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[pages 6—8 — introduction]
[U/H]Introduction

The Language Tree Primary Language Arts series for the Caribbean is
specifically designed to integrate all aspects of Language Arts education.
Reading, speaking and listening, comprehension work, language work,
word study and writing all come together in each level in order to instruct,
to extend and to challenge students. The series includes reading selections
from many Caribbean territories, so that no matter where the students live,
they will find material that is familiar to them in some way.

This course offers a Student’s Book, a Workbook and a Teacher’s Book for
each level. Student’s Books 1-6 are divided into 21 teaching units and three
assessment units that are appropriately called Looking back. One Looking
back unit comes after seven teaching units, so the Student’s Book can be
easily divided into three for three terms’ work. The Workbook contains
extra exercises that relate to the concepts taught in the equivalent unit of the
Student’s Book and allow students further practice where needed. The
Teacher’s Book is a tool for teachers and offers alternatives to the
experienced teacher who wants a new way of approaching old subject
matter, and guidance to the newer teacher who is looking for fresh
approaches and different ideas on ways to teach the material.

Each Teacher’s Book follows the pattern of the units in the Student’s Book
with the addition of an introduction to the skill or concept being taught, the
lesson itself, and then ideas for extension where appropriate. Each section
of each unit is dealt with in this way, so teachers have constant support as
they move through the course.

The ideas presented appeal to multiple intelligences and different learning
styles and are designed to help the teacher differentiate the curriculum to
reach students at varied levels.

[Introduction A head] Features of the Teacher’s Book

[Introduction B head] Outcomes

Each unit begins with a list of clearly stated outcomes. This list indicates
the goals, objectives, content or skills that students are expected to learn by
the end of the unit.

[Introduction B head] Speaking

The teacher’s notes suggest some ideas of how to start the lesson, to call on
students’ experience and background knowledge. Teachers may choose to
use these ideas or may find that they trigger other ideas connected to recent
experiences in the classroom. The key to the Speaking section is to involve



the participation of all students, to help them connect the topic with what
they already know, and to spark their interest in the reading passage to
come.

[Introduction B head] Reading

A variety of teaching approaches are suggested in the teacher’s notes to
encourage teachers to use different pedagogical approaches for reading. It is
hoped that teachers will find some ideas useful as they focus on engaging
the interest of all students, whatever their developmental reading level.

The answers to the questions are provided. What is shown in italics is the
expected student response. You may find students give other reasonable
answers and, in some cases, where students’ answers will be determined by
their personal opinions or experiences, the phrase Answers will vary is used.

[Introduction B head] Extension

These sections suggest varied activities to build on the lesson and
supplement learning. They follow many of the major headings in each unit.
The activities suggested may be used for class projects, for independent
work, for short whole-class activities or for partner work. In each case, the
purpose is to extend learning through extended student participation. (See
further notes below, e.g. IT). Students often remember best what they learn
through a game or activity, even when that activity takes only a short time.
Teachers who prepare for the Extension activities and include them as a part
of their daily class routine will find them to be invaluable in the
reinforcement of learning concepts.

[Introduction B head] Speaking and listening

The suggestions in this section build on the topic of the Reading section and
involve students more deeply in the topic. The section always involves
some type of interaction, whether in pairs or small groups, with the
teacher’s role more of a guide and observer. The activities give students a
chance to share their own opinions and experiences and they go a long way
toward building poise, self esteem and self assurance.

[Introduction B head] Language / Word study

Lessons on the mechanics of language should not be dry and uninteresting.
The suggested lessons in the Teacher’s Book aim to maintain students’
interest and involvement while they learn the specifics of grammar and
syntax and build vocabulary skills. The answers follow each section, with
the expected student response in italics.

[Introduction B head] Writing

Because writing is a process involving several language systems, the
suggestions in the teacher’s notes are designed to gradually build skills.
Students will learn to use writing as a means of expressing their ideas and



thoughts and then learn to refine the presentation of that writing. Editing is
introduced early, teaching students that a first draft need not be perfect, but
that they can go back and put in the corrections that make writing ‘sound
right and look right’. Ideas for building the writing process are introduced in
the teacher’s notes for the benefit of teachers who are new to this approach.

[Introduction B head] Assessment

Assessment suggestions are given at the end of each unit. They point out
which Student Book or Workbook pages, or which Extension activities,
work well for assessment. A test for each unit can be found in a section at
the end of the book. The test can be photocopied as is or adapted to fit the
needs of a specific class. Teachers may give weight to the questions based
on the needs and progress of their class.

Student portfolios or journals are an important part of student assessment.
Students may choose to include items which they see as their best work (a
form of self-assessment) or teachers may select the pieces of writing to be
included to reflect the students’ progress over time.

[Introduction B head]Connection between Student’s Book and
Workbook

An icon [WB icon] in the margin of the teacher’s notes identifies those
sections in the Student’s Book that are reinforced by more exercises in the
Workbook.

[Introduction B head] Integration

Throughout the teacher’s notes, suggestions are made as to how to integrate
the topic with other subjects in the curriculum. These ideas are intended as a
guide, but each teacher will need to remain alert to other opportunities to tie
the content knowledge of the lessons with other experiences in the school.

[Introduction B head] Answers

Answers to questions in the Student’s Book and the Workbook are included
in the teacher’s notes. When further explanation is needed, or alternate
answers are possible, we have tried to include these. Teachers will always
need to be flexible in allowing a student to explain an answer that could
also be considered reasonable in a given circumstance.

[Introduction B head] IT (Information Technology)

In some cases, URLs are included as suggestions for links to find additional
information online. Note that the links are not permanent and it may be
necessary to do a search to find information if the suggested link is not
available. Other IT activities involve student use of technology. Since
conditions vary widely, these suggestions appear largely in the Extension
sections.



[Introduction B head] Caribbean Creole (Kriol)

In some cases, the variations in terminology and dialect throughout the
Caribbean region have been mentioned. The books in the Language Tree
series have tried to honour the home speech of all students. Teachers should
find opportunities to help students learn to hear the differences between
their home speech and Standard English and to learn when each language
should be used.

[Introduction B head] Teaching tips and Resource facts

These can be found throughout the teacher’s notes. They give teachers
additional information to help teach the topic, or pedagogical suggestions
with teaching methods that could be applied at that point, or interesting
facts and background information related to the reading selections, or ideas
to help them carry out Extension activities.

The preceding features of the Teacher’s Book reflect the myriad ideas,
approaches and suggestions that have been incorporated into all the
Language Tree books. It is hoped that the scope of the material, the depth of
the explanations and the variety of student-centred activities will add
richness and value to the quality of teaching and the classroom experience
of students everywhere.



[new page]
[U/H]Unit 1 (pages 6-10)

[open outcomes box]

Outcomes

By the end of Unit 1, students should be able to:
¢ relate reading to their own experiences
identify sentences

use capital letters and full stops in sentences
add beginning sounds to form words

write sentences about themselves
Preparation

Prepare sentence strips for the Extension activity (see lesson notes)
[close outcomes box]

[open teaching tip box]

Teaching tip

Some students will be able to read more of the text than others. Both
formally and informally, listen to students read, and then plan opportunities
for them to be paired for partner reading.

[close teaching tip box]

[A head]Speaking (page 6)

e Tell students about a student you know, without saying the name. For
example, I know a girl who is six years old. She is very good at ... Ask
them if they know who was described.

® Assure students that everyone has something that makes them special.
Ask for five volunteers to come forward. Use the questions on page 6 to
help them describe themselves.

e Then have the remaining students turn to a partner to ask and answer the
questions.

e After a few minutes, encourage the class to consider what was the same
and what was different as they listened to their peers.

[A head]Reading (pages 6—7)

e Have students look at the three pictures and make predictions about the
children depicted.

e With the students following along, read the text about each child. Relate
the stories to their own experiences, e.g. ask what they know about
Barbados, Belize or Trinidad, see who else is good at singing, or
reading.

® Do questions 1-5 orally, selecting different students to answer question
5. Have students complete question 6 in writing, if they are able.

Answers
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1 Barbados 2 singing 3 playing marbles 4 seven years old 5
Answers will vary, but should answer ‘Why?’. 6 Check to see if answers
are reasonable

(emphasis is not on question structure at this point).

[note to designer: the Workbook (WB) icon is a new design feature — design
as for other books — maybe a book outline in the left margin, with the letters
‘WB’? Should align with the A heading.]

[WB icon] [A head]Language: Sentences (pages 7-9)

e Draw students’ attention to the orange box on page 7. Write My name is
Mindy. on the board, underlining the initial capital letter and the full
stop. Explain that all sentences have these two indicators. Read
questions 1-6 aloud with the students.

e Have students work in pairs to read and complete the sentences in
writing.

e Tell them they are both responsible to check that each sentence has a
capital letter and a full stop.

[B head]Extension

With students in pairs, give each a half-metre sheet of butcher paper.

One child will lie on the floor with head and shoulders on the butcher paper,
while the other child traces the outline in pencil. Then they switch places.
Each child colours his or her own portrait, adding hair and other details, and
then writes several sentences about himself/herself on the edges of the
paper. Move around the class, assisting those who need help in writing their
ideas.

e Have students look at Exercise 3. Ask them to identify the capital letters
and full stops, and then count the number of sentences in each box.
Write these sentences on the board: all cats like fish, the boy is fishing,
the man got a fish. Ask students to note if all have capital letters and full
stops, and then choose students to come up to make corrections.

e Students then do Exercise 2 in writing.

® Read the orange box below Exercise 4 to the class. Explain that
sentences not only have a capital letter and a full stop, they also make
sense. Talk about the first example and how it should be changed.

[open teaching tip box]

Teaching tip

Focus on the importance of sentences making sense as complete thoughts.

[close teaching tip box]

® Prepare sentence strips on card stock using the sentences in Exercises 2—
4, or other easily read sentences. Cut the card to separate each word and
place the sentences in different envelopes.

® @Give one envelope to each pair of students, and ask them to arrange the
words so they make sense.
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e Have students do Exercise 4 orally with a partner, and then choose pairs
to share their answer with the class.

e Explain again that sentences have to be complete ideas.

e Have students do Exercise 5 orally with a partner.

e Each student then completes Exercise 6 in writing.

Answers

Exercise 2: 1 My hair is short. 2 I have long legs. 3 This is my sister.

4 She is three. 5 We have a big dog. 6 My sister plays with her doll.
Exercise 3: 1 three 2 three

Exercise 4: 1 I am six. 2 My hair is long. 3 We have two cats. 4 I have
a baby

sister. 51 can ride a bike. 6 My mummy is a nurse.

Exercise 5: 1 [tick symbol] 2 [cross symbol] 3 [cross symbol] 4 [tick
symbol] 5 [cross symbol] 6 [tick symbol]

Exercise 6: Answers will vary.

[B head]Extension: Reinforcement

In order to support emergent readers, and encourage students more
advanced in the reading process, students need activities that they can do
independently within the overall language arts curriculum. The envelopes of
sentence strips created earlier, as well as additional sentences of varying
levels of reading difficulty, can be placed in a box to both challenge and
reinforce student efforts.

[A head]Word study: Beginning sounds (pages 9-10)

e Have students point to each object and say the name aloud.

¢ Count how many words begin with the letter ‘s’.

® Ask students to name as many words as they can think of that start with
the letter ‘s’, writing the words on the board or on a poster page.

e [eaving the words displayed, turn to the tongue twister on pagel0 and
say it aloud. Ask students to repeat the sentence five times aloud,
quickly.

e Read the words aloud for each column in Exercise 3. Show students
how a subject can be chosen and linked with the other columns in
different ways. Choose combinations that are silly and imaginative, as
well as sensible.

[B head]Extension

Have students create their own tongue twister, using at least four words that
start with the same letter. Students should say it aloud to themselves and a
partner. Ask students to then write it out on paper, and decorate it. Reward
the student with the longest tongue twister that makes sense, and display
student work.

[open teaching tip box]
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Teaching tip

Reward is a positive motivator, and can be as simple as a favoured activity,
such as leading a queue.

[close teaching tip box]

[A head]Writing (page 10)

® Go through the main points about sentences from this unit: that they
make sense, they start with a capital letter and end with a full stop, and
that they tell a complete thought.

e Have students follow the cues on page 10 and write a story about
themselves on a piece of loose paper, illustrating it as suggested.

* Note: if some students wish to draw themselves before writing the
sentences, allow them to do so. Children become engaged differently,
and some may find the visual cue prompts their ability to write.

e Model writing a brief story about yourself, before moving around the
classroom to help individual students.

[B head]Extension

Create a writer’s workbook folder for each student. Tell students they will
be learning to do what authors do to make their stories even better. Model
the beginning stage of editing using one student chosen ahead of time and
the story you have written about yourself. Read your own story, and ask the
student (coached earlier) to say one thing he/she likes, and one thing that
might make it more interesting. Demonstrate making changes as the class
watches. Then read the new version. Ask two students to come forward and
try the same process together while the others watch. Put students in pairs to
revise their stories, and place the revised drafts in their new folders.

Workbook answers

Page 2 Exercise 1: 1 Mummy and I went in the yard. 2 We saw a
mongoose. 3 The mongoose ran away. (link to SB pages 7-8)

Page 3 Exercise 1: 1 [cross symbol] 2 [tick symbol] 3 [tick symbol] 4
[cross symbol] 5 [tick symbol] 6 [cross symbol] 7 [tick symbol] 8
[tick symbol] (link to SB page 9)

Exercise 2: 5 (number of sentences)

Exercise 3: Answers will vary.

Exercise 4: Answers will vary.

Page 4 Exercises 1 and 2: Answers will vary (check that each is a complete
sentence).

Page 5 Exercise 1: Circled answers include table, telephone, toe, tiger.
(link to SB page 9)

Exercise2:1c 2n 3d 4b S5p 6m

Exercise 3: Answers will vary.

[B head]Assessment
From the Student’s Book:
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e Language: Sentences, page 7 Exercise 1; page 8 Exercise 2; page 9
Exercise 6

e  Writing: As students are just starting to learn the editing process,
student work should not be graded, but kept as a benchmark for future
development.

From the Workbook:

e Language: Sentences, pages 2—-3; page 4. Check that there is an initial
capital letter and a full stop.

e  Word Study: Beginning sounds, page 5

[B head] Test

The test for Unit 1 can be found on photocopiable page 00.

Test answers

Exercise 1: cat, books, tree

Exercise 2: 1 [tick] 2 [cross] 3 [cross]

Exercise 3: 1 Ben is a boy. 2 A girl hit the ball. / A ball hit the girl.

14



[new page]
[U/H] Unit 2 (pages 11-15)

[open outcomes box]

By the end of Unit 2, students should be able to:

¢ read and related passages about families to their own experience
e recognise and use different forms of the verb o be

e distinguish between asking and telling sentences

¢ identify and use the blends ‘cr’, ‘br’ and ‘gr’

e write simple stories about family

Preparation

Make a chart similar to the orange box on page 12 for the verb o be.
[close outcomes box]

[open teaching tip box]

This section lends itself to integration with Maths, creating graphs to show
the number of people in each home. It also ties in with social studies,
discussing ‘family’, and its different forms.

[A head]Speaking (page 11)

Ask students to talk about families they know, large and small. Have them
count the number of people who live in their own home, and tell the class
about their families.

