on the board: a) When the bell rang. b) Clifford is a big 

red dog. c) All the oranges you can pick. d) Is it still raining! e) Jack likes to play 
baseball.   

·  Work with students to determine, first of all, which of these groups of words express 
a complete thought (b, d and e). Then help them to realise that d is not correctly 
punctuated. Point out that a and c cannot be considered sentences because they do not 
express complete thoughts, even though they have end punctuation marks.   

 
[open teaching tip box – set to right of above bullet point if possible] 
Teaching tip 
Because it is vital that students fully understand that a sentence must express a complete 
thought, you may need to spend more time on this concept. Use as many examples as 
necessary to help make this concept as clear as possible.  
[close teaching tip box] 
 
·  Have students do Exercise 1 in writing, and then check answers orally.  
·  Give students time to do questions 1–3 of Exercise 2 in writing. Check them by 

having three students write their answers on the board. Assign questions 4–6 for 
homework. 

·  Explain the basic rules for subject–verb agreement in the simple present tense. Use 
the chart below for reference. 

[set as chart – perhaps set in a box or on a very light tint] 
Singular  Plural  

  
first person:  I walk   we walk 
second person:  you walk  you walk 
third person:   he/she/it walks  they walk 
 
Common area of difficulty 
Note that the third person singular form is the only one that changes, with the ‘s’ added 
on at the end. This change is often ignored in the Caribbean.  
[end of chart] 
 
·  Write three more verbs on the board: sing, climb, throw. Use the same format in the 

chart to conjugate these verbs. Call on students to help. 
·  Students do Exercise 3 individually in writing.  
Answers 
Exercise 1: 1 Now wash your hands.    2 We saw David in town.    3 That was fantastic!    
4 Is the library tidy?    5 Welcome to our classroom.    6 Please may I borrow your 
pencil? 
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Exercise 2: 1 I wrote a letter to my Grandma.    2 Do you like cheesy chunks?    3 Anansi 
started to laugh.    4 When will the bus come?    5 My book is in the bag.    6 We sat in the 
shade.  
Exercise 3: 1 plays    2 laughs    3 read    4 say    5 plays    6 looks 
 
[B head]Extension 
You may use the following exercise for added practice with telling and asking sentences. 
Change the asking sentences below into telling sentences and the telling sentences into 
asking sentences. Make sure that all your sentences start with a capital letter and end with 
the correct punctuation mark. 
1 Does Judy sing well? 
2 Are his brothers going to the party tomorrow? 
3 Will Kareem watch television later? 
4 Some birds fly south for the winter. 
5 You should drink eight glasses of water every day. 
6 Sunjay can hear the drums from his house. 
 
[A head] Dictionary work  (pages 13–14) 
·  Explain to students that the alphabet can be divided into four sections or quartiles 

using the diagram on page 13. 
·  Use the noun alphabet you created in Unit 1 to help students to practise recognizing in 

which quarter of the dictionary they can find different words. Point at random to 
different nouns, calling on individual students for answers. 

·  Do Exercise 1 orally with the class. 
·  Read the three dictionary entries for Exercise 2, making sure you show students that 

the dictionary also states the part of speech of words.  
·  Do Exercise 2 orally with the class. 
·  Have students do Exercise 3 in writing.  
Answers   
Exercise 1: ship – 3    February – 1    push – 3    yam – 4    island – 2    calypso – 1    
teach – 4  
Exercise 2: 1 adjective    2 verb    3 to call out    4 b) between shallow and ship 
Exercise 3: 1 water    2 January    3 song    4 pull    5 music    6 animal 
 
[B head]Extension 
Let students use the same words in the cloud on page 14 for more dictionary work. Have 
them find the words, write the part of speech of each one, and then write the word that 
comes immediately before and the word that comes immediately after each of the given 
words.  
 
[A head] Word study: ‘sh’, ‘ch’ (page 15) 
·  Write a list of ‘sh’ and ‘ch’ words on the board. You may use the following words as 

a starting point: lunch, fish, shake, dash, chew, shark, mash, shadow, such, shoe, 
chips, shirt, crash, stitch, lash, sheet, chalk, cherry, much, chicken, crunch. Then 
draw four columns headed: beginning ‘sh’, ending ‘sh’, beginning ‘ch’ and ending 
‘ch’ .   
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·  Involve the class in putting the words from the list into their proper columns. Be sure 
to have all students say the words out loud, emphasising the difference between the 
‘sh’ and the ‘ch’ sounds.  

·  Do Exercise 1 orally with the class.  
·  Students can do Exercise 2 individually, using one of the words from the board. 
Answers 
Exercise 1: 1 sh    2 ch    3 sh    4 sh    5 ch    6 sh, ch 
Exercise 2: Answers will vary.  
 
[B head]Extension 
Divide the class into four groups and make each group responsible for finding five new 
words that have either the beginning or the ending ‘sh’ or ‘ch’ sound. Give each group a 
piece of construction paper to write their five words and then have them write three 
sentences using all five of their words. Their work can be displayed around the 
classroom.  
 
[A head] Writing (page 15) 
·  Point out to students that the word posters they just made are one kind of sign. 

Remind them of the many different kinds of signs they talked about earlier in this 
unit.  

·  Students work in pairs to do Exercises 1 and 2.  
·  Select four or five signs to display in the classroom or in the school library.  
Answers 
Exercise 1: Answers will vary.  
Exercise 2: Answers will vary.  
 
[B head]Extension 
Link this activity with Arts and Crafts Have students bring in paper, paint and craft 
materials (or provide this material for them, if necessary) and work together to create a 
sign for their school. The class should choose the message or the purpose of the sign, e.g. 
Welcome to Our School, Keep Our School Clean, Our School Has Spirit or Our Teachers 
are the Best… Work with the class to decide where would be the best setting for the sign 
and arrange with the principal to have the sign displayed.  
 
Workbook answers 
Page 6: 1 We are going to the river tomorrow.    2 Do you like swimming?    3 Can you 
come with us to the river?    4 We will have a barbecue.    5 I hope we will play cricket.    
6 Do you like this music? 
Page 7: Answers will vary.  
Page 8 Exercise 1: 1 take    2 eat    3 has    4 watch    5 plays    6 sit    7 likes  
Exercise 2: 1 makes    2 likes    3 stay    4 shines    5 catches    6 taste    7 wash  
Page 9 Exercise 1: Answers will vary. 
Exercise 2: Answers will vary. 
Exercise 3: 1 bank    2 sank    3 drink    4 tank    5 plank    6 Thank 
 
[B head] Assessment 
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From the Student’s Book:  
Language: Sentences, page 13 Exercise 3; Dictionary work, page 14 Exercise 3 
Additional assessment ideas:  
Reading, Extension challenge; Language, Extension; Dictionary work, Extension 
From the Workbook: 
Page 6; page 8 Exercise 2; page 9 Exercise 2 
 
[B head] Test 
The test for Unit 2 can be found on photocopiable page 00. 
Test answers 
1 I like funny movies best.    2 What is your favourite fruit?    3 We just got a new puppy. 
4 Will you go to the game tomorrow?    5 speaks    6 catches     7 b) between chair and 
change    8 crash    9 chicken, lunch    10 Answers will vary.    
 
[Unit head] Unit 3 (pages 16–20) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 3, students should be able to: 
·  identify setting and characters in a story 
·  recall details from a story  
·  identify and use subject pronouns 
·  recognize and use the present continuous tense 
·  differentiate between the initial blends of ‘cl’, ‘cr’, ‘bl’ and ‘br’ 
·  predict and write different story endings. 
 
[close outcomes box] 
 
[open resource fact box – set to right of Speaking section] 
Resource fact 
The Blue Crab is one of the most common types of crab eaten in the Caribbean. Its 
scientific name, Callinectes sapidus, roughly translated, means ‘beautiful swimmer that 
tastes good’.  
[close resource fact box] 
 
[A head] Speaking (page 16)       
·  Ask students what they know about crabs: where they live, what color they are, that 

some people catch and eat them, etc.  
·  Then ask the questions in the pre-reading activity. Allow for several different 

answers. 
 
[A head] Reading (pages 16–17) 
·  Give students time to scan the passage so they can work out what it will be about. 
·  Call on two students to read the story aloud.  
·  Do questions 1–6 orally, allowing different students to give their suggestions for 

questions 4–6, as those answers will vary.  
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Answers 
1 a swamp    2 Uncle Isaac and Claude    3 to hold the boat still    4 a) disappeared b) 
bites c) fell suddenly (Answers will vary.)    5 Answers will vary.    6 Answers will vary.  
 
[A head] Speaking and listening (Extension) (page 17)   
·  Let students work in pairs to do the activity. Student A should do the explanation 

while Student B listens carefully.  
·  Set up a dialogue between the pairs of students. Student A should ask if B knows how 

to catch any other animal, and Student B should then explain how this animal could 
be caught. 

 
[open teaching tip box – set to right of Language section] 
Teaching tip 
Focus only on pronouns acting as subjects for this lesson. Object pronouns will be dealt 
with later. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Pronouns (pages 17–18) 
·  Explain to students that pronouns are words that take the place of nouns. Write the list 

of subject pronouns (from page 17) on the board and then write these sentences: The 
dog ate my homework. Grandma baked a cake. Claude and I will go fishing next 
weekend. Work with students to show them how the subject pronouns can take the 
place of the nouns.  

·  Do Exercises 1 and 2 orally with the class.  
·  Have students do Exercise 3 in writing.  
Answers  
Exercise 1: 1 He    2 They    3 He    4 It    5 They    6 He/She 
Exercise 2: 1 I    2 You    3 We 
Exercise 3: She, it, He, We 
 
[B head] Extension 
Students write three sentences about something that they saw yesterday. Choose different 
students to write one of their sentences on the board and let the class work together to 
change the nouns (only subjects) into subject pronouns. Work with as many sentences as 
the class seems to need to help them grasp the concept.  
 
[WB icon] [A head] Present continuous tense (page 19) 
·  Introduce students to the present continuous tense by highlighting continuous action 

in the classroom or schoolyard: someone is sitting, children are running, the teacher 
is talking, the bell is ringing. Write each of these verb phrases on the board. Ask 
students if they can think of any more continuous actions and add them to the list. 

·  Point out to students that in order to show that the action is going on or continuous, 
‘ing’ must be added to the verb. Underline all the verbs on the board. 

·  Do Exercise 1 orally, making sure to call on different students to offer answers. Write 
the verb phrases on the board too so that students can see even more examples of the 
present continuous tense. 
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·  Give students time to do Exercise 2 in writing. 
Answers 
Exercise 1: 1 going    2 moving    3 putting    4 making    5 watching    6 swimming 
Exercise 2: Answers will vary.  
 
[B head] Extension 
Activities in certain places Write the following groups of words on the board: A busy 
kitchen – bake, wash, stir, fry; An active playground – slide, skip, play, throw; A crowded 
market – buy, sell, shout, cluck. Have students choose one of the groups and write four 
sentences using the verbs given in present continuous tense.  
 
[open teaching tip box – set to right of Word study section] 
Teaching tip 
This would be a good time to introduce students to alliteration, the initial repetition of the 
same letter or sound in at least three words in the same line of a poem. 
[close teaching tip box] 
 
[A head] Word study: Initial blends ‘cl-’, ‘cr-‘, ‘bl-‘, ‘b r- ’ (page 20) 
·  Make picture flashcards of the following words: claw, clip, class, clean, crib, crane, 

crawl, crooked, black, blanket, block, blow, bracelet, brain, bread, bridge.  
·  Draw four columns on the board, each one labelled with one of the initial blends. Play 

a game with students, showing them one flashcard at a time and letting them take 
turns to go to the board and write the word that the picture represents in the correct 
column. This could even be a competition between rows. Leave the lists on the board. 

·  Do Exercises 1 and 2 orally with the class.  
·  Divide the class into pairs for Exercises 3 and 4. Do not let students use the words 

already on the board. Encourage them to find at least three more. Call on students to 
add their words to the lists on the board when they are finished.  

Answers 
Exercise 1: Claude, claw, clapped,   
Exercise 2: crabbing, crabs, cried, cricket 
Exercises 3 and 4: Answers will vary.  
 
[B head] Extension 
Students continue working in pairs to write two sentences using as many of the words 
with the same initial blend as they can. The sentences can be as silly as they want them to 
be! e.g. The men in black held a blue blanket and a block.   
 
[A head] Writing  (page 20) 
·  Review the rules students have learnt for sentences: that they must start with capital 

letters, end with the correct punctuation marks and make sense.  
·  Go back to the story on pages 16–17 and remind students of some of their answers to 

question 5 (page 17).  
·  Let students choose a partner to work with and do Exercise 1. Allow five minutes for 

discussion.  
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·  Have students do Exercises 2 and 3 then call on several pairs to read their endings 
aloud.  

Answers  
Exercises 1–3: Answers will vary.  
 
[B head] Extension 
Challenge Students work in groups of four. Write these four topics on the board: A 
Special Shopping Trip; A Day at the Farm; A Really Scary Experience; An Exciting 
Birthday Party. Students brainstorm details for a story setting, characters, events, and to 
make a story plan following this outline.  
[please set rules so they align on the right] 
Setting: ______________ 
Characters: ___________  
Events: 1 ____________ 
2 ___________________ 
3 ___________________ 
4____________________ 
Then let students write out their story. Each story should be about six sentences long. Edit 
the stories, return them to the groups and give them construction paper so they can put 
their stories together in story book form. Let them add drawings and pictures to complete 
the exercise.      
 
Workbook answers 
Page 10 Exercise 1: 1 She    2 They    3 We    4 He    5 She    6 They 
Exercise 2: 1 Ken and Anna    2 ball    3 Daddy    4 Ken and Anna    5 Ken and Anna     
6 Mummy 
Page 11 Exercise 1: 1 big    2 soft    3 sour    4 young    5 short    6 slow    7 clean 
Exercise 2: 1 full    2 loud    3 closed    4 happy    5 dark    6 cheap    7 cute (Answers will 
vary.) 
Page 12 Exercise 1: 1 swimming    2 shining    3 driving    4 making    5 shopping     
6 putting    7 sitting    8 skipping    9 coming    10 riding    11 winning    12 running 
Exercise 2: Column 1 swimming, shopping, putting, sitting, skipping, winning, running; 
Column 2 shining, driving, making, coming, riding 
Exercise 3: Answers will vary.  
Page 13 Exercise 1: 1 waving    2 running    3 stopping    4 dropping    5 riding 
Exercise 2: Answers will vary. 
 
[B head] Assessment 
From the Student’s Book:  
Language: Pronouns, page 18 Exercise 3; Present continuous tense, page 19 Exercise 2; 
Looking back 1, page 43 Pronouns, Exercises 1 and 2; Looking back 1, Pronouns, page 
44 Exercise 2 
Additional assessment ideas:  
Present continuous tense, Extension; Word study, Extension; Writing, Extension 
challenge  
From the Workbook:  
Page 12 Exercise 1; page 13 Exercise 2 
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[B head] Test 
The test for Unit 3 can be found on photocopiable page 00. 
Test answers 
1 the forest    2 Silver and the King of the Foxes    3 because the baby animals would be 
presented to the other forest animals    4 It    5 They    6 shining    7 making    8 blew, 
crash     9 clear, class  
 
[Unit head] Unit 4 (pages 21–25) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 4, students should be able to: 
·  predict the events of a story by looking at a picture 
·  describe characters in a story 
·  identify and use adjectives 
·  recognize, form, and use the simple past tense 
·  understand that nouns, verbs, and adjectives are different parts of speech with 

different jobs to do in a sentence 
·  plan and write a story using the beginning, middle, end technique. 
 
Preparation: if possible, bring in a story book with pictures for Speaking activity, page 
21 
[close outcomes box] 
 
[A head] Speaking (page 21) 
·  Bring in a story book with pictures. Choose one picture and let students see one other 

picture in the story. Ask students what they think the story will be about. Then tell 
them the title of the story and ask them again what they think the story will be about. 

 
[A head] Reading (pages 21–22) 
·  First, point out the picture on page 21 and ask students what they think this story will 

be about. Then read the title and ask them what they think will happen at the end of 
the story.  

·  Call on different students (two or three) to read the story aloud, one section at a time. 
After the reading, discuss briefly with students whether or not their predictions were 
correct. 

·  Answer questions 1–6 orally with the class. Allow for variations in answers for 
questions 3, 4 and 6. 

Answers 
1 He went on Tiger’s land.    2 cook him for supper    3 Answers will vary.    4 Answers 
will vary.    5 b) the singing stopped    6 Answers will vary. 
 
[A head] Speaking and listening (Extension) (page 22)   



Language Tree TB2                             24                                      18/5/07 
   

  

·  Students work in pairs and take turns to share their predictions for the rest of the 
story. Walk around the class, listening to students as they work on Exercise 1. 
Encourage them to speak in Standard English.  

·  Choose three pairs to come before the class and act out Exercise 2. 
Answers 
Answers will vary. 
 
[B head] Extension 
Students write four or five sentences for homework to finish the story, telling about what 
happened when Tiger came home. 
 
[A head] Language: Character (page 23) 
·  Explain to students that the characters in a story, even if they are animals, can be just 

like people in real life. They can have feelings, or they can like different things or 
they can make choices. They have characteristics. Point out the picture on page 21 
again. What does that picture tell readers about the cook? What can the picture on 
page 22 tell them about Turtle? 

·  Do Exercise 1 together with the class. Write the lists on the board. 
·  Let students do Exercises 2 and 3 individually in writing. 
Answers  
Exercise 1: Cook – likes dancing, likes cooking, silly; Turtle – sings well, likes 
swimming, clever; Tiger – bad-tempered, mean 
Exercise 2: Answers will vary. 
Exercise 3: Answers will vary. 
 
[B head] Extension  
Divide students into groups of three. Give them a few minutes to talk about their own 
characteristics: words that tell more about them, their feelings or the things they like. 
Then let them make another list of three characteristics for each of the three people in the 
group. Share some of the lists on the board with the rest of the class. 
 
[WB icon] [A head] Adjectives (pages 23–24) 
·  Write some of the same adjectives students used to describe themselves in the 

previous Extension activity on the board. If necessary, add to the list so students will 
see at least ten different adjectives, e.g. friendly, talkative, kind, quiet, happy, funny. 

·  Explain to students that adjectives are words that tell more about nouns. Add nouns to 
the adjectives on the list to demonstrate, e.g. friendly Sam, talkative Reema, kind 
Darrel, quiet Rashida, happy Sally, funny Ben. 

·  Do Exercises 1 and 2 orally with the class. Allow for several different answers for 
each of the items in Exercise 2. Write the suggested answers for Exercise 2 on the 
board. 

Answers  
Exercise 1: 1 fierce    2 kind    3 sharp    4 deep    5 tasty    6 hard 
Exercise 2: Answers will vary. 
 
[B head] Extension  



Language Tree TB2                             25                                      18/5/07 
   

  

Challenge Have students think of one new adjective to describe each noun listed in 
Exercises 1 and 2. They cannot use any of the words already on the board.  
 
[open teaching tip box – set to right of third bullet point below, if possible] 
Teaching tip 
Remember that not all past tense verbs end in ‘ed’. Some have irregular endings. If any of 
these come up, point out to students that the verbs are still in past tense, but that they will 
learn about the different endings later.  
[close teaching tip box] 
 
[WB icon] [A head] Past tense (page 24) 
·  Ask students to tell about some things that happened or that they saw yesterday. As 

they talk, write the verbs they are saying on the board. Write at least five.  
·  Then write the following sentences: My aunt walked to the market. Ramon talked on 

the telephone. Dad watched the news. Underline the verbs in the sentences and show 
students that when the verbs end in ‘ed’, that means they show actions that happened 
already. 

·  Underline all the verbs given by students that end in ‘ed’.  
·  Do Exercises 1–3 orally with the class. 
·  Let students do Exercise 4 in writing. 
Answers 
Exercise 1: shouted, danced, looked, started, waved 
Exercise 2: 1 jumped    2 turned    3 liked    4 raced    5 stamped    6 chased 
Exercise 3: slammed, tripped, fanned, patted, rubbed 
Exercise 4: Answers will vary. 
 
[B head] Extension 
Write this chart on the board. Tell students to choose one word or group of words from 
each column to write a sentence. They will need to change the verbs given into past tense. 
 
[set following as a three-column chart] 
Jason 
Mom 
Jamir 
The monkey 
The teacher 

clap 
tap 
tip 
scrub 
grab 

the floor. 
the banana. 
his hands. 
her fingers on the desk. 
the ball into the basket. 

  
[open teaching tip box – set to right of Word study section] 
Teaching tip 
1 The English language has eight parts of speech:  

·  nouns 
·  verbs 
·  adjectives 
·  pronouns 
·  adverbs 
·  prepositions 
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·  conjunctions 
·  interjections. 

2 What part of speech a word is depends on what it does in the sentence, e.g. I heard a 
knock on the door (knock here is a noun) She will knock on the door (knock here is a 
verb).  
[close teaching tip box] 
 
[A head] Word study: Parts of speech (page 25) 
·  Remind students of the definitions of nouns, verbs and adjectives: a noun is a word 

that names a person, place animal, or thing; a verb is an action word; an adjective is 
a word that tells more about a noun. Explain that these are three examples of parts of 
speech in the English language.   

·  Have students do the exercise in writing. Check answers on the board. 
Answers   
1 remember    2 tiger    3 angry   4 washes   5 onions    6 tired 
 
[B head] Extension 
Use the sentences in the exercise on page 25. Have students identify the verbs in 
sentences 2, 3, 5 and 6; identify the nouns in sentences 1, 3, 4 and 6; and add adjectives to 
the nouns in sentences 1, 2, 4 and 5.  
 
[A head] Writing  (page 25) 
·  Go back to the story at the start of this unit. Ask students what happened at the 

beginning, in the middle and at the end. Explain to them that it is much easier – and 
much better – to plan what you want to write before you start to write. 

·  Write on the board Monkey’s Lucky Escape. Explain to students that they will now 
write a story about Tiger and Monkey, and that in this story Tiger is angry with 
Monkey, not Turtle. 

·  Let students choose a partner to work with and plan a new story. The questions in 
Exercise 2 will help them plan.  

·  Have students write out their stories for Exercise 3 and then change partners to share 
their stories to complete Exercise 4. 

 
[A head] Extension 
Have students bring in (or provide for students) a notebook or folder that can be used as a 
writing portfolio. Have them write over their stories neatly and add any drawings they 
wish. This story can be the first entry in their portfolios. 
 
Workbook answers  
Page 14: Answers will vary. 
Page 15 Exercise 1: 1 clapped    2 baked    3 walked    4 picked    5 hopped    6 hoped     
7 batted    8 stayed    9 liked    10 stopped    11 opened    12 played    13 closed     
14 tripped 
Exercise 2: Column 1 walked, picked, stayed, opened, played; Column 2 baked, hoped, 
liked, closed; Column 3 clapped, hopped, batted, stopped, tripped 
Exercise 3: Answers will vary. 
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Page 16 Exercise 1: Column 1 cloud, clown, clean, clank, clap, claw; Column 2 plug, 
please, plane, plow, plant, plank; Column 3 slug, sleep, slide, slap, slant, slaw 
Exercise 2: Answers will vary. 
Page 17 Exercise 1: 1 helped    2 clapped    3 rubbed    4 moved    5 fitted (fit)     
6 washed    7 baked 
Exercise 2: Answers will vary.  
 
[B head] Assessment 
From the Student’s Book:  
Language: Character, page 23 Exercise 2; Past tense, page 24 Exercise 4 
Additional assessment ideas:  
Past tense, Extension; Word study: Parts of speech, Extension; Writing, Extension 
From the Workbook: 
Page 14; page 15 Exercise 1; page 16 Exercise 2; page 17 Exercise 2 
 
[B head] Test 
The test for Unit 4 can be found on photocopiable page 00. 
Test answers 
1 tired      2 delicious    3 talked    4 wanted     5 shouted    6  brother    7–10 1) Asha and 
Janet went to the park. 2) They had a good time playing on the swing and the slide.    3) 
Suddenly the clouds turned black and the rain came down.    4) Asha and Janet felt sad 
because they had to go back home. 
 
[Unit head]Unit 5 (pages 26–30) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 5, students should be able to: 
·  read and extract information from a chart 
·  recite a poem about the months of the year 
·  identify and use object pronouns 
·  recognize proper nouns and write them correctly 
·  identify and use 5 common abbreviations 
·  ask and answer questions to provide information  
·  record information on a chart. 
 [close outcomes box] 
 
[A head] Speaking (page 26) 
·  Ask students to recite the months of the year.  
·  Choose three holidays traditionally celebrated in your country and ask students to 

name the months in which they fall, e.g. Carnival or Independence Day. Then do the 
activity on page 26. 