[open teaching tip box]

Be aware of the reading development needs for each child, pairing students
of different abilities when needed. Change partners regularly.

[close teaching tip box]

[A head]Reading (pages 11-12)

¢ Ask students to scan the pictures, and make predictions about the three
families shown. They should guess who might be parents, grandparents
or brothers and sisters.

¢ @Give students time to read the three passages, and compare with their
predictions. Tell them it is all right if they cannot yet read all the words,
as each part will soon be read aloud.

e Select a student to read about Mindy, or read it slowly yourself.

¢ Discuss Mindy’s family and ask if anyone’s family is similar to
Mindy’s.

e Read the passage about Leo, and then Ravi, in a similar way.

e Put students in pairs to answer questions 1-6 orally.

e Move around the class listening to the students’ answers. Make sure all
children participate.

Answers

15



1 six 2 Leo’s little sister 3 four 4 She tells stories about the old days.
5 Answers will vary, and may include ‘wonderful’, ‘fun’, interesting’, etc.
6 Answers will vary.

[B head]Extension

Have students fold a sheet of drawing paper in half horizontally. On one
half, they draw a picture of their family. On the other, they name the
individuals and write a short note, e.g. Gran — makes fudge, Grandfather —
keeps sheep.

[WB icon] [A head]Language: To be (pages 12—13)

e Before the lesson, make a class chart similar to the orange box, showing
I am, You are, He is, She is, We are and They are. Turn the chart over,
out of sight.

e Write these sentences on the board and then read them aloud: / is six. 1
am six. Ask the students to tell you what they notice about the two
sentences. Then write He is six. He am six. Again, ask them to tell you
what they notice. Underline the correct use of the verb to be in each
case.

e Turn over the chart, and read it aloud with the students. Then turn to
page 12, Exercise 1 in the Student’s Book.

e Explain to students what a riddle is: you say some clues and they guess
who it is about, just as you did in Unit 1. In this case, the riddle is
answered in the reading passage.

e Read the example aloud, as they follow along.

e Do number 1 together, reading it aloud for the students. First ask who
the riddle is about. Then stress using the correct form of the verb to be
for each blank. Tell them My grandma is the same as she, SO we use is.
Ask what we use for 1.

e Have students work in pairs to complete questions 2-3.

® Go over the answers together. Note that My brothers is the same as they,
and My mummy is the same as she.

e Tell students they can refer back to the class chart anytime they need
help in their writing.

Turn to page 13, Exercise 2 in the Student’s Book.

e  Show students how to take a name from the left column, match it with
the correct form of the verb ‘to be’ in the middle column, and finish the
sentence with a phrase on the right.

® Do one example on the board, asking students to tell you one part from
each column.

e Ask if the sentence makes sense, and uses the correct form of the verb fo
be, comparing it to the class chart.

e Have students complete Exercise 2 independently, moving around the
class to offer needed help.
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Answers

Exercise 1: 1 is, am Ravi 2 are, am Mindy 3 is, am Leo

Exercise 2: Endings will vary, but sentences should start: Mindy is ... Ravi
and Leo are... We are... Iam... You are...

[B head]Extension

Provide scrap paper. Ask students to make up a riddle about a person at the
school. Fold the paper and place it in a box or basket. At another time, draw
out a riddle and let the students guess who it is. Add one or two of your
own, e.g. She is tall. She is the Headteacher. Who is she?

[WB icon] [A head]Asking sentences (pages 13—14)

e Read the two types of sentences in the orange box on page 13. Ask the
students to listen to your voice as you read each, and tell you if your
voice changes at the end of either one (questions emphasise the final
word). Ask what we call sentences that sound as though they need an
answer.

e Read questions 1-6 aloud twice, trying to make your inflection sound
both like a telling sentence and then like an asking sentence for each
one.

e Ask students if they can tell which are asking (questions) and which are
telling sentences.

e Have students write down the numbers of the telling sentences.

¢ Then have students write down the numbers of the asking sentences.

e Ask if they notice something the asking sentences have that makes them
special (?).

e Write the words capital letter and draw a full stop as well as a question
mark on the board.

e Read the instructions for page 14, Exercise 2 aloud. Draw attention to
the example, where the capital letter and punctuation is missing.

e Read question 1 aloud and ask if it is a telling sentence or asking
sentence, and how they know.

e Write out question 1, explaining that you are putting in an initial capital
letter and a question mark.

e Have students copy number 1, and then independently complete
questions 2—6. Remind them they have to do three things: decide if it is
a telling or asking sentence, put in the first capital letter, and end with
the correct punctuation mark.

Answers

Exercise 1: telling sentences are 2, 3, 6, asking sentences are 1, 4, 5.

Exercise 2: 1 Is Mindy’s mummy a nurse? 2 My uncle lives with us. 3

Granny takes me shopping. 4 Do you have a sister? 5 Why is the baby

crying? 6 Daddy catches crabs.

[WB icon] [A head|Word study: Initial blends (pages 14-15)
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e Ask students to tell you sounds made by the letter ‘g’ and the letter ‘r’.
Then say the word Grandad aloud. Ask what new sound starts the word.
Read the sentence in Exercise 1, asking the students to repeat it aloud.

e Have them say the sound ‘gr’, and then try to form the words in
Exercise 2. After a few moments, have volunteers say each of the four
words. See if any students can come up with more ‘gr’ words.

e Have students find the two new blends in Exercise 3 (‘br’ and ‘cr’).
Ask for two new words that start with either of these blends.

e For page 15, Exercise 4, have students draw a chart with ‘gr’ and ‘cr’ at
the top of two columns.

e Students work in pairs to enter the six words onto the chart, with
assistance given as needed.

Challenge: Students may add a third column, ‘br’, and find two words that

can be formed from the word endings in Exercise 4 (brush, brass). They

may add additional words to any of the three columns.

Answers

Exercise 4: crush, crab, crack, gross, grass, grin

Exercise 5: cr, cr, br

[A head]Writing (page 15)

¢ Remind students of the stories Mindy, Leo and Ravi wrote about their
families. Ask them to think about their own family and what they might
write. Give them a few minutes to think, and speak softly to a partner
about their ideas.

¢ Read the two sentence starters shown in Exercises 1 and 2. Tell students
this is there to help them get started, if they wish. Ask students to then
start writing about their families. When they are finished, they may read
their stories to a partner, and add to or change any part. Emphasise that
their writing does not have to look perfect. This is a first draft to tell
their ideas.

[B head]Extension: IT

If computer time is available, students may use word processing to type
either this story or the story from Unit 1. Allow the spell check feature to
automatically correct spelling, and assist students to print their work.
Stories may then be illustrated and saved in their folders, or placed on a
display wall.

Workbook answers

Page 6: (link to SB pages 12-13) Exercise 1: is, is, am, am, are

Exercise 2: 1 are, is, is 2 am, are, are, is

Page 7: (link to SB pages 13—14) Exercise 1: 1 What is your name? 2
How old are you? 3 Where do you live? 4 Do you like football?
Exercise 2: Answers will vary

Page 8: Exercise 1: 1 hat 2ten 3mum 4fan 5pig 6man 7 bed
8leg 9sun 10tin 11 web 12 hen

18



Page 9: (link to SB pages 14—15) Exercise 1: cr, cr, cr
Exercise 2: green, grape, grab, grin, grow

Exercise 3: Answers will vary

Exercise 4: drip, drink, drum, dress, draw

Exercise 5: Answers will vary

[open teaching tip box]

Assessment tip

Students should be given opportunities to first practise new concepts on
their own, before being assessed in that topic.

[close teaching tip box]

[B head]Assessment

From the Student’s Book:

e Language: To be page 13, Exercise 2

e Language: Asking questions, page 14, Exercise 2
Workbook Assessment:

e Last letters, page 8

¢ [Initial blends page 9

[B head] Test

The test for Unit 2 can be found on photocopiable page 00.

Test answers

Exercise 1: 1 Do you have a brother? 2 Her dress is blue. 3 Who is
older?

Exercise 2: 1 crab/ grab 2 grin 3 broom

Exercise3: 1am 2is 3are 4is
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[new page]
[U/H]Unit 3 (pages 16-20)

[open outcomes box]

By the end of Unit 3, students should be able to:
e get meaning from a poem

have practised reading predictable text
recognise and name rhyming words

identify and use nouns

state simple opposites

alphabetise words using the first letter

write a thyming poem of at least two lines
[close outcomes box]

[open teaching tip box]

Teaching tip

Many poems are examples of predictable, patterned text. Students can use
the rhyming pattern to help them predict words as they read. They are often
able to read words in this way that would prove more difficult without such
a context. Giving students a chance to read simple poems during
independent reading time can enhance their reading progress.

[close teaching tip box]

[A head]Speaking (page 16)

e Ask students to name their favourite food, and after several have been
named, ask students to describe what they like about it. Talk about
everyday foods, or foods for special occasions. Ask students to say how
often they eat their favourite food.

[A head]Reading (page 16-17)

e Ask for a volunteer to tell what he/she knows about poems. Tell
students that they will be reading a poem, and have them turn to page
16, scan the picture and text, and predict what the poem will be about.

e Read the poem aloud slowly while the students follow along.

e Read the poem again, more quickly and with exaggerated expression.

® Ask students to identify these words in the poem by pointing to the
word, as you read each aloud: every, cheese, sweet potato, chicken,
pumpkin, macaroni, breakfast, tea, meal. As you do so, ask what each
word means in the context of the poem (e.g. tea is used as a meal, rather
than a drink).

e Read the poem aloud again, one more time.

e Have students read questions 1-6 on their own, thinking of the best
answers.

¢ In small groups, or as a whole class, ask students to share answers to
questions 1-6.
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Answers
1 Answers will vary. 2 my, why 3 a old, b Answers will vary. 4 tea, me
5 pie: every meal is pie 6 Answers will vary.

[B head]Extension

Students work in pairs to read and recite the poem, each reading alternate
verses. When they have had sufficient practice time (or the next day), ask
for volunteers to read or recite it for the class while the others read on
silently. Allow at least three pairs to recite, and encourage dramatised
interpretations.

[WB icon] [A head]Speaking and listening: Opposites (page 19)

e Using the orange box on page 19, ask students to describe the two
pictures, and to notice how the letters of the two words are formed.
Have students talk about the categorisation ‘opposite’ and what it
means. Use visual examples in the classroom, if needed.

e Ask students to list opposites they know, writing the pairs they suggest
on the board (e.g. tall-short, fat—thin, etc.)

e Read the third verse of the poem, as requested in question 1. Ask
students to tell you the two pairs of opposites in that verse. Further help
visualisation by asking what cold pie would be like, or hot. Would they
want ‘old’ pie?

e With a partner, have students complete question 2. After a few minutes,
ask for volunteers to give the answers. Point out to students that more
than one word can be an opposite (e.g. good could mean nice,
wonderful, perfect, etc., and have opposites of awful, terrible, etc.)

[B head]Extension

Students can start an ‘opposite list’, at the back of a writing ‘word book’
(see the Extension activity in the Word Study section.) or on a poster. With
two columns, the list can start with the opposites learned in this lesson, and
be added to later. Such a list can help slower students review, the next time
they need help with opposites, and can be a challenge for quicker students
in finding more complicated pairs.

[open teaching tip box]

Since students at this age vary greatly in how quickly they write or follow
directions, care is needed so the focus of the lesson stays on the language
learning. If drawing the chart is too time-consuming for some students, it
can be drawn for them, or they can be given a photocopied frame.

[close teaching tip box]

[WB icon] [A head]Language: Nouns (pages 17-18)
e Write naming words and nouns at the top of the board with an equals
sign between.
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e Ask students to read the words and tell you what they know about them.
Ask for a few examples. Then draw attention to the orange box on page
17, reading it for the class.

¢ Draw a chart on the board similar to page 17, and write the class
examples under the correct headings.

¢ Elicit further examples of each type of noun from the class.

e For Exercise 1, ask students to draw up a similar graph of their own.

e Read the words in the box aloud, while students point to each word. Ask
in which category each word would fall. Then have students complete
the exercise in writing.

® Ask students to name the pictures in Exercise 2. There may be more
than one reasonable response. Have students then complete the exercise
independently, using their own choices.

® As aclass, read the words in the box in Exercise 3. Remind students that
a noun names a person, place or thing. Ask which six are nouns, and
why, and write these on the board. Ask why the other words are not
nouns. Then have students complete Exercise 4 on their own.

Answers

Exercise 1: things — pie, rice, car, book; people — Mindy, Daddy, girl;

animals — cat; places — Trinidad, Bridgetown, market

Exercise 2: Answers will vary.

Exercise 3: chicken, pot, Mummy, fork, pumpkins, table

Exercise 4: 1 chicken 2 pot 3 pumpkins 4 Mummy 5 table 6 fork

[B head]Extension

Play a game, standing in a circle. One child says a noun, then rolls a beach
ball across the circle to another student. That student can look around the
room and name a person or object, or think of a noun not in the room. After
calling out the noun, the student then rolls the ball to another student.

[WB icon] [A head]Word study: Alphabetical order (page 19-20)

¢ Ask students to remind you how words are placed in order, as in a
dictionary (i.e. ‘a b ¢’ order, starting with the first letter of each word).

e Ask what would happen if the words in a dictionary were not in order —
would you be able to find the one word you want?

omplete Exercise 1 orally, with volunteers from the class.

ave students complete Exercise 2 independently, in writing.
Answers
Exercise 1: 1 fish 2 banana 3 fruit
Exercise 2: 1 cold, hot, new 2 breakfast, dinner, tea 3 juice, milk, water
4 big, good, soft 5 new, old, pie 6 drink, eat, meal

[B head]Extension: My words (word bank)
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Help students prepare an exercise book for words they will want to use in
their writing. At the top corner of each page put one successive letter of the
alphabet. They will keep the book all year, gradually adding to it the words
they want to use in their story writing (words that are beyond their spelling
development), including words they look up in the dictionary, words from
their text or the class charts, or words that they receive help in writing.

[WB icon] [A head]Writing (page 20)

e Ask How can you tell if words rhyme? Does it help to say the words
aloud? Why?

¢ Encourage them to notice that the initial letter or blend may vary, while
the ending sounds similar.

e  Write on the board six times: __ all. Fill in the first with the letter ‘b’,
as shown in question 1.

® Ask for volunteers to come up and create other words ending in ‘-all’.
Add more frames, if needed.

e Help students notice that all of these words rhyme.

e Write the example sentence from question 2 on the board.

¢ Ask students to suggest what might come next. Then point out the
second example sentence in question 3.

® Have students create their own two-sentence poem using the ‘-all’
words (remind them to make one of their own, not the examples).

[open teaching tip box]

Teaching tip

A word wall, with groups of word families (e.g. ‘-all’, with wall, tall, small,
hall, fall ...) will help students begin to create rhymes, while also
supporting their reading development. See examples at:
http://literacyconnections.com/Phonograms.html

[close teaching tip box]

[B head]Extension

Students either: a) Make a second verse of two sentences, using the same
group of rhyming words (‘-all’ ), or b) Use another word family (rime) and
create a different two-sentence rhyming poem.

Workbook answers

Page 10: Exercises 1, 2 and 3: Answers will vary. (link to SB pages 17-18)
Page 11: Exercise 1: 1 r(s)t 2 a(b)c 3 i(j)k 4 e(f)lg 5q(r)s
6u(v)w

Exercise 2: 1 bike 2 dog 3 football 4 kite 5 mango 6 sea (link to
SB pages 19-20)

Page 12: Exercise 1: Kadeesha, (She), farm, day, hen, way, Kadeesha,
Mum (link to SB page 18)

Exercise 2: Jimmy, He, dog, Dad

Exercise 3: Answers will vary.
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Page 13: Exercise 1: 1 is wet 2 isdirty 3 isshut 4 arelong
Exercise 2: 1 good —bad 2 dry—wet 3 hot—cold 4 rich—poor 5
old —new (link to SB page 19)

[B head]Assessment

From the Student’s Book:

e Language: Nouns: page 18 Exercises 3—4

e Word study: Alphabetical order: page 20 Exercise 2.

Additional assessment ideas:

e  Writing: page 20 Exercises 2—-3. The poem can be added to the student
writing folder, for later additions or revision.

[B head] Test

The test for Unit 3 can be found on photocopiable page 00.
Test answers

Exercise 1: pie, macaroni, banana, hen, bed

Exercise 2: 1 big 2 under 3 hard 4 happy

Exercise 3: day, fish, pie, rain

Exercise 4: hot, cold
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[new page]
[U/H]Unit 4 (pages 21-25)

[open outcomes box]

By the end of Unit 4, students should be able to:

® engage in and find meaning in narrative text

® role play simple fiction

e correctly add ‘es’ to form plurals from simple words ending in ‘s’, ‘sh’,
‘ch’ or ‘x’

¢ identify and use capital letters with proper nouns

e add final blends ‘st’, ‘mp’ and ‘nt’ to words

® write simple conversation sentences (sans speech punctuation)

[close outcomes box]

[open teaching tip box]

Reading strategy

Prediction is an essential skill for all readers. It is particularly important for
early readers to take the time to draw clues from the picture, and form some
idea of what the story might be about. Students should be encouraged to
guess what might happen in the story, both at the beginning, and part way
through.

[close teaching tips box]

[A head]Speaking (page 21)

e Have students look just at the picture, and not yet read the story. Ask
What do you guess the story will be about? What does the dog see when
he looks in the water? What do you think he might do?

[open teaching tips box]

Teaching tip

‘Front-loading’ vocabulary, where isolated words are defined before a story
is read, is not as effective as is helping students build vocabulary after the
meaning of a word has been discovered in context (i.e. after students have
read and discussed a given passage). Drawing their attention to specific
vocabulary after engaging in the story is more likely to embed meaning and
make the new vocabulary accessible to them at a later time.

[close teaching tips box]

[WB icon] [A head]Reading (pages 21-22)

e Ask students to scan the passage and make further predictions about
what will happen.

e Choose a few students to each read a few lines of the story aloud, as
others read silently.
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e Have students turn to a partner. Ask them to tell what the story was
about, pretending their partner never heard it before. Allow a few
minutes, moving around the pairs, offering encouragement.

® Bring the class together, and orally discuss questions 1-6.

e Ask the students to find the word greedy on page 22. Use question
prompts like these: What does it mean to be greedy? Was the dog
greedy? Are people sometimes greedy like Brother Dog? In what ways
do people act in greedy ways?

Answers

1 He jumped up and took it. 2 He dropped it into the water. 3 One dog:

the other was the reflection. 4 He was sad and hungry. 5 Answers will

vary. 6 Answers will vary, but might include: the story teaches us not to
be greedy, to be content with what we have, to not want something else just
because it is bigger when we already have something, etc.)

[B head]Extension

Give students a sheet of paper folded into quarters. Have students create a
story board (i.e. comic strip style with four panes) showing the different
events that took place in the story they read.

[A head]Speaking and listening: Role play (page 22)

® Ask who has ever pretended to be a dog or cat.

e Explain that students are going to pretend to be Brother Dog and his
mother or father.

e Read aloud questions 1—4 that will form the basis of the skit. Put
students in pairs to act out the two parts, and move around the room
giving help as needed.

[B head]Extension

If there is time, allow students to switch roles with their partner and role
play the skit again. Choose one or two pairs to perform for the rest of the
class.

[open teaching tip box]

Teaching tip

Students will continue to build skills in writing plurals, and conversation, as
they progress. At this stage, it is important to build the foundational
concepts.

[close teaching tip box]

[WB icon] [A head]Language: Plurals (pages 22-23)

e  Write these words on the board in two columns: bone, bones, splash,
splashes, dress, dresses, box, boxes, watch, watches.

e Read each word aloud with the class, clapping each syllable.

¢ (ircle the plural endings. Then clap again, and ask students what they
notice about the number of claps.
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® Add the words mother, mothers and banana, bananas to the columns.

e Askif adding the plural ‘s’ changed the number of claps with these
words. Repeat if necessary.

¢ Draw the attention of the students to the orange box on the bottom of
page 22. Use the examples on the board to reinforce the rule (circling
the endings of each word) and the clapping hint shown in the box.

e Write the rule on the board, and later create a class poster with the rule:
Add ‘es’ to words that end in ‘s’, ‘sh’, ‘ch’ or ‘x’. You may also wish to
have students write the rule in a grammar exercise book.

e Have students turn to page 23 and name the pictures in Exercise 2. Ask
which words in questions 1-6 end with °s’, ‘sh’, ‘ch’ or ‘x’. Clap the
syllables for the word, and then clap the plurals of questions 1-6 (e.g.
cat — cats, goat — goats, branch — branches). Each time help students
notice if the plural got an extra clap.

® Have students then complete Exercises 2 and 3 independently, in
writing.

Answers

Exercise2:1s 2s 3es 4s S5es 6es

Exercise 3: Answers will vary.

[B head]Extension

Using an exercise book, or a small notebook, have students create a
‘grammar rule’ book. Head the first page ‘Plurals’ and copy the rule from
the board. Students should then write at least one example for each ending
(e.g. x’: box — boxes). Some students may need to use this tool in their
later work.

[A head]Proper nouns (page 24)

® Ask one student to say his or her full name. Write this name on the
board without the initial capital letters. Have students tell you if you
have written the name correctly, and what is missing. Correct the name.
Show them through the conversation that they already understand that
names have capital letters.

e Explain that the names of people and places are a special kind of noun
called a proper noun.

e Read aloud the orange box about the word 1.

e Ask students to look at questions 1-6 in Exercise 1. With a partner, they
decide which words are proper nouns and need capital letters. (Note: the
first word in each sentence also needs to be given a capital letter.)

®  When partners have finished, have them turn back to pages 67 and see
if they were right.

e Read together what Mindy says in Exercise 2. Have a volunteer change
it to his/her name and school. Write the name of the school on the
board, without capital letters. Ask students to tell you where capital
letters must go, and make the corrections on the board.
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e Below this, write the address of the school, pointing out to students
where the street, town and country names are shown, that each are
proper nouns and thus need capital letters.

e Assist students to complete Exercises 3—4 independently.

Answers

Exercise 1: 1 My name is Mindy. 2 I live in Barbados. 3 Iam Ravi. 41

live in Trinidad. 5 My name is Leo. 6 I live in Belize.

Exercises 3—4: Answers will vary. Check individual student responses.

[open teaching tip box]

Teaching tip

If you have access to an overhead projector, it can easily be used to teach
word study exercises. Use a clear page and coloured washable ink markers,
and write on the sheet as you would on a board.

[close teaching tip box]

[WB icon] [A head]Word study: Final blends ‘st’, ‘mp’ and ‘nt’ (page

25)

e Write the three blends on the board and have students say each one
aloud.

e Ask if they can think of any words that have one of these blends
(whether initial or ending). Then write lost, jump and want on the board,
and point out that the blends are at the end of these words.

¢ Ask students to name the pictures shown in Exercise 2. Say each word
slowly, emphasising the sounds of the blends, and have students repeat.

e Students then complete Exercises 1 and 2 on their own, writing just the
missing words.

Answers

Exercise 1: 1 went 2 lost 3 rest 4 last

Exercise 2: lamp, nest, stamp, fist, tent (additional answers will vary).

[B head]Extension
e  Words from Exercise 2 can be used in a two-line poem, e.g. I put a
stamp, on my blue lamp.

[WB icon] [A head]Writing (page 25)

¢ Remind students of the role playing on page 22. Ask two students to
show the class how they practised the skit. Help students notice the
words used in a ‘conversation’.

® Group composition: Tape a large sheet of newsprint or butcher paper to
the board, and have the students sit in a group close by. Using the
prompts on page 25, help the students, as a group, to compose a class
composition of the conversation between Brother Dog and his wife.

¢ First ask students to recap the events of the story.

¢ Then have them consider what exactly Brother Dog might say as he told
his story.
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e Ask students to tell you what his first words might be, and write these
words on the paper. Ask what Brother Dog would say next, and write
these words on a separate line. Continue with question prompts until the
story seems complete.

¢ Ask students to read the group story aloud, and then enquire if anything
is missing, and if it sounds like ‘conversation’ (as though Brother Dog is
speaking). Reinforce the idea that ‘conversation’ is the actual spoken
words.

[A head]Extension

Show students how speech bubbles are used in comics and cartoons to show
the words that each character speaks. Have students draw a part of the story,
with a speech bubble to show words Brother Dog says.

Workbook answers

Page 14 Exercise 1: (answers may vary in exact wording) 1 Brother Dog
has a bone. 2 He saw a dog in the river. 3 His bone fell into the water.
4 He was hungry and sad. (link to SB pages 21-22)

Page 15 Exercise 1: match, matches, brush, brushes, bus, buses, box,
boxes. (link to SB pages 22-23)

Exercise 2: s, es, es, es, s, s.

Page 16 Exercise 1: circled words are Billy, Brown, Mrs., Chan, Mr.,
Perez, Billy, Brown.

Exercise 2: Billy Brown, Mrs. Chan, Mr. Perez (in any order).

Exercise 3: Answers will vary. (link to SB page 24)

Page 17 Exercise 1: nk, nk.

Exercise 2: nd, nd, nd.

Exercise 3: Answers might include: hand, band, sand.

Exercise 4: Horizontal answers: pink, bank. Vertical answers: think, tank,
drink.

Exercise 5: Answers will vary. (link to SB page 25)

[B head]Assessment

From the Student’s Book:

e Language: Plurals, page 23 Exercises 2 and 3

® Proper nouns, page 24 Exercise 4

¢  Word study: Final blends, page 25 Exercises 1 and 2

[B head]Workbook assessment
From this point onward, any Workbook exercise may be selected for
assessment, provided students did the work independently.

[B head] Test

The test for Unit 4 can be found on photocopiable page 00.
Test answers
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Exercise 1: 1 Brother Dog got a bone. 2 Brother Dog’s bone fell in the
water. 3 Brother Dog went home with no bone.

Exercise2:1s 2es 3es 4s

Exercise 3: lamp, nest, tent

Exercise 4: Joe lives in St. John, Grenada.
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[new page]
[U/H]Unit 5 (pages 26-30)

[open outcomes box]

Outcomes

By the end of Unit 5, students should be able to:

® use pictures to interpret a story sequence

use illustrations to predict story outcomes
identify ‘doing words’/verbs

use verbs appropriately, both orally and in writing
distinguish one- and two-syllable words

use ‘magic €’ to form words with long ‘1’ sounds
distinguish between words with short ‘1’ and long ‘i’ sounds
[close outcomes box]

[open teaching tips box]

Reading strategy

When students connect the story content with their own lives, they are
more likely to engage in the text — to relate what they are reading to their
own understanding and experiences. This engagement builds essential skill
in reading comprehension.

[close teaching tips box]

[A head]Speaking (page 26)

e Help students engage prior experience by asking what they and their
friends do after school.

¢ [ead into the story theme by asking whether students play or watch
cricket, and explore what they know about it.

[WB icon] [A head]Reading (pages 26-27)

¢ Ask students to spend a few minutes looking carefully at the six
pictures.

® Have them then work with a partner to decide what they think is
happening in each one.

e After all pairs appear to have completed this task, bring students back
into one group. Discuss question 1 with the class, spending time on each
picture.

e Tell students to guess the ending. Ask What would the next picture
show? What do you think is going to happen next? Could there be more
than one way to end this story?

e  Write the words from question 2 on the board, asking students to
identify which pictures match.

e Read question 3 and ask students to identify Ravi. Talk about the skill
of batting, and of catching, and how both are important. Ask what a
good sport would do when his or her ball is caught.
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e Either using the board, or students writing independently, complete
question 4.

e Students then write the ending they prefer for the story (question 5), and
complete question 6 on their own.

Answers

1 bowling/throwing the ball, batting the ball, catching the ball,
bowling/throwing the ball, hitting the ball with the bat, running 2
catching — 3, batting -2 or 5, throwing — I or 4, running — 6 3
disappointed 4 Answers will vary. 5 Answers will vary. 6 Check
student responses.

[B head]Extension

Organise a simple game of cricket with the class, consciously using the
verbs catching, batting, throwing (bowling) and running, as you explain the
rules or describe what they will be doing.

This is an opportunity to enlist the help of a parent volunteer, who could
visit and teach the game.

[WB icon] [A head]Speaking and listening (page 28)

e Students work in pairs, and practise relating their own activities, as
outlined in Exercises 1 and 2. Move between the students, listening,
observing and encouraging them. Explain that they are to remember one
thing their partner mentions, in order to tell it to the group later.

e Back in a group, ask students to relate one thing their partners described
(Exercise 3).

¢ Finally, have students write their individual responses to the sentences
starters in Exercise 4.

[B head]Extension

Make a class poster, listing all of the verb phrases that describe activities
the students mentioned. Verb phrases (written as simple present tense)
might include: play football, make dolls, ride a bike, etc.

[open teaching tip box]

Teaching tip

Students can easily learn to identify verbs in sentences if they are taught to
first locate who the sentence is about (the subject), and then ask themselves:
What did X do?

[close teaching tip box]

[WB icon] [A head]Language: Verbs (pages 28-29)

e Write doing words = verbs on the board.

¢ Remind students of the activities that they described earlier. Point out
the things we do are words called verbs.

¢ Choose a student volunteer to read the story to the class.
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e Ask students re-read the story to themselves, and then decide which
words describe what the people in the story do.

® As students find and point to verbs in the passage, write these words on
the board. Have them check to see that all are listed.

¢ Students then independently complete Exercise 2 in writing.

Answers

Exercise 1: (students choose 5) run, drink, eat, plays, rides, helps, make,

helps, wash

Exercise 2: go, take, swim, goes

[open teaching tip box]
Students can copy the orange box on page 28 into their Grammar rule book.
[close teaching tip box]

[B head]Extension

Cloze activity: Write the first three sentences of the story (page 28) on a
worksheet or on the board, using blanks for these words: Ravi, Sonya, run
coconut water, roti, Ravi, football, Sonya, rides. Have students write the
story, filling in the blanks with words of their own which make sense.

[WB icon] [A head]Syllables (page 29)

e  Write the words run, jump, running and jumping on the board. Remind
students of the clapping done when plurals were practised in a previous
unit, and then clap each of the four words. Reinforce the idea that
clapping helps us determine the number of syllables in a word.

¢ Choose the names of five students in the class, and have students clap
and count the number of syllables as the names are said aloud.

e Read the words in the box for question 1 aloud with the class. First say
the word, then clap each word.