 
[A head] Reading (pages 26–27) 
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·  Give students time to scan the birthday chart. Ask students some general questions 
about the information on the chart, e.g. Which months have the most birthdays? What 
are the months in which only one person has a birthday?   

·  Do questions 1–6 on page 27 orally with the class. Allow for several different 
answers for numbers 5 and 6.  

Answers 
1 August    2 June    3 March    4 Answers will vary.    5 Answers will vary.     6 Answers 
will vary.  
 
[open resource fact box – set to right of Extension section] 
Resource fact 
The months of the year in Spanish are: 
·  Enero 
·  Febrero 
·  Marzo 
·  Abril 
·  Mayo 
·  Junio 
·  Julio 
·  Agosto 
·  Septiembre 
·  Octubre 
·  Noviembre 
·  Diciembre 
[close resource fact box] 
 
[B head] Extension 
Make a birthday chart for the class. Draw lines for the chart and have students go up to 
the board to fill in their birthdays. Use the resource fact to teach students the months of 
the year in Spanish.  
Homework Let students make birthday charts for their families.  
 
[A head] Speaking and listening (page 27) 
·  Explain to students that many poems have been written to help teach people different 

ideas. Use ‘1, 2, buckle my shoe’ as an example, showing them how this poem helps 
students to learn numbers from 1 to 10.  

·  Introduce the poem, explaining that it helps students to remember how many days 
there are in each month.  

·  Read the poem aloud slowly to students.  
·  Divide the class into pairs to do Exercises 1 and 2. Encourage continuous questioning 

between partners.  
 
[B head] Extension    
Again, use the resource fact to reinforce students’ new knowledge of the months of the 
year in Spanish. Ask them how many days there are in mayo, agosto, etc.   
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[WB icon] [A head] Language: More pronouns (pages 28–29) 
·  Write the subject pronouns (Unit 3, page 17) on the board and review with students 

that pronouns are used in place of nouns. Write these sentences on the board: I will  
soon be eight years old. They came late again. We are the best class in our school.  
Point out that the underlined words are pronouns and show students that these 
pronouns come before the (doubly underlined) verbs. 

·  Now write the object pronouns on the board in a column next to the subject pronouns. 
Write these sentences on the board: The teacher told us a story. Daddy scolded me for 
breaking the window. Susan made him a lemon pie. This time show students how 
these pronouns come after the verbs. 

·  Ask students to come up with two sentences using them and it. Add these sentences to 
the board.  

·  Do Exercises 1 and 2 orally with the class. Students do Exercise 3 in writing. 
Answers  
Exercise 1: 1 her    2 him    3 it    4 him    5 her    6 it 
Exercise 2: 1 us    2 us    3 them    4 them    5 us    6 them 
Exercise 3: 1 her    2 us    3 him    4 her    5 them    6 it 
 
[B head] Extension 
Go to Looking back 1 on page 41. Ask students to read the story on this page and then to 
make a list of all the pronouns they find in two columns: Subject pronouns and Object 
pronouns.  
Answers 
Subject pronouns: they, they, we, you, you, I, they, we, I, he (x8), we, we 
Object pronouns: it, you, them, them, him 
 
[WB icon] [A head] Word study: Proper nouns (page 29) 
·  Ask students if they remember what a noun is. Get a few answers from the class and 

then give the definition of a noun.  
·  Write the following nouns on the board: boy, chicken, tree, city, teacher, month. Then 

add the following to the list: Jose Perez, Chicken Licken, Mahogany, New York City, 
Ms. Saira Chugani, October.  

·  Explain to students that these words are proper nouns, that they name particular 
persons, places or things, and that they always start with a capital letter.  

·  Read the information in the box on page 29.  
·  Students do the exercise in writing individually. Check answers on the board.  
Answers 
1 Ken’s, September    2 March, Ramal    3 St. Jude’s School, Couva Road    4 Tobago, 
Saturday    5 Mrs. Simon, Bridgetown    6 Mr. Harris, Antigua, June 
 
[WB icon] [A head] Abbreviations (page 30) 
·  Explain to students that abbreviations are shortened forms of words: T.V. for 

television, cell phone for cellular phone, U.S.A. for United States of America, and that 
initials are the first letters of a name: T.C. for Teddy Cummings, R.M. for Roger 
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Melhado, A.S. for Azizi Smith, and that full stops are usually used after each 
abbreviation or initial.  

·  Go through the information in the boxes on page 30 with students.  
·  Students do Exercise 1 in writing individually. Check answers on the board.  
·  Do Exercise 2 orally with the class. 
Answers  
Exercise 1: 1 Mr.    2 Dr.    3 Mrs.    4 Rd.    5 St.    6 Mr. P.  
Exercise 2: Answers will vary. 
 
[B head] Extension 
Have students think of or find two more abbreviations. 
 
[A head] Writing (page 30) 
·  Let students take out the birthday charts of their families that they made earlier.  
·  Ask a few questions to help them to focus on the information in the chart: Who has a 

sister with a birthday in August? Who has a mother/father/brother with a birthday in 
June? Does anyone have two people in their family with birthdays in the same 
month? 

·  Do Exercises 1 and 2 together on the board.  
 
[B head] Extension 
Divide the class into four groups. Have each group make a chart of class information 
about one of the following things: favourite movies, favourite subjects in school, 
favourite foods, favourite after-school activities. These charts can later be displayed in 
the classroom.  
 
Workbook answers 
Page 18 Exercise 1: We, He, It, We, she, They 
Exercise 2: 1 I    2 We    3 They    4 He    5 I    6 She    7 It  
Page 19 Exercise 1: 1 Carla Perez, Belize    2 Akim, St. Catherine’s Primary School, 
Cliff Road    3 I, Monday, April    4 Mr. Wilson, Antigua, Thursday    5 I, Auntie Rosa, 
August 
Exercise 2: 1 Roy Singh – R.S.    2 United States – U.S.    3 Television – T.V.     
4 Charlene Porter – C.P.    5 Road – Rd.    6 Doctor – Dr. 
Page 20 Exercise 1: 1 Is Rashid in Standard I?    2 Are you my friend?    3 Has he 
washed his hands?    4 Can we play in the yard?    5 Is it going to rain?    6 Am I late for 
school?    7 Is she in the classroom? 
Exercise 2: Answers will vary.  
Page 21 Exercise 1: 1 sweep    2 swing    3 sweets    4 storm    5 spade    6 spoon 
Exercise 2: Answers will vary. 
 
[B head] Assessment 
From the Student’s Book: 
Language: More pronouns, page 28 Exercises 1 and 2; Word study: Proper nouns, page 
29; Abbreviations, page 30 Exercise 1 
Additional assessment ideas: 
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Language: More pronouns, Extension 
From the Workbook: 
Page 18 Exercise 2; page 19 Exercise 1; page 20 Exercise 1  
 
[B head] Test 
The test for Unit 5 can be found on photocopiable page 00. 
Test answers 
1 him    2 him    3 Swami’s store    4 Answers will vary.    5 Mrs., Smith, Trinidad, 
December    6 Dr., M.E. Brown, Queen St.    7 January, March, May. July, August, 
October, December (Answers will vary – any two.)    8 February  
 
[Unit head] Unit 6 (pages 31–35) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 6, students should be able to: 
·  use personal experience to draw conclusions 
·  understand what the plot of a story is 
·  retell a story to include the three parts of the plot 
·  form the past tense of verbs ending in y 
·  identify and use past tense irregular verbs 
·  use the suffixes ‘-ful’ and ‘-less’ correctly 
·  identify words with final consonant blends: ‘-tch’, ‘-ng’, ‘-nk’ 
·  use a personal experience to write a story. 
 
[close outcomes box] 
 
[A head] Speaking (page 31) 
·  First, ask students to tell you what an accident is.  
·  Let students look at the pictures and explain what they are showing. Ask them to talk 

about how other accidents at home can happen: What accident could happen in the 
kitchen/in the bathroom/on the steps? etc. 

 
[A head] Reading (pages 31–32) 
·  Call on two or three students to read the story aloud. 
·  Do questions 1–6 orally with the class. 
Answers 
1 watching television    2 pick up his things    3 He didn’t want to stop watching 
television.    4 Their grandpa was hurt and if they had picked up their things he probably 
wouldn’t have been hurt.    5 Answers will vary.   6 Answers will vary. 
 
[B head] Extension 
Accidents at school Group students to talk about what accidents can happen at school and 
how these accidents could be avoided. Each group can then make a sign which can be 
posted to make the school safer. 
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[A head] Speaking and listening (page 32) 
·  Discuss with students the concept of time – that everything begins at some point, has 

a middle point and then ends. Ask them about their day. When does it begin? What is 
its mid point? When does it end? Let them tell you about other things that have 
beginnings, middles and ends. Tell them, then, that stories are no different. They all 
have beginnings, middles and ends. These parts make up the plot. 

·  Read the box and then do Exercise 1 on the board with the class. 
·  Tell students to do Exercise 2, but with some variation. Let them share the plots of the 

stories they know with their partners. 
Answers 
1 Beginning – the children were watching television; Middle – the room was untidy and 
Grandpa fell over; End – the children looked after Grandpa and learnt to be tidy 
 
[B head] Extension 
Have each pair of students make a chart like that in Exercise 1 and record the plots of the 
stories they told. If some of the plots are from well-known stories, other pairs can guess 
the names of those stories. 
 
[open teaching tip box – set to right of first bullet point below, if possible] 
Teaching tip 
Repeating aloud together is a good way to reinforce the principal parts of a verb. Be sure 
to use has/have with the past participle. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Past tense verbs ending in ‘y’ (page 33) 
·  Remind students about the three parts of most verbs: present, past, past participle, 

and that these parts are formed by adding ‘ed’: talk, talked, have talked; ask, asked, 
have asked; scold, scolded, have scolded. 

·  Explain that some verbs are irregular and form their past tenses in different ways. 
·  Read the box explaining the rule. Students do Exercises 1 and 2 in writing. Check 

answers on the board. 
Answers 
Exercise 1: 1 fried    2 dirtied    3 cried    4 emptied    5 hurried    6 envied 
Exercise 2: Answers will vary. 
 
[A head] Past tense irregular verbs (page 33) 
·  Explain that other verbs form their past and past participle in still different ways that 

don’t follow any pattern. Some examples of these irregular verbs are sing, sang, have 
sung; lie, lay, have lain; beat, beat, have beat, and those listed in Exercise 1. 

·  Allow students time to go back to the story and do Exercise 1. 
·  Ask students to recite the parts of the verbs: am, was, have been; go, went, have gone; 

run, ran, have run; feel, felt, have felt; say, said, have said; come, came, have come. 
Answers 
1 was, went, ran, felt, said, come    2 Answers will vary.    3 saw, thought, were, ate, 
came, took, was, came, said, was 
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[B head] Extension 
Prepare at least 50 slips of paper, either with the infinitive or the past tense of verbs. Have 
a ‘Verb Bee’. Each student must pick a slip of paper. If the verb is in the infinitive form, 
the student must give the past tense, and vice versa. Students who miss must sit down. 
The winner is the student/s who get/s all their answers correct. 
 
[WB icon] [A head] Suffixes (page 34) 
·  Talk to students about prefixes and suffixes. Tell them that a prefix comes before a 

word to change its meaning, e.g. un-popular, dis-honest. A suffix comes at the end of 
the word and also changes its meaning. The two suffixes we will look at are ‘-ful’ and 
‘-less’. 

·  Read the box and then do Exercise 1 orally with the class. 
·  Students do Exercise 2. Make sure they can identify the objects labeled a– h. 
Answers 
Exercise 1: 1 careful    2 careless    3 harmful    4 harmless    5 helpful    6 helpless 
Exercise 2: a harmless    b harmful    c harmful    d harmful    e harmful    f harmless     
g harmless    h harmless 
 
[B head] Extension 
Divide the class into two groups. One group looks around the classroom and the 
schoolyard and makes two lists: ‘Harmful things around my school’ and ‘Harmless things 
around my school’. The lists must have at least six items. The other group brainstorms 
and come up with two lists: ‘What careful students do’ and ‘What careless students do’. 
These lists must also have at least six items. Turn the lists into charts to hang in the 
classroom. 
 
[WB icon] [A head] Word study: Final consonant blends (page 35) 
·  Explain to students that, like colour blends which show a little of each colour, 

consonant blends hint at each consonant sound without any one sound being overly 
dominant. 

·  Do Exercises 1–3 orally with the class. 
Answers 
Exercise 1: watch, match, catch 
Exercise 2: wing, bang, song 
Exercise 3: sink, pink, thank 
 
[B head] Extension 
Let students think of as many words as possible with the same final consonant blends. 
 
[A head] Writing  (page 35) 
·  Remind students of the earlier discussions about accidents at home and at school.  

Ask them if they have had an accident. Encourage some discussion. 
·  Students do Exercises 1 and 2 individually in writing. 
·  Put students in pairs to do Exercise 3. 
 
[B head] Extension 
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Students rewrite this exercise neatly to hand in for assessment and then for display 
purposes. This exercise can become a part of the students’ portfolios. 
 
Workbook answers 
Page 22 Exercise 1: add ‘ed’ – play, stay, destroy, enjoy; take off ‘y’ and add ‘ied’ – try, 
marry, carry, reply, study, dry 
Exercise 2: Answers will vary. 
Page 23 Exercise 1: came, spoke, told, said, drank, took, thought, caught, sang, wrote 
Exercise 2: Answers will vary. 
Page 24 Exercise 1: painful, painless, helpful, helpless, useful, useless, powerful, 
powerless 
Exercise 2: 1 helpful    2 painful    3 useless    4 powerful 
Exercise 3: 1 restless    2 beautiful    3 cheerful    4 hopeless 
Page 25 Exercise 1: -tch – watch, switch, catch, itch; -ch – much, reach, touch, beach, 
coach, such 
Exercise 2: catch, beach, watch, itch, switch, watch, touch, much, reach 
 
[B head] Assessment 
From the Student’s Book: 
Past tense irregular verbs, page 33 Exercise 3; Suffixes, page 34 Exercises 1 and 2; 
Additional assessment ideas: 
Suffixes, Extension; Writing, Extension 
From the Workbook: 
Page 22 Exercise 2; page 23 Exercise 2; page 25 Exercises 1 and 2  
 
[B head] Test 
The test for Unit 6 can be found on photocopiable page 00. 
Test answers 
1 beginning, middle, end    2 cried, replied, studied    3 ran    4  went     5  told    6  useful    
7 careless    8 ring    9 switch    10 ink      
 
[A head] Unit 7 (pages 36–40) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 7, students should be able to: 
·  talk about instructions 
·  give instructions using first, next and then 
·  recognize and use command words 
·  recall the definition of homophones and recognize more homophones 
·  put words in alphabetical order and begin to practise using context clues 
·  write instructions with appropriate headings. 
 
Preparation: bring in (or have students bring in) the things needed to blow soap bubbles, 
Speaking and listening activity, SB page 37 
[close outcomes box] 
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[WB icon] [A head] Speaking (page 36) 
·  Discuss with students generally what kinds of instructions they have been given. 

Elicit several different examples, e.g. how to tie shoe laces, how to ride a bike, how to 
play a game.  

·  Ask students specifically what instructions they get from teachers.  
 
[A head] Reading (pages 36–37) 
·  Tell students to scan the passage, being sure to note the title and the headings. 
·  Choose one or two students to read the passage aloud.  
·  Answer questions 1 and 2 orally with the class, then have students do 3–6 

individually in writing. Compare answers orally.  
Answers 
1 You will need, What to do    2 thin wire, washing-up liquid, large spoon, glass of water; 
3 a) to make them easier to follow b) put washing-up liquid in a glass of water    4 Put, 
Use, Dip, Make, Blow – verbs    5 the bubble will burst    6 air 
 
[A head] Speaking and listening (Extension) (page 37)  
·  Bring in (or have students bring in) the things needed to blow soap bubbles.  
·  Let students work in pairs, taking turns so one person first gives the instructions while 

the other follows, then they change roles. Listen closely to the instructions as they are 
given, encouraging students to use first, next and then. 

 
[WB icon] [A head] Language: Command words (page 38) 
·  Write on the board the five command words used in ‘How to Blow Soap Bubbles’ 

and ask students what these words have in common. Remind them that as action 
words (words that tell you what to do), verbs are perfect command words.  

·  Do Exercises 1–4 orally with the class.  
Answers 
Exercise 2: 1 Look    2 Fry    3 Put    4 Sit    5 Give    6 Chop 
Exercise 3: 2, 3 and 6 
Exercise 4: 1 Slice    2 Dig    3 Drink    4 Scoop (Answers may vary.) 
 
[B head] Extension 
Let students play ‘Be the Boss’. Divide them into pairs. Each student will have a turn to 
‘Be the Boss’. Give the pairs three minutes to alternate giving commands for things that 
can be done in the classroom or around the schoolyard. While one gives the commands, 
the other writes them down, then they change roles. They should write as many as 
possible in three minutes. The pair with the most commands written down wins. 
 
[WB icon] [A head] Word study: Homophones (page 39) 
·  Remind students that homophones sound the same but are spelt differently by writing 

on the board buy, bye; red, read; flour, flower. Ask students if they remember any 
from the previous Extension activity with flash cards and homophones (from Unit 1). 

·  Students can do Exercise 1 quickly, and then do Exercises 2 and 3 in writing.  
Answers 
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Exercise 2: 1 some, sum    2 piece, peace    3 for, four    4 two, too 
Exercise 3: Answers will vary.  
 
[B head] Extension  
Challenge Let students choose any two pairs of homophones and use them to write a 
poem, with the last words in each line being one of the homophones, e.g.:  

Said the old sailor, ‘I look out and what do I see? 
Nothing before me but this big blue sea! 
I feel so tired, I feel so weak, 
I’ve been sailing this ship for a whole week!’ 

 
[WB icon] [A head] Dictionary work  (page 40) 
·  Remind students of the importance of using a dictionary properly. Give them a few 

minutes of quiet time to do Exercise 1 individually. 
·  Students do Exercise 2. 
Answers 
Exercise 1: air, blow, dip, gently, loop, soap, wire, you 
Exercise 2: Answers will vary. 
 
[open teaching tip box – set to right of Extension below] 
Teaching tip 
Take the time to show students how context clues can help them work out the meanings 
of words. Exercise 2 and this Extension are good starting points. 
[close teaching tip box] 
 
[B head] Extension 
Turn back to the Reading passage for Unit 3 (pages 16–17). Have students scan the 
passage again and find the words scuttled and plunged. Discuss possible meanings of 
these words, based on clues from the context (the sentences the words are in). Then, 
together, check the dictionary definitions to compare students’ ideas with the true 
meanings. 
 
[A head] Writing (page 40) 
·  Look back with students at the set of instructions on pages 36–37. Point out the 

importance of the organisation – the title, the headings and the relevant information 
listed under the headings – and of using command words.  

·  Students can work in pairs to do Exercise 1. 
·  Have them work individually to complete Exercises 2 and 3. 
 
[B head] Extension 
Have students choose something that they can do and write a new set of instructions for 
this task. They should follow the same pattern of organisation, with the title and headings, 
and remember to use command words. Their instructions can become part of their 
portfolios, or they can be rewritten, with pictures added, and put on display in the 
classroom. 
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Workbook answers 
Page 26 Exercise 1: 1 Join two sticks in the middle.    2 Cut a diamond shape in paper.     
3 Attach the paper to the kite.    4 Attach a tail.    5 Attach a string to your kite.    6 Now 
fly your kite. 
Exercise 2: two sticks, string, paper, tape, and a tail 
Page 27 Exercise 1: 1 Yes.    2 No.    3 Yes.    4 No.    5 No.    6 Yes.    7 No.    8 Yes. 
Exercise 2: Answers will vary. 
Page 28 Exercise 1: 1 threw, through    2 blew, blue    3 hear, here    4 no, know     
5 Write, right 
Exercise 2: Answers will vary. 
Page 29 Exercise 1: 1 animal, bubble, cat, left, you    2 dog, grab, nose, step, under     
3 frog, goat, house, kite, lime 
Exercise 2: 1 paint, pink, press, punch    2 candle, chocolate, clever, crisp    3 team, 
thing, towel, trip    4 daddy, dig, down, drop    5 shade, soup, spot, stone 
 
[B head] Assessment 
From the Student’s Book: 
Word study: Homophones, page 39 Exercise 3 
 Additional assessment ideas:  
Speaking and listening, Extension; Writing, Extension 
From the Workbook: 
Page 26 Exercise 1; page 27 Exercise 1; page 28 Exercise 2; page 29 Exercise 2  
 
[B head] Test  
The test for Unit 7 can be found on photocopiable page 00. 
Test answers 
1 Wipe    2 Look    3 piece    4 peace    5 pair, pear    6 cookies, dinner, enjoy, leftovers, 
turkey    7 ran fast    8 as fast as he could    9 Answers will vary. 
 
[Unit head] Looking back 1 (pages 41–45) 
 
[open outcomes box] 
Outcomes 
By the end of this Looking back 1, students should be able to: 
·  understand the differences between fact and fiction 
·  retell a story using a simple story fact 
·  identify and locate synonyms 
·  reinforce their knowledge of both regular and irregular verbs in the past tense 
·  reinforce their knowledge of subject pronouns 
·  reinforce their knowledge of parts of speech 
·  write a story based on a series of pictures. 
 
Preparation: bring in a bag of candy, peanuts or cookies (anything that can be shared 
among the class) for Reading activity, SB page 41 
[close outcomes box] 
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[A head] Speaking (page 41) 
·  Ask students to re-read ‘Turtle’s Lucky Escape’, and discuss whether the story is fact 

or fiction. Have students point out what parts of the story are factual and what parts 
are fictitious. 

·  Call on different students to retell the story in three sentences – beginning, middle, 
and end. 

 
[B head] Extension 
Assign students to four groups. Each group is to find and to bring in an Anansi story. 
Allow for ‘story time’ and let the groups share their stories. 
Challenge Students write an Anansi story of their own. 
 
[open teaching tip box – set to right of reading section] 
Teaching tip 
A thesaurus is a valuable tool for exposing students to the world of words. It’s never too 
early for them to begin to expand their vocabularies. 
[close teaching tip box] 
 
[A head] Reading (pages 41–42) 
·  Bring in a bag of candy, peanuts or cookies (anything that can be shared among the 

class) and share it. As students enjoy their treat, ask them these questions: How would 
they have felt if only some students were given a treat? How did they feel on receiving 
their treat? Why is sharing important? What can they share with someone today? 

·  Read the story aloud. 
·  Students answer the questions on page 42 in writing. Check answers on the board. 
Answers 
1 Monkey    2 Monkey    3 He was angry and wanted to eat Monkey.    4 b) not fight or 
argue    5 equally – fairly, bitter – unpleasant, thin – slim, shared – divided, angry – 
vexed 6 Answers will vary. 
[B head] Extension 
Students write three sentences about the importance of sharing. They can add the 
corrected assignment to their portfolios. 
 
[A head] Language: Past tense (page 43) 
·  Write these headings on the board: Present, Past, Past participle, then add the 

following verbs in a list under the first column: speak, walk, want, share, make. 
·  Ask students to add the past and past participles of these verbs. 
·  Review with students how regular and irregular verbs form the past tense. 
·  Do Exercise 1 as a class, adding the verbs to the list on the board. 
·  Students do Exercises 2 and 3 in writing. 
Answers 
1 ask, asked, asked; work, worked, worked; watch, watched, watched; open, opened, 
opened; snap, snapped, snapped; stop, stopped, stopped; see, saw, seen; is, was, have 
been; has, had, had; say, said, said; get, got, got; grow, grew, grown 
2 wanted, picked, saw, turned, batted, went, landed, was 
3 Answers will vary. 
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[B head] Extension 
Continue working with synonyms by letting students look at a thesaurus. Look up the 
following verbs and talk about all their synonyms: walk, talk. Write two sentences for 
each verb using the synonyms. 
 
[A head] Language: Pronouns (pages 43–44) 
·  Review subject pronouns with students using the list on page 43 and nouns that the 

subject pronouns can take the place of. 
·  Students do Exercises 1 and 2. Remember that these exercises were suggested in the 

Assessment section of Unit 3. 
Answers 
Exercise 1: It, she, he, they, he, she 
Exercise 2: 1 Answers will vary.    2 Answers will vary.    3 the book    4 Answers will 
vary.    5 Crocodiles    6 Answers will vary. 
 
[A head] First/next/in the end (page 44) 
·  Remind students of the concept of time (see Unit 6, Speaking and listening, page 32) 

and tell them that the words first, next and in the end can be used also for beginning, 
middle and end. 

·  Do Exercise 1 orally with the class. 
·  Students do Exercise 2 in writing. Check answers on the board.  
Answers 
Exercise 1: 1 rice    2 sweet potatoes    3 They agreed to share everything. 
Exercise 2: First Monkey prepared the soil. Next he watered the new plants. In the end 
he was proud of his work. Answers will vary. 
 
[B head] Extension 
Students write three sentences using first, next and in the end about what they did when 
they got home from school the day before. 
 
[A head] Word study: Parts of speech (page 45) 
·  Put the following words on the board: ice, desk, beautiful, dirty, we, they. 
·  Ask students to write sentences with these words on the board. 
·  Point out, as review, that the nouns are naming words, the adjectives describe, and the 

pronouns take the place of nouns. 
·  Read the box with the class. Students then do Exercise 1 in writing. Exchange work to 

check answers. 
·  Students do Exercise 2. 
Answers 
Exercise 1: 1 planted    2 grew    3 leaves    4 opened    5 idea    6 He 
Exercise 2: poor, little, thin, fat, stupid, tall, bushy 
 
[B head] Extension 
Use Exercise 1 for more practice by making these adjustments: 1 Pronoun 2 Noun 3 
Adjective 4 Adjective 5 Pronoun 6 Noun. 
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Use Exercise 2 and ask students: 1) to list all the nouns 2) to list the pronouns. 
 
[A head] Writing (page 45) 
·  Divide the class into pairs to do Exercises 1 and 2. 
·  Share answers with the class. 
 
[B head] Extension 
Let students brainstorm answers to what would happen if Monkey and Crocodile also 
grew coconuts. Have them act out what could have happened. 
 
[B head] Assessment 
From the Student’s Book: 
First/next/in the end, page 44 Exercise 2; Word study, page 45 Exercises 1 and 2 
Additional assessment ideas: 
Speaking, Extension; First/next/in the end, Extension; Word study, Extension 
 
[B head] Test 
The test for Looking back 1 can be found on photocopiable page 00. 
Test answers 
1 as a group    2 agreed    3 tasty    4 watched    5 had    6 He, he, it    7 He    8 beautiful    
9 It    10 moonlight 
 
[Unit head] Unit 8 (pages 46–50) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 8, students should be able to: 
·  talk about different kinds of playground games 
·  talk about after-school activities 
·  recognize and use the simple future tense 
·  use the apostrophe with singular nouns to show possession 
·  identify and use the conjunctions and, but and because 
·  spell correctly words that end in ‘-le’ 
·  improve sentences by using conjunctions appropriately. 
 
[close outcomes box] 
 
[A head] Speaking (page 46) 
·  Ask students about their favourite games. Do any of them like to play any particular 

games in the playground after school or during break? Find out which games they 
play. Do the boys play the same games as the girls? Why or why not? 

 
[WB icon] [A head] Reading (pages 46–47) 
·  Ask if any students play marbles. Tell them that this story is about four boys playing 

marbles, and let them skim the passage quietly.  
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·  Call on three students to read aloud, one as Rick, one as Tom and the other as 
narrator.  

·  After the reading, students can answer the questions in writing. Check answers orally. 
Answers 
1 his uncle    2 a) in the playground at school b) because the boys play at break/the 
picture shows them in uniform    3 because he has lucky marbles    4 because he’s a good 
player    5 Answers will vary.    6 Answers will vary.  
 
[B head] Extension 
Divide the class into two groups. Each group makes a chart showing all the students’ 
favourite playground games – one group for the girls and the other for the boys. Discuss 
the results with the class. The completed charts can be displayed in the classroom. 
 
[A head] Speaking and listening (page 47) 
·  Remind students of some of their favourite after school activities that they had 

already mentioned.  
·  Let them work in pairs to discuss their plans for tomorrow as well as the activities 

being shown in the five pictures.  
·  Walk around the class, listening to the dialogues and encouraging each student to take 

his or her turn to speak.  
 
[B head] Extension 
Call on one student in each pair to tell the class something that they discussed. Let each 
student start with Tomorrow …. 
[open teaching tip box – set to right of Language section] 
Teaching tip 
Explain to students that the simple future tense is formed just by adding will  (or shall) to 
the infinitive (the base form of the verb).  

I will play  we will play 
you will play  you will play 
he/she/it will  play they will play 

 [close teaching tip box] 
 
[WB icon] [A head] Language: Future tense (page 48) 
·  Point out to students that the verbs they used as they talked about what will happen 

tomorrow are in the future tense.  
·  Have students do Exercise 1 individually then, together, read aloud the three 

sentences that are in the future tense.  
·  Students do Exercises 2–4 individually in writing.  
Answers    
Exercise 1: I will win with these. I will beat David and Akim. It will bring you luck. 
Exercise 2: Answers will vary. 
Exercise 3: Answers will vary. 
Exercise 4: Answers will vary. 
 
[B head] Extension 
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Write on the board: When I grow up, I will be …. Have students finish this sentence and 
then write two more sentences, using the future tense, about what they will do when they 
grow up. These sentences must begin with I will …. 
 
[WB icon] [A head] Apostrophe ’s (pages 48–49) 
·  Explain to students that the apostrophe is used to show ownership or possession. 

Write on the board: teacher’s desk, principal’s office, Mike’s bike, Tom’s marbles, 
Rick’s friend. Circle the ’s in each example.  

·  Call on different students to add their own examples to the list on the board.  
·  Do Exercise 1 together, writing at least one possible answer for each item on the 

board. 
·  Students can do Exercises 2 and 3 individually in writing. 
Answers 
Exercise 1: Answers will vary. 
Exercise 2: Mindy’s, Anna’s, sister’s, Sam’s 
Exercise 3: Answers will vary. 
 
[B head] Extension 
Our Favourite Toys Each student must interview five different people in the class to find 
out what their favourite toy is. Students then write five sentences (one for each person 
they spoke to) using the’s to tell what their favourite toys are.  
 
[open teaching tip box – set to right of Joining sentences section] 
Teaching tip 
1 These ‘joining words’ are called conjunctions, and they are divided into different 
categories: coordinating, subordinating and correlative. Students will learn more about 
them as they move on. 
2 Remember that and is one of the most commonly used conjunctions, and that it can join 
individual words, phrases and clauses. You may need to show students that for this lesson 
they are joining clauses, complete thoughts with subjects and predicates.  
[close teaching tip box] 
 
[WB icon] [A head] Joining sentences (page 49) 
·  Explain to students that sometimes, in writing, sentences that are short can be joined 

to make them more interesting. Three special joining words are and, but and because.  
·  Write these sentences on the board: 

Maya ran fast.  She was able to catch the bus on time. 
Maya ran fast.  Jonelle was faster. 
Maya ran fast.   It was starting to rain.  

·  With help from students, decide which of the joining words should be added to which 
pair of sentences and write them in.  

·  Show students how and works best to link new or different ideas (she was able to 
catch the bus), how but is a contrast word for something surprising or disappointing 
(Jonelle was faster), and how because gives reasons (it was starting to rain).  

·  Do questions 1 and 2 of the exercise together orally for practice. Students do 
questions 3–6 individually in writing. 
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Answers 
1 because    2 but    3 because    4 and    5 but    6 because 
 
[B head] Extension 
Students write three sentences of their own, each one using one of the joining words.  

 
[WB icon] [A head] Word study: ‘-le’ (page 50) 
·  Write on the board the five words listed in Exercise 1. Add to the list steeple, bottle, 

candle. Read them aloud with students. 
·  Students can do Exercise 2 in writing. Check answers orally so students can hear 

several different sentences.  
·  Students do Exercises 3 and 4. 
Answers 
Exercise 2: Answers will vary.  
Exercise 4: Answers will vary. 
 
[B head] Extension 
Use ten of the ‘-le’ words that students learnt in Unit 8 and make an ‘Unscrambling 
game’. Mix up the letters in each word and have students unscramble the letters to 
workout the words, e.g. dehnal (handle), tltobe (bottle).  
 
[A head] Writing (page 50) 
·  Read aloud to students the story on page 50. Pause briefly between each sentence to 

highlight the fact that the sentences are so short.  
·  Students can work individually to do Exercise 1. 
·  Work on Exercise 2 together. Different students can stand and read their stories to the 

class. Have a general discussion about the ways the sentences were joined.  
 
[B head] Extension 
Bring out the charts that students made in the Reading Extension. Post them where 
everyone can see them clearly. Let students write three sentences each based on the 
information in the charts and using either and, but or because in each of their sentences.  
 
Workbook answers 
Page 30 Exercise 1: 1 Tom’s    2 David’s    3 Rick’s 
Exercise 2: 1 Tom’s    2 David’s    3 Tom’s 
Exercise 3: 1 Tom’s    2 Rick’s    3 Tom’s 
Page 31 Exercise 1: Answers will vary. 
Exercise 2: Answers will vary. 
Exercise 3: Answers will vary. 
Page 32 Exercise 1: 1 I took an umbrella because it was raining.    2 I took an umbrella 
but it didn’t rain.    3 The mango was big but it was hard.    4 The mango was big and it 
was juicy.    5 We took the kite but there was no wind.    6 We took the kite because it was 
a windy day. 
Exercise 2: Answers will vary. 
Page 33 Exercise 1: 1 needle    2 bottle    3 table    4 vegetables    5 little    6 middle 
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Exercise 2: Double letter + ‘-le’ – middle, little, bottle; ‘-ble’ – table, vegetables; ‘-dle’ – 
needle  
 
[B head] Assessment  
From the Student’s Book: 
Future tense, page 48 Exercises 2 and 4; Apostrophe ’s, page 48 Exercise 3; Writing, 
page 50 Exercise 1 
Additional assessment ideas: 
Speaking and listening, Extension; Joining sentences, Extension 
From the Workbook: 
Page 30 Exercise 2; page 30 Exercise 3; page 31 Exercise 1; page 31 Exercise 2; page 31 
Exercise 3; page 32 Exercise 2; page 33 Exercise 1  
 
[B head] Test 
The test for Unit 8 can be found on photocopiable page 00. 
Test answers 
1 will play    2 will visit    3 Answers will vary.    4 Bernard’s, Sarah’s    5 because    6 
and    7 but    8 people    9 uncle, puddle    10 a) Answers will vary. b) Answers will vary. 
 
[Unit head] Unit 9 (pages 51–55) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 9, students should be able to: 
·  predict a story from an illustration 
·  use role play to tell a story 
·  identify the setting, the characters, and the moral of a story 
·  expand the knowledge and use of adjectives 
·  form sentences using but and so 
·  recognize and use contractions correctly 
·  make words using certain consonant blends 
·  write a description of a place. 
 
[close outcomes box] 
 
[A head] Speaking (page 51) 
·  Ask students if they have ever wanted to be someone else or to do something that 

someone else does well. Get several answers, and then turn to the instructions on page 
51, following them in order. Allow time to get as many answers as possible from 
students. 

 
[open resource fact box – set to right of Reading section] 

The Caroni River is one of three main rivers of Trinidad. The Caroni Swamp lies south of 
Port of Spain on the Gulf side of the island. 

Resource fact 
Caroni Swamp 
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[close resource fact box] 
 
[A head] Reading (pages 51–52) 
·  Talk about the title of this story, drawing attention to how it looks different. 
·  Explain the new vocabulary words. 
·  Read the story aloud, choosing one student to be the frog, one to be the mother and 

another to be the narrator. 
·  Do the questions on page 52 orally with the class. 
Answers 
1 He thought the heron looked tall and graceful.    2 He was not made to walk on two 
legs.    3 He can hop on land and swim underwater.    4 wept    5 a) In Caroni swamp b) 
peaceful and pretty    6 b) Be proud of who you are.      
 
[B head] Extension 
What Makes Me Special Ask students to list three things that make them special. Turn 
their responses into a large wall chart to highlight the class’s uniqueness. 
 
[A head] Speaking and listening (page 52) 
·  Talk to students about role playing and how it can help to bring a story to life. 
·  Divide the class into pairs and let the pairs follow the instructions for the role play. 
·  Move around the classroom, listening to the dialogue and encouraging students to 

speak with expression. 
 
[B head] Extension 
More role playing Give students the following instructions. 
Girls: Your best friend is angry with you and won’t talk to you. You tell your mummy 
and she gives you advice. Role play this situation in pairs. 
Boys: Your friends say you are too slow to play marbles with them. You tell your daddy 
and he gives you advice. Role play this situation in pairs. 
 
[WB icon] [A head] Language: Adjectives (page 53) 
·  Remind students that adjectives are words that describe nouns. Put these phrases on 

the board: a red ___, an ugly ___, a huge ___, my lucky ___. 
·  Let students fill in the blanks and show them that the words they are suggesting are 

nouns and the words immediately in front are adjectives. 
·  Do Exercises 1 and 2 orally with the class. 
·  Students do Exercises 3 and 4 in writing and then check orally. 
·  Students do Exercises 5 and 6 for homework. Ask them to write Exercise 6 neatly on 

paper to be handed in for assessment. 
Answers 
Exercise 1: tall, graceful  
Exercise 2: little, unhappy, beautiful, special 
Exercise 3: kind, sensible, loving  
Exercise 4: envious, unhappy  
Exercise 5: Answers will vary.  
Exercise 6: Answers will vary. 
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[B head] Extension 
Students think of a television show they like. They think of some adjectives to describe 
this show then write three sentences about the show using the adjectives. 
 
[WB icon] [A head] Joining Sentences (pages 53–54) 
·  Review connecting words, reminding students that these words can join two or more 

short sentences into one and that they show how the sentences are connected. 
·  Explain that but is used to connect ideas that are surprising or disappointing, e.g. It 

rained hard that day but we still had fun. 
·  So is used to show reason, e.g. Tom didn’t do his homework so he had to stay in for 

break. 
·  Do the exercise on page 54 together, making sure that students see the relationships 

between the sentences and the connecting words. 
Answers 
1 but    2 so   3 so    4 but    5 so    6 but 
 
[B head] Extension 
Have students write three sentences using but to connect ideas, and three using so to 
connect ideas. Exchange work to correct. 
 
[WB icon] [A head] Contractions (page 54) 
·  Write the following contractions on the board and ask students if they have seen these 

words before: I’m, can’t, isn’t. 
·  Explain to them that I’m is the short form of I am, can’t the short form of cannot and 

isn’t the short form of is not. These shortened forms are called contractions. The ’  
takes the place of the missing letters. 

·  Ask students what letters are missing from the three contractions on the board. 
·  Read the box on page 54 with the class. Students do Exercises 1 and 2. 
·  Do Exercise 3 on the board with the class. 
Answers 
Exercise 1: a) you’re b) wasn’t c) that’s 
Exercise 2: five times 
Exercise 3: 1 do not    2 are not    3 I am    4 cannot    5 you are    6 was not 
 
[B head] Extension 
Play a game with the class. Have each student say either I can’t (swim) but I can (play 
tennis) or I’m not (tall) but I am (fast). This game reinforces both contractions and using 
but correctly and, of course, builds self esteem. 
 
[A head] Word study: Consonant blends (page 55) 
·  Tell students that once again they will work with groups of consonants that form 

certain blends. Remind them of the ‘-tch’, ‘-nk’ and ‘-ng’ final blends they worked on 
in Unit 6. Ask them to name words with these final blends. Write the words on the 
board. 

·  Now look at the initial consonant blends in the cloud and at the endings in the box. 
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·  Give students time to make as many words as they can, then listen to their answers. 
·  Do Exercise 2 on the board and in writing. 
Answers 
splat, splash, splutter, scratch, scrape, sprout, spring, strong, string 
 
[B head] Extension 
Challenge Students make a list of as many other words as possible that begin with the 
four initial blends. You can divide the class into four groups and have a competition.  
Post the new words on the bulletin board in the classroom. 
 
[open teaching tip box – set to right of Writing section] 
Teaching tip 
Every story has a plot, setting, characters and dialogue. 
[close teaching tip box] 
 
[A head] Writing (page 55) 
·  Look back at the story for this unit. Ask students to name the characters. Then ask 

them to give you the plot – the beginning, middle and end. 
·  Then tell them that every story takes place somewhere. This place is called the setting 

of the story. Ask them to tell you where the setting of this story is. 
·  Read the box with the class, and then students do the exercise. Let students work 

individually so that responses will be many and varied. 
 
[B head] Extension 
Let students turn the exercise into a little booklet called ‘My Setting for “The Frog Who 
Wanted to Walk Tall”’. Make this booklet a part of their writing portfolios. 
 
Workbook answers 
Page 34 Exercise 1: 1 happy    2 angry    3 pretty    4 broken    5 fancy    6 long (Answers 
will vary.) 
Exercise 2: Answers will vary 
Exercise 3: Answers will vary 
Page 35 Exercise 1: 1 beautiful    2 green    3 dirty    4 loud    5 expensive    6 brown     
7 long. 
Exercise 2: 1 noun    2 verb    3 verb    4 noun    5 adjective    6 adjective 
Page 36 Exercise 1: 1 so    2 but    3 so    4 so    5 but    6 but    7 so 
Exercise 2: Answers will vary. 
Page 37 Exercise 1: 1 do not    2 He is    3 is not    4 I am    5 cannot    6 does not    7 was 
not    8 are not    9 that is    10 you are 
Exercise 2: 1 don’t    2 didn’t    3 can’t    4 isn’t    5 aren’t    6 don’t    7 you’re     
8 That’s    9 I’m 
 
[B head] Assessment 
From the Student’s Book: 
Language: Adjectives, page 53 Exercises 5 and 6; Joining sentences, page 54; Writing, 
page 55 
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Additional assessment ideas: 
Language: Adjectives, Extension; Joining sentences Extension; Writing, Extension 
From the Workbook: 
Page 35 Exercises 1 and 2; page 36 Exercise 2; page 37 Exercises 1 and 2  
 
[B head] Test 
The test for Unit 9 can be found on photocopiable page 00. 
Test answers 
1 large, colorful    2 sloppy, untidy, incomplete    3 bad, few    4 but    5 so    6 but    7 
were not    8 do not    9 Answers will vary.    10 Answers will vary. 
 
[Unit head] Unit 10 (pages 56–60) 
 
[open outcomes box] 
Outcomes  
By the end of Unit 10, students should be able to: 
·  discuss Divali and other traditional family celebrations 
·  identify and use more contractions 
·  recognize antonyms 
·  identify and write similes 
·  spell words with the long ‘I’ sound 
·  write a fact sheet. 
[close outcomes box] 
 
[A head] Speaking (page 56) 
·  Write the word Christmas on the board. Ask students what makes the celebration of 

Christmas special. What happens in their homes at Christmas time? What do their 
family members do? What do they do? Have a general discussion.  

·  Write down some of the answers to the questions. Ask: What are some other 
traditional family celebrations you know of. How many of you celebrate Divali? 

·  Read aloud the fact sheet on Divali. Ask if students know any other facts about 
Divali. 

 
[A head] Reading (pages 56–57) 
·  Point out to students that the passage they will now read is about Divali. Let them do 

a first reading of the passage quietly. Call on two students to read the passage aloud.  
·  Answer questions 1 and 2 orally. Students can answer questions 3–6 in writing.  
Answers 
1 the Hindu festival of lights    2 because she will put on her lovely new clothes and their 
friends are coming to visit    3 a) looking b) small c) tasty (Answers may vary.)     
4 preparing the deyas/filling the bowls with oil    5 because they will be put around the 
house – inside and outside – and lit after dark    6 a) The house was clean … b) She 
sniffed the delicious curried vegetables and roti … c) Then they would light them … d) 
I’m going to put on my lovely new clothes … e) … our friends are going to visit us 
 
[WB icon] [A head] Speaking and listening (Extension) (page 58)  
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·  Students choose a partner and talk about a special day in their homes, what they do, 
what they eat and what they wear. Let students take notes of what their partners say. 
Try to ensure that both students get a chance to share their information. 

 
[WB icon] [A head] Language: Contractions (page 58) 
·  Remind students that contractions are shortened forms of words and that, in 

contractions, the apostrophe shows you where letters have been left out. Ask them 
what contractions they remember from Unit 9 and list them on the board. Write the 
long forms of the words beside the contractions. 

·  Students can do Exercises 1–3 in writing.  
Answers 
Exercise 1: line 10, line 11, line 12, line 13 
Exercise 2: Answers will vary. 
Exercise 3: We’re, He’s, It’s, There’s, isn’t 
 
[A head] Opposites (page 59) 
·  Write on the board: happy, sad; up, down; in, out. Ask students what these pairs of 

words are called. Remind them that another word for opposites is antonyms. 
·  Do Exercises 1 and 2 orally.  
Answers 
Exercise 1: evil, darkness, hate, untruth 
Exercise 2: selfish, unkind, mean, rude 
 
[B head] Extension 
Opposites Galore! Let students work in pairs to write ten sets of opposites. Give them 
construction paper to write out their antonyms and post the sheets together at the front of 
the class. Work together to cross off all the antonyms that have been written more than 
once. The pair of students with the most opposites left (the ones not repeated) wins the 
game.   
 
[WB icon] [A head] Similes (page 59) 
·  Write on the board: The balloon went as high as a kite. The little frog was as green as 

grass. The clothes on the line waved like flags in the wind. Use three different colours 
of chalk – one for as and like, one for the underlined words and the last colour for the 
remaining words. Show students how in each sentence something is being described 
or compared to something else. Each sentence gives you a clearer picture of the thing 
it is about. Tell them these descriptions or comparisons are called similes. They are 
written using the words like or as.  

·  Ask students if they can think of any similes they may have heard or read.  
·  Do Exercises 1 and 2 orally. Students can do Exercise 3 individually in writing.  
Answers 
Exercise 1: little bird, hopping about; little stars in the darkness 
Exercise 2: 1 the sky    2 ice    3 a mouse    4 diamonds     5 blood 
Exercise 3: Answers will vary.  
 
[B head] Extension 
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Challenge Write on the board: The sky was …. The schoolyard looked …. The students’ 
faces were …. The teacher was …. Have students complete these four sentences with 
similes of their own. Share the similes with the rest of the class. They can be rewritten 
and made part of students’ portfolios or decorated and displayed around the classroom. 
 
[A head] Word study: Long ‘I’  sound (page 60) 
·  Start this lesson by reading aloud the poem on page 60. Read it aloud a second time, 

with students. Ask them what they notice about the words at the end of each line. 
Point out that the ‘igh’ makes the long ‘I’ sound.  

·  Write on the board: price, slice, shy, fly, sight, fight. Circle the ‘i’, ‘y’, ‘igh’ to show 
what makes the long ‘I’ sound in each word. 

·  Do Exercises 1 and 2.  
Answers 
Exercise 1: 1 my    2 time, light    3 bright    4 shine, night    5 sky    6 Why 
 
[B head] Extension  
Challenge Let students choose any four of the words with the long ‘I’ sound and write a 
poem of their own, making each of the words they choose be the last word on each line.  
 
[A head] Writing  (page 60) 
·  Encourage students to recall the earlier discussions about family celebrations – first 

about Christmas, then about Divali, then with a partner about another special day. 
They may want to look back at the notes they took during the Speaking and listening/ 
Reading Extension activity.  

·  Let students work with the same partner they had for that activity to do Exercises 1–5. 
They can write about the same celebration if they want to.  

 
[B head] Extension 
Let students write four sentences describing their home and family activities during the 
celebration they wrote about on their fact sheet. At least one of the sentences should 
contain a simile.  

 
Workbook answers 
Page 38: Answers will vary. 
Page 39 Exercise 1: 1 Where is    2 It is    3 I am    4 You are    5 They are    6 I will 
Exercise 2: 1 don’t    2 don’t    3 You’ve    4 I’m    5 You’ll    6 I’ll    7 It’s 
Page 40 Exercise 1: 1 balloon    2 monster    3 bird    4 ice    5 honey     6 snail    7 fish 
Exercise 2: Answers will vary. 
Exercise 3: Answers will vary. 
Page 41 Exercise 1: 1 is    2 are    3 have    4 has    5 Are    6 are    7 give 
Exercise 2: Answers will vary. 

 
[B head] Assessment 
From the Student’s Book:   
Language: Contractions, page 58; Word study: long ‘I’ sound, page 60 Exercise 1; 
Writing, page 60 Exercise 4 
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Additional assessment ideas:  
Opposites, Extension 
From the Workbook: 
Page 38; page 39 Exercise 1; page 40 Exercise 2; page 40 Exercise 3; page 41 Exercise 1  

 
[B head] Test 
The test for Unit 10 can be found on photocopiable page 00. 
Test answers 
1 It’s    2 I’m, you’re    3 We’ll    4 sad    5 light    6 like an angry bear    7 Answers will 
vary.    8 sky, bright, tonight    9 Answers will vary. 
 