¢ Students will then make a chart and complete question 2 on their own,
followed by question 3.

Answers

Exercise 1: 1 and 2 one syllable: ride, bike, hit, skip, two syllables:

singing, jumping, Ravi, football.

3 Answers will vary.

[open teaching tip box]

Teaching tip

As student writing and reading development progresses at different speeds,
you might pair some students with partners who could provide them
occasional support.

[close teaching tip box]

[WB icon] [A head]Word study: Magic ‘e’ (page 30)
® Ask if any students remember ‘magic e’ and what it does.
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e Write on the board: fin + e = fine, enunciating the vowels, pronounce
the short 7 in fin, changing to the alphabet name of i in fine. Add beneath
this example: lin + e = line.

e Ask a volunteer to read the new example aloud.

e Help students notice that the final e tells the first vowel to ‘say its own
name’.

¢ Students should be able to complete Exercises 1-3 independently,
seeking help from you or their partners if needed.

Answers

Ex 1: 1 pipe; 2 ride; 3 hide; 4 kite; 5 ripe

Ex 2: 1 kite; 2 ripe; 3 ride; 4 hide

Ex 3: fin — pin, win, tin, bin; fine- mine, line, vine, nine

[B head]Extension: IT

There are online resources with games for children to play. Some games
require flashcards, downloaded and printed. One example of a game for
‘magic e’ can be found at this url:
http://www.adrianbruce.com/reading/change/change3.htm

[A head]Writing (page 30)

¢ Encourage students to discuss some of the activities they are engaged in
during the weekend. Have them look at the pictures on page 30, and see
who else has done either activity.

e Ask students to turn to the student next to them and say two things they
might do on the coming weekend, and one thing they will not do. For
the last, encourage creativity and imagination (e.g. I don’t fly like a bird
at the weekend, or I don’t eat purple bugs.)

¢ Students then use the sentence starters and write independently.

[B head]Extension: peer editing

As this is a simple story, it is a good opportunity to practise editing. Have
students read their story to a partner, listening to the words and whether
they are clear in meaning. Then have students look at their partner’s
writing, checking capital letters and punctuation. When the story has been
edited, have students rewrite it on a sheet of paper which they will then
illustrate with three boxes. The last box can have a diagonal red line,
indicating they do not do this. Put the finished story in student portfolios.

Workbook answers

Page 18 Exercise 1: Sentences following each verb will vary. 1 running 2
watching 3 eating or licking 4 drinking 5 fishing (link to SB pages
26-27)

Page 19 Exercises 1 and 2: Answers will vary.

Exercise 3: horizontally: swimming, playing, barking, eating. Vertically:
flying, being (link to SB page 28)

Exercise 4: Answers will vary.
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Page 20 Exercises 1 and 2: Answers will vary. (link to SB page 29)

Page 21 Exercise 1: pipe, smile, nine, bike, line

Exercise 2: 1 Mike 2 like, kite 3 pile 4 ride, bike (link to SB page 30)
Exercise 3: one syllable: ride, three, book; two syllables: weekend, comic,
brother; three syllables: alphabet, sentences, elephant (link to SB page 29)

[B head]Assessment

From the Student’s Book:

e Reading, page 27, questions 5 and 6, assessing story sense (logical
ending)

e Speaking and listening, page 28, question 4.

e Language: Verbs, page 29 Exercise 2. Syllables, page 29, questions 2
and 3.

e  Word study: page 30, Exercises 1, 2 and 3.

[B head] Test

The test for Unit 5 can be found on photocopiable page 00.
Test answers

Exercise 1: 1 hits 2 catches 3 throws 4 runs
Exercise 2: 1 bite 2 hide

Exercise3:13 22 31 42

Exercise 4: Answers will vary.
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[new page]
[U/H]Unit 6 (pages 31-35)

[open outcomes box]

Outcomes

By the end of Unit 6 students should be able to:

® gain meaning from factual text

e distinguish between fact and fiction

e use verbs correctly in simple present tense

e choose verbs for singular or plural subjects in simple present tense
(initial level)

¢ match the words for animal sounds to the animals

e use magic ‘e’ to form words with long ‘a’ sounds

e write a short, factual story

Preparation

Prepare sentence strips for the Extension activity (see lesson notes)

[close outcomes box]

[open teaching tip box]

Teaching tip

Students who are shy to speak in a group need opportunities that are
comfortable for them to do so. The topic of animals is a familiar one, and
helpful for this purpose. Sitting in a circle can allow students the chance to
build courage, knowing in advance when their turn will come.

[close teaching tip box]

[A head]Speaking (page 31)

e Sit students in a circle (if possible). Tell them they are each to think of
an animal they know, but not yet say its name aloud. Ask them to think
of their animals as you read the three questions at the top of page 31.

® Allow each child to tell of his or her animal, first giving the facts, and
then saying the name of the animal.

[WB icon] [A head]Reading (pages 31-32)

[B head]Part 1 (page 31)

e Have students look at the picture on page 31, and ask if anyone has seen
this animal.

o Tell them the text about this animal is from an information book, and
will give facts about the animal.

® As the teacher reads the passage aloud, students follow along in the text,
and identify facts about the animal.

® Asaclass, discuss questions 1-3.

Answers
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1 brown 2 in the forest 3 Possible answers include: They have small
tails, they look like rats, they eat fruit and nuts, they bury food and dig it up
later when they are hungry.

[B head]Part 2 (page 32)

e Have volunteers read the story about Mrs. Agouti aloud while students
follow along.

® Ask students to describe what each character in the story was doing.

e Then ask why Mr. Agouti was looking for food he had buried (compare
to the fact learned in the first passage). Enquire if this could be a true
story. How might they tell?

® Discuss questions 1-3, accepting different answers to question 3.

e Compare the two types of stories, ensuring students understand the

distinction.

e Teach the terms ‘fact’ and ‘fiction’, and read the orange boxes with the
students.

Answers

1 She was sewing. 2 The story is made up, animals do not talk or have a
house and furniture. 3 Possible answers will vary.

[open teaching tip box]

Reading strategy

Looking at the cover illustration of a book, and the title, provides students
with an opportunity to predict what the book will be about. Deciding if a
book is fact or fiction is an important part of that essential prediction.
[close teaching tip box]

[A head]Fact or fiction? (pages 32-33)

e Read the words in the box for Exercise 1. Tell students to decide if each
one would be found in a story book (fiction), or in an information book
(fact).

¢ Draw the table as shown at the bottom of page 32 on the board, and help
students to make a similar table in their exercise books. Offering help as
needed, have students complete Exercise 1 on their own.

e Direct students’ attention to the four book covers in Exercise 2. Have
them work with partners to determine which are likely to be story books
and which information books.

e Using either your class library or school library, give students time to
select the books mentioned in Exercise 3.

Answers

Exercise 1: story book: ghosts, monsters, mermaids

information book: facts, real places, real people, real things

(Note: facts, real places, real people and real things are also sometimes

found in fiction.)

Exercise 2: 1 information books: All About Chickens, Fish of the

Caribbean 2 stories: Little Red Hen, Anansi Goes Fishing.
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Exercise 3: Answers will vary.

[B head]Extension

Take students to the school library, visit the mobile public library, or
organise a form trip to the nearest Public Library and visit the Children’s
section. Encourage students to take a book for independent reading time,
and to later draw a picture with the title for other students to see.

[WB icon] [A head]Language: Simple present tense (pages 33-34)

o  Write on the board cats and then in a column eat, live and have.

¢ Ask students to think of things they can say about cats, using the three
verbs (e.g. Cats eat mice. Cats live in the yard. Cats have soft fur.)

® Practise using the words in the table of Exercise 1 to create one or two
sentences.

e Students complete Exercise 1 on their own.

¢ Remind students that the sound an animal makes is hard to make into a
word. Ask them what sound a cow actually makes. Then ask what we
call that sound (i.e. mo00).

Have students work with a partner to identify the animal sounds in Exercise
2.

[A head]Subject—-verb agreement: Beginning stage

¢ Direct student attention to the picture in Exercise 3. Read slowly: One
cow lives in this field. Two cows live in that field. Write the sentences on
the board, underlining /ive and lives. Explain that we say lives when
there is only one (subject), and we say live for more than one.

¢ In the table, read down the column of subjects, and the column listing
places. Ask students to help you complete the first question, prompting:
A goat ‘live’ or ‘lives’? Where does the goat live?

¢ Students then complete Exercise 3 on their own, in writing.

Answers

Exercise 1: Answers will vary.

Exercise 2: 1 barks 2 squeaks 3 moos 4 mews 5 hoots 6 roars.

Exercise 3: 1 A goat lives in the yard. 2 My cat lives in the house. 3

Fish live in the sea. 4 His cows live in that field. 5 Lots of mice live in

our shed. 6 A snake lives in the old tree.

[B head]Extension

Make sentence strip cards with the phrases found in the table in Exercise 3.
Use the sentence strips with students who need extra practice working with
verb agreement. Students can work with a partner, with the teacher, or on
their own, and rearrange the strips to form complete sentences.

[open teaching tip box]
Teaching tip
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As student writing and reading development progresses at different speeds,
you might pair some students with partners who could provide them
occasional support.

[close teaching tip box]

[WB icon] [A head|Word study: Magic ‘e’, long ‘A’ sound (page 35)

e Ask if any students remember magic ‘e’, and how it changed the sound
of the letter ‘1’ (e.g. hid + e = hide). Have them now look at what
magic ‘e’ does to a word with a short ‘a’ sound.

e Write mad + e = made on the board. Ask students to identify the
difference in sound as they pronounce mad and made.

e Students say each of the first words in Exercise 1 aloud. Then have
them say the words, as they will sound when magic ‘e’ is added
(emphasis on the sound, not the written word). If needed, practise with
additional words (cap, cape; rat, rate; can, cane).

e Draw attention to Sam and same in Exercise 2. Tell students that all of
the words in the box rhyme with one of these words, and that they will
be able to tell by looking for the magic ‘e’ and saying each word aloud.

¢ Students then complete Exercises 1 and 2 independently, in writing.

Answers

Exercise 1: 1 made 2 mane 3 plane 4 hate 5 mate

Exercise 2: Sam: jam, ham, dam, ram, yam; same: came, shame, name,

fame, lame, tame, game

Exercise 3: fin: pin, win, tin, bin; fine: mine, line, vine, nine

[B head]Extension

Students can make up silly thymes of two lines, using the words from this
page. Examples: It’s a shame, he forgot his name. I like jam, but not on
yam!

[A head]Writing (page 35)

e Talk about what students already know about bees, while looking at the
picture on page 35. Ask about the kinds of bees they have seen, where
they live, what they eat. Ask what else they know about bees. Help
students decide which ideas that students share could be facts (i.e.
distinguish between ‘bees are scary’ and ‘bees can sting’).

e Students write two facts about a bee, in full sentence form, using the
present tense.

[B head]Extension

Create a class information book about bees. Using the top half of a sheet of
paper, have students draw a picture of a bee. Tell them to draw the bee
‘doing’ something (e.g. near a flower). Have students write a sentence about
what the bee is doing, either one used earlier or a new sentence. Collect all
the papers, add a cover of construction paper and a title, and staple it into a
class information book.
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Workbook answers

Page 22 Exercise 1: No response needed.

Exercise 2: information book

Exercise 3: Circled verbs include: live, have, have, eat.

Exercise 4: Nouns include (one per sentence) sea, arms, mouth, star, fish,
clams.

Exercise 5: Answers will vary. (link to SB page 31)

Page 23 Exercise 1: 1 rats 2 fruit and nuts 3 small tails 4 brown
Exercise 2: 1 story 2 information 3 story 4 information 5 story (link
to SB pages 31-32)

Page 24: 1 move, moves 2 live, lives 3 walk, walks 4 eats, eat 5
reads, read 6 like, likes, like (link to SB page 34)

Page 25 Exercise 1: Jake, bake, cake

Exercise 2: 1-4 Any four from: date, fate, gate, hate, late, mate, rate
Exercises 3—4: Answers will vary. (link to SB page 35)

[B head]Assessment

From the Student’s Book:

e Fact or fiction: pages 32-33, Exercises 1 and 2

e Language: Simple present tense, pages 33—-34, Exercise 1 and Exercise
3

e  Word study: page 35, Exercises 1 and 2.

[B head] Test

The test for Unit 6 can be found on photocopiable page 00.

Test answers

Exercise 1: 1 fact 2 fiction 3 fiction

Exercise 2: 1 Information book 2 Story 3 Information book
Exercise 3: 1 eat 2 likes 3 cooks 4 makes 5 came 6 made
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[new page]
[U/H]Unit 7 (pages 36—40)

[open outcomes box]

Outcomes

By the end of Unit 7, students should be able to:

e talk about routine using simple present tense
ask questions and write in simple present tense
extract information from a timetable

use has/have with subject—verb agreement
choose a or an

separate words alphabetically by their first letter
use the long ‘a’ sound (‘ay’)

[close outcomes box]

[open teaching tip box]

Teaching tip

Put the name of each student on one end of a lolly stick or strip of card.
Place all in a tin, and pull one out when calling on students. After a name
has been drawn, turn it over in the tin until all names have been drawn.
Group or table names can also be used.

[close teaching tip box]

[A head]Speaking (page 36)

¢ The emphasis is on using the present tense of the verb, and changing it
as the subject changes. Tell students to read what the two characters say
at the top of page 36, and notice the verbs in bold type.

e Have them then follow the same pattern, speaking to students sitting
near them about things they do each day.

[A head]Reading (pages 36-37)

e Ask for students’ assistance, and write a rough timetable for the class on
the board, similar to the one shown in the text. Wonder aloud if every
day has the same timetable. If not, put today’s name at the top of the
column.

e Students read Ravi’s class timetable aloud. Ask what Ravi might do
during Assembly, or Break. Have them compare Ravi’s timetable to
their own, and have them predict what will happen during each time
period.

e Read the questions at the top of page 37, calling on individuals to reply.
If students sit in table groups, allow each group a moment to first decide
on the answer before responding.

Answers

1 He goes to Assembly. He does Maths. He has Break. He does

Handwriting. 2 He reads. He goes to Singing. He has Art. 3 He sings in
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the afternoon (or ‘before Art’, or ‘after Reading’). 4 He paints during Art
(in the last lesson). 5 He plays at Break or Lunch (or after school). 6
Answers will vary.

[B head]Extension

Put students in groups to discuss what would make the best timetable for
school. Let them decide what subjects, and in what order, their ideal school
would have. Each group then writes a timetable for one day in their ‘best’
school, gives it a title, all students in the group sign their names, and it is
placed on display.

[WB icon] [A head]Speaking and listening (page 37)

o Tell the class the first five things you did that morning, and ask them to
think about how their own days started. Draw attention to the six
pictures, and have students say what the children are doing in each one.

e Set students to work with partners, one as the questioner, and one as the
teller. Encourage students to say at least ten things they do on a given
day. Have students then switch roles.

[B head]Extension: IT

Use a tape recorder and have pairs of students pretend they are conducting a
radio interview. The interviewer asks the interviewee to say his/her name,
and asks questions about what the person does every day. Give prompts,
such as And what do you do next? Over the course of a day, each pair of
students has a chance. Label the tapes so other students or parents can listen
at another time (e.g. Open Day).