[Unit head]Unit 11 (pages 61–65) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 11, students should be able to: 
·  identify the features of a poem 
·  give opinions and draw inferences from a poem 
·  use apostrophes to show possession correctly 
·  form the plurals of nouns correctly 
·  identify, use, and write compound words 
·  divide words into syllables 
·  write a poem. 
[close outcomes box] 
 
[open resource fact box]  
Resource fact 
Poetry is a type of literature in which the sounds and the meaning of language are 
combined to create ideas and feelings. The three main types of poetry are lyric, narrative 
and dramatic. 
Elements of poetry All poems have some or all of the following elements: 
·  rhythm 
·  rhyme or verse and sounds 
·  imagery. 
[close resource fact box] 
 
[A head] Speaking (page 61) 
·  Let students take a quick look at the passage. Ask them if it is a story or a poem and 

record their answers on the board.  
·  Use their answers and the information in the Resource fact to talk to them about the 

features or elements of a poem. 
 
[open teaching tip box – set to right of Reading section if possible]  
Teaching tip 
A simile is a comparison using like or as, for example as soft as silk. A metaphor is a 
direct comparison without using like or as, for example her face was a thundercloud. 
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[close teaching tip box] 
 
[A head] Reading (pages 61–62) 
·  Read the poem aloud with expression at least twice. Choose a student to read the 

poem aloud. 
·  Ask students the following questions: What things about the poet’s granny are 

described? How are these things described? Does the poem rhyme? Can you picture 
the poet’s granny? 

·  Now do questions 1–3 on page 62 orally. 
·  Students do questions 4–6 in writing. Discuss answers as a class.  
Answers 
1 c) it doesn’t last long    2 Yes. It is as wide as a watermelon    3 soft as dumplings, like 
rainy season come too soon, as warm as a Caribbean evening, as wide as a watermelon     
4 Answers will vary.    5 Answers will vary.    6 Answers will vary. 
 
[B head] Extension 
Give students some facts about yourself, e.g. your height, your age, the number of 
children you have, whether you are married or not. Then ask them to write two other 
things that describe you. Finally, ask them to put this information together in a three- or 
four-line poem called ‘My Teacher’.       
 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
Rules of possession An ’s is used to show possession for singular nouns and plural nouns 
that do not end in ‘s’, e.g. my sister’s bike; the children’s bike. 
An s’ is used to show possession for plural nouns that end in ‘s’, e.g. my sisters’ bikes. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Apostrophe ’s (pages 62–63)  
·  Remind students of previous work with the apostrophe when it was used in 

contractions. 
·  Now tell them that this tiny mark has other uses. It can be used to show possession – 

to tell to whom something belongs. 
·  Write the following on the board: paws – the cat; cry – the bird; new truck – my dad; 

favourite dress – Maria. 
·  Now show how the apostrophe is used: the cat’s paws, the bird’s cry, my dad’s new 

truck, Maria’s favourite dress. 
·  Do Exercise 1 on the board. Choose a girl to do Lisa’s belongings and a boy to do 

Akim’s. 
·  Do Exercise 2 on the board.                                         
Answers 
Exercise 1: 1 Akim’s shoes    2 Lisa’s hat    3 Akim’s bag    4 Lisa’s bag    5 Lisa’s shoes    
6 Akim’s cap 
Exercise 2: 1 Granny’s    2 girl’s    3 Akim’s    4 Joseph’s    5 Sam’s    6 Granny’s 
 
[B head] Extension 
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Make a list of 15 nouns on the board. You can add adjectives to some, for example black 
schoolbag, pencil, brown eyes, football, cricket bat. Have students go to the board and, 
using the apostrophe, put their names in front of one of the items they own. 
 
[WB icon] [A head] Plurals (page 63) 
·  Explain to students that nouns can take singular and plural forms. Singular means 

one; plural means more than one. Give some examples: ball – balls; show – shows; 
pet- pets; tomato – tomatoes; candy – candies; neck – necks; boy – boys. Ask students 
to volunteer to come to the board to write out these plural forms. 

·  Use what they have written and the box on page 63 to teach them some of the rules 
for forming plurals. 

·  Students do Exercises 1 and 2 in writing. Check answers on the board.  
Answers 
Exercise 1: arms, fingers, hands, legs, footballs 
Exercise 2: 1 boxes    2 buses    3 brushes    4 potatoes    5 glasses    6 oranges, bananas, 
mangoes 
 
[B head] Extension 
Students change all the words in brackets in the following paragraph and make them 
plural.   
My classroom has green (wall) and yellow (window). The (desk) are arranged in neat 
(row). Our (lunch) sit on a table near our teacher’s desk. Lots of wall (chart) decorate my 
classroom. The (door) are always open to welcome (visitor). 
 
[WB icon] [A head] Compound words (page 64) 
·  Put these words on the board and ask students what makes them special: butterfly, 

classroom, grandfather, headmaster, flashlight. 
·  Show them that each of these words is made up of two smaller words. These words 

are called compound words. 
·  Do Exercise 1 orally. 
·  Students do Exercise 2 in writing. Put answers on the board. 
Answers 
Exercise 1: every + thing, rain + fall, grand + mother, hand + bag, flower + pot, break 
+ fast 
Exercise 2: sandcastle, football, somebody, bedroom, sunshine, seaside 
 
[B head] Extension 
Students write three sentences using any two of the compound words in Exercise 2 in 
each sentence. 
 
[open teaching tip box – set to right of Word study section if possible] 
Teaching tip 
A syllable is a unit of pronunciation uttered without any interruption. A syllable forms the 
whole or a part of a word and usually has one vowel sound with a consonant coming 
either before or after it. 
[close teaching tip box] 
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[A head] Word study: Syllables (page 64) 
·  Ask several students to say a word out loud. As they say the words, clap out the 

syllables in each. The sound reinforces the concept that every word has a certain 
number of syllables. 

·  Do Exercise 1 together, clapping out the number of syllables in each word.  
·  Do Exercises 2 and 3. Ask for volunteers to come up, say their full name and clap out 

the syllables, e.g. Chandra Louise Smith.   
Answers 
Exercise 1: pepper – 2, eyes – 1, season – 2, hair – 1, grandmother – 3, thunder – 2 
Exercise 2: watermelon 
Exercise 3: Answers will vary. 
 
[B head] Extension 
Challenge Ask students to come up with a list of five 3-syllable words and five 4-syllable 
words. Then go back to Unit 5’s Resource fact and find out the number of syllables in the 
Spanish months of the year. 
 
[A head] Long ‘A’ sound (page 65) 
·  Review vowel sounds with students, stressing the long and the short sounds. Give 

examples like ache and apple, ice and igloo, easy and elephant, over and octopus, 
unusual and untidy. 

·  Read the box on page 65, explaining that when words are spelt in the three ways 
given they will have the long ‘A’ sound. Also explain that the ‘-’ stands for missing 
letters. 

·  Do Exercise 1 on the board and in writing. 
·  Do Exercise 2 in writing and check orally. 
·  Do Exercise 3. Allow six to eight minutes and then call on group leaders to add words 

to the chart on the board. 
Answers 
Exercise 1: -ay – day, pray; -ai – pain, wait; -a-e – lake, came, late 
Exercise 2: 1 came    2 pray    3 lake    4 pain    5 Monday    6 late, wait 
Exercise 3: Answers will vary. 
 
[B head] Extension 
Many of the words the class will come up with for Exercise 3 will be rhyming words.  
Ask them to make rhyming couplets (pairs of rhyming sentences) using as many of the 
words as possible, for example We went to the lake. We baked a cake. / I have a little 
sprain. It gives me lots of pain. 
 
[A head] Writing  (page 65) 
·  Read ‘My Granny’ again, pointing out that the poet knew his granny well. He had 

obviously studied her and could describe lots of things about her. 
·  Explain that now they have a chance to write about someone in their family that they 

know well. Let them think about who they want to write about. 
·  Students do Exercise 1, then Exercise 2. Share some responses with the class. 
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Answers 
Exercise 1: Answers will vary.       
Exercise 2: Answers will vary. 
 
[B head] Extension 
Students use the same format to write about their best friend in the class. Display their 
work and then let them include it in their portfolios. 
 
Workbook answers 
Page 42 Exercise 1: 1 Mummy’s    2 Grandma’s    3 Sonya’s    4 teacher’s    5 Anansi’s    
6 Kwesi’s 
Exercise 2: 1 That is Miguel’s bed.    2 That is my friend’s dog.    3 This is Tara’s 
scooter.    4 This is Joe’s ball. 
Page 43 Exercise 1: 1 bed + room    2 sea + shell    3 hair + brush    4 bath + room    5 
toe + nail 
Exercise 2: eyelash, paintbrush, upstairs, goalkeeper, outside, weekend 
Exercise 3: Answers will vary. 
Page 44 Exercise 2: Answers will vary. 
Exercise 3: Answers will vary. 
Page 45 Exercise 1: 1 buses    2 dogs    3 beaches    4 teachers    5 seats    6 bananas     
7 classes    8 bunches 
Exercise 2: hands, feet, hips, children, beaches 
Exercise 3: Answers will vary. 
 
[B head] Assessment  
From the Student’s Book: 
Language: Apostrophe ’s, page 63 Exercise 2; Plurals, page 63 Exercise 2; Long ‘A’ 
sound, page 65 Exercise 2 
Additional assessment ideas: 
Plurals, Extension; Compound words, Extension; Writing, Extension 
From the Workbook:  
Page 43 Exercise 2; page 44 Exercise 3; page 45 Exercise 1  
 
[B head] Test 
The test for Unit 11 can be found on photocopiable page 00. 
Test answers 
1 Answers will vary.    2 a) Dean’s favourite TV show b) the child’s new babysitter c) the 
snake’s scaly skin d) Sarina’s broken skateboard    3 oranges, pumpkins, carrots    4 
parrots, noises    5 grandsons, eyeglasses, toys    6 a) breakfast b) handbag c) weekend d) 
hairbrush    7 a) mul/ti/ply b) bul/le/tin c) i/gua/na d) sty/lish e) con/cen/tra/tion    8 a) 
snake, tame b) brains c) play 
 
[Unit head] Unit 12 (pages 66–70) 
 
[open outcomes box] 
Outcomes  
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By the end of Unit 12, students should be able to: 
·  identify and use headings to find information 
·  discuss the usefulness of coconuts 
·  use commas appropriately in lists 
·  form irregular plurals of nouns 
·  spell words with the long ‘E’ sound 
·  find information to write notes  
·  expand notes into sentences. 
 
[close outcomes box] 
 
[A head] Speaking (page 66) 
·  Talk generally with students about the way passages of factual writing are usually 

organised, very often with titles and sub-titles or headings. Remind them of Unit 7 
and the instructions on how to blow soap bubbles. Look back at page 36 to refresh 
students’ memories of how the headings looked.  

·  Let students scan the passage on pages 66–67 to find its four headings. Let them say 
the titles out loud. Ask them what information they think they will get from these 
headings.  

 
[open resource fact box – set to right of Reading section if possible] 
Resource fact 
A well tended coconut tree produces about a hundred coconuts a year. Each fruit takes 
about a year to ripen. Ripe coconuts fall from the tree, while on plantations coconuts are 
cut from the trees every two or three months.  
[close resource fact box] 
 
[A head] Reading (pages 66–67) 
·  Ask students what they know about the ways people use coconuts. Let the headings 

act as a guide and write on the board some of the students’ ideas about how coconuts 
are used. 

·  Call on two students to read the passage aloud. Students can read the words in the 
glossary aloud together. Answer questions 1–6 orally. 

Answers 
1 most often on the seashore    2 toy boats, cups, bowls and jewelry    3 the leaves of the 
coconut palm    4 the husk    5 Answers will vary.    6 Answers will vary. 
 
[open resource fact box – set to right of Extension section if possible] 
Resource fact 
Here is the first verse of Coconut Woman. 
Coconut woman is calling out 
And everyday you can hear her shout 
Coconut woman is calling out 
And everyday you can hear her shout 
Get your coconut water, four for five 
Man, it’s good for your daughter, four for five 
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Coco got a lotta iron, four for five 
Make you strong like a lion, four for five … 
[close resource fact box] 
 
[B head] Extension 
Coconut Woman Find at your local radio station or on the internet a copy of Harry 
Belafonte’s Coconut Woman, recorded in 1975. Bring in the song and play it for the 
class. Ask them to listen closely for the ways the ‘Coconut Woman’ uses coconuts. (She 
sells coconut water, cooks ‘coconut water and rice curry’, makes ‘very nice candy’, 
drinks ‘coconut water with a little rum’, and says that coconuts have a lot of iron, to make 
you ‘strong like a lion’.) 
 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
Even though the box on page 68 says that we do not usually put a comma before and in a 
list, it is an acceptable rule in some countries. American grammar books teach that we 
should put one comma less than the number of items in the list, e.g. pies, tarts, ice cream, 
and cakes. Either way is okay! 
[close teaching tip box] 
 
[WB icon] [A head] Language: Commas in lists (page 68) 
·  Write on the board Ravi Annie Lennie Sam Joe. Have students read the list aloud. Add 

commas to the list and have students read it again. Ask them if they noticed a 
difference. Did they read more slowly the second time? They should have. Explain to 
them that commas tell us to stop for just a moment. Go through the box on page 68.  

·  Do Exercise 1 orally. Students can find other lists in the passage and take note of 
where the commas are. 

·  Students can do Exercises 2 and 3 in writing. 
Answers   
Exercise 1: 1 brooms, mats, sunshades and hats    2 cups, bowls and jewelry 
Exercise 2: 1 cooking, eating and drinking    2 curries, cakes and drinks    3 Mummy, 
Daddy, Grandma and I    4 Joe, Ken, Ravi and Luke    5 a shell, a stick, a stone and a leaf    
6 coconuts, mangoes, bananas and pawpaws 
Exercise 3: Answers will vary. 
 
[B head] Extension 
Use the birthday charts from Unit 5 and the favourite playground games charts from Unit 
8 for this activity. Let students work in pairs, look back at the charts and write four 
sentences containing lists of information that they have got from these charts. Each of the 
lists should have at least three items.  
 
[WB icon] [A head] Plurals (page 69) 
·  Remind students of how they learnt to form plurals in the last unit, by adding ‘s’, ‘es’ 

or ‘oes’ to the ends of nouns. Show them now how some nouns have irregular plural 
forms; they do not fit the usual patterns. Write on the board sky, story, candy, life, 
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wife. Review the box on page 69 and show students how the rules apply to these 
words. Write the plurals on the board too. 

·  Do Exercise 1 orally with the class. Students do Exercises 2 and 3 in writing. 
·  Do Exercise 4 together, writing these new nouns and their plurals on the board. 

Students will need to learn these irregular forms. 
Answers 
Exercise 2: loaves, babies, knives, shelves, enemies 
Exercise 3: 1 knives    2 tarts, loaves    3 leaves, fronds    4 coconuts, boxes    5 boys, 
lives    6 girls, buses 
Exercise 4: policemen, feet, children, mice, women, geese 
 
[B head] Extension 
Plentiful Plurals Prepare flash cards of all the irregular nouns and their plurals (singular 
forms on one side, plural on the other) that students have learnt in Unit 12 – and any more 
you can think of. Divide students into either three or four teams and play a game. Let one 
student from each team go to the board, show the class all the same card and have them 
write the plural form if the card shows the singular noun, or the singular noun if the card 
shows the plural. Keep score and keep going until all the cards have been used up. The 
team with the most points (for the most correct forms) wins. (Have a treat ready just in 
case you have a lot of winners!) 
 
[A head] Word study: long ‘E’ sound (page 70) 
·  Write ‘ee’ and ‘ea’ on the board and tell students that both these blends make the long 

‘E’ sound. Let students brainstorm and think of as many words as possible that are 
spelled with ‘ee’ and ‘ea’ and have the long ‘E’ sound, e.g. treat, feet, geese, leap. 

·  Do the exercise orally.  
Answers 
1 meat    2 green    3 eat    4 cream    5 sleep, tree    6 sweet, dreams  
 
[B head] Extension 
Let students work in groups of four to create a rhyme using as many words with the long 
‘E’ sound as possible (at least three). The rhyme should be at least four lines long. Share 
the rhymes with the rest of the class. 
 
[A head] Writing  (page 70) 
·  Remind students of the earlier discussions on coconuts and their many uses. Now talk 

to them about the ways they can find information, especially those listed in the box on 
page 70. Which do they consider to be the easiest way of finding out things? Which 
methods are the most difficult for them to use? 

·  Do Exercises 1 and 2. Discuss the best possible ways of finding the information to go 
under each heading. Is it easier, for example, to ask adults about the food and drink 
made from coconuts and to look in books to find out why coconuts are useful?  

·  Have students write at least three sentences for Exercise 3.  
 
[B head] Extension 
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Give students a new heading: ‘How coconuts look’. Let them look back in the passage or 
draw from their own experiences to write at least three notes that could fit under this 
heading. They should then write two sentences about the information that goes under this 
heading. 
 
Workbook answers 
Page 46: 1 I need to buy juice, bread, fruit and tea.    2 To make a cake you need eggs, 
butter, flour and sugar.    3 Please bring paper, glue, scissors and pencils.    4 At school 
we do Language Arts, Maths, Science and Art.    5 You must run, jump, hop and skip. 
Page 47 Exercise 1: 1 boy, nut – The boys ate the nuts.    2 cross – Look at the crosses.    
3 branch – Hold the branches.    4 glass – We washed the glasses.    5 knife – Pass the 
knives.    6 baby – I played with the babies. 
Page 47 Exercise 2: 1 My hands are dirty.    2 The babies are tiny.    3 There are the 
churches.    4 The ladies have the cakes.    5 The dresses are new.  
Page 48 Exercise 1: 1 beaches    2 mice    3 mangoes    4 knives    5 men    6 feet     
7 women    8 leaves    9 people    10 children    11 teeth 
Exercise 2: Answers will vary.  
Exercise 3: Answers will vary. 
Page 49 Exercise 2: 1 page 30 (smelling)    2 page 26 (hearing)    3 page 31 (seeing)     
4 page 11 (food)    5 page 17 (health)    6 page 5 (babies) 
Exercise 3: 2 – All about Human Beings 
 
[B head] Assessment  
From the Student’s Book:   
Language: Commas in lists, page 68 Exercise 3; Plurals, page 69 Exercise 2; Writing, 
page 70 Exercise 3 
Additional assessment ideas: 
Writing, Extension 
From the Workbook:   
Page 46; page 48 Exercise 1; page 48 Exercise 2; page 48 Exercise 3  
 
[B head] Test 
The test for Unit 12 can be found on photocopiable page 00. 
Test answers 
1 blue, purple, orange and pink    2 swim, build sand castles and play    3 stories    4 
scarves    5 feet, mice    6 weak    7 leaked, week    8 Answers will vary.  
 
[Unit head] Unit 13 (pages 71–75) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 13, students should be able to: 
·  recognize the parts and format of a letter 
·  identify reasons for writing letters 
·  compare two things using ‘-er’ correctly 
·  use commas in addresses correctly 
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·  identify words with soft and hard ‘c’ and ‘g’ sounds 
·  write a thank you letter. 
 
[close outcomes box] 
 
[A head] Speaking (page 71) 
·  Ask students what they know about letters and write their responses on the board.  
·  Now ask them why people send letters, and again write their responses on the board. 
 
[open resource fact box] 
Resource fact 
The five parts of a letter are the address, the greeting, the body, the closing, and the 
signature. The two main types of letters are friendly letters and business letters. In 
friendly letters, the date is considered one of the five parts of the letter, in place of the 
address. 
[close resource fact box] 
 
[A head] Reading (pages 71–72) 
·  Students quietly read the letter to themselves. 
·  Ask them the following questions: Who wrote the letter? Who was the letter written 

to? What punctuation mark came after the greeting and after the closing? Do you 
think the person who receives the letter will be happy? Why or why not? 

·  Now re-read the letter aloud, pointing out the parts of the letter that are named. 
·  Do the questions on page 72. 
Answers 
1 It was Darren’s birthday.    2 Belize City’s teams    3 to show that he really loves 
playing football    4 to thank his uncle for his gift    5 He knows how to write a letter.     
6 Answers will vary. 
 
[A head] Speaking and listening (Extension) (page 72)  
·  Use the Speaking and listening exercise to highlight the reason for the letter.  
·  Let at least three pairs of students role play for the whole class.  
·  The other students can role play a telephone call between Tanisha and her grandma, 

who has sent her a beautiful doll for Christmas.  
Pupil A is Tanisha. Thank your grandma for the doll.  
Pupil B is Grandma. Ask Tanisha questions about the other gifts she received and 
what she did for Christmas.   

 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
Using adjectives and adverbs in comparisons To compare two things, add ‘-er’ to the 
word. If the word has three or more syllables, put more in front of the word, e.g. She is 
more beautiful than her sister. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Comparing things (pages 72–74) 



Language Tree TB2                             61                                      18/5/07 
   

  

·  Tell students that adjectives and adverbs have different degrees of comparison – 
positive, comparative and superlative, e.g. smart, smarter, smartest. The comparative 
‘-er’ is used to compare two persons or things. The focus in this unit is only on the 
comparative. 

·  Do Exercise 1 orally. 
·  Read the box on page 73, explaining the spelling rule. 
·  Students do Exercises 2 and 3 in writing. Check answers on the board.         
Answers 
Exercise 1: 1 slower    2 newer    3 taller    4 smaller    5 cheaper    6 stronger 
Exercise 2: 1 happier    2 longer    3 easier    4 older    5 funnier    6 taller 
Exercise 3: earlier, funnier, brighter, longer, prettier 
 
[open teaching tip box] 
Teaching tip 
Be careful with elliptical comparisons – comparisons that have some words missing. To 
choose the correct pronoun in these comparisons, supply the missing words: Not I am 
older than her but I am older than she is. 
[close teaching tip box] 
 
[B head] Extension  
Challenge Students look up three or four facts about different animals. Then write a few 
sentences using the facts to compare them. This could be an IT assignment.  
OR Students list three or four facts about two of their relatives. Then write a few 
sentences, using the facts to compare them. 
 
[open teaching tip box – set to right of Commas section] 
Teaching tip 
In addresses, commas are used to separate the street from the city and the city from the 
country. 
16 Prince Street, 
Belize City, Belize 
In dates, commas are used to separate the month from the year. 
25 January, 2007 
[close teaching tip box] 
 
[A head] Use of commas (page 74) 
·  Remind students of how commas were used in Unit 12 to separate items in a list.  
·  In addresses and dates, commas are used to separate items in the address. 
·  Do Exercise 1, paying attention to where the commas go. 
·  Students do Exercises 2–4 in writing. Check answers on the board.         
Answers 
Exercise 1: after street, after city, after February 
Exercise 2: Street, City, February, 2007; Road, James, July, 2008 
Exercise 3: Answers will vary. 
Exercise 4: Answers will vary. 
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[B head] Extension 
Find the names of your country’s capital and the names of two large towns in each of 
your districts or parishes. Write them out as addresses, supplying imaginary street names 
and numbers, and the name of your country, e.g. 83 John Crow Road, Cape Town, 
Barbados. Do at least five. 
 
[A head] Word study: Hard and soft sounds (page 75) 
·  Review with students the fact that all vowels and consonants have different sounds.  

In Units 10, 11 and 12 we looked at long ‘A’, ‘I’ and ‘E’ sounds. Students will now 
learn about the consonant sounds – hard and soft ‘c’ and ‘g’. Read the box aloud, 
stressing the difference in sounds. 

·  Do Exercise 1, writing the words with soft ‘c’ on the board. 
·  Do Exercise 2. Write the rule on the board. 
·  Do Exercise 3, writing the words with soft ‘g’ on the board. 
·  Do Exercise 4. Write the rule on the board. 
Answers 
Exercise 1: Cecil, icing, place, rice, fancy, sentence, dancing, lacy 
Exercise 2: ‘c’ is soft when it comes before these letters – e, i, y. 
Exercise 3: large, page, magic, gentle, giant 
Exercise 4: ‘g’ is soft when it comes before these letters – e, i. 
 
[B head] Extension 
Students continue working in pairs to make lists of words with soft ‘c’ and ‘g’, and hard 
‘c’ and ‘g’. Collect lists and make a wall chart with the responses. 
 
[A head] Writing (page 75) 
·  Look back at the letter on page 71 and review the main parts. 
·  Students do Exercises 1 and 2. Allow enough time for the exercises. 
·  Ask students to follow directions for Exercise 3. 
 
[B head] Extension 
Students write a letter to someone in the class, thanking him or her for being a good 
friend. Make sure they include all the parts of a letter. This letter can be put in students’ 
portfolios. 
 