[WB icon] [A head]Language: Simple present tense (page 37)

¢ Remind students of the last unit, when the verb changed to match the
subject as we shifted from one cow to two cows. Give them the hint that
if there is already an ‘s’ to show more than one subject, there is not
usually an ‘s’ on the verb (i.e. Cows like ..., not Cows likes ...).

¢ Discuss the box on page 37. The left side is the subject. Ask students
how many subjects for each, by prompting: ‘I’ stands for how many
people?, ‘Ravi and his friend’ stands for how many people?, etc. Then
draw attention to the column of verbs and have students say each one.
Ask what it is that Ravi and the others do, and read the third column

aloud.

e Ask volunteers to put together sentences orally, using words from each
column.

e Have the other students decide if the verb used matches the subject, in
each case.

e Students then create four sentences on their own from the boxes,
completing Exercise 1, and answer the questions in Exercise 2.

Answers
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Exercise 1: Answers will vary, but should start as follows: |
write/read/paint/ or like ..., Ravi writes/reads/paints/likes ..., Ravi and his
friend write/read/paint/like ..., We write/read/paint/like ..., You
write/read/paint/like ..., They write/read/paint/like ...

Exercise 2: Answers will vary.

[B head]Extension

Have small groups try to create as many reasonable sentences as possible,
using the words in the boxes. Count how many sentences they were able to
create, and compare to other groups.

[WB icon] [A head]Have or has? (page 38)

® Students say have and has aloud, listening for the slight difference in
sound.

¢ Ask them to look at the box and find the only use of the word has. Ask
what happens if ‘he’ or ‘she’ is replaced with a name, such as Ravi.

® @Give other examples using names of students in the class, followed by
has. See if any students can tell the class why you occurs twice in the
orange box (for one person, and more than one).

* Students complete questions 1-6 independently.

Answers

1 has 2 have 3 has 4 has 5 have 6 has

[WB icon] [A head]A or an? (pages 38-39)

¢ Sing a song about vowels, or have students recite the vowels aloud. Tell
students to use an before a word that starts with a vowel, and a before
the other words. Read the examples in the orange box aloud.

e Have students talk about what they notice in the picture (e.g. Why is the
lion looking cross-eyed?) Students then work with a partner to figure
out the missing words and read the paragraph aloud.

¢ Students complete Exercise 2 independently.

Answers

Exercisel: a an a A an an

Exercise2: 1an 2an 3a 4a

[open teaching tip box]

Teaching tip

‘My Words’ (word bank) is found in Unit 3 in the Extension for the Word
Study section.

[close teaching tip box]

[WB icon] [A head]Word study: Alphabetical order (page 39)
® Have students look at the picture of Mindy writing in her word bank,
and its picture on the bottom of the page.

¢ Ask how many of them have been writing words in their own word
book.
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e Point out that it is important to know if a word comes in the first half or
second half of the alphabet, to find its place quickly.

e Students work with a partner to look at the initial letter of each word
and place it in the first or second half of the alphabet chart.

Answers

first half: assembly, elephant, apple, journal, lunch, friend, Monday

second half: paint, write, quickly, pencil, school

[A head]The long ‘A’ sound (page 40)

¢ Choose a student to recite the names of the days of the week (pointing
to each on a chart if there is one).

e Tell students they are going to build words that have the same long ‘a’
sound. Write b + ay = bay on the board, and drawing their attention to
the circled letter in the text. Ask what the next letter in the alphabet
would sound like if it were put before ‘ay’.

¢ Students work on their own to build as many other real words as they
can in the same way.

¢ Pronounce the blends in question 2 with the students repeating each.
Use these to build new words.

e Ask students to identify the objects shown in Exercise 3. Write ‘ate’ on
the board and have students say what letter or blend is needed to write
the word for each picture.

¢ Students complete Exercise 4 on their own.

[open teaching tip box]

Alternate answers are placed in brackets. In this case, cay is sometimes
pronounced key, which does not have the long ‘A’ sound.

[close teaching tip box]

Answers

Exercise 2: 1 bay, (cay), day, gay, hay, jay, lay, may, pay, ray, say, way 2
clay, play, stay, tray

Exercise 3: gate, date, plate

(other possibilities might include: ate, hate, late, mate, rate)

Exercise 4: 1 May 2 way 3late 4 gate 5 plate 6 play

[A head]Writing (page 40)

e Students talk with partners for a few minutes about their favourite
school day, what happens on that day, and what they like most about it.

¢ Each student makes a rough timetable using clues from the one on page
36. They then add a sentence about what they usually do on that day at
school

[B head]Extension: Author’s chair

Provide time for students to read aloud their sentences, sitting in a chair
placed at the front of the class. As each child has only one sentence to read,
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all students should be able to share this time. Remind the other students to
be an attentive audience for their peers.

Workbook answers

Page 26 Exercise 1: gets get eats brushes jump run

Exercise 2: Answers will vary. (link to SB page 37)

Page 27 Exercise 1: 1 has 2 have 3 have 4 has 5 has

Exercises 2-3: Answers will vary.

Exercise 4: 1 have 2 have 3 has 4 have 5 have (linkto SB page 38)
Page 28 Exercise 1: 1an 2an 3a 4a 5a 6an 7a 8an 9a
Exercise 2: Answers will vary.  (link to SB page 38)

Page 29 Exercise 1: 1 agouti 2 cow 3dog 4goat 5hen 6
mongoose 7 pig 8 rabbit 9 rat 10 snake

Exercise 2: An ABC of Animals (link to SB page 39)

[B head]Assessment

From the Student’s Book:

e Language: Simple present tense, Exercises 1-2; has/have questions 1-6;
a/an Exercise 2

e  Word Study, Exercise 4

Additional assessment idea:

e Students write out a ‘timetable’ for how they spend a Sunday. They
should include at least five things they normally do (or did on a
particular Sunday), and write a sentence about their favourite part of that
day.

[B head] Test

The test for Unit 7 can be found on photocopiable page 00.
Test answers

Exercise 1: 1 likes 2 have 3runs 4an 5a
Exercise 2: 1 dog 2 Granny

Exercise 3: 1 mate 2 date

Exercise 4: Answers will vary.
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[new page]
[U/H]Looking back 1 (pages 41-45)

[open outcomes box]

Outcomes

By the end of Looking back 1 students should be able to:
e demonstrate skills learned in earlier lessons

retell a story

identify the moral of a story

distinguish telling and asking sentences

use subject—verb agreement in simple present tense
distinguish verbs and nouns

add plurals ‘s’ and ‘es’ to words with s, ch, sh, x
write a thyme

[close outcomes box]

[open teaching tip box]

Reading strategy

A key component of reading comprehension is the ability to retell a story in
one’s own words.

To encourage a student to mine all he or she remembers, the teacher will
ask several times, Anything else? This friendly prompt is more effective
than asking about specific details in the story, as it keeps attention focussed
on meaning.

[close teaching tip box]

[A head]Speaking (page 41)

e Have students turn to the story in Unit 4, and scan the passage.

e Ask for volunteers to retell the story, encouraging others to add what
they also remember.

e Turn then to the two questions on page 41. See if students know the
term for a story that teaches a lesson about life, and what that is called
(then write fable, and moral on the board).

¢ Discuss the moral of the story in Unit 4, and come to a group consensus
on how it could be clearly stated.

[open teaching tip box]

Teaching tip: Guided reading

A group of 4-6 students (of similar reading developmental level) sit with
the teacher to read aloud and discuss a story. The teacher may do a mini-
lesson on a strategy or skill the group needs, and will keep notes of student
progress. Other student groups do written tasks, read independently or read
with a volunteer during this time.

[close teaching tip box]
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[A head]Reading (pages 41-42)

e Take a small group for a guided reading (see box). Each student in the
group reads a few lines of the story aloud, as far as the end of page 41.

® Students then each say what they predict will happen as the story
continues, and how the story might end.

e Students turn to page 42 and finish reading the story aloud.

¢ They then discuss it, and their earlier predictions. Ask students if they
liked the way it ended, or what they would change if they could.

e Take another group at a different time, or on a different day, following
the same procedure.

e Use questions 1-6 for informal assessment, asking specific students to
respond and making notes about their understanding and engagement
(see ‘Informal Assessment’ box on the next page).

Answers

1 because he wanted a drink 2 He got on a leaf and floated to the bank.
3 because he was going to catch the dove 4 a 5 Ant, Dove 6 He felt
happy (relieved, surprised, safe).

[B head]Extension

Have a student tell the story of ‘The Ant and the Dove’ in his/her own
words as two students dramatically act out the part of the dove and the ant.
At the end, the narrator should state the moral. Students then make up their
own story with a moral. With a partner, or in a group, they start by deciding
what the moral will be, and then make up a story that they can act out as a
short skit.

[open teaching tip box]

Teaching tip: informal assessment

Make observation notes for process assessment. Label a separate page for
each student in a 3-ring binder. Informally observe each student regularly,
making notes on sticky paper. Place sticky notes on student pages for later
consideration and evaluation of needs and progress.

[close teaching tip box]

[A head]Language: Telling and asking sentences (page 42)

e Write the following sentence on the board, and read it first as a
sentence, and then as a question (changing inflection): Ravi likes to play
football. Ask students which was correct, and how they know (guide
them to state that questions require answers).

e Review with the class what is known about sentences and questions:
that each starts with a capital letter, and has ending punctuation
(question mark or full stop).

¢ Students then complete Exercise 1 independently.

Answers
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Exercise 1: 1 Can you swim? 2 I will help you. 3 Do you want a drink?
4 Are you safe? 5 Heis an ant. 6 The dove was sitting on a tree.

[A head]Verbs and nouns (page 43)

e Write these words on the board: am, is, are. Say a series of sentences to
remind students how each verb is used, such as The dove ___(is) kind,
Your sisters ___ (are) tall, I ___(am) a man. Move on to similar
sentences with other verbs, such as A donkey kick or kicks? We like or
likes to play?

® Once students have practised orally, have them complete Exercises 1-2
in writing.

¢ Ask what doing words are called (verbs). Then ask students to say what
nouns are, and give examples. Call on volunteers to identify the nouns
that go with the pictures in Exercise 3.

e Make the distinction between proper nouns and other nouns, asking for
examples of each. Tell students they will now be detectives, and with a
partner, they will try to find three each of verbs, nouns and proper nouns
in the passage in Exercise 4.

e Partners record their answers. When all have finished, discuss student
results, drawing a chart on the board with columns for verb, proper noun
and noun. Call on partners to share one of their answers and write it on
the board. Compare class results.

e Tell students that nouns are sometimes put in categories, where all the
words in each group are similar. Point out the list in Exercise 5, saying
that all of these nouns are either birds or plants. Ask if they can identify
and point to the pictures of each bird mentioned.

e Students go back and complete Exercises 3 and 5 on their own, in
writing.

Answers

Exercise 1: 1is 2is 3are 4are 5am 6 are

Exercise 2: 1 eats 2 make 3 sting 4 shouts 5 helps 6 like

Exercise 3: 1 dog 2 cat 3 ant 4 dove 5leaf 6 river

Exercise 4: proper nouns: Leo, Mrs. White, Lily, nouns (any three): day,

purse, floor, money, home, school; verbs (any three): saw, picked, took,

was, pleased, needed, get

Exercise 5: plants: flower, fern, tree; birds: ibis, parrot, dove

[B head]Extension

Using strips of card, create a word game. Put a name or subject, a verb and
various endings for sentences on separate card strips. Students take out the
cards and arrange them to create sentences of their own. As new stories are
shared in class, add additional verb or subject/object cards. Students can
work alone or in pairs for reinforcement of skill, or can challenge
themselves to create as many sentences as possible by combining strips in
different ways.
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[A head]Word study: Plurals (page 45)

¢ Ask a student to remind the class what the word ‘plural’ means. Have
students give examples from what they see in the classroom.

® Ask volunteers to tell of the rules they remember for adding plural
endings. Students then complete Exercises 1-3 on their own.

Answers

Exercise 1: stores brushes buses/busses parrots watches books

Exercise 2: Answers will vary.

Exercise 3: foxes, boxes

Writing (page 45)

¢ Ask students how many of them have a grandma, and for those that do,
whether their grandma is a great cook as well.

e Tell them they will make a poem about someone like this, and that there
is more than one right way to use the rhyming words. They should
choose what makes sense to them.

e Students write out the two verses, adding the missing words.

Verse 1: My Grandma makes, Great coconut bakes. or My Grandma
bakes, Great coconut cakes.
Verse 2: I eat them for lunch. Hear me go crunch.

[B head]Extension

Students write an additional two verses for the poem, about another item
their Grandma (or someone else) prepares. Each pair of lines should rhyme,
using words of their own choosing.

[B head]Assessment

From the Student’s Book:

e Language: Telling and asking sentences, Exercise 1

e Verbs and nouns, Exercises 1-2 , Exercise 3, Exercise 5

e  Word study: Plurals, Exercises 1-3

Additional assessment ideas:

1 Have students choose either “The Ant and the Dove’ or ‘Brother Dog
and the Bone’ and write a few sentences in their own words to tell the
story.

2 Use the observation notes you made during guided reading, and write a
comment for your records to reflect the student’s reading development
at this time. Refer to fluency, and which reading strategies you notice
the student is using without prompting.

[B head] Test

The test for Looking back 1 can be found on photocopiable page 00.
Test answers

Exercise 1: 1 Do you walk home? 2 She is hungry. 3 Can I help you?
Exercise2: 1is 2are 3am
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Exercise 3: Noun: lady, lunch; Verb: bakes, get
Exercise 4: shops, glasses
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[new page]
[U/H]Unit 8 (pages 46-50)

[open outcomes box]

Outcomes

By the end of Unit 8, students should be able to:

e retell a story, orally and in writing

empathise with characters in a story

use present continuous tense

drop final ‘e’ or double last letter to spell present continuous tense
recognise words with the long ‘a’ sound (a_e, ay, ai)

[close outcomes box]

[open teaching tip box]

Teaching tip

Open-ended questions, that allow more than one correct answer, encourage
students to become involved in a story and its meaning, without the pressure
of providing a prescribed response.

[close teaching tip box]

[A head]Speaking (page 46)

¢ Introduce the theme of the story by discussing whether anyone has ever
been lost. Have several students share their experiences, and ask them to
talk about how they felt.

e Ask if anyone has ideas about how to keep from becoming lost, or what
a child should do if it happened.

[open teaching tip box]

Teaching tip

Open-ended comprehension questions for picture-based stories are
particularly helpful for reluctant readers.

[close teaching tip box]

[WB icon] [A head] Reading (pages 46—47)

e Students spend a few moments looking at the pictures. Ask what looks
familiar to them.

e Tell the students that the pictures tell a story. Have them try to pick out
who the main character might be, and anyone else they think could be
important in the story (i.e. boy and his mum).

® Help students notice the numbering of the pictures, and give them time
to consider the sequence of events. Ask them to think about what is
happening, and what the story is about.

® Discuss each question, allowing for varied responses that are
reasonable.
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Students then work with a partner to tell the story, beginning with the
first line suggested on page 46.

Answers
1 They are at the market. 2 The boy sees a baby goat. 3 He feels sad. 4
Answers will vary. 5 Answers will vary. 6 Answers will vary.