Workbook answers 
Page 50 Exercise 1: tall, colder, richer, nicer, late, riper, close 
Exercise 2: long, longer; rude, ruder 
Exercise 3: Answers will vary. 
Page 51 Exercise 1: bigger, hot, thinner, fatter, sad, noisier, funny, crazier, happy, 
luckier 
Exercise 2: wet, wetter; ugly, uglier 
Exercise 3: Answers will vary. 
Page 52 Exercise 1: 1 They    2 He    3 She    4 We    5 It    6 They    7 We 
Exercise 2: 1 he    2 they    3 it    4 she    5 we    6 they    7 he 
Page 53 Exercise 1: Answers will vary. 
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Exercise 2: Answers will vary. 
 
[B head] Assessment 
From the Student’s Book:  
Language: Comparing things, page 73 Exercise 2; Use of commas, page 74 Exercises 3 
and 4 
Additional assessment ideas:  
Language: Comparing things, Extension; Use of commas, Extension; Writing, Extension 
From the Workbook:  
Page 50 Exercise 3; page 51 Exercise 3; page 53 Exercise 1; page 53 Exercise 2  
 
[B head] Test 
The test for Unit 13 can be found on photocopiable page 00. 
Test answers 
1 the address (or the date), the greeting, the body, the closing and the signature    2 
comma    3 hotter    4 safer    5 fancier    6 a) 1368 St. Luke’s Street, Port of Spain, 
Trinidad b) 40 Beach Road, Montego Bay, Jamaica    7 Answers will vary. 
 
[Unit head] Unit 14 (pages 76–80) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 14, students should be able to: 
·  interpret information on a map 
·  ask for and give directions 
·  use signs appropriately 
·  compare things using the superlative degree 
·  recall and use contractions 
·  draw a map and write directions. 
 
Preparation: bring in the biggest map you can find of your country for Speaking 
activity, SB page 76 
[close outcomes box] 
 
[A head] Speaking (page 76) 
·  Bring in the biggest map you can find of your country. Let children come to the front 

of the class to point out the district/parish and town/village where they live. Talk to 
them about how maps show pictures or representations of areas of land or sea. The 
areas shown on maps can be large or small, and maps can be used for many different 
reasons – to let people know more about the country they live in, or to give directions, 
for example. Show them some of the features of the map you have brought in: the 
main towns, the major rivers or the sea, mountain ranges.  

·  Now focus on the map on page 76. Ask students what other places or buildings might 
also be located on Lower Broad Street. Do the exercise. 

 
[WB icon] [A head] Reading (pages 76–77) 
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·  Look at the map again, this time in a little more detail. Ask students to name the other 
places pictured.  

·  Call on one or two students to read the passage out loud. Go through questions 1–6 
orally. 

Answers 
1 the library, the Post Office and the market    2 St. Mary’s Church    3 because they had 
a lot to do    4 because they had to wait in a long line    5 because he likes the colours and 
the smells    6 Answers will vary. 
 
[A head] Speaking and listening (page 78) 
·  Remind students that maps can help people find their way from one place to another.  
·  Let students work in pairs to do the exercise. 
 
[B head] Extension  
Put students into groups of four and have them work on a map of the main street in your 
city, town or village. Let them identify four places or buildings and position them on their 
maps. They will use these maps for other activities in this unit. 
 
[A head] Signs (page 78) 
·  Ask students how they are able to identify buildings, especially those they are seeing 

for the first time. They will probably tell you that they use signs. Remind them of the 
discussions you held as a class and the work you all did with signs in Unit 2. Some of 
the signs made for that unit may still be posted in the classroom or around the 
schoolyard. 

·  Do the exercise orally. 
Answers  
1 Post Office    2 shoe shop    3 St. Mary’s Church    4 Post Office    5 library    6 bus 
stand 
 
[B head] Extension 
Let the same groups of four come together again to look back at their maps and write four 
signs (one for each place) either that they can see or that they should see at these places. 
The signs can be written up on pieces of paper of different sizes and shapes and posted 
next to the related maps.  
 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
The text focuses on the superlative degree of comparison (comparing three or more) in 
this unit, but we talk about the comparative degree again to reinforce what they learnt in 
the previous unit. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Comparing things (page 79) 
·  Choose from inside the classroom three of the same objects in different sizes, like 

three pencils, or three books, or three posters. Bring them to the front of the class and 
compare them: This pencil is short. This one is shorter. This one is the shortest. This 
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book is big. This one is bigger. This book is the biggest. This poster is tall. This one is 
taller. This poster is the tallest. Write out these sentences on the board and underline 
the adjectives of comparison. Remind students that when we compare things using 
adjectives, we add ‘-er’ to the adjectives if we are comparing two things. Explain to 
them that we add ‘-est’ if we are comparing three or more. 

·  Let students choose at least two more examples of things from around the classroom 
to compare, maybe schoolbags or pieces of chalk. Lead them in forming comparisons 
of these objects and write the sentences on the board, again underlining the adjectives. 

·  Point out the rules in the boxes on page 79. Show students the spelling rules put in 
practice in your examples on the board, e.g. the doubling of the last letter for biggest. 

·  Do Exercise 1 orally with the class. Students do Exercise 2 in writing. 
Answers 
Exercise 1: 1 biggest    2 fattest    3 finest    4 hottest    5 largest    6 cheapest 
Exercise 2: 1 tallest    2 fastest    3 youngest    4 oldest    5 biggest    6 shortest (Names 
will vary.) 
 
[open teaching tip box – set to right of Extension if possible] 
Teaching tip 
Since students will be choosing adjectives for this activity, this would be a good time to 
remind students that they cannot add ‘-er’ and ‘-est’ to all adjectives. Show them that for 
many longer adjectives they will need to use more for the comparative degree and most 
for superlative, e.g. more beautiful and most beautiful. 
[close teaching tip box] 
 
[B head] Extension 
Let students work in groups of three and compare themselves in three different areas. 
Each group must write three sets of sentences using adjectives of comparison, e.g. Tom 
has a loud laugh. Ivan’s laugh is louder. Sandra’s laugh is the loudest. 
 
[A head] Word study: Contractions (page 80) 
·  Go through with students once again the contractions they have already learnt. Call 

on different students to name some contractions and their extended forms. Write them 
on the board. Remind students that contractions are short forms of words and that the 
apostrophes in the contractions tell you where letters are left out.  

·  Do Exercises 1 and 2. 
Answers 
Exercise 1: 1 you’re    2 she’s    3 I’m    4 isn’t    5 don’t    6 he’s 
Exercise 2: I’m, You’re, She’s 
 
[B head] Extension  
We’re going to the market…Let students stand in a circle in the classroom or in the 
schoolyard. One person must stand in the middle. Those in the circle should ask Where 
are you going, [Louisa]? The student in the middle (Louisa) should answer I’m going to 
the market. Then everybody chants She’s going to the market. The student in the middle 
then returns to the circle and chooses someone to replace him or her. Students can vary 
the game by choosing more than one person to go into the circle or by naming another 
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place they will go. Remember that the contractions in the rhyme will change depending 
on who is inside the circle. 
 
[A head] Writing (page 80) 
·  Talk to students again about maps and why they are used. Remind them of the map of 

the country and their own maps of Main Street. Tell them they are now going to make 
a map of their school grounds. 

·  Let students do Exercises 1–3 in pairs.  
 
[B head] Extension 
Students use the maps they made of Main Street to write directions from one place to 
another. Select different places on different maps and assign different maps to different 
students. They do not have to write instructions based on the map they helped to create. 
 
Workbook answers 
Page 54 Exercise 1: 1 Yes    2 No    3 Yes    4 Yes    5 Yes    6 No    7 No    8 No 
Exercise 2: Answers will vary. 
Page 55 Exercise 1: Answers will vary. 
Exercise 2: Answers will vary. 
Page 56 Exercise 1: Answers will vary. 
Exercise 2: Answers will vary. 
Page 57: her; him, them, us, them, them 
 
[B head] Assessment  
From the Student’s Book:  
Speaking and listening, page 78; Language: Comparing things, page 79 Exercise 2; 
Writing, page 80 Exercises 2 and 3 
Additional assessment ideas:  
Signs, Extension; Language: Comparing things, Extension; Writing, Extension 
From the Workbook:   
Page 54 Exercise 2; page 55 Exercise 1; page 55 Exercise 2  
 
[B head] Test 
The test for Unit 14 can be found on photocopiable page 00. 
Test answers 
1 a) to help them find out more about their country or to get directions (Answers may 
vary.) b) why Ricky felt tired after walking from the library to the Post Office (Answers 
may vary.)    2 tallest    3 longest, quietest    4 coldest    5 She is, she will    6 Do not; we 
are    7 The Sweet Shop    8 Walk down Main Street. You’ll pass The Sweet Shop on your 
right and then Cookie Corner on your left. Keep going a little farther and you’ll see it on 
the right.    9 Answers will vary.    10 Cookie Corner 
 
[Unit head] Looking Back 2 (pages 81–85) 
 
[open outcomes box] 
Outcomes 
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By the end of this unit, students should be able to: 
·  review and discuss different types of tests 
·  use a glossary 
·  briefly summarize what someone else has said 
·  review and have reinforced knowledge of adjectives 
·  review and reinforce their ability to use comparative and superlative degrees 
·  review and have reinforced knowledge of apostrophes 
·  write a poem based on a set structure. 
[close outcomes box] 
 
[A head] Speaking (page 81) 
·  Let students turn back to the reading sections in Units 8–14, reminding them that the 

Looking back unit reviews some aspects of the previous seven units. As they look, let 
them record the reading passages they find.  

·  Do Exercise 2, allowing for several responses. 
 
[open resource fact box – set to right of Reading if possible] 
Resource fact 
Barbados was colonised by the British in 1627. It achieved self government in 1961 and 
independence on November 30 1966. 
[close resource fact box] 
 
[A head] Reading (pages 81–82) 
·  Ask students to tell you when their country’s Independence Day is and how they 

celebrate this special day. 
·  Read the passage aloud. Let students read the poem in the passage together. 
·  Explain what a glossary is and go through the words in the glossary and their 

meanings. 
·  Answer questions 1–6 on page 82, allowing for several answers for question 6. 
Answers 
1 some parents    2 The steel band plays and everybody dances.    3 two    4 song     
5 People show off what they can do or have learnt.    6 Answers will vary. 
 
[B head] Extension 
Divide the class into four groups and ask each group to find the national anthem and the 
flag of another Caribbean country. Combine what the groups bring in to create a special 
display. 
 
[A head] Speaking and listening (page 82) 
·  Discuss the completed display of the Reading Extension activity, looking at the flags 

and the anthems of the four countries. 
·  Recite the anthem of your country, the colours of your national flag and the date of 

your country’s independence. 
·  Do Exercise 1 and then Exercise 2, allowing for as many responses as possible 
Answers 
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Exercise 1: Answers will vary. 
Exercise 2: Answers will vary. 
 
[B head] Extension 
Students write four sentences about what they do every year on Independence Day. 
 
[A head] Language: Adjectives (page 83) 
·  Remind students that adjectives are words that describe nouns. Do Exercise 1 in 

writing and on the board. 
·  Then remind them of synonyms – that synonyms are words which mean the same as 

other words. 
·  Do Exercise 2 orally with the class. Students do Exercises 3 and 4 in writing. 
Answers 
Exercise 1: 1 wonderful    2 fantastic    3 loud    4 big    5 blue    6 yellow 
Exercise 2: 1 little    2 scared    3 unhappy    4 glad    5 big    6 pleased 
Exercise 3: Answers will vary. 
Exercise 4: 1 Answers will vary.    2 Answers will vary.    3 Answers will vary. 
 
[B head] Extension 
Students make a list of all the adjectives in the Reading passage. 
 
[A head] Comparing things (page 84) 
·  Remind students of the degrees of comparison of adjectives (See Unit 13). Give 

students the following adjectives and ask them to write the comparative and 
superlative forms on the board: broad, great, bright, hot. 

·  Do Exercises 1 and 2, adding these adjectives to the list on the board and filling in the 
superlatives for Exercise 1 and the comparatives for Exercise 2. 

·  Students do Exercises 3 and 4 in writing. They can also write two sentences for 
Exercise 4. 

Answers 
Exercise 1: long, longer, longest; busy, busier, busiest; fat, fatter, fattest; happy, happier, 
happiest; sad, sadder, saddest; wide, wider, widest. 
Exercise 2: lazy, lazier, laziest; short, shorter, shortest; thin, thinner, thinnest; close, 
closer, closest; big, bigger, biggest; pretty, prettier, prettiest. 
Exercise 3: Answers will vary. 
Exercise 4: Answers will vary. 
 
[B head] Extension 
Students choose three of their classmates and write three sentences comparing them 
according to age, height and length of hair. They use the comparative and superlative 
forms, e.g. Susan’s hair is longer than Jean’s but Sayu’s is the longest. 
 
[A head] Word study: Apostrophes (page 85) 
·  Ask students if they remember what a contraction is and how an apostrophe can be 

used to show that something belongs to someone. Read the box on page 85. 
·  Students do Exercises 1 and 2. 
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Answers 
Exercise 1: 1 Let’s    2 It’s 
Exercise 2: 1 Adam’s    2 It’s    3 Trinidad’s    4 Antigua’s    5 Green’s    6 didn’t 
 
[A head] Writing (page 85) 
·  Re-read Adam’s poem aloud. Let students choose a partner to work with and, 

following the pattern, do Exercises 1 and 2. 
·  Share responses with the class. 
 
[B head] Extension 
Challenge Students write a second verse for the poem, once again following the pattern 
of Adam’s poem. 
 
[B head] Assessment  
From the Student’s Book:  
Language: Adjectives, page 83 Exercises 2; Language: Adjectives, page 83 Exercise 3; 
Word study: Apostrophes, page 85 
Additional assessment ideas:  
Speaking and listening, Extension; Comparing things, Extension 
 
[B head] Test 
The test for Looking back 2 can be found on photocopiable page 00. 
 
Test answers 
 
1 beautiful    2 many    3 bright    4 circular    5 tall    6 peaceful    7 farthest    8 stronger    
9 happiest    10 Janet’s, town’s, Jose’s, won’t  
 
[Unit head] Unit 15 (pages 86–90) 
 
[open outcomes box] 
Outcomes  
By the end of Unit 15, students should be able to: 
·  discuss personal experiences 
·  make inferences and suggest solutions 
·  recognize and use the simple past tense of some irregular verbs  
·  use verbs that are synonyms of said 
·  recognize and use homonyms 
·  spell words with doubled letters 
·  write a conversation to end a story. 
[close outcomes box] 
 
[open teaching tip box] 
Teaching tip 
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Both synonyms and homonyms are mentioned in this unit. It may be worthwhile showing 
students at some point that the ‘s’ in synonyms can stand for same meaning to try to 
prevent any confusion with homonyms, which have different meanings. 
[close teaching tip box] 
 
[A head] Speaking (page 86) 
·  Ask students the same question printed on page 86: Do you always do as you are 

told? Ask them what are some of the rules or instructions that they choose to disobey.  
·  Then ask the second question on page 86: What happens when you don’t (do as 

you’re told)? Let students volunteer some of their personal stories of times when they 
didn’t listen and so got into trouble. 

 
[WB icon] [A head] Reading (pages 86–87) 
·  Tell students that what they are about to read is the story of a little girl who did not 

listen to her mother. Ask them what they think will happen to her. 
·  Choose two or three students to read the passage aloud. Let students answer questions 

1–6 individually in writing. Check answers orally to hear different student responses 
to questions 4, 5 and 6. 

Answers 
1 c) Away from the house.    2 Answers will vary.    3 because it nearly hit a plant pot     
4 Answers will vary.    5 Answers will vary.    6 Answers will vary. 
 
[B head] Extension 
Let the class plan a dramatisation of the story. Help them select actors and a narrator, and 
set the scene. After the performance, discuss questions 4, 5 and 6 again. Did any of the 
students change their minds about their earlier answers to those questions, e.g. How many 
people thought the breaking of the pot was Danny’s fault? Did more people blame 
Mindy? 
 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
Ten irregular verbs are highlighted in this unit: think, catch, run, hit, fly, find, tell, buy, 
bring and fight. Repetition is such an important part of learning verb forms, especially for 
irregular verbs. It would be a good idea to spend some time with students reciting the 
‘Verb Chant’ (infinitive, past form, past participle, e.g. run – ran – have run). 
[close teaching tip box] 
 
[WB icon] [A head] Language: Past tense irregular verbs (page 88) 
·  Talk to students once again about how, in language, we change the forms of our verbs 

to help us reflect the passing of time. Remind them that many verbs are ‘regular’ and 
their forms change to the past just by adding ‘-ed’ at the end, e.g. talked, called, 
visited, looked. But some verbs are ‘irregular’ and their past tense forms look 
different. 

·  Write the seven verbs in the box on page 88 on the board. Ask students if they know 
the past forms and write them on the board immediately if they do. Complete 
Exercise 1 by finding the verbs in the story.  
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·  Do Exercise 3 orally and then have students do Exercise 2 in writing. 
Answers 
Exercise 1: thought, caught, ran, hit, flew, found, told 
Exercise 2: Answers will vary. 
Exercise 3: 1 thought    2 bought    3 brought    4 fought    5 thought    6 brought 
 
[B head] Extension 
Divide the class into ten groups. Give each group one of the ten irregular verbs 
highlighted in this unit and let the group make a mini verb chart. They must write the 
verb, its past tense form and its past participle form, and one sentence using the verb in 
past tense. The charts can be shared and displayed in the classroom. 
 
[A head] Words instead of said (pages 88–89) 
·  Remind students that words that have the same meaning are called synonyms. One 

word that has a lot of synonyms is said, and it’s important to know these synonyms 
and to use them because they can make your sentences much better.  

·  Do Exercises 1 and 2 together orally. List the words used instead of said on the board.  
·  Students can do Exercise 3 in writing. 
Answers 
Exercise 1: (Answers will vary – any five) asked, replied, shouted, cried, moaned, 
snapped 
Exercise 2: yelled, shouted, roared  
Exercise 3: (Answers may vary.) 1 whispered    2 shouted    3 asked    4 yelled     
5 whispered    6 laughed 
 
[B head] Extension 
Let students work in pairs and take turns to read aloud the sentences in Exercise 3 as the 
new verb used instead of said suggests, e.g. they should whisper the first sentence and 
shout out the second. Then they should try different verbs in the sentences, read them 
aloud to each other again and see how the sentences change, e.g. what happens when they 
yell Don’t wake Grandpa instead of whispering it? 
 
[WB icon] [A head] Words with more than one meaning (page 89) 
·  Write the word cook on the board. Ask students what this word means. Can the word 

be used in any other way? They should point out quickly the uses of cook as a noun 
and as a verb. Explain to students that words like this, that have the same sound and 
the same spelling but different meanings, are called homonyms. Give ring as another 
example, and then turn, as it is explained on page 89. 

·  Students can work in pairs to do the exercise on page 89. Let them write their new 
sentences. 

Answers 
New meanings: 1 ‘play’ as a noun    2 ‘saw’ as a verb    3 ‘stick’ as a noun    4 ‘match’ as 
the noun/object that can help start a fire    5 ‘lie’ as a noun    6 ‘watch’ as a noun 
Sentences will vary. 
 
[B head] Extension 
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Let students work with the same partners to think of one more homonym to add to the list 
they now know. They should write two sentences to show the two different meanings of 
the words.  
 
[open teaching tip box] 
Teaching tip 
After this Extension activity, make one giant list of homonyms that students worked with 
and post it so students can see it often and become more familiar with both the concept of 
homonyms and the words themselves. 
[close teaching tip box] 
 
[A head] Word study: Doubled letters (page 90) 
·  Bring students’ attention to the box on page 90 and show them the doubled letters in 

each word in the table. Ask if anyone can quickly think of any other words with 
doubled letters. 

·  Students can do Exercise 1 individually then Exercise 2 with a partner. The list they 
write for Exercise 2 should have at least four words. Check these lists together by 
letting one student in each pair go to the board to write the words. Cross off any 
repetitions so that everyone can see clearly how many new words have been added.  

Answers 
Exercise 1: 1 tomorrow    2 puddle    3 hurry    4 little    5 bottle    6 carry 
Exercise 2: Answers will vary. 
 
[B head] Extension  
Hold a mini ‘Spelling Bee’ with the class using all the words with doubled letters from 
this unit. Include the words from students’ lists.  
 
[A head] Writing (page 90) 
·  Remind students of the story of Mindy and how she did not do as she was told. Now 

they need to think about what could have happened next.  
·  Students can do Exercises 1 and 2 on their own or with a partner. Tell them that the 

conversation they write must have each person speaking at least twice. Mummy’s first 
question is already written.  

 
[B head] Extension 
Let students work in groups of four to write another conversation, this one with a 
different ending for the same story. What else could have happened after the pot broke? 
Like the last one, this conversation should have each person speaking at least twice. 
 
Workbook answers 
Page 58: 1 in Mindy’s yard    2 Mindy, Danny, Mindy’s Mummy    3 (1) Mindy wanted to 
play cricket with Danny. (2) Mummy told her not to play next to the house. (3) Mindy 
batted then it was Danny’s turn. (4) Danny nearly hit the cat. (5) The cat broke Mummy’s 
plant pot. (6) Mummy was vexed. 4 Answers will vary.  
Page 59 Exercise 1: 1 woke    2 thought    3 felt    4 found    5 bought    6 gave    7 got    8 
went    9 ate    10 cut    11 ran    12 fell 
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Exercise 2: 1 woke, got    2 ate, went    3 went, bought    4 found, gave    5 fell, cut 
Page 60 Exercise 1: speak – say, whisper, tell, scream, reply; move – walk, run, race, 
skip, tiptoe, limp; look – stare, see, notice, watch 
Exercise 2: Answers will vary. 
Page 61: 1 punch – fruit drink, hit    2 rose – got up, flower    3 tear – water from the eye, 
rip    4 well – deep hole, not ill    5 saw – a tool, looked at    6 leaves – goes away, parts 
of a plant    7 march – walk, a month    8 bat – flying animal, wooden club 
 
[B head] Assessment 
From the Student’s Book:  
Language: Past tense irregular verbs, page 88 Exercise 2; Words instead of said, page 89 
Exercise 3; Writing, page 90 Exercise 2 
Additional assessment ideas:  
Language: Past tense irregular verbs, Extension; Words with more than one meaning, 
Extension; Writing, Extension 
From the Workbook:  
Page 58; page 59 Exercise 1; page 59 Exercise 2; page 61  
 
[B head] Test  
The test for Unit 15 can be found on photocopiable page 00. 
Test answers 
1 caught    2 hit, ran    3 brought, told    4 Answers will vary.    5 Answers will vary.    6 
Answers will vary.    7 Answers will vary.    8 hurry    9 little    10 Answers will vary. 
 
[Unit head] Unit 16 (pages 91–96) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 16, students should be able to: 
·  recognize and discuss features of non-fiction 
·  use a glossary 
·  identify the main idea of a paragraph 
·  use has/have and do/does correctly 
·  improve their skills with dictionary work 
·  identify words with silent ‘w’ and ‘k’ sounds 
·  write notes and expand notes into a short report. 
 
[close outcomes box] 
 
[A head] Speaking (page 91) 
·  Read the box at the top of the page, explaining what scanning is.  
·  Give students a few minutes to scan the passage and then ask them the questions. 
 
[A head] Reading (pages 91–92) 
·  Ask students what they remember from scanning the passage, e.g. What colour is the 

mongoose? Name one thing the mongoose eats. 
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·  Now read the passage, calling on five students to each read a paragraph. 
·  Look at the glossary and go through the words in it. 
·  Do questions 1–6 on page 92 orally. 
Answers 
1 a) an encyclopaedia    2 It is small and brown with a long body, a pointed face, and a 
long tail. It has sharp teeth and claws.    3 It is very fast and the snake’s venom does not 
kill mongooses.    4 to keep their homes safe from rats and snakes    5 They are in the 
glossary.    6 the meanings of the words 
 
[B head] Extension 
Find a copy of ‘Rikki Tikki Tavi’ and read it to the class. Ladybird books have done a 
retelling that will suit this level well. Other extension ideas will hinge on students’ 
knowing this story. 
 
[WB icon] [A head] Paragraphs (page 93) 
·  Look back at the reading passage. Point out to students the indenting that begins each 

new group of sentences. Help them see that each group of sentences focuses on one 
main idea – what the mongoose looks like, what it eats, etc. Read the box, explaining 
that these groups of sentences are called paragraphs. 