[B head]Extension: Game

Clear a space in the room, with the students standing around the sides. Place
an object (e.g. toy) on one side of the room. One child stands in the middle
with a blindfold. Students on the sides take turns telling that child
directions: to walk left, or right, stop, move two steps, etc., as the child tries
to locate the object. Use a timer to allow three minutes. If unsuccessful,
another child takes a turn, while the object is moved to a different spot for
new directions. Purpose: to develop listening and speaking skills.

[A head|Speaking and listening (page 47)

Students work in pairs and role-play the story as they imagine it
happened. One student acts as the child and one as the parent.

Choose a few pairs of students to perform the role play for the rest of
the class.

Encourage students to be dramatic as they show the emotions felt by
each character. Ask What would the mother be feeling? How would she
show it?

[A head]Language: Present continuous tense (page 48)

Engage students by waving one hand and asking them to say what you
are doing. Perform another action (e.g. hopping or clapping) and again
ask them to say what you are doing. In each case, elicit from students
verbs ending in ‘-ing’.

Move on to the text and read the orange box together, ensuring students
understand. Help students notice the helping verb that comes before the
‘-ing’ verb in each case. The helping verb carries subject agreement.
Emphasise that we are saying what someone is doing right now (in the
present).

Have students look at the picture and read the example to state what is
taking place. Then help students find picture 5 on page 47 and answer
questions 1-2 orally.

Students complete question 2 independently.

Answers
Exercise 1: 1 The boy is crying. 2 The lady is talking.
Exercise 2: Answers will vary. All should be in present continuous tense.

[WB icon] [A head]Present continuous: Dropped ‘e’
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e Teach the rule that the final ‘e’ is dropped before adding ‘-ing’ to the
root word. Have students complete the exercise with a partner, and
check each other’s work.

Answers

1 riding 2 singing 3 hiding 4 am baking 5 are dancing 6 is making

[WB icon] [A head]Present continuous: Doubled letters

e Students say the words in the orange box, and again with ‘-ing’ added.
Ask if they notice what happens to the spelling of these words. Help
students notice the short vowel sound and the final consonant in each
case, and explain the rule that the final consonant is often doubled with
words of this pattern.

e Read the directions, noting that all of the words in this exercise will
double the last letter. Students then complete the exercise on their own.

Answers

Exercise 1: wagging 2 running or skipping 3 skipping or swimming 4

hopping 5 nodding

Exercise 2: The drawing should show an action. Check student sentences

for use of correct tense.

[B head]Extension

Cut the student drawings to just show the figure doing the action. Stick
student drawings to a length of poster paper (butcher paper). In the spaces
between pictures, write the words for the various actions depicted in the
drawings. Display the action poster in the classroom.

[open teaching tip box]

Teaching tip

Not all students will pronounce the word again with the long ‘A’ sound.
This exercise provides an opportunity to discuss the different accents and
pronunciations we hear in the Caribbean region.

[close teaching tip box]

[WB icon] [B head]Word study: Long ‘A’ sound (page 50)

e Write the three letter pairs on the board, with the examples from the
orange box under each one. Ask students to name the sound they hear in
the letter pairs.

¢ Encourage them to try to think of other words that have the same sound,
and write these under the correct spelling pattern.

® A volunteer reads the poem aloud. Students then make a table as shown
in Exercise 1, writing the words from the poem in the columns. With a
partner, they think of additional words to add to their tables.

Answers

Exercise 1: a_e: plane, plate ay: day, play ai: again, plain

Exercise 2: Check student responses.
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[B head]Extension

Have students turn to page 126 and read the poem aloud, practising the long
‘A’ sound. Suggest students change ‘Trinidad’ in the last line, to the name
of their country or town. They can then work with a partner to try different
rhythms for the two verses, experimenting with the tempo and cadence.

[A head]Writing (page 50)

® Ask students if they ever look at a picture in a story and imagine what it
would be like to be the person in the story.

¢ Discuss the kinds of stories that have exciting pictures (genres such as
adventure, historical fiction, etc.) Ask students to tell the class which
books have illustrations they like the most.

e Tell students that they are going to pretend that they are the little boy in
the story. Have them look at pictures 4 and 6, and ask them to write a
sentence to say what they would feel in each setting.

[B head]Extension

1 Wordless stories: Give students a paper folded into four parts (or
divide the exercise book page in quarters). Number each box.
Students decide on a story, and draw what happens in the four
boxes. Give example, such as suggesting it could be about a bird
building a nest, or a child doing an activity.

2 Use activities to encourage students to talk about different emotions.
Activities include songs (e.g. If you’re happy and you know it),
drawing different faces with emotions labelled beneath each, or
dramatic role play (walking like a proud jaguar, a happy monkey, a
sad old dog, etc.)

Workbook answers

Page 30: Answers will vary. (link to SB pages 46—47)

Page 31 Exercise 1: 1 sailing 2 writing 3 selling 4 making 5 taking
6 racing

Exercise 2: Answers will vary. (link to SB pages 48—49)

Page 32 Exercise 1: 1 is running 2 are clapping 3 is batting 4 is
winning 5 is putting

(Note: assess for use of double letters in the verb. If use of ‘is/are’ is wrong,
write the corrections but do not deduct marks.)

Exercise 2: Answers will vary. (link to SB page 49)

Page 33 Exercise 1: am, a, is, is, looking, window, are, They

Exercise 2: a_e: Jake, snake ai: tail, wail (check additional student
responses) (link to SB page 50)

Assessment
From the Student’s Book:

e Language: Present continuous tense, page 48 Exercise 2
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® Doubled letters, page 49 Exercise 1

®  Writing: page 50: Student sentences describing pictures 4 and 6

Additional assessment ideas:

e Writing: page 50 Exercise 2 could become part of a student portfolio, as
a benchmark for process writing.

[B head] Test

The test for Unit 8 can be found on photocopiable page 00.

Test answers

Exercise 1: 1 making 2 flying 3 are running 4 is taking 5 is hitting
6 crying 7 watering 8 are riding

Exercise 2: sale

Exercise 3: snake
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[new page]
[U/H]Unit 9 (pages 51-55)

[open outcomes box]

Outcomes

By the end of Unit 9, students should be able to:

e talk in the past tense

identify features in a journal and write a simple one
form questions about what is read

use simple past regular verbs

know the days of the week

use exclamation marks

¢ identify words with the long ‘O’ sound, and magic ‘e’
Preparation

Choose a place in the classroom to display the name of the day of the week.
Make name cards for each day.

[close outcomes box]

Speaking (page 51)

¢ Ask students to say everything they notice about the passage on page 51
(notepaper, handwritten, picture with puppies, girl in uniform, one word
is bigger and darker, etc.) Discuss what kind of writing it looks like, and
how they know this (relate to personal experience).

[open teaching tip box]

Teaching tip

Integrate journal writing into the Science class, by keeping a record of a
seed germinating, or another activity which includes changes over time.
[close teaching tip box]

[A head]Reading (pages 51-52)

® Choose seven students to each read aloud one entry from the journal.

® Discuss what a journal is, answering question 1.

e Askif anyone has a journal like Mindy, and what they write about.

¢ (Choose two students to state the specific responses needed in questions
2-3.

e Tell students that question 4 is very important, and that you are sure
they will be able to figure it out. Accept different responses.

® Ask for responses to question 5, and then have students write individual
questions for Mindy as per question 6.

Answers

1 A journal is when you write about your day. 2 She jumped in the

puddles. 3 on Wednesday 4 Answers will vary. 5 at school 6

Answers will vary.
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[B head]Extension: Weather journal

On a poster paper; create a daily class journal to record the weather for a
week. Ask the class to decide what to write each day, adding a picture icon
and one sentence for each day of the week.

[A head]Speaking and listening (page 52)

Students work in pairs. Emphasise that they will be saying at least three
things that Mindy already did (i.e. past tense). Each sentence should
start Last week Mindy ...

Partners switch, and try not to repeat what the first partner said. Then
each partner says three things he or she did last week.

[WB icon] [A head]Language: Past tense (pages 52—-53)

Write on the board: Mindy is painting a picture. Mindy painted a
picture. Ask students to tell you which sentence tells what happened
already and which sentence tells what is happening now. Discuss how
they know which happened already, helping them notice the ‘-ed’
ending to the verb.

Go to Mindy’s journal on pages 51-52, and point out that journals are a
record of what we did (past).

Tell students to work with a partner to point out in Mindy’s journal the
past tense form for each of the seven words in Exercise 1. (Note, only
the verbs with ‘-ed’ are the focus at this time, not other forms of verbs
with past tense.)

Students then complete Exercises 2 and 3 independently, in writing.

Answers

Exercise 1: helped, rained, jumped, stayed, watched, painted, looked
Exercise 2: Answers will vary, but will include verbs from Exercise 1.
Exercise 3: called, played, splashed, jumped, kicked

[B head]Extension

Have students draw a picture and write a short story about a puppy, kitten or
other small pet that they have played with, or cared for. Students who never
had a pet can pretend they did.

[A head]Days of the week

Have a place in the classroom where the day of the week is displayed
each day, along with the date. Point out to students where this is shown
today, and ask them to find the similar word in the box on page 53.
Help students notice that all days of the week begin with a capital letter.
Go back to Mindy’s journal and have students check to see if Mindy
remembered to write a capital letter for each day of the week.

Choose students to answer questions 1-2 for the class. Students then
complete questions 14 on their own, in writing.
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Answers
1 The puppies were born on Thursday. 2 It rained on Tuesday. 3/4
Answers will vary.

[open teaching tip box]

Teaching tip

Give students the hint that questions usually start with a question word
(Who, What, Where, etc.) or a verb (Are, Do, etc.) and they always need a
reply.

[close teaching tip box]

[WB icon] [A head]Word study: Exclamation marks (page 54-55 )

* [Engage student attention by starting the lesson with a little dramatics,
for example: Oh my! They are so beautiful! Thank you so very much!
Ask students to describe the feelings you were showing (surprise, joy).

e Tell students that in books, we need a mark to tell us how the speaker is
speaking when there is a strong emotion, such as fear, happiness or
excitement.

¢ Draw the exclamation mark on the board and ask who has seen it
before. Tell students, when they are reading and see this mark, that they
are to change their voice to show the emotion of the speaker.

¢ Demonstrate by reading ‘Help’ with and without emotion.

e Ask students how they will know when to use the exclamation mark and
when a question mark.

¢ Students complete Exercise 1 in writing.

e Exercises 2-3: With a partner, students then read the sentences in
Exercise 1 aloud, and think of two other times when strong emotion is
needed. Children write two such sentences of their own for Exercise 3.

Answers

Exercise 1: 11 love hot chilli! 2 Help! 3 What is your name? 4 Get

down off the wall! 5 Where are you? 6 Where do you live?

Exercises 2-3: Answers will vary.

Extension

e Choose a children’s literature book with quite a bit of dialogue. Read it
to the class, ‘forgetting’ to change your voice when an exclamation
mark is present.

e Say to the class I need to read that part again, I forgot to sound ...
(scared, excited, etc). Point out the exclamation mark to the students,
and read the part again with strong emotion. Ask students if it sounded
better that time.

¢ Then continue reading.

[WB icon] [A head]Magic ‘e’: long ‘O’ sound

e  Write not + e = on the board. Ask if they remember what the
magic ‘e’ on the end does to the sound of the vowel (it ‘says its name’).
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Add the word ‘note’, and then have student read the words ‘not’ and
‘note’ aloud. Add the words from Exercise 1 to the board, following the
same pattern.

¢ Students complete Exercises 2—3 on their own. Tell them the answers
for Exercise 3 are found in Exercise 2.

Answers

Exercise 1: rode, hope

Exercise 2: 1 bone 2 wrote 3 hole 4 rose 5nose 6 note
Exercise 3: 1 nose, rose 2 wrote, note

[open teaching tip box]

Teaching tip

Keep a Writing Box with pictures from greeting cards, bits of lace, yarn,
wrapping paper, sheets of stickers or other stationery items. Students bring
items from home to add to the box, and they use items in box for writing
projects.

[close teaching tip box]

[A head]Writing (page 55)

¢ For each student in class, take three sheets of paper, fold them in half,
and staple at the centre.

® Ask students to remember the kinds of things Mindy wrote about in her
journal. Give students the stapled pages and tell them that they will have
a chance to make a journal like Mindy did.

e Students write their name and ‘Journal’ on the cover, and the name of
each day of the week on separate pages inside. Provide time each day
for students to make an entry in their journal, and have them take it
home on the weekend.

e Students illustrate the last page in their journals, and decorate the
journal as they wish.

[B head]Extension

Keep an on-going journal in an exercise book. Students write in their
journals at least twice weekly, hand it in once a week, and the teacher
responds to student writing with comments written alongside some of their
entries (e.g. Very scary idea, or This sounds like fun.)

Workbook answers

Page 34 Present: love, make, play, run  Past: watched, pushed, kicked,
stopped, licked (link to SB pages 52—53)

Page 35 Exercise 1: 1 jumped 2 sucked 3 climbed 4 walked 5
listened 6 worked

Exercise 2: Answers will vary.

Exercise 3: 11 lived in Antigua. 2 I lived with my grandma and my
mummy. 3 I played cricket. 4 I liked Mathematics. (link to SB page 53)
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Page 36 Exercise 1: Did you watch television? We didn’t have a television.
What did you do? We listened to the radio. Do you listen to the radio?
Exercise2:1. 2! 3? 4! 5. 6. 7? 8! (linktoSB page 54)
Page 37 Exercise 1: 1 stole 2 bone, hole 3 stone

Exercise 2: 1 goal 2 bowl 3 coat 4 bow 5crow 6 goat, float (link
to SB pages 54-55)

[B head]Assessment

From the Student’s Book:

e Reading, page 52 question 6

e Language: Past tense, page 53 Exercises 2-3; Days of the week, page 53
questions 1-4; Exclamation marks, page 54 Exercises 1 and 3

e  Word study: long ‘O’ sound: page 55 Exercises 2-3

®  Writing: page 55, student journals

[B head] Test

The test for Unit 9 can be found on photocopiable page 00.

Test answers

Exercise 1: Answers will vary.

Exercise 2: 1 yelled 2 walked 3 jumped 4 sailed 5 brushed 6
talked

Exercise 3: Wednesday

Exercise4:1! 2? 3!
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[new page]
[U/H]Unit 10 (pages 57-60)

[open outcomes box]
Outcomes
By the end of Unit 10, students should be able to:

¢ read aloud with expression

describe people orally

identify and use adjectives

interpret and use similes

form words ending in ‘y’

form words with ‘or’ and ‘orn’
write a short description of someone
write a poem using a framework
[close outcomes box]

[A head]Speaking (page 57)

¢ Choose someone at school that all the students know well. Describe this
person, starting I am thinking of someone who is ....

e After they guess, have students choose another person at school to
describe.

[open teaching tip box]

Teaching tip

This reading passage helps children see that all poems do not rhyme, but
they are recognisable from their arrangement in lines, and verses, and from
the images that are created from the words.

[close teaching tip box]

[WB icon] [A head]Reading (pages 56-57)

e Choose five students to read the verses of the passage.

e Have all students then read the passage aloud a second time.

® Ask students what they notice about the way the story is written
(layout). Read a few descriptive phrases, and each time ask if they can
picture the person being described.

e Tell students that this is a poem, even though it does not rhyme. Each
group of lines is called a verse.