·  Do Exercise 1 orally and Exercise 2 on the board. 
·  Do Exercise 3 orally and Exercise 4 as instructed. 
Answers 
Exercise 1: The mongoose …, It eats …, Mongooses do not …, Mongooses are famous 
…. Some types … 
Exercise 2: Paragraph 5, Paragraph 2, Paragraph 3, Paragraph 1, Paragraph 4 
Exercise 3: three 
Exercise 4: 1 five    2 Darren’s birthday, his team, the teams he supports, what Darren 
will do, thanks 
 
[B head] Extension 
Students think of an animal that lives in their part of your country. What would you like 
to find out about it? Ask them to list three or four things. 
Challenge Students look up information on this animal in an encyclopaedia or on the 
internet. They find the answers to the questions they listed and write the information in 
short paragraphs. 
 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
A common error in Caribbean countries is the use of have in third person singular 
construction. Drill the correct structure as much as possible with students to help them 
avoid this mistake. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Has/have (page 94) 
·  Introduce this area of language by saying: I have a basketball, but she has a 

volleyball. We have good grades, but he has very bad grades. Call on several students 
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to continue this oral practice, stressing the use of has with every third person singular 
noun or pronoun. 

·  Read the box and have students do the exercise orally. 
Answers 
1 have    2 has    3 have    4 has    5 have    6 has 
 
[WB icon] [A head] Do/does (pages 94–95) 
·  Use the same introductory exercise to get students to hear the difference in the third 

person singular: You do your exercise well, but he does not even try. They do 
whatever their parents tell them, but Chandra does not listen to her parents. Call on 
students to continue. 

·  Students do Exercises 1 and 2 in writing. Check answers on the board.         
·  Students do Exercises 3 and 4 in writing. Check answers on the board.         
Answers 
Exercise 1: 1 does    2 does    3 does    4 do    5 do    6 do 
Exercise 2: 1 don’t    2 doesn’t    3 don’t    4 doesn’t    5 don’t    6 doesn’t 
Exercise 3: 1 Do    2 Do    3 does    4 Does    5 does    6 do 
Exercise 4: 1 yes    2 yes    3 all the time    4 yes    5 keep safe    6 They do not like to be 
alone. 
 
[B head] Extension 
Play this game with students. Each student has to say the following: I have a ___. Does 
___ [the name of someone in the class] have one? The student whose name was called 
answers Yes/No. I have/don’t have a___. Does ___ have one? Keep the game going until 
everyone has been called on. The constant repetition of the correct forms of these verbs is 
a great reinforcement. 
 
[A head] Word study: Dictionary work  (page 95) 
·  Remind students of Unit 7 and their work with putting words in alphabetical order. 

Write the names of five students on the board and let students arrange them in 
alphabetical order. 

·  Do Exercise 1 orally. 
·  Read the box on page 95, explaining the need to look at the first two letters if words 

begin with the same letter.  
·  Students do Exercise 2 in writing. Put answers on the board. Underline the second 

letter which determines the order of the set. 
Answers 
Exercise 1: body, mongoose, poisonous, sharp, type 
Exercise 2: 1 cat, dog, duck    2 beetle, butterfly, scorpion    3 fox, frog, furry    4 van, 
venom, visit 
 
[B head] Extension 
1 Students put the these characters from ‘Rikki Tikki Tavi’ in alphabetical order: Nagina, 
Darzee, Teddy, Nag, Karait, Chuchundra. 
2 Students put these words from ‘Rikki Tikki Tavi’ in alphabetical order: fainted, 
drowned, hungrily, refused, twitchy, swayed, vanished, shrieked. 
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[WB icon] [A head] Silent letters (page 96) 
·  Explain to students that when they are silent, no one hears them even though they are 

there. Tell them that in the English language, some words have silent letters in them – 
the letters are there, but their sound is not made. ‘k’ and ‘w’ are two letters that can be 
silent. 

·  Slowly read aloud the words in the box, one by one, asking students which letters are 
silent. Put them into the columns titled silent ‘k’ and silent ‘w’. 

·  Do Exercise 2. 
Answers 
Exercise 1: silent ‘k’ – knife, knew, knock, knot; silent ‘w’ – write, wrist, two, whole 
Exercise 2: Answers will vary. 
 
[A head] Writing  (page 96) 
·  Using the information in the box, explain to students what notes are, why we use 

them, and how they can be useful to us. In pairs, students do Exercises 1 and 2, using 
the headings given. 

·  Students do Exercise 3 individually for assessment. 
 
[B head] Extension 
In ‘Rikki Tikki Tavi’, students met other animals besides the mongoose: Darzee, the 
tailorbird, Nag and Nagina, the cobras, Karait, the dusty brown poisonous snake and 
Chuchundra, the muskrat. Students look up one of these animals and find out what it 
looks like, where it lives, what it eats, and what it does. Students write four or five 
sentences about the information they find. After their paper has been checked, it can be 
added to their portfolio. 
 
Workbook answers 
Page 62 Exercise 1: Habitat – 2 Where an animal lives; Appearance – 2 What an animal 
looks like; Diet – 1 What an animal eats 
Exercise 2: Answers will vary. 
Page 63 Exercise 1: 1 live    2 have    3 Do    4 sees    5 goes    6 has    7 Does 
Exercise 2: 1 see    2 our    3 There    4 too    5 four    6 likes    7 has    8 their 
Page 64: 2 2 – All about Aaron    3 four    4 Paragraph 1 : 3 Aaron’s family; Paragraph 
2: 1 Aaron’s village; Paragraph 3: 3 How Aaron gets to school    5 What Aaron does 
after school 
Page 65 Exercise 1: 1 whale    2 rhyme    3 Why    4 Christmas    5 Where 
Exercise 2: 1 wrong (w)    2 talk (l)    3 knife (k)    4 knee (k)    5 answer (w) 
 
[B head] Assessment 
From the Student’s Book:  
Paragraphs, page 93 Exercise 2; Language: Has/have, page 94; Do/does, page 94 
Exercise 1; Do/does, page 94 Exercise 2 
Additional assessment ideas:  
Paragraphs, Extension; Word study: Dictionary work, Extension; Writing, Extension 
From the Workbook: 
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Page 62 Exercise 1; page 62 Exercise 2; page 63 Exercise 2; page 65 Exercise 2  
 
[B head] Test 
The test for Unit 16 can be found on photocopiable page 00. 
Test answers 
1 1) In the morning Rikki Tikki Tavi went out into the garden to go where his twitchy little 
nose led him. 2) It was a huge garden. 3) There were roses, sweet smelling lime and 
orange trees, green bamboo and wavy high grass. 4) Rikki Tikki Tavi thought, “I’m going 
to have such fun hunting here!”    2 paragraph    3 have    4 doesn’t    5 does    6 don’t    
7 canvas, claws, colours, curved    8 bark, berries, bottle, buds    9 Answers will vary.    
10 Answers will vary. 
 
[Unit head] Unit 17 (pages 97–101) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 17, students should be able to: 
·  differentiate between stories and plays and read a part in a play with expression 
·  express opinions on characters 
·  understand and write stage directions 
·  recognize, form, and use adverbs 
·  form words using the prefixes ‘un-’ and ‘dis-’ 
·  write the ending to a play. 
[close outcomes box] 
 
[A head] Speaking (page 97) 
·  Ask students if they know what a play is. They probably have a general idea based on 

their own experiences, but they may need you to clarify. They may be able to recall 
seeing a play performed at school or at a local community center, perhaps. Explain to 
them that a play is a story acted out on a stage of some sort and that reading a play is 
different from reading a story.  

·  Let students look at ‘Samuel’s Drum’ on pages 97–99. How does it look different 
from a regular story? 

 
[A head] Reading (pages 97–99) 
·  Show students that a list of characters always comes first in a play, that the name of 

the character who is speaking is listed before that person speaks and that the stage 
directions in brackets help give more information about the characters. These are 
three features that can always help them to identify a play. 

·  Choose a student to read the part of each of the characters in the play. Explain to them 
that when they read, especially for a play, they should read with expression. The 
words in brackets will help them know how to read.  

·  Let students do a silent reading of the play first. Those who will be characters in the 
play should ask for help with pronunciation of any unfamiliar words.  

·  Read the play. Encourage loud and expressive reading.            
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·  Discuss questions 1–6 on page 99 with the class, allowing for variations in answers 
for questions 4, 5 and 6.  

Answers 
1 seven    2 The person’s name is written in front of what he or she says.    3 more 
information about how the character feels    4 Answers will vary.    5 Answers will vary. 6 
Answers will vary.   
 
[A head] Speaking and listening (page 99) 
·  Talk to students about how everyone can read with expression with just a little effort. 

Reading plays is as close to talking in real life as we can get when we are reading 
aloud. Let students work in pairs to do the exercise on page 99. 

 
[B head] Extension  
Let each of the pairs choose one of the characters that Samuel meets and say why that 
person is sad and what happens to make him or her happy again. Students can practise 
reading the lines of dialogue between this character and Samuel. Choose several different 
partners (about half the pairs in the class) to read before the class.  
 
[WB icon] [A head] Language: Adverbs (page 100) 
·  Write on the board: The little girl skipped happily down the street. Ask students to 

find the verb in the sentence and underline it. Then ask them: Who skipped? Circle 
‘The little girl’. Now show students how the other words in the sentence work with 
the verb: How did the little girl skip? Where did she skip?  

·  Explain to students that adverbs are words that work with verbs and give us more 
information about them. In this example, the little girl skipped happily. That one word 
tells us how she moved, how she felt, gives us a picture of her. That’s what adverbs 
do! 

·  Now write The child stamped his foot angrily. Again ask students to find the verb in 
the sentence, then to find the subject, then to identify the adverb. Tell them that 
adverbs very often (but not always!) end in ‘ly’.  

·  Do Exercises 1–3 together. Let students do Exercises 4–6 individually in writing. 
Answers 
Exercise 3: kindly, nervously, sadly, unhappily 
Exercise 4: Change the ‘y’ to ‘i’ and add ‘ly’. 
Exercise 5: funnily, angrily, nastily, sleepily 
Exercise 6: Answers will vary. 
 
[B head] Extension 
Let students choose the best adverbs from the box to complete these sentences. 
 
[set following words in a word box] 
sadly    slowly  nervously      kindly  
noisily    carelessly  sleepily         carefully   
 
1 Put the glass on the table ___ please. 
2 Akim slammed the door ___. 
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3 “When will the test begin?” Reema asked ___. 
4 The tired old man climbed the steps ___. 
5 Mike ___ shared his crayons with his friends.  
6 “I don’t have any candy left,” Jake said ___. 
7 Daddy yawned ___, “Is it already time to wake up?” 
8 Billy threw his schoolbag ___ on the ground. 
 
[WB icon] [A head] Word study: Prefixes (page 101)  
·  Remind students that a suffix is added to the end of a word to form a new word. 

Explain to them now that a prefix is a part of a word that is attached to the front of a 
word to make a new word. A commonly used prefix is ‘sub’, which means under or 
beneath, like in submarine. Another common prefix is ‘il’, which forms words like 
il legal.  

·  The prefixes being highlighted in this unit are ‘un-’ and ‘dis-’. Go through their 
meanings, written in the box on page 101, and ask students if they can think of any 
words that start with either ‘un-’ or ‘dis-’. Write any words they think of on the board, 
then do Exercise 1 together orally.  

·  Let students do Exercises 2 and 3 in writing and share their sentences, either with a 
partner or with the rest of the class. 

Answers  
Exercise 1: disobey, unwell, disagree, dishonest, unpopular, untidy 
Exercise 2: Answers will vary.  
Exercise 3: Answers will vary.  
 
[B head] Extension 
Students add ‘un’ or ‘dis’ to these words to make new words, and then write two 
sentences using any two of the new words. 
[set following words in a word box] 
appear      continue      sure       cooked 
able          appoint       cover      organised 
 
[A head] Writing  (page 101) 
·  Remind students of how, when they left Samuel, his kindness had led him to finally 

get the drum he wanted more than anything in the world. Now they need to think 
about how the play will end.  

·  Let students do Exercises 1 and 2 with their partners. They may choose to work with 
the same partners from the Speaking and listening activities.   

 
[B head] Extension 
Choose the partners who did not read for the Speaking and listening Extension to now 
read their endings for the class. 
 
Workbook answers 
Page 67 Exercise 1: (1) Miss Jean made some sweet coconut buns. (2) Anansi took some 
sweet buns and he ate them. (3) Miss Jean yelled at Anansi but Anansi just laughed. (4) 
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Next day, Miss Jean made some hot pepper buns. (5) Anansi thought they were sweet 
coconut buns and he ate them. (6) This time, Anansi yelled and Miss Jean laughed. 
Exercise 2: to trick Anansi and teach him a lesson, so he wouldn’t take things without 
permission any more (Answers may vary.) 
Exercise 3: Answers will vary. 
Page 68 Exercise 1: 1 greedily    2 angrily    3 quickly 
Exercise 2: 1 slowly    2 quietly    3 happily 
Exercise 3: Answers will vary. 
Page 69 Exercise 1: 1 rewrite    2 retell    3 rebuild    4 recycle    5 return    6 replace 
Exercise 2: 1 rebuild    2 recycle    3 replace    4 return 
 
[B head] Assessment 
From the Student’s Book:  
Language: Adverbs, page 100 Exercise 5; Language: Adverbs, page 100 Exercise 6; 
Word study: Prefixes, page 101 Exercise 2; Writing, page 101 Exercise 2 
Additional assessment ideas:  
Speaking and listening, Extension; Writing, Extension; Language: Adverbs, Extension; 
Word study: Prefixes, Extension 
From the Workbook:  
Page 68 Exercise 1; page 68 Exercise 2; page 68 Exercise 3; page 69 Exercise 1; page 69 
Exercise 2; page 69 Exercise 3 
 
[B head] Test 
The test for Unit 17 can be found on photocopiable page 00. 
Test answers 
1 hungrily, quickly    2 kindly, willingly    3 happily    4 seriously    5 unwilling, dishonest    
6 disagree, unpopular    7 a list of characters always comes at the start of the play OR the 
name of the character who is speaking is listed before that person speaks OR stage 
directions are given in brackets    8 a) to bake some bread for Samuel, give it to him, and 
tell him if he cares for others it will be a drum one day b) Samuel got the drum he wanted 
so much.     9 Answers will vary.    10 Answers will vary. 
 
[Unit head] Unit 18 (pages 102–105) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 18, students should be able to: 
·  extract information from a non-fiction passage. 
·  summarize a passage 
·  identify and use correctly words which come from mathematics 
·  use there and their correctly 
·  apply basic research skills to find out information 
·  write out, in paragraph form, information derived from research. 
[close outcomes box] 
 
[open resource fact box] 
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Resource fact 
The Arawaks were the first American Indians that Columbus met in 1492. They lived on 
most of the islands of the West Indies. Those who lived in eastern Cuba, Hispaniola and 
Puerto Rico are also called Taino Indians. Their villages were organised into chiefdoms, 
with up to 80 villages under the leadership of one cacique (kuh-seek) or chief.  
[close resource fact box] 
 
[A head] Speaking (page 102) 
·  Explain to students that the people who live in their countries today are very different 

from the people who lived there long ago. Many of these people were Indians – 
Maya, Carib, Arawak, and others. Ask them if they know anything about any of these 
Indians. Listen to their responses and then focus on the Arawaks, asking them what 
they know and what they would like to know. 

 
[A head] Reading (pages 102–103) 
·  Scan the passage, focusing on the seven headings. Call on students to read the 

passage aloud. 
·  Do questions 1–4 orally. 
·  Add a few more questions of your own, e.g. What were the Arawak houses made of? 

What did they eat? 
·  Do questions 5 and 6, eliciting as many responses as possible. 
Answers 
1 in hammocks or on mats made from banana leaves    2 a) No b) peaceful and gentle     
3 the Caribs and the Spaniards    4 Answers will vary.    5 Answers will vary.     
6 Answers will vary. 
 
[B head] Extension 
Students find out who were the first people who lived in their country. Then they find out 
the answers to any three of the headings in the passage. 
 
[A head] Speaking and listening (page 104) 
·  Divide the class into pairs and do Exercises 1–3. 
·  Call on three or four pairs to come to the front of the classroom to do Exercises 2 and 

3. 
 
[B head] Extension 
For the girls: Imagine that you are an Arawak Indian girl. What would your day be like? 
For the boys: Imagine that you are an Arawak Indian boy. What would your day be like? 
Students work with their partners again, taking turns to interview each other. They should 
use the facts they’ve learnt and add a little bit of imagination to do this exercise. 
 
[A head] Language: Words from other subjects (page 104) 
·  Explain to students that a quick look at the diagram labelled 1–5 would make them 

think that they were doing mathematics. But some words used in mathematics can be 
used in other ways, e.g. to describe the shapes of things. 

·  Do Exercises 1–3 orally. 
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Answers 
Exercise 1: rectangular – 3, circular – 4, square – 1, triangular – 2, oval – 5 
Exercise 2: 1 rectangular    2 circular    3 Answers will vary.    4 oval    5 triangular 
Exercise 3: rectangle, circle, triangle 
 
[B head] Extension 
Students look carefully around the classroom and the school, and make a list of at least 
three items that are rectangular, circular, square, triangular and oval. 
 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
They’re is also frequently confused with their and there. Challenge your students by 
including this homophone also. 
[close teaching tip box] 
 
[A head] Word study: there/their  (page 105) 
·  Remind students of previous work with homophones, words that sound the same but 

are spelled differently and mean different things, e.g. blue and blew; bye and buy; 
scent and sent. 

·  Read the boxed entry. Write their and there on the board along with the meanings of 
these words. Ask two students to come to the front and each write a sentence using 
their; and two more to come to write a sentence using there.                                                      

·  Students do Exercises 1 and 2 in writing and exchange work to correct.  
Answers 
Exercise 1: 1 their    2 Their    3 There    4 there    5 Their    6 There 
Exercise 2: Answers will vary. 
 
[B head] Extension 
Students fill in the blanks with the correct homophones. Use their, there, they’re. 
1 I am ____ with you, but ____ not in _____ correct places.  
2 Is ____ some way to get them over ____?  
3 ____ not listening to ____ teachers. 
 
[A head] Writing  (page 105) 
·  Remind students of the work they did to complete the Reading Extension. What did 

they do? Who did they go to for help? How did they find the answers? 
·  Read the boxed entry. Divide the class into four groups and allow them to brainstorm 

for a while before working on Exercises 1 and 2. 
·  Do Exercise 3 orally, asking why these places or people might help – or why not. 
·  Complete the exercise. Have each group write out their questions and their answers 

neatly to display in the classroom. 
 
[B head] Extension 
Students talk to someone about either their grandparents or their great grandparents, and 
find out as many things as possible about them. Students then write a few sentences about 
them. After this exercise is checked, it can be put in students’ portfolios. 



Language Tree TB2                             83                                      18/5/07 
   

  

 
Workbook answers 
Page 70: 1 the front    2 at the back    3 the index    4 1 page 68, 2 page 69, 3 page 11, 4 
page 40    5 library, teacher, internet, zoo, books, encyclopaedia, adults at home, cd-rom  
Page 71 Exercise 1: 1 she    2 they    3 they    4 we    5 it    6 you, I 
Exercise 2: 1 her    2 them    3 us    4 her 
Page 72 Exercise 1: 1 2 Who are the Mayan Indians?    2 1 What do the Mayans eat?    
3 built – constructed, in ruins – broken down, main – most important, type – sort    4 corn 
Page 73: 1 people    2 grew    3 women    4 They    5 were    6 There 
 
[B head] Assessment 
From the Student’s Book:  
Word study: there/their, page 105 Exercise 1; Writing, page 105 Exercise 5 
Additional assessment ideas:  
Reading, Extension; Language: Words from other subjects, Extension; Word study: 
there/their, Extension; Writing, Extension 
From the Workbook:  
Page 71 Exercise 1; page 72; page 73  
 
[B head] Test 
The test for Unit 18 can be found on photocopiable page 00. 
Test answers 
1 Taino Indians    2 paint, shells    3 cassava    4 canoes    5 circular    6 rectangular    7 
Their, there    8 there    9 their    10 have (correct word = has)  
 
[Unit head] Unit 19 (pages 106–110) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 19, students should be able to: 
·  discuss and compare personal experiences  
·  express opinions on behaviour 
·  discuss characters, setting and moral of a story  
·  use adverbs more easily 
·  recognize direct quotations 
·  distinguish between ‘oi’ and ‘oy’ in the spelling of certain words 
·  write character sketches. 
 
[close outcomes box] 
 
[A head] Speaking (page 106) 
·  Talk to students about ‘playing tricks’. Ask: Do you like to play tricks? Do you know 

anyone who does? Has anyone ever played a trick on you? How did you feel when it 
happened? When are tricks funny, and when are they unkind? Discuss students’ 
answers to these questions one at a time, making sure to allow different people to 
volunteer to speak.  
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[WB icon] [A head] Reading (pages 106–107) 
·  Tell students that this story is about playing tricks. Let them scan the story first 

quietly, then call on three or four different students to read the story aloud. Remind 
students that by now they should be reading clearly and with expression. 

·  Let students work individually to answer questions 1–6 in writing. The answers can 
be checked orally or they can be handed in for a more formal assessment.  

Answers 
1 down by the river    2 Daddy, Mummy, Alex, Grandpa and Lulu    3 because she would 
be safe there, away from the crocodile    4 a) sensible b) Answers will vary.    5 Answers 
will vary.    6 a) because he has realised that if he tells lies, people will not believe him 
when he wants them to b) Answers will vary.  
 
[A head] Speaking and listening (page 107) 
·  Explain to students that some stories can teach a lesson or give to the readers a 

message about right and wrong. That ‘lesson’ is often called the moral of the story. In 
order to understand the moral of any story, we need to think carefully about the things 
the characters in the story have done.  

·  Let students look back at or recall their answers to question 6. The lesson that Alex 
has learnt is what has caused him to say he’ll “never play a trick again”. Ask students 
to think about what that lesson is. 

·  Divide students into groups of four. Let them do Exercises 1 and 2.  
 
[B head] Extension 
Put students back into the same groups of four and have them talk about the moral of the 
story. Let them write a sentence or two under the heading ‘The Moral of the Story’ about 
the real lesson they think Alex has learnt. These short pieces can be shared orally or 
posted around the classroom. 
 
[open teaching tip box – set near Extension section] 
Teaching tip 
‘Aesop’s Fables’ is one of the most famous collections of stories with morals to be learnt. 
Try to find a copy, if not of the whole work, at least of one of the stories (like ‘The Fox 
and the Grapes’). Read one of the stories for the class and talk about the moral.  
[close teaching tip box] 
 
[open teaching tip box – set to right of Language section] 
Teaching tip 
To change an adjective that ends in ‘y’ to an adverb, you must first change the ‘y’ to ‘i’ 
then add ‘ly’. 
[close teaching tip box] 
 
[A head] Language: Adverbs (page 108) 
·  Remind students that adverbs are words that tell us more about verbs. They give us 

more information about how an action is done: The old man walked slowly. The little 
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girl skipped happily. The teacher spoke carefully. Go over the fact that most adverbs 
end in ‘ly’, and the spelling rule for converting words that end in ‘y’ to adverbs.  

·  Do Exercises 1 and 2 orally, and then have students do Exercises 3 and 4 in writing.  
Answers 
Exercise 2: 1 happily    2 angrily    3 quickly 
Exercise 3: 1 slowly    2 badly    3 sadly    4 quietly    5 loudly    6 carefully 
Exercise 4: Answers will vary.  
 
[B head] Extension  
Play a ‘chain game’ with students. Starting at the top of a row, each student must take a 
turn to go to the board to complete this sentence with a verb and an adverb: Yesterday I 
…. Divide the board so that each row can be a team and the teams can move as quickly as 
possible. At the end of the game, every student should have had a chance to write a 
sentence on the board. The first row to finish (with all correct sentences) wins. 
 
[WB icon] [A head] Words people say (pages 108–109) 
·  Explain to students that the marks they see around the words people say in the stories 

they read are called speech marks or quotation marks. They set apart any words that a 
character actually says in the story. Point out to students the quotation marks printed 
around the words said by Mummy, Alex, Daddy and Lisa in the story.  

·  Students can do Exercises 1 and 2 individually in writing.  
Answers 
Exercise 1: 1 There’s an alligator.    2 Come away from the river.    3 That wasn’t funny!   
4 I don’t believe you.    5 No.    6 Lisa. I’m scared. 
Exercise 2: Please pick your things up. / Someone could trip over. / Yes, I will. / Josh. 
Pick your things up now! / I’ll do it in a minute. / Can I sit with you? / Yes, please!   
 
[B head] Extension 
For homework, students must pay attention to people talking around them and write 
down three sentences based on what they have heard. They must remember to use speech 
(or quotation) marks only to mark the exact words that are said.  
 
[A head] Word study: oi/oy (page 109) 
·  Tell students that one of the phonetic blends that sometimes gives people trouble with 

spelling is ‘oi’ or ‘oy’. The best thing to do to avoid confusion is to learn to spell 
words with this blend. 