¢ In small groups or whole class, answer questions 1-5.

¢ Bring students together to consider the best answer to question 6, and
why that might be so.

Answers

1 Heis tall. 2 She can dance on her hands, or She can sing through her

nose. 3 She is loving (nice). 4 five 5 three 6 She thinks she is

ordinary.
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[B head]Extension

Five children act out the poem. One is the reader, and in each verse, one is
the person described. The person described uses body movements to
exaggerate the descriptions (e.g. standing on tip-toes and reaching to the sky
to show tall, tall, tall).

[A head]Speaking and listening (pages 57)

e Students work with a partner to practise reading the poem aloud.
Encourage students to then try to say some words with more emphasis
(e.g. like), and to stretch out the sound of some groups of words (e.g.
using arms to emphasise a long way).

¢ Demonstrate reading one of the lines dramatically, and have students
copy the intonation and expression. Partners then practise reading the
poem in this manner. Choose a few partners to perform the poem for the
rest of the class.

[WB icon] [A head]Language: Adjectives (pages 57-59)

e Take a colourful object and hold it for all students to look at it (e.g. a
woven cloth, basket, doll, ball, etc.) Ask students to describe the object
(colour, size, shape).

e Talk about the words they used to describe the object, and what we call
this category of words (they may say describing words or might know
the term adjectives). Write the word adjectives on the board, and help
students learn to say this word and recognise it as the name for words
that describe nouns.

e Have students read the description of the man in the orange box.
Identify the adjectives.

e Read the poem aloud again with the students, asking them to listen for
words which describe. Note that some words describe what we see, and
some words describe what someone is like.

¢ Students then work with a partner to complete Exercise 1, and write
their responses to Exercise 2.

e Tell students that adjectives tell us more about something. Read the
example in Exercise 3 aloud. Ask what the adjectives tell us about the
bananas.

e Talk about their choices in questions 1-6, particularly where answers
differ. Students then complete Exercises 4 and 5 on their own, in
writing.

Answers

Exercise 1: 1 tall 2 soft, warm 3 strong 4 crazy, funny

Exercise 2: Answers will vary.

Exercise 3: Answers will vary. Adjectives should be underlined.

Exercise 4: 1 an old hat 2 a sweet pineapple 3 a red bike 4 a long

snake 5 a hairy coconut

Exercise 5: Answers will vary.
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[B head]Extension: Community building

Cut out leaves from light green paper, each large enough for a student to
write two sentences. Give each student one leaf, and assign them a student
in the class to write about (e.g. the person sitting next to them). Remind
students that all of us have good qualities, and ask them to write two
qualities about their assigned person, using Exercise 2 as a guide. Make a
large paper tree trunk and branches, and mount it on the wall. Stick the
completed leaves on it. Give the tree a title.

[A head]As strong as a ...

e Discuss the pictures and how each could be described, e.g. ask how we
might describe honey, or a joke.

® Then ask how people might be compared to those items in the pictures
(e.g. as thin as a pencil) and whether or not it is a true comparison, or
just a description (e.g. her face was as sour as a lime).

* Students complete Exercise 1 with a partner orally, deciding if the
answers make sense. They then complete it in writing, as well as
Exercise 2.

Answers

Exercise 1: 1 lion 2 tree 3 clown, orjoke 4 pillow, or sofa 5 jar of

honey

Exercise 2: Answers will vary.

[A head]Word study: Rhyme (page 60)

¢ (Challenge the students to find a word in the poem that ends in ‘y’ and
rhymes with ‘T" (sky).

e Prior to opening texts, see if students can think of at least two more
words that end in y and rhyme with ‘T".

® Have students then use the cloud to create at least seven words that fit
this pattern, writing their answers to Exercises 2 and 3.

Answers

Exercise 2: fly, by, my, try, cry, why, shy

Exercise 3: Answers will vary.

[B head]Extension: Challenge

Offer a reward for any students that can write ten words that fit this pattern.
Additional choices might include: dry, fry, spy, sly, pry, and the original
word sky from the poem.

[A head]Writing (page 60)

e Tell students that all poems do not use thyming words. Today they will
write a short poem about two people they like. The start of each
sentence is there to help them.
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e Before students begin to write, have them tell a partner who they will
write about, and what words describe them. Make sure students
understand that they will use the sentence starters twice, to write a verse
about each person.

[B head]Extension

Students choose one of their poems and copy it onto a sheet of paper. They
add an illustration, and give the finished piece to the person they had
written about.

Workbook answers

Page 38 Exercise 1: 1 Granny 2 Uncle 3 Daddy 4 my sister 5
Granny (students may also give their own answer) (link to SB page 56)
Page 39 Answers will vary. (link to SB pages 57-59)

Page 40 Exercise 1: mean, green, enormous, scary, dangerous, strong
Exercises 2-3: Answers will vary. (link to SB pages 58-59)

Page 41 Exercise 1: cork, pork, fork

Exercise 2: 1 score 2 more 3 sore 4 snore 5 store

Exercise 3: horn, born, corn

Exercise 4: Answers will vary. (no page link to SB)

[B head]Assessment

From the Student’s Book:

e Language: Adjectives, pages 57-59 Exercises 2, 4 and 5
* Similes, page 59 Exercises 1 and 2

® Rhyme, page 60 Exercises 2 and 3

®  Writing page 60: Poem

[B head] Test

The test for Unit 10 can be found on photocopiable page 00.
Test answers

Exercise 1: Answers will vary.

Exercise 2: why, fly, try, by, cry

Exercise 3: Answers will vary.
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[new page]
[U/H]Unit 11 (pages 61-65)

[open outcomes box]

By the end of Unit 11, students should be able to:

e listen for and use ‘th’ words

read a poem aloud

draw on prior knowledge, make inferences

identify root words, add endings ‘s’, ‘es’, ‘ed’, ‘ing
use irregular plurals

form words with ‘oor’ and ‘aw’

make a poster

[close outcomes box]

b

[open teaching tip box]

Resource fact

Ministries of Health often have posters or pamphlets to help students learn
good oral hygiene. Local dentists will also often visit a classroom to teach
correct methods for brushing and teeth care.

[close teaching tip box]

[A head]Speaking (page 61)

¢ Find out who has been to a dentist recently, and ask if they remember
the name of the dentist, what the office was like, or other details of the
visits.

¢ Then discuss the two questions provided. Make sure students
understand taking care of teeth includes good oral hygiene, but also
good eating choices (vegetables and fruits).

[open teaching tip box]

Teaching tip

Teach students to wait before assisting when their partner reads. Remind
them that sometimes we need to read on before we figure out a part that
gives us trouble. Reading on is a strategy of a good reader.

[close teaching tip box]

[A head]Reading (pages 61-62)

e Have students look at the passage and guess what the story will be
about. Ask them to predict what will happen to Ravi at the dentist’s
office.

® Arrange students for partner reading. Each student reads a line aloud
softly, with the other assisting as needed. Move around the class,
listening and observing students.
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e Have partners work together to answer the questions on the passage.
They may discuss the answer, but each child writes his or her own
response to questions 1-6.

Answers

1 Luke does not like going to the dentist. 2 He walked. 3 Ravi brushes

his teeth twice a day (and eats fruit, does not eat lots of sweets). 4

Answers will vary. 5 Answers will vary. 6 You get cavities (bad teeth).

[B head]Extension

Have students fold a paper in half. On one side, they draw a mouth with
healthy, clean teeth. On the other side, they draw a mouth with bad teeth.
Then they give each side a title.

[WB icon] [A head]Language: Root words (pages 62—63)

¢ Remind students that we have practised putting endings on words. Ask
what some of the endings have been (e.g. *-s’, ‘-ing’, ‘-ed’). Tell them
that now we are going to be like a detective, and find out what the root
word is when we take off the ending. Put several examples on the board:
Jjumped, eating, pushes. Help students identify the endings and circle
each one. Then underline the root word that remains.

e Say the words in Exercise 1 together. Have students identify the root
word for each pair.

e Write the words walk and brush on the board with a box around each.
Have students volunteer to come to the board to write two words under
each, as in Exercise 2. Students complete Exercise 3 independently.

e (Continue the lesson writing look — looks and brush — brushes on the
board. Ask students to identify the root word, noting that it is a verb.
Write on the board: walked, walking, walks. Ask students to come to the
board and circle the ending, and underline the root word. Do this again
with the words: brushing, brushed, brushes. Help students notice the ‘-
es’, because the word ends in a hissing sound (i.e. s, sh, ch, x).

¢ Students complete Exercises 4—7 on their own, as you move through the
class offering assistance.

Answers

Exercise 1: 1 pick 2 rest 3lift 4jump 5 stay 6 rain

Exercise 2: walked, walking, brushed, brushing

Exercise 3: Answers will vary.

Exercise 4: 1 watch 2 jump 3 rush 4 clean 5 fish

Exercise 5: eats, catches

Exercise 6: Answers will vary.

Exercise 7: jumped, shouted, doing, looking, walked, started

[B head]Extension: Dictionary practice

Students work in small groups with simple dictionaries to look for the
following verbs: thundered, bringing, entering, wandered, strolling. Their
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task is to find the root word for each of the five words, and copy the correct
spelling (point out that dictionary entries are usually the root words).

[A head]Word study: Irregular plurals (pages 64—65)

e Tell students we are going to work with some words that do not follow
the rules. As an example, say: He has one tooth, but she has many __,
and I saw one man, and then I saw four ____.

e Ask how they knew the missing words. Assure students that they will
already know which of the answers sounds right to them, and will need
to just practise the spelling of the irregular words as they do Exercise 1.
Tell students that Exercise 2 has irregular plurals mixed with plurals that
come from adding ‘-s’ or ‘-es’, so they will need to look at each word

carefully.
¢ Students complete Exercises 1-2 independently.
Answers

Exercise 1: 1 child — children 2 man —men 3 foot — feet 4 mouse —
mice 5 person — people

Exercise 2: 1 children, fields 2 mice, bushes 3 feet 4 dentists, teeth 5
men, books 6 women

[open teaching tip box]

Dialect/Creole

Students in some Caribbean regions do not use the ‘th’ sound in their
informal speech, substituting ‘d” or ‘t” instead. In school, students learn to
code switch to the Standard English form. They should not be made to feel
their home speech is deficient, as they learn the form expected at school.
[close teaching tip box]

[A head]|Beginning sounds

e Write the words day and they on the board and ask students to say each
word, listening to how it sounds. Write the words tings and things and
have students say these as well. Underline the ‘th’, and have students
say the sound with you, noticing that the tongue is up behind the top
teeth as they blow. Then have students pronounce the letter ‘t’, and ask
what the tongue did that time. Practice both sounds several times before
turning to the text.

e Students say the words in Exercise 1 aloud several times.

e Exercise 2: The teacher reads the poem aloud slowly, enunciating the
‘th” sound. Students then read it aloud as well. If additional practice is
needed, students can also read it aloud with a partner, listening for the

‘th’ sound.
¢ Students complete Exercise 3 independently.
Answers

Exercise 3: mice, tails, faces, chins, ears, teeth, things
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[B head]Extension

Say this silly saying with the students: Sally sold seashells by the seashore.
Let them repeat it quickly three times. Students then work in pairs to make
up a similar silly saying that has many words that start with ‘t” or ‘th’.
When they are happy with their result, they write it out and say it for the
class.

[A head]Writing (page 65)

¢ Discuss briefly again what people can do to take good care of their
teeth. Include both what people can do to make them strong, and what
they should not do (causing decay).

e Help students set out the words at the top of the poster, and widely
space numbers 1-3 along the left side. Students should make their own
posters, but should be encouraged to help one another as they work.

e Students add colour pictures.

[B head]Extension

Check if local dentist or service/health organisations have annual dentistry
poster contests for children. Acquire the rules for the competition, explain
what students will need to do, providing the materials, and encourage
students to participate.

Workbook answers

Page 42 Exercise 1: paint: painting, painted, paints cook: cooked,
cooking, cooks

Exercise 2: play, shout, talk, jump (link to SB pages 62—63)

Page 43 Exercise 1: help: helping, helps, helped pull: pulling, pulls,
pulled

Exercise 2: Answers will vary.

Exercise 3: bush, lime, car, glass, pencil, race (link to SB pages 62—-63)
Page 44 Exercise 1: 1 blow 2 petal 3 skip 4 dance

Exercise 2: Answers will vary. (link to SB page 63)

Page 45 Exercise 1: 1 door 2 floor 3 poor

Exercise 2: Check student responses in the word search box. 1 law 2 raw
3 paw 4draw 5 claw 6 saw (no page link to SB)

[B head]Assessment

From the Student’s Book:

e Reading, page 62 questions 1-6

¢ Language: Root words, page 63 Exercises 4-7; Irregular plurals, page
64 Exercises 1-2; Beginning sounds, page 65 Exercise 3

e  Writing, page 65: poster

Additional assessment ideas:

¢ Include the poster in the student portfolios, as an example of writing for
multiple practical purposes.
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[B head] Test

The test for Unit 11 can be found on photocopiable page 00.
Test answers

Exercise 1: 1 talk 2 open 3 stay

Exercise 2: washed, washing

Exercise 3: 1 children 2 teeth 3 person 4 looks, raining
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[new page]
[U/H]Unit 12 (pages 66-70)

[open outcomes box]

Outcomes

By the end of Unit 12, students should be able to:
e ask for information

draw inferences and extract information from a chart
join sentences with and and but

say the months of the year

form words with the digraphs ‘ou’ and ‘ow’
use possessive pronouns his, her and my
form words with ir and ur

write a chart and sentences about the weather
[close outcomes box]

[A head]Speaking (page 66)

e Talk about the weather outside today. Then have students think about
the different kinds of weather they have known, and list on the board the
words they use to describe it (e.g. windy, rainy, sunny, cloudy, breezy).

® Ask if anyone has ever experienced different kinds of weather while on
a trip (e.g. foggy, snowy). Talk about what senses we use to know what
the weather is like (sight, sound, touch).

[WB icon] [A head]Reading (pages 66—67)

e Students look at Leo’s Weather Chart and compare it to the weather
journal the class made in Unit 9. Notice that Leo’s chart uses words,
phrases and pictures, and that he wrote sentences at the bottom.

¢ Discuss the picture icons. Ask how windy is demonstrated, and why that
was chosen.

® Asaclass, read aloud the complete passage.

e Ask students if where they live is similar or different to the weather in
Leo’s chart.

e Students then complete questions 1-6 independently, in writing.

Answers

1 It was sunny. 2 on Thursday 3 5th July 4 No, it was rainy. 5 It was

not windy. 6 It is good for the crops.

[open teaching tip box]

Teaching tip

Maths connection: at the end of the month, count the number of rainy days
and portray as a fraction of the total, create a graph with the number of rainy
vs. sunny days, or in other ways use the data for mathematics lessons.

[close teaching tip box]
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[B head]Extension

Make a weather chart similar to the one shown in the passage on poster or
butcher paper. Select students to draw icons on card to represent the
weather, and place sticky tape on the back of each one. Have several of each
icon, in order to display the weather each day for a month.

[A head]Speaking and listening (page 67)

® Students work with a partner to ask and answer five questions each,
based on the weather chart.

e Read the example aloud as a model for students to follow.