·  Students can do Exercises 1 and 2 individually in writing. 
Answers 
Exercise 1: boys, toys, enjoys, noise 
Exercise 2: Answers will vary. 
 
[A head] Writing  (page 110) 
·  Ask students what they think it means to describe someone. Should they just give 

information about how the person looks, or should they also talk about how the 
person behaves, or what he or she likes to do, or anything else that they may want to 
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share about this person? Tell them that their descriptions would really be more 
complete – and more interesting – if they include more information.  

·  Go through the box on page 110 with the definition of character sketch. Do Exercise 
1 together orally and point out the places in the description/sketch where the writer 
has told about more than just how the person looks.  

·  Students can do Exercises 2 and 3 individually. Let them work with a partner to do 
Exercise 4, but after the reading they can do Exercise 5 on their own again.  

 
[B head] Extension 
Let students sit with their same partners again and think of someone else they could write 
a character sketch of. They can use the same questions in Exercise 2 as a guide and work 
together to write another character sketch of this new person. They can read their sketch 
to another pair of students, then edit and rewrite the sketch so it can be shared with the 
rest of the class.  
 
Workbook answers 
Page 74 Exercise 2: 1 Lisa and her family went down by the river. 2 Danny shouted, 
“There’s an alligator!” 3 There was no alligator and Danny laughed. 4 Danny shouted, 
“Help! There’s a snake!” 5 There was a snake and Daddy got rid of it. 6 Danny said he 
would never play a trick again. 
Exercise 3: down by the river 
Exercise 4: Mummy, Daddy, Danny (Alex), Lisa, Grandpa, Lulu  
Exercise 5: not to play tricks 
Page 75: 1 Please may I have a sweet?    2 Where is my other shoe?    3 I’m sorry I am 
late.    4 It’s fantastic!    5 The Post Office is over there. 
Page 76 Exercise 1: has, boats, ran, thick, Maria, I, pushed, lovely, bike 
Exercise 2: 1 adjective    2 adjective    3 verb    4 pronoun    5 noun    6 verb 
Page 77: Answers will vary. 
[B head] Assessment 
From the Student’s Book:  
Reading, page 107 questions 1–6; Language: Adverbs, page 108 Exercise 3; Language: 
Adverbs, page 108 Exercise 4; Words people say, page 109 Exercise 2; Writing, page 110 
Exercise 5 
Additional assessment ideas:  
Speaking and listening, Extension; Words people say, Extension; Writing, Extension; 
From the Workbook:  
Page 76 Exercise 1; page 76, Exercise 2; page 77  
 
[B head] Test 
The test for Unit 19 can be found on photocopiable page 00. 
Test answers 
1 patiently    2 quietly, slowly    3 greedily    4 “Hurry up! We’re going to be late,” my 
sister shouted.    5 Helen called, “It’s time for dinner.”    6 boys, noise, toys    7 Do not 
play unkind tricks on other people. You might need them to believe you later.    8 Answers 
will vary. 
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[A head] Unit 20 (pages 111–115) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 20, students should be able to: 
·  recognize and understand better the features of a poem 
·  recite a poem with expression 
·  interpret and identify with a poem 
·  improve their understanding of subject–verb agreement 
·  further improve their skills with dictionary work 
·  identify words with the long ‘oo’ sound 
·  write a poem. 
 
[close outcomes box] 
 
[A head] Speaking (page 111) 
·  Ask students to name a favourite dish that their mummy cooks for them and hear lots 

of responses.  
·  Explain that the unit’s Reading section is another poem, this time one about food that 

the poet’s mummy cooks.  
·  Review the features of a poem, then read the boxed entry. Scan the poem and then 

identify the features that make it a poem. 
 
[A head] Reading (pages 111–112) 
·  Look at the words in blue boxes and go through their meanings, because they may be 

new to some students. Read the poem aloud with expression twice.  
·  Do questions 1–4 orally. 
·  Students do questions 5 and 6 in writing. Discuss responses as a class. 
Answers 
1 the ‘oo’ sound    2 “I don’t know what I’d do without Mammie’s Coo-coo and 
Callaloo.”    3 check the blue box    4 a) for emphasis b) Answers will vary.    5 Answers 
will vary.    6 Answers will vary. 
 
[B head] Extension 
Students describe their favourite food in four sentences. Remind them to use lots of 
adjectives. 
 
[open teaching tip box – set to right of Speaking and listening if possible] 
Teaching tip 
Choral speaking / reading is an effective way of appreciating poetry. It involves a group 
of people who read a poem together and even coordinate actions/movement. 
[close teaching tip box] 
 
[A head] Speaking and listening (page 113)    
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·  Divide the class into three groups, explaining what will be expected of them in 
Exercise 1. Give the groups time to organise themselves, to decide on movement and 
gestures, and to practise reading the poem. 

·  Invite the principal or head teacher to listen to the groups’ performance of the poem. 
 
[B head] Extension 
If possible, plan a class trip to the local market to learn more about fruits and vegetables 
that students may not be familiar with. Students share with the class what they liked 
about their visit. 
 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
A verb agrees with its subject. Singular subjects take singular verbs; plural subjects take 
plural verbs. Remember: third person singular verbs end in ‘s’, e.g. he/she/it swims. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Subject–verb agreement (page 113) 
·  Use the information in the Teaching tip box to review subject–verb agreement. 
·  Do Exercise 1 orally, pointing out whether the subjects are singular or plural. 
·  Students do Exercise 2 in writing. 
Answers 
Exercise 1: 1 make    2 drink    3 are    4 is    5 Do    6 does 
Exercise 2: Answers will vary. 
 
[WB icon] [A head] Dictionary work  (page 114) 
·  Do Exercise 1, explaining the entry to the class and pointing out its features. 
·  Do Exercise 2 orally. Students do Exercise 3 in writing. 
Answers 
Exercise 2: dinner – a meal, eat – to swallow food, raw – not cooked, chop – to cut into 
pieces, pumpkin – a large vegetable, spicy – very tasty 
Exercise 3: dinner – noun, eat – verb, raw – adjective, chop – verb, pumpkin – noun, 
spicy – adjective  
 
[B head]Extension 
Share the poem ‘Market Morning’ with students, pointing out the adjectives that make 
you ‘see’ the goods in the market. Let them look up and write out the dictionary entries 
for sleek, swollen, pungent and grisly. 
 
[open resource fact box – this box relates to the Extension activity above] 
Resource fact 
The following are the first three verses of a poem called ‘Market Morning’ by Grace 
Walker Gordon.  
 
Great gold pawpaws full and firm, 
Fat swollen pumpkins come to full term, 
Sleek green melons, bright pink when cut –  
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Unlike their cousin pumpkin who is gold in the gut. 
 
Pearly green gungo peas dripping through my fingers, 
Juicy golden mangoes with a pungent smell that lingers, 
Pale yellow grapefruit and orange tangerines, 
Crisp curled cabbages and green string beans. 
 
Purple sweet potatoes piled upon the ground, 
Grisly-looking yellow yams at sixty cents a pound, 
Onion and escallion, garlic and thyme, 
Sweet pepper, hot pepper, ginger and lime. 
[close resource fact box] 
 
[A head] Word study: Long ‘oo’ sound (pages 114–115) 
·  Remind students of previous work with words with long ‘A’ and long ‘E’ sounds, and 

with silent ‘w’ and ‘k. 
·  Read the words in the box slowly, emphasising the ‘oo’ sounds. Sort the words into 

two lists with the class. 
·  Do Exercise 2 orally with students. Ask them to add a few more ‘oo’ words to the 

lists in Exercise 1. 
Answers 
Exercise 1: broom, soon, room, hoop, too; look, took, book 
Exercise 2: 1 foot    2 hook    3 boot    4 moon 
 
[B head] Extension 
Students make three silly sentences using mostly ‘oo’ words, e.g. It is too soon to take the 
broom to my room. 
 
[A head] Writing  (page 115) 
·  Read out the poem on pages 111–112 again.  
·  Following the example given, students do Exercises 1 and 2. 
 
[B head] Extension 
Students write another poem – this one about their visit to the local market. It does not 
have to rhyme. Ask them to make it at least four lines long. The poem can be put in 
students’ portfolios. 
 
Workbook answers 
Page 78 Exercise 1: walked, had, was, went, played 
Exercise 2: broke, blamed, told, told, got 
Page 79 Exercise 1: angry – vexed – adjective; crawl – to move on hands and knees – 
verb; triangle – a shape with 3 sides – noun 
Exercise 2: Answers will vary. 
Page 80: 1 page 61    2 page 6    3 Unit 16    4 Unit 7    5 page 102    6 page 76    7 Unit 
17    8 24    9 page 51    10 page 97 
Page 81 Exercise 1: 1 rainy    2 dirty    3 sandy    4 cloudy    5 windy 
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Exercise 2: 1 flowery   2 starry    3 dotted    4 shiny    5 striped    6 sunny 
 
[B head] Assessment  
From the Student’s Book:   
Language: Subject–verb agreement, page 113 Exercise 1; Language: Subject–verb 
agreement, page 113 Exercise 2; Writing, page 115 
Additional assessment ideas:  
Reading, Extension; Dictionary work, Extension; Writing, Extension 
From the Workbook:  
Page 78 Exercise 1; page 79 Exercise 1; page 79 Exercise 2; page 80; page 81 Exercise 2  
 
[B head] Test 
The test for Unit 20 can be found on photocopiable page 00. 
Test answers 
1 has    2 have    3 milk   4 collects    5 win    6 golden, adjective, shining like gold    7 
fingers, noun, parts of the hand    8 cents, noun, money    9 pale, adjective, light colored    
10 drip, verb, fall in drops    11 coo, moo    12 tools    13 cooks, books    14 moon, spoon     
 
[Unit head] Unit 21 (pages 116–120) 
 
[open outcomes box] 
Outcomes 
By the end of Unit 21, students should be able to: 
·  use headings to predict what the text will be about 
·  distinguish between fact and fantasy in true stories and folk tales 
·  recognize the main parts of a story 
·  identify and use synonyms 
·  use capital letters in titles 
·  spell words that have ‘i’ before ‘e’ 
·  plan and write a story – do a first draft, edit and rewrite. 
 
[close outcomes box] 
 
[A head] Speaking (page 116) 
·  Talk to students about folk tales and traditional characters that they will be familiar 

with from your country’s folklore. Ask them who their favourite character is, and 
what their favourite story is. Tell them that folk tales or traditional stories are 
different from true stories because they often have some true or real parts mixed with 
some parts that are make-believe. In Anansi stories, for example, the animals are real 
animals that live in our forests, but they can talk. 

·  Now let students read the title and the first paragraph of the story on page 116. Ask 
them if they think this will be a true story or a traditional tale. Why do they think so? 
Talk to them again about the blending of truth and fantasy – with the Caribs who 
really exist living on the silver rocks of the moon. 

 
[WB icon] [A head] Reading (pages 116–117) 
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·  Call on two or three different students to read the story out loud. Give students time to 
find the answers to questions 1–6, and then discuss their answers. 

Answers  
1 the moon and Earth    2 because it was dull and dark and they wanted to clean it till it 
glowed silver like the moon    3 First, no matter how much they washed and scrubbed, 
Earth remained dull and brown; then, when they tried to go back to the moon, the clouds 
wouldn’t take them; then they had no food to eat.    4 The gods sent a bird, a wild hog 
and a monkey to show the Caribs what to eat, and after some time they made Earth their 
home.   5 Years passed and Earth became their home, until they could show the moon to 
their children and say they could see the outlines of the villages where they once lived.     
6 c) The Caribs used to live on the moon.  
 
[B head] Extension 
Bring in another traditional story for the class, one they may not be too familiar with, if 
possible. If you can, make copies of the story for students. Read the title of the story for 
them first, and then ask them what they think the story will be about. Read the entire 
story aloud, and then talk about it: what happens in the story; the meaning or the moral, if 
there is one; what in the story was true and what was make-believe. 
 
[A head] Story parts (page 118) 
·  Ask students how stories usually begin. They will probably tell you that they know 

they will hear a story when they hear Once upon a time …. Write on the board the 
four elements of a story, listed in the box on page 118, and go through the 
explanations in the box. 

·  Copy the chart on page 118 on the board. Work together as a class to complete it. 
Answers 
Problem: First, no matter how much they washed and scrubbed, Earth remained dull and 
brown. Then, when the Caribs tried to go back to the moon, the clouds wouldn’t take 
them. Then they had no food to eat. Solution: The gods sent a bird, a wild hog, and a 
monkey to show the Caribs what to eat. Ending: Years passed and Earth became their 
home, and they showed the moon to their children and said they could see the outlines of 
the villages where they once lived. 
 
[B head] Extension 
Let students look back at ‘Lisa’s Story’ in Unit 19 and make a chart just like the one on 
page 118 to identify the parts of the story.  
 
[open teaching tip box – set to right of Language section if possible] 
Teaching tip 
Help students remember the definition of synonym by telling them that the ‘s’ stands for 
similar meaning. 
[close teaching tip box] 
 
[WB icon] [A head] Language: Synonyms (pages 118–119) 
·  Remind students that they have already learnt about antonyms and about homonyms. 

They are now going to learn more about synonyms. Antonyms are words that have 
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opposite meanings; homonyms are words that are spelled the same but have different 
meanings; synonyms are words that have similar meanings.  

·  Write some examples of synonyms on the board: shout and yell; windy and breezy; 
leap and jump; fall down and tumble.  

·  See if students can add one more to each pair you have given, e.g. scream; stormy; 
hop; slip, or whatever else they may think of.  

·  Go through the box on page 118, then do Exercises 1 and 2 together. 
·  Students can do Exercises 3 and 4 individually. 
Answers 
Exercise 1: line 11 
Exercise 2: Answers will vary. 
Exercise 3: gazed, line 4; gather, line 12; bake, line 12; delicious, line 12; Answers will 
vary for synonyms. 
Exercise 4: Answers will vary. 
 
[B head] Extension 
How many can you think of? Divide students into groups of three to play this game. 
Write the following words on the board: walk, talk, jump, eat. Give students five minutes 
to think of as many synonyms for these words as they can. When time is up, compare 
answers on the board, so students can see the biggest list of synonyms the class can write. 
The team with the longest list of correct synonyms wins. 
 
[open teaching tip box – set to right of Capitals section if possible] 
Teaching tip 
Students may need to be reminded that the articles and other ‘little words’ (like and, the, 
of and for) will  need capital letters if they are the first word of the title, e.g. ‘The Old Man 
and the Sea’ is the name of a famous book. 
[close teaching tip box] 
 
[A head] Capitals in titles (page 119) 
·  Explain to students that capital letters are used for more than starting sentences. They 

are also used in titles of songs, books, poems, plays, movies or anything else that has 
a formal name. Let students look at copies of their school books and notice the titles. 
Copy the titles of at least three of them on the board and circle all the capital letters in 
the titles.  

·  Let students do the exercise in writing.  
Answers 
1 Butterflies of Barbados    2 Anancy and the Plantains    3 The House on the Hill     
4 Mermaids of the Caribbean    5 Poems from Trinidad    6 New Shoes for Anita 
 
[B head] Extension 
For homework, have students find and write the titles of one book, one song, one poem, 
one play and one film. To check, divide the board into five columns and call on students 
at random to write their titles in the appropriate columns. Circle all capital letters for 
reinforcement. 
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[open teaching tip box – set to right of Word study section if possible] 
Teaching tip 
For your students’ benefit, you may want to add to the rhyme:  
except for words that sound like ‘day’ 
like ‘neighbour’ or ‘weigh’.  
[close teaching tip box] 
 
[A head] Word study: ‘i’ before ‘e’  (page 120) 
·  Write on the board the rhyme in the box on page 120. Let students recite it along with 

you, then ask them to think of as many words as they can that this rhyme can help 
them to spell. Write their words on the board.  

·  Give students a few minutes to complete the exercise on page 120 then check 
answers. If any of the words added to the story were not on the board, write them on 
the class list. 

Answers 
thief, piece, friend, received, believed, thief, deceived 
 
[A head] Writing (page 120)  
·  Discuss with students the importance of planning anything at all – a party, a trip, a 

letter to Santa. Explain that it’s important to think ahead about what you want to do, 
or what you want to say. When you want to write a story, it is extremely important 
that you follow the steps in the writing process described in the box on page 120. Go 
through the explanation in the box. List the four steps on the board to help students 
remember them. 

·  Let students work in pairs to do Exercise 1, and then on their own for Exercise 2.  
·  Tell them to follow the instructions to complete Exercises 3–5. 
 
[B head] Extension 
Let students work in groups of four to plan and write their own story. It should be like a 
traditional story or folk tale, including characters from local folklore. They must give 
their story a title and follow the four steps of the writing process. When they are finished, 
they can take turns reading their stories aloud to the rest of the class.  
 
Workbook answers 
Page 82 Exercise 2: Paragraph 2 – 2 The Caribs had to stay on Earth. Paragraph 3 – 3 
The Caribs were sad and hungry. Paragraph 4 – 1 The gods helped the Caribs to find 
food. Paragraph 5 – 1 The Caribs stayed on Earth. 
Page 83 Exercise 1: 1 intelligent    2 hurried    3 noisy    4 raise    5 gobbled     
6 snatched    7 lovely 
Exercise 2: Answers will vary. 
Page 84: Answers will vary. 
Page 85: Answers will vary. 
Page 86: Answers will vary. 
 
[B head] Assessment 
From the Student’s Book:  
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Language: Synonyms, page 118 Exercise 3; Language: Synonyms, page 119 Exercise 4; 
Writing, page 120 Exercise 5 
Additional assessment ideas:  
Story parts, Extension; Capitals in titles, Extension; Writing, Extension 
From the Workbook:  
Page 82 Exercise 2; page 83 Exercise 1; page 84; page 86  
 
[B head] Test 
The test for Unit 21 can be found on photocopiable page 00. 
Test answers 
1 true    2 not true    3 not true    4 true    5 problem, solution, ending    6 Answers will 
vary.    7 Answers will vary.    8 a) Bob’s Big Music Show b) To Kill a Mockingbird c) 
The Ugly Duckling    9 ei, ie, ie    10 Plan, First draft, Edit, Revise 
            
[Unit head] Looking back 3 (pages 121–126) 
 
[open outcomes box] 
Outcomes 
By the end of this unit, students should be able to: 
·  ask and give directions 
·  make inferences and identify the moral of a story 
·  recognize the purpose of a contents page 
·  express opinions on previous reading sections 
·  review joining words and synonyms 
·  review subject–verb agreement and using there/their correctly 
·  write a review of a story. 
[close outcomes box] 
 
[A head] Speaking (page 121) 
·  Congratulate students on completing Student’s Book 2 and take a few minutes to ask 

them what they have learnt, encouraging as many responses as possible. Explain that 
this last unit will look back at some of what they have learnt.  

·  Students do the exercise, coming to the front of the class to demonstrate. 
 
[B head] Extension 
Students work in pairs to come up with directions for places in school, e.g. from their 
classroom to the principal’s office, from the playground to the cafeteria, from their 
classroom to the bathrooms. 
 
[A head] Reading (pages 121–122) 
·  Students read only the title of the passage. Ask them to explain what they think it 

means. 
·  Call on two or three students to read the story aloud. 
·  Do questions 1, 2, 3 and 5 orally with the class. 
·  Ask students to do questions 4 and 6 in writing, and then listen to answers. 
Answers 
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1 She wanted to see her Auntie who was waiting outside school for her.    2 She knocked 
over her chair, she dropped her school bag and everything fell out, she ran into a little 
boy, and she tripped over a pile of PE things and had to pick them up.    3 Charlene 
hadn’t come out at the same time as the other students.    4 Answers will vary.    5 c) 
speak quietly    6 Answers will vary. 
 
[open resource fact box – set to right of Extension if possible] 
Resource fact 
A proverb is a saying that presents a truth or some bit of useful wisdom. It is usually 
based on common sense or practical experience. A proverb usually offers a piece of 
wisdom in a very simple way. Proverbs can be found in several different languages. 
[close resource fact box] 
 
[B head] Extension 
Explain to students that ‘too-fast goes slow’ can be called a proverb. Ask them if they 
know any proverbs and give a few examples. Students should find two proverbs and be 
prepared to state them and explain what they mean.     
 
[A head] Contents page (page 123) 
·  Explain to students what a Contents page (or A Table of Contents) is by turning to 

page 3 for visual support. Let them see what a Table of Contents is and what it does. 
·  Do the exercise orally with the class. 
·  Add a few more questions of your own, e.g. Which two units talk about games? Name 

one of the traditional stories and say what unit it is in. 
Answers 
1 page 31    2 Unit 13    3 Unit 17    4 page 106    5 Unit 12    6 The Arawaks 
 
[B head] Extension 
Students find the Table of Contents of some other textbook they are using and make up 
three questions. Then students choose a partner, exchange the Tables of Contents they 
have chosen, and each partner answers the other person’s three questions. 
 
[A head] Book review (page 123) 
·  Read the boxed entry, and then ask students to once again use the Table of Contents 

on page 3 to help them as they look back through the book. 
·  Students do questions 1–6 in writing.  
·  Students do Exercise 2 to hand in for formal assessment. 
Answers 
Exercise 1: Answers will vary. 
Exercise 2: Answers will vary. 

 
[B head] Extension 
Students share reviews for Exercise 2 in a ‘show-and-tell’ session. Display some of the 
reviews in the classroom. 
 
[open teaching tip box – this relates to Language section below] 
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Teaching tip 
1 And, but, so, for, yet are called coordinating conjunctions. They join two or more 
sentences that, on their own, can express a complete thought. Sentences joined by these 
conjunctions are called compound sentences. 
2 Because is a subordinating conjunction. It joins two or more sentences, one of which does not 
express a complete thought. Sentences joined by subordinating conjunctions are called complex 
sentences, e.g. (main clause) She was punished (subordinating clause) because she disobeyed her 
parents. 
[close teaching tip box] 
 
[A head] Language: Joining sentences (page 124) 
·  Remind students of the work with joining sentences in Units 8 and 9. 
·  Ask students to do Exercises 1 and 2 in writing and go through them on the board.  
Answers 
Exercise 1: 1 Charlene knocked over the chair because she grabbed her bag.    2 She was  
excited because Auntie was coming.    3 Charlene rushed but she was not quick.     
4 Charlene went into the yard and she saw Auntie.    5 My Auntie gave me a hug and she 
gave me a kiss.    6 My Auntie was thirsty so she drank some water. 
Exercise 2: Answers will vary. 
 
[B head] Extension 
Students follow the same instructions as for Exercise 2 with these starting points: 
1 I like basketball because …     
   I like basketball but … 
   I like basketball and … 
2 I like going to church so … 
   I like going to church because … 
   I like going to church but … 
 
[A head] Synonyms (page 124) 
·  Ask students if they remember what synonyms are and get several examples from 

them. 
·  Do Exercise 1 on the board with the class, pointing out the variation in answers that is 

sure to occur. Students then do the exercise in writing. 
Answers 
1 Answers will vary.    2 Answers will vary.    3 Answers will vary.    4 Answers will vary.    
5 Answers will vary.    6 Answers will vary. 
 
[B head] Extension 
Do some more work with the thesaurus. (Use a dictionary if a thesaurus is not available.) 
Have students look up synonyms for quick, glad and cheap. Students use one synonym 
for each word in a sentence. 
 
[A head] Subject–verb agreement (page 125) 
·  Remind students that a third person singular verb changes form – it adds an ‘s’: he 

walks, she swims, it catches; I walk, we swim, they catch. 
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·  Do Exercise 1 orally with the class. 
Answers 
1 is    2 lives    3 like    4 are    5 is    6 go 
 
[B head] Extension 
Change the subjects of the six items in the exercise to the following: 1 Charlene and I  2 
Auntie Pearl and Uncle Jim  3 Mummy  4 I  5 Auntie Pearl and Auntie Daisy  6 Charlene. 
Students then choose the correct verb to go with these new subjects. 
 
[A head] Word study: their/there 
·  Review with students and remind them that there means ‘in that place’ and their 

shows possession. 
·  Do the exercise orally with the class. 
Answers 
1 There    2 Their    3 their    4 there    5 their    6 There 
 
[A head] Writing  (pages 125–126) 
·  Have students turn back to page 123 and read the boxed entry. 
·  Students do Exercise 1 in writing. 
·  Ask students to look at the picture on page 126, paying close attention to the details. 
·  Do Exercise 2 orally, and then students do Exercise 3 in writing. 
 
[B head] Extension 
Give students the following questions and ask them to review Language Tree, Student’s 
Book 2. 
1 Which traditional story did you like best? 
2 Which poem did you like best? 
3 List three things you learnt from this book. 
4 Which activity did you like the best? 
 
[B head] Assessment 
From the Student’s Book:  
Book review, page 123 Exercise 1; Book Review, page 123 Exercise 2; Language: 
Joining sentences, page 124 Exercise 2; Subject–verb agreement page125 
Additional assessment ideas:  
Reading, Extension; Language: Joining sentences, Extension; Subject–verb agreement, 
Extension 
 
[B head] Test 
The test for Looking back 3 can be found on photocopiable page 00. 
Test answers 
1 so    2 and    3 but    4 because    5 Answers will vary.    6 have    7 tells    8 have    9 
there    10 their    11 Their, there    12 there 
 
[design: 
Please set tests as style for series 
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Please set as many tests on each page as possible – to help with extent of book.  
Code for writing rules = R1 (very short rule – so students can write ‘an’); R2 (long 
enough to write one word); R3 (long enough to write two words); R4 (long enough to 
write a sentence) 
Please set copyright photocopiable line at the bottom of each page that Tests are on] 
 
[unit head] Tests 
 
[A head] Unit 1 Test 
 
[rubric] Underline the noun in this sentence.  
1 The seagull flew away. 
[rubric] Complete this sentence by adding a noun.  
2 My [R2] went fishing yesterday. 
[rubric] Complete this sentence by putting a or an in front of the nouns. 
3 We could see [R1] owl asleep on the branch of [R1] tree. 
[rubric] Complete this sentence by adding two nouns. 
4 On my trip to the zoo I would like to see a [R2] and an [R1]. 
[rubric]Underline the verb in this sentence. 
5 The driver blew his horn angrily. 
[rubric]Complete this sentence by adding a verb. 
6 My little sister [R2] all day long. 
[rubric]Underline the correct homophones in this sentence.  
7 Maria quickly (red/read) the story in the book with the (red/read) cover.  
[rubric]Write the homophone that goes with this word.   
8 hear [R2] 
[rubric]Write a question using the word holiday.  
9 [R4] 
[rubric]Write a question you could ask your teacher today.  
10 [R4] 
 
[A head] Unit 2 Test 
[rubric]Rewrite these sentences. Put in capital letters, full stops and question marks 
where they are needed. 
1 i like funny movies best  [R4] 
2 what is your favourite fruit [R4] 
[rubric]Use these words to make complete sentences or questions. Put in the correct 
punctuation marks. 
3 puppy just new got we a [R4]  
4 game tomorrow will go you to the [R4] 
[rubric]Underline the correct form of the verb in this sentence. 
5 My grandfather (speak/speaks) very loudly.  
[rubric]Write the present tense of the verb to complete this sentence. 
6 Barbara’s uncle always [R2] (catch) the most fish.  
[rubric]Where would you find the word chalk in the dictionary? 
7 a) before chair  b) between chair and change  c) after change 
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[rubric]Use ‘sh’ or ‘ch’ to complete the words in these sentences. 
8 The vase fell off the tables with a loud cra[R1] . 
9 Sam will have fried [R1]icken for lun[R1] . 
[rubric]Write a message that could go on a sign in your neighborhood. Where would 
you put this sign?   
10 [R4] 
 
[A head] Unit 3 Test 
[rubric]Read the passage below and answer these questions. 
1 What is the setting of the story? [R4] 
2 Name two of the characters in this story. [R4] 
3 Why was today a special day? [R4] 
 
    With the first rays of sunlight, the forest animals woke up and once again began to do 
the things they always do. Silver, the grey fox who had three new babies to take care of, 
began to lick them carefully. She had to get them ready to meet their father, the King of 
the Foxes, who would come to visit today. 
    Today was a special day in the forest. It was the day when all the new animal babies 
would be presented to all the forest animals who would promise to protect them and to 
help to bring them up according to the rules of the forest. 
 
[rubric]Write the correct pronouns in the gaps to replace the nouns. 
4 [R2] (The toucan) has a big colorful beak. 
5 [R2] (Daddy, Mummy and Sue) will be going to the car show. 
[rubric]Put the verbs into the present continuous tense.  
6 The moon is [R2] (shine) brightly tonight. 
7 We are [R2] (make) plans for our Christmas party. 
[rubric]Choose words from this list to complete the sentences. 
class    bridge    black    blew    crawl    crash    clear 
8 The strong wind [R2] the branch and made it [R2] into the window. 
9 It is [R2] that the [R2] deserves a special treat. 
 
[A head] Unit 4 Test 
[rubric]Underline the adjectives in these sentences. 
1 The tired boy fell asleep. 
2 Mummy made delicious cookies for us. 
[rubric]Put the verbs into the past tense. 
3 My sister [R2] (talk) on the telephone for a long time last night.  
4 Samuel and I [R2] (want) to go fishing last Sunday.  
[rubric]Underline the part of speech that is asked for in each sentence. 
5 Verb:  The class shouted with joy at the news. 
6 Noun:  Her greedy brother ate everything that was left. 
[rubric]Put these sentences in order to make a story.  
7 Suddenly the clouds turned black and the rain came down. [R1] 
8 Asha and Janet went to the park. [R1] 
9 Asha and Janet felt sad because they had to go back home. [R1] 
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10 They had a good time playing on the swing and the slide. [R1] 
 
[A head] Unit 5 Test 
[rubric]Underline the object pronouns in these sentences. 
1 Dad gave him a bike for Christmas. 
2 It was the perfect gift for him. 
[rubric]Underline the proper nouns in this sentence. 
3 We buy all our groceries at Swami’s Store. 
[rubric]Complete the gap with a proper noun. 
4 My birthday is in [R2] . 
[rubric]Write the proper nouns in this sentence correctly. 
5 My teacher mrs. smith visits trinidad every year in december. [R3] 
[rubric]Rewrite this sentence, using abbreviations where possible. 
6 Doctor Mary Ellen Brown lives on Queen Street. [R4]  
[rubric]Name two months of the year that have thirty-one days.  
7 [R2] [R2] 
[rubric]Which month has the fewest days?  
8 [R2] 
 
[A head] Unit 6 Test 
[rubric]What are the three parts of a plot?  
1 [R4] 
[rubric]Write the past tense of these verbs. 
2 cry [R2]  reply [R2]  study [R2]  
[rubric]Underline the correct form of the verb in these sentences. 
3 My brother (run/ran) five miles today. 
4 I (went/gone) to the country to visit my cousins. 
5 They (tell/told) us they would arrive early. 
[rubric]Add ‘-ful’ or ‘-less’ to the underlined word to complete these sentences. 
6 Working with a partner can be very use[R2] . 
7 His care[R2] action hurt his best friend. 
[rubric]Find the missing words. They end with ‘tch’, ‘ng’ and ‘nk’. 
8 The church bells [R2] at six every morning. 
9 My light [R2] is broken. 
10 The [R2] in Sue’s pen has dried up. 
 
[A head] Unit 7 Test  
[rubric]Underline the command words in these sentences. 
1 Wipe your shoes on the mat. 
2 Look both ways before crossing the street. 
[rubric]Underline the best answer. 
3 A (piece/peace) of glass got stuck in my foot. 
4 When all our cousins went home, there was (piece/peace). 
5 The (pear/pair) of little boys stole the last (pear/pair) in the basket. 
[rubric]Put these words in alphabetical order. 
6 dinner   turkey    cookies    leftovers    enjoy  [R4] 
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[rubric]Write in the space what the meaning of the underlined word seems to be. 
7 Joe dashed across the yard as fast as he could to get inside before the rain started. [R3] 
[rubric]What word or words in the sentence gave you a clue to the meaning?  
8 [R3] 
[rubric]Write your own set of instructions for one of these topics: ‘How to Boil an 
Egg’ OR ‘How to Make Your Bed’. Remember to organise your instructions under 
the headings ‘What you need’ and ‘What to do.’  
9 [R4] 
[R4] 
[R4] 
 
[A head] Looking back 1 Test 
[rubric]Choose words from this list that are similar in meaning to the underlined 
words in sentences 1–3. 
tasty    agreed    snapped    sweet    as a group 
1 We worked together on the project. [R2]   
2 They decided to grow their own food. [R2]  
3 Monkey ate the delicious potatoes. [R2] 
[rubric]Change the verbs in these sentences to the past tense. 
4 Crocodile [R2] (watches) Monkey angrily.  
5 He [R2] (has) the best part of the rice.  
[rubric]Underline the pronouns in these sentences. 
6 The little boy was scared. He heard a noise and he thought it was a thief.   
7 But the noise came from his father. He was fixing the kitchen sink. 
[rubric]Underline the part of speech that is asked for in each sentence. 
8 Adjective:  We stared at the beautiful moon.  
9 Pronoun:  It was so bright.  
10 Noun:  They played in the moonlight.  
 
[A head] Unit 8 Test 
[rubric]Underline the future tense verb in these sentences.  
1 Sayu will play in the volleyball game tomorrow. 
2 My brothers and I will visit our aunt on Sunday. 
[rubric]Write a sentence of your own using the verb go in the future tense. 
3 [R4] 
[rubric]Put the ’s in the correct place in this sentence. 
4 Bernards truck and Sarahs doll are their favourite toys. 
Complete these sentences with and, but or because. 
5 The class is practising [R2] we will soon put on a show. 
6 Jessica will dance [R2] Ivan will sing a song. 
7 Everyone felt nervous [R2] we all did well. 
[rubric]Complete these sentences with words that end in ‘-le’. 
8 Some [R2] don’t like the rain. 
9 My [R2] gets angry when he steps in a [R2] . 
10 a) What is one playground game the boys in your class enjoy? [R3] 
     b) What is one of the girls’ favourite games? [R3] 



Language Tree TB2                             102                                      18/5/07 
   

  

 
[A head] Unit 9 Test 
[rubric] Underline the adjectives in these sentences. The number at the end tells you 
how many adjectives there are in each sentence. 
1 The toucan has a large, colorful beak. (2) 
2 Jake’s homework is always sloppy, untidy and incomplete. (3) 
3 Because of her bad temper, Suri has few friends. (2) 
[rubric]Use but or so to join these pairs of sentences. 
4 Mary ran slowly.  She still finished in the top ten. [R4] 
5 The teacher was very kind.  All her students liked her. [R4] 
6 Jimbo liked his nickname.  He hated his real name. [R4] 
[rubric]Write the contractions in these sentences in full. 
7 We weren’t fooled by his tricks. [R3] 
8 My parents don’t watch a lot of television. [R3] 
[rubric]Write a sentence using the word splash.  
9 [R4] 
[rubric]Write a sentence using the word scratch. 
10 [R4] 
 
[A head] Unit 10 Test 
[rubric]Write out these sentences, making the underlined words into contractions. 
1 It is my birthday tomorrow. [R4] 
2 I am having a party and you are invited. [R4] 
3 We will have lots of fun. [R4] 
[rubric]Complete these pairs of opposites.  
4 On our birthdays we should feel happy, not [R2] . 
5 Jamal does not like the darkness; he prefers the [R2] . 
[rubric]Underline the simile in this sentence. 
6 The thunder grumbled like an angry bear.  
[rubric]Write your own ending for this simile. 
7 My favourite pillow is as soft as [R2] . 
[rubric]Complete this sentence with words that have the long ‘I’ sound. 
8 The stars in the sk[R1] are so br[R1] ton[R1] . 
Write any two facts that you now know about Divali. 
9 [R4] 
 
[A head] Unit 11 Test 
[rubric]Complete this sentence with a simile. 
1 Our classroom is as colorful as a [R3] . 
[rubric]Use apostrophes correctly to show ownership of the following things. 
2 a) favourite TV show – Dean [R3] 
  b) new babysitter – the child [R3] 
  c) scaly skin – the snake [R3] 
  d) broken skateboard – Sarina [R3] 
[rubric]Rewrite these sentences, making the nouns in brackets plural. 
3 Dad brought home (orange), (pumpkin) and (carrot). [R4] 
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4 The (parrot) make loud, shrill (noise). [R4]  
5 My (grandson) have lost my (eyeglass) among their (toy). [R4] 
[rubric]Find the compound words that mean the same as the following. 
6 a) the first meal of the day [R2] b) a bag that holds keys, papers and money [R2] 
c) every Saturday and Sunday [R2]  d) helps to make a neat ponytail [R2]  
[rubric]Divide these words into syllables by using short lines, e.g. di/vide. 
7 a)multiply [R2]  b) bulletin [R2] c) iguana [R2] d) stylish [R2] e) concentration [R2] 
[rubric]Fill in the missing letters in these words with long ‘A’ sounds. 
8 a) My pet sn _ _ _ is t _ m _. He won’t hurt you.  
b) Our br _ _ ns are what make us think and reason. 
c) If you pl _ _ sports, your body becomes strong.  
 
[A head] Unit 12 Test 
[rubric]Put commas where they belong in these sentences. 
1 Jill’s favourite colors are blue purple orange and pink. 
2 We love to go to the beach because we can swim build sand castles and play all day. 
[rubric]Write the plural forms of the nouns in brackets. 
3 The children liked his [R2] (story) best.  
4 The magician pulled five [R2] (scarf) out of his hat.  
5 The girls jumped to their [R2] (foot) when they saw the [R2] (mouse).  
[rubric]Write ‘ee’ or ‘ea’  to complete the words in these sentences. 
6 Felix’s sickness left him feeling w _ _ k. 
7 The dripping pipe l _ _ ked for about a w _ _ k. 
[rubric]Use these notes from under the heading ‘Coconut Woman’ to write three 
sentences. 
a song by Harry Belafonte    she sells things made from coconut    have a lot of iron  
8 [R4] 
[R4] 
[R4] 
 
[A head] Unit 13 Test 
[rubric]What are the main parts of a letter?  
1 [R4] 
[rubric]Complete this sentence. 
2 A [R2] is used after the greeting of a letter. 
[rubric]Complete these sentences by adding ‘-er’ to the words in brackets. 
3 Today is hot but yesterday was [R2] (hot). 
4 My neighborhood is [R2] (safe) than yours. 
5 Russel’s grandmother’s hat is [R2] (fancy) than the hat my mother is wearing. 
[rubric]Write out these addresses correctly.  
6 a) Port of Spain   1368 St. Luke’s Street   Trinidad  [R4] 
   b) Jamaica   Montego Bay   40 Beach Road [R4] 
[rubric]Follow this instruction. 
7 Your Mum has been sick and your next door neighbor, Mrs. Miller, has been helping 
out your family by cooking and cleaning. Write a thank you letter to her. Include all the 
parts of a letter. 
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[Please set ten R4 rules]  
 
[A head] Unit 14 Test 
[rubric]Answer these questions. 
1 a) Why do people use maps? [R3] 
b) What is one thing that the map of Lower Broad Street helped us to understand about 
Ricky’s day in Bridgetown? [R3] 
[rubric]Complete these sentences comparing more than two things. 
2 That is the [R2] (tall) building I have ever seen. 
3 Sunday is the [R2] (long), [R2] (quiet) day of the week. 
4 Last night was the [R2] (cold) we have had all year. 
[rubric]Rewrite these sentences, changing the underlined contractions back into 
their longer forms. 
5 She’s okay now, so she’ll be visiting soon. [R4] 
6 Don’t call us right now because we’re leaving for the party. [R4] 
[rubric]Look at the map below and answer these questions. 
7 What store do you have to pass in order to get from Cookie Corner to Candy Central? 
[R3] 
8 Write the directions to tell someone how to get from Candy Central to Ice Cream ’n 
More. [R4] 
9 Write a sign that you would see posted in The Sweet Shop. [R4] 
10 Which shop is closer to Ice Cream ’n More – Cookie Corner or The Sweet Shop? [R3] 
 
[a/w 1: Map of Candy Land] 
 
[A head] Looking back 2 Test 
[rubric]Complete the gaps with these adjectives to bring the passage below to life. 
circular    many    peaceful    beautiful    tall    bright 
 
Roger’s mummy has a (1) [R2] garden. It is filled with (2) [R2] flowers of (3) [R2] 
colours. The (4) [R2] fountain in the middle adds a charming touch. The sound of water 
slowly running over pebbles delights everybody who visits the garden. A (5) [R2] statue 
of an angel stands guard over this truly (6) [R2] place. Her garden has won countless 
prizes. 
 
[rubric]Write the correct form of the adjective in brackets. 
7 Tony can throw the [R2] (far) of all the other boys in school. 
8 Yesterday’s wind gusts were much [R2] (strong) than today’s. 
9 Margo is [R2] (happy) when she is playing basketball. 
[rubric]Put apostrophes where they belong in this passage. 
10 Two new families have just moved into Janets neighbourhood. They can’t speak 
English well, so Janet has agreed to help them find her towns stores and the school. Joses 
family, who speaks Spanish, will also help, but Jose wont because he is out of town. 
 
[A head] Unit 15 Test  
[rubric]Complete these sentences with the past tense form of the verbs. 
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1 Jimmy [R2] (catch) the ball before it went through the gate.  
2 I [R2] (hit) the baseball and [R2] (run) as fast as I could. 
3 We [R2] (bring) flowers for Granny and [R2] (tell) her to get well soon. 
[rubric]Write verbs instead of said to improve these sentences. 
4 “Don’t walk in the mud,” said Uncle Chris. [R2] 
5 “Hush! You’ll wake the baby,” said Mommy. [R2] 
[rubric]Each of the following words has more than one meaning. Write two sentences 
for each word, using a different meaning in each sentence. 
6 watch  [R4]  [R4] 
7 cook [R4] [R4] 
[rubric]Unscramble these words with doubled letters. 
8 yruhr [R2] 
9 tiletl  [R2] 
[rubric]Answer this question. 
10 How do you think the story ‘Cricket in the Yard’ would have ended if the cat had not 
been sleeping on the step? [R4] 
 
[A head] Unit 16 Test 
[rubric]Put these sentences in order. 
It was a huge garden. [R1] 
In the morning Rikki Tikki Tavi went out into the garden to go where his twitchy little 
nose led him. [R1] 
Rikki Tikki Tavi thought, “I’m going to have such fun hunting here!” [R1] 
There were roses, sweet smelling lime and orange trees, green bamboo and wavy high 
grass. [R1] 
[rubric]Complete the gap. 
2 A [R3] is a group of words expressing a main idea. 
[rubric]Underline the correct form of the verb. 
3 We (has/have) four pets at home. 
4 Julio (doesn’t/don’t) know it yet, but his friends (has/have) made plans for a surprise 
birthday party for him. 
5 If Lotta (do/does) well this term in school, her parents (has/have) promised her a special 
treat. 
6 You (do/don’t) have to do the dishes, but you (has/have) to take out the garbage. 
[rubric]Put these words in alphabetical order. 
7 curved   colours   claws   canvas [R4] 
8 berries   buds   bark   bottle [R4] 
[rubric]Use each of these words in a sentence. 
9 venom [R4] 
10 famous [R4] 
 
[A head] Unit 17 Test 
[rubric]Underline the adverbs in these sentences. 
1 The little boy ate his dinner hungrily and then fell asleep quickly. 
2 Samuel kindly shared what he had, and so others willingly gave back to him. 
[rubric]Write the adverbs to complete these sentences.  
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3 Henry [R2] (happy) told us the good news. 
4 The teacher spoke to us [R2] (serious) about the school rules. 
[rubric]Use either ‘un-’ or ‘dis-’  to form new words.  
5 willing [R2]   honest [R2]  
6 agree [R2]   popular [R2] 
[rubric]Answer this question.     
7 What is one of the things that makes a play look different from a story? [R4] 
[rubric]Answer these questions.  
8 a) What advice did Mama Rosa get from the hummingbird? [R4] 
   b) What was the reward for following this advice? [R4] 
9 What kind of person do you think Samuel will grow up to be? [R4] 
10 What do you think Mama Rosa said at the end when she saw Samuel’s drum? [R4] 
 
[A head] Unit 18 Test 
[rubric]Complete the gaps in these sentences. 
1 Arawaks were also called [R2] . 
2 Arawaks decorated their bodies with [R2] and [R2] .  
3 Arawaks used [R2] to make bread. 
4 Arawaks moved around in enormous [R2] . 
[rubric]Use adjectives that come from mathematics to describe the shape of: 
5 a coin [R2] 
6 a black board [R2] 
[rubric]Complete these sentences with their or there. 
7 [R2] family has lived [R2] for fifteen years. 
8 If Mark really likes football, [R2] are many teams he can join. 
9 The Mayans eat beans, rice and bananas, but [R2] main food is corn. 
[rubric]Underline the mistake in this sentence. 
10 My teacher have three dogs and two cats. 
 
[A head] Unit 19 Test 
[rubric]Write an adverb to complete these sentences. 
1 Mummy waited in line [R2] (patient) to buy the tickets. 
2 Granny listened to us [R2] (quiet) then shook her head [R2] (slow) and told us that we 
could not go. 
3 The little boy [R2] (greedy) ate all the food we had left. 
[rubric]Put speech marks around the words that people say in these sentences. 
4 Hurry up! We’re going to be late, my sister shouted. 
5 Helen called, It’s time for dinner. 
[rubric]Complete the gaps with words that are spelt with ‘oi’ or ‘oy’. 
6 The [R2] made too much [R2] playing with their [R2] . 
[rubric]Answer this question. 
7 What was the moral of the story you read in this unit? [R4] 
[rubric]Follow this instruction. 
8 Write a character sketch of someone in your class. Be sure to include more information 
about the person than just how he or she looks.  
[Set five R4 rules] 
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[A head] Unit 20 Test 
[rubric]Underline the correct form of the verb. 
1 Jay’s sister (has/have) the measles. 
2 The cows (has/have) all gone into the barn. 
3 Cara and her brother (milks/milk) the cows every day. 
4 Grandpa (collects/collect) a dozen eggs every day from his chickens. 
5 Their horses (wins/win) gold medals every year. 
[rubric]Match the head words with parts of speech and definitions.  
6 golden noun  fall in drops [R3] 
7 fingers verb  light coloured [R3] 
8 cents  adjective money [R3] 
9 pale  noun  shining like gold [R3] 
10 drip  adjective parts of the hand [R3] 
[rubric]Complete the gaps with the correct ‘oo’ word from this list. 
cooks    moon    coo    tools    books    spoon    moo 
11 Doves [R2] and cows [R2] . 
12 Good workmen take care of their [R2] .  
13 She [R2] using recipes from [R2] . 
14 The cow jumped over the [R2] and the dish ran away with the [R2] . 
 
[A head] Unit 21 Test 
[rubric]Say if the following sentences are true or not true. 
1 The Caribs wanted to come to Earth to clean it. [R2] 
2 When they were finished, Earth glowed silver like the moon and they wanted to stay. 
[R2] 
3 The Caribs made patties with earth clay and they tasted delicious. [R2] 
4 The gods sent different animals to show the Caribs what food was good to eat on Earth. 
[R2]  
[rubric]Complete the gaps in this sentence. 
5 The four parts of a story are the beginning, the [R2] , the [R2] and the [R2] . 
[rubric]Write synonyms for the underlined words in these sentences. 
6 Everyone in my family went to the beach yesterday. Only my brother remained at 
home. [R2] 
7 When that baby is hungry she cries loudly. [R2] 
[rubric]Rewrite these titles, putting capital letters in the correct places. 
8 a) bob’s big music show [R3]  b) to kill a mockingbird [R3] c) the ugly duckling [R3] 
[rubric]Complete this sentence by writing ie or ei in the gaps. 
9 My n[R1]ghbour really bel[R1]ves that I am my auntie’s favourite n[R1]ce. 
10 The four steps in the writing process are: 1) [R2] , 2) [R2] , 3) [R2] and 4) [R2] . 
 
[A head] Looking back 3 Test 
[rubric]Join each pair of sentences with one of these joining words: because, and, so, 
but. 
1 It rained heavily.  We had to postpone our picnic. [R4]  
2 Tifarrah’s baby sister is walking already.  She gets into all sorts of trouble. [R4] 
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3 Our school did well in the Spelling Bee.  St. Mary’s Primary had the winning speller. 
[R4] 
4 Liz always hides her diary.  She doesn’t want her brother to read it. [R4] 
[rubric]Two synonyms for the word low are deep and small.   
5 Use one of these synonyms correctly in a sentence. [R4] 
[rubric]Underline the correct verb in these sentences.   
6 Coconuts (has/have) many uses. 
7 The Bible (tells/tell) us to be kind to our neighbours. 
8 Auntie Alison and Uncle Dave (has/have) been married for twenty years. 
[rubric]Complete these sentences using there or their. 
9 If [R2] was a bigger stadium in our city, we could watch more games. 
10 My cousins take [R2] dog with them whenever they travel. 
11 [R2] TV is broken, so ___ is peace and quiet in that house. 
12  If you go [R2] without permission, you will surely get in trouble. 
 
 