[B head]Extension

Students listen at home to the weather segment of the evening news (radio
or television) and make a note of what they hear in their notebook. On the
following day, students tell what they learned, and compare the responses.

[WB icon] [A head]Language: Joining words and and but (pages 67-68)

e Ask students: If you have two things to say, and want to write it as one
sentence, what do you do? Based on their responses, reinforce the idea
that and is used to join complementary sentences.

e Next ask students what other word they can think of that will join two
ideas. Prompt by asking: What if I said I like plantain, I do not like
plantain chips. How would these sentences join together? Point out to
students that we use but when the second sentence is different or
surprising.

e Practise the two patterns orally, and then have students volunteer to
combine the sentences in Exercises 1 and 2 aloud.

e Have students read the orange box in the middle of page 68.

e Reinforce the idea that they must decide which pattern the two
sentences follow, in order to choose whether to join them with and or
but.

® Point out that when we write the new sentence, only one full stop and
initial capital letter is needed.

e Have students complete Exercises 3 and 4 on their own, in writing.

Answers

Exercise 1: 1 It was raining and we got wet. 2 Plants need sun and they

need rain. 3 We drink water and we wash in it. 4 The sun keeps us warm

and it makes things grow. 5 It was rainy and it was cloudy. 6 It rained a

lot and the bananas grew well.

Exercise 2: 1 I ran home but I did not get tired. 2 Mindy loves Maths but

Shakira hates it. 3 Ravi can ride a bike but Luke cannot. 4 We sat under

a tree but we were still hot. 5 It rained but the bananas did not grow. 61

like popcorn but I don’t like chips.

Exercise 3: 1 and 2 and 3 but 4 but 5 and

Exercise 4: Answers will vary.
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[B head]Extension

Reinforcement activity: Make several card strips for the words and and but.
Use the card strips with subjects, verbs and objects from an earlier unit
extension, and allow students to work independently or with a partner to
create their own extended sentences with the joining words and and but.

[open teaching tip box]

Teaching tip

Some children remember best when they sing the information. Teach the
names of the months to the tune of a song familiar to the students. For
examples: http://www.canteach.ca/elementary/songspoems4.html

[close teaching tip box]

[A head]Months of the year (page 69)

e Have a place in the classroom where the date is displayed each day.
Point out to students today’s date, and ask them to find the month in the
box on page 69.

¢ Ask them to recite the names of the months in order. Have students look
carefully at the list of months, and say what they notice (e.g. that all
start with a capital letter, or that the last four end in ‘-ber’).

® Ask several volunteers to answer questions 1-4.

e Students complete question 5 in writing.

Answers
1 Answers will vary. 2 December 3 12 4 (today’s date) 5 Check
student answers.

[A head]Word study: ‘ou’ and ‘ow’ (pages 69-70)

e Write this series of words on the board for students to say aloud: down,
ground, mouse, cow. See if students can decide what the words have in
common. Say each one slowly, to emphasise its sound.

¢ Ask a volunteer to read the orange box, and another to read the poem in
Exercise 1. Students then complete Exercises 2—4 on their own. Remind
students that all answers will have a sound like cow.

Answers

Exercise 2: 1 cow 2 house 3 flower 4 mouse

Exercise 3: 1 down 2 town 3 found 4 ground

Exercise 4: down, town, found, ground

[B head]Extension

With partners, students read aloud the second poem on page 126 and carry
out the actions. They can vary the poem by trying to think of another animal
or insect that might work for the last line.

[A head]Writing (page 70)
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e Talk briefly about the kinds of weather students like best, and what kind
of weather there was recently. Students look back at Leo’s weather
chart, deciding what was similar or different.

e Students then look closely at Leo’s chart, count the columns (vertical),
and then count the rows (horizontal), including the row for the sentences
at the bottom. Give all students a sheet of paper, and help them fold it in
half, and then in half again, forming four columns. Opening out the
paper, students write Day, Date, Weather at the top of each column,
with the last column for pictures. Along the left side, have students
write the days of the week, Monday to Friday, and the dates. Students
work with a partner to decide how to describe the weather each day that
week, write the words on their chart, and draw appropriate icons. Each
child then writes two sentences about the weather at the bottom of the
sheet.

[B head]Extension: Science integration

Make a rain gauge: Cut a plastic 2-litre bottle in half, inserting the pointed
top upside-down into the bottom half. Place the container outside the
classroom in a secure spot. Each day at the same time, students pour out
collected rainwater into a graduated measurement cup. With the teacher’s
help, the total is determined, and the rainfall for that day is recorded on a
class monthly rainfall chart.

Workbook answers

Page 46: Answers will vary. (link to SB pages 66—67)

Page 47 Exercise 1: 1 and 2 but 3 but 4 and 5 but
Exercise 2: Answers will vary.

Exercise 3: It was sports day and Tara ran a race. She ran fast but she fell
over. (link to SB pages 67-68)

Page 48 Exercise 1: his, her, his, His, his, his, his, her
Exercise 2: my, Her/His, (teacher’s name). (no page link to SB)
Page 49 Exercise 1: Students read the sentences.

Exercise 2: 1 girl 2 skirt 3 bird 4 shirt 5 dirt

Exercise 3: 1 hurt 2 turn 3 nurse (no page link to SB)

[B head]Assessment

From the Student’s Book:

Reading: page 67 questions 1-6

Language: Joining words, page 67 Exercises 3—4
Months of the year: page 69 question 5

Word study: pages 69—70 Exercises 2—4
Writing: weather chart and sentences, page 70

[B head] Test

The test for Unit 12 can be found on photocopiable page 00.
Test answers
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Exercise 1: Answers will vary.
Exercise 2: 1 and 2 but 3 but
Exercise 3: Answers will vary.
Exercise 4: my, his, her

Exercise 5: 1 ground 2 down, tower

3 town
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[new page]

[U/H]Unit 13 (pages 71-75)

[open outcomes box]
Outcomes
By the end of Unit 13 students should be able to:

discuss human values, sharing

interpret a story

make story predictions

write an ending for a story

use the past tense of to be

use descriptive adjectives

form words with the long ‘E’ sound, ‘ee’, ‘ea
use ‘ea’ to make a short ‘E’ sound

form words with ‘ear’

2

[close outcomes box]

[A head]Speaking (page 71)

Read the title of the story to the students and ask who knows the
character Anansi, and what they know about him.

Then ask them to tell what they know about plantains (e.g. what they
look like, if they are the same as bananas, different ways they eat them).
Ask students to look at the picture and predict what the story will be
about.

[open teaching tip box]

Teaching tip

Students who engage in literature, through identifying with the character
and plot, are more likely to become interested, ardent and fluent readers.
[close teaching tip box]

[WB icon] [A head]Reading (pages 71-72)

Read a few lines of the story aloud, as students follow along in the text.
After a few lines, stop and ask students to suggest what they think will
happen next.

Continue in this same pattern, stopping, predicting, and confirming or
reversing earlier predictions.

Discuss the story, and Anansi’s character. If needed, draw four plantains
on the board labelling them wife, child 1, child 2 and child 3. Then draw
bisecting lines in each, and arrows to show half of each going to Anansi.
Leave the drawing on the board for later.
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® Discuss how the students feel about Anansi’s trickery. Build vocabulary
by asking them to describe Anansi (e.g. lazy, greedy, sly, dishonest,
etc.).

e Turn to the questions on page 72 and assign one question to each of six
groups of students. Allow them time to consider their answer. Then read
each question in turn, and ask the group to give their answer. After each
one, ask the remaining students if they agree, and if there is anything
else they might add to the answer.

Answers

1 Anansi slept all day. 2 He got the plantains from Rat (by lying). 3

Anansi said he looked for food all day. 4 He got two plantains (four

halves). 5 No, because he took their plantains. 6 Answers will vary.

[B head]Extension: service activity

Discuss with the students what they might do to help people in their
community or a neighbouring country who really are hungry. Organise a
class project to collect tins and packages of food. Pack the items in a
decorated box, prepare a card, and make a class donation to a needy cause.

[A head]Speaking and listening (page 72)

e With students in the same six groups, have them discuss the discussion
prompts given. As the teacher moves between the groups, listening,
additional prompts may be needed, such as, What happens when people
do not share? or How do you feel when someone offers to share with
you?

[open teaching tip box]

Teaching tip

Re-reading engaging literature builds familiarity with sight words and
stimulates decoding skills, particularly for struggling readers.

[close teaching tip box]

[B head]Extension

Read the story of Anansi into a tape recorder, enunciating clearly and
reading fairly slow, but naturally. Label the tape, along with the page
number of the story, and put it in a listening centre. Allow all students, but
particularly struggling readers, time to use the headsets to listen to the story
while reading along with the text.

[WB icon] [A head]Language: Past tense of fo be (page 73)

¢ Ask students what we do when we want to say something already
happened (in the past). Tell them that some words are different, and
instead of adding ‘-ed’ to the end, the word changes.

¢ Write on the board a sentence about something students did that day, for
example: We ___ singing. Have students supply the missing form of the
verb to be. Then erase We and write I. Ask if I were singing is correct,
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or whether the verb must now change also. Similarly change the
sentence to show You were singing. He was singing. They were singing.
¢ Students then look at the orange box on page 73, and the example there,
reading it aloud.
¢ (Change the sentences in the story to past tense, as in Exercise 1.
Students then complete Exercises 1-3 in writing.
Answers
Exercise 1: 1 You were more important. 2 It was late. 3 Anansi was
hungry. 4 His children were hungry. 5 Rat was kind. 6 He was tired.
Exercises 2-3: Answers will vary.

[WB icon] [A head]Describing people (page 74)

e Ask a volunteer to remind the class what adjectives are and what they
do. Choose other students to give some examples from objects in the
room or qualities of people they know.

e Students work with partners to find meanings for the words in Exercise
1.

e Have students scan the story about Anansi. List some of the adjectives
found in the story on the board, and then discuss Anansi, his children
and Rat, adding additional adjectives to the list.

¢ Students then work with a partner for Exercises 2—-3. Before they
complete Exercise 4 on their own, point out that the first blank is
intended for a word from the box (more than one right answer) and the
second blank stands for where they write several words to explain why.

Answers

Exercise 2: 1 A kind person helps other people. 2 A hungry person has no

food. 3 A hard-working person works hard. 4 A lazy person does no

work. 5 A generous person gives things to other people. 6 A dishonest
person tells lies.

Exercise 3: Anansi: hungry, lazy, dishonest; Rat: kind, hard-working,

generous.

Exercise 4: Answers will vary.

[B head]Extension

Read other stories of Anansi to the class, stopping occasionally to
encourage students to predict what will happen next. If literature resources
are limited, one story can be found at:
http://www.anansi.org/webwalker/story1.htm

Have students turn to the Unit 13 section on page 126 and read aloud the
words that came at the end of a storyteller’s tale.

[A head]Word study: Long ‘E’ sound (page 75)

¢ Choose a student to read the poem about the scary bee. Discuss the
poem, whether it might be a nightmare, and whether bees have teeth.

e Then write the pairs of letters ‘ee’ and ‘ea’ on the board. Have students
count the words in the poem that have one or the other letter pair. Ask
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what students notice about these letter pairs (same sound, different
spelling). Define the sound as the ‘long E’.

e Students then write the underlined words from Exercise 1 in two
columns, under ‘ee’ or ‘ea’.

¢ Students complete Exercise 2 on their own (some students may need to
work with a partner).

Answers

Exercise 2: 1 feet 2 sea 3tree 4 seed 5 read 6 beak.

[B head]Extension

Students make up their own poem ending in the words Please tell me it was
a dream. They can include at least three words in the poem that have the
long ‘E’ sound, and should illustrate the poem before or after writing it
(some students find it easier to write if they first draw their ideas).

[open teaching tip box]

Teaching tip

Keep the experience of peer editing positive, by partners offering both
praise and a suggestion. Remind writers that they are in charge of their own
writing, and get to decide whether they want to make any of the
suggestions.

[close teaching tip box]

[A head]Writing (page 75)

® Ask a volunteer to re-tell the main points of the story about Anansi. Tell
students they are going to get to change the story ending. They are to
imagine that Rat did not give Anansi any plantains that day. Encourage
them to think of what Anansi might have done next.

e Students copy the first line from the text, and then write their own
ending.

[B head]Extension: peer editing

Students exchange stories with a partner. After reading the story, they tell
their partner one thing they like about the story, and make one
suggestion/ask one question. Remind students that their job is to help their
partner have a story that makes sense and is interesting, first of all. After
that, they can help their partner with spelling or punctuation. Give students
time to revise their first draft.

Workbook answers

Page 50 Exercise 1: 1 Anansi’s children were hungry. 2 (Anansi sleeps)

3 (Rat gives plantains) 4 (family gives Anansi half of each plantain)
Check that student sentences follow this order and the same main ideas.
(link to SB pages 70-71)

Page 51 Exercise 1: am, are, are, is, am, is
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Exercise 2: I was little. My brother and I were in bed. My mummy and
daddy were in bed. There was a noise and I was scared. There was a
howling dog in the yard.

Exercise 3: 1 Was Leroy at school? 2 Were you tired? 3 Was I late? 4
Was that a mouse? (link to SB page 73)

Page 52 Exercise 1: 1 [tick symbol] 2 [tick symbol] 3 [cross symbol]
4 [tick symbol] 5 [cross symbol]

Exercise2: 1a 2a 3b 4a (linktoSBpage 74)

Page 53 Exercise 1: near, hear; fear, near, tear

Exercise 2: Answers will vary.

Exercise 3: 1 bread 2 head 3 spread 4 dead (indirect link to SB page
75, short ‘E’ rather than long ‘E’)

[B head]Assessment

From the Student’s Book:

Language: Past tense, page 73 Exercises 1-3
Describing people: page 74 Exercise 4
Word study: page 75 Exercise 2

Writing: story ending, page 75

[B head] Test

The test for Unit 13 can be found on photocopiable page 00.
Test answers

Exercise 1: were, was, was, were, was

Exercise 2: Answers will vary.

Exercise 3: sleep, read, tea
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[new page]
[U/H]Unit 14 (pages 76-80)

[open outcomes box]

Outcomes

By the end of Unit 14, students should be able to:

¢ identify and discuss the setting of a story

role play the part of story characters

form the past tense ending, doubling the final consonant of regular verbs
use comparative words ending in ‘-er’

create thyming words ending in ‘-all’ and ‘-ool’

write a story set at school

[close outcomes box]

[open teaching tip box]

Resource fact

The setting of a story includes not only the place, but also the time, societal
conditions, weather, and mood or atmosphere.

[close teaching tip box]

[A head]Speaking (page 76)

e  Write the word setting on the board. Choose two or three stories read
earlier, and ask students to remind you of where each took place,
explaining that these are called the settings of the stories.

¢ Explain that the story today is set at a school fair. Discuss student
experiences at school fairs they have attended, including what they saw,
heard, or felt in that setting. Ask what activity they would like to have
included if/when their school has a school fair.

[open teaching tip box]

Reading strategy

‘Breaking up’ a word, or ‘chunking’ is an effective reading strategy where
the reader looks for a familiar part of a word within a longer word (blends,
digraphs, endings and smaller words). ‘Fan-tas-tic’ is an example of a word
easily decoded with this important strategy.

[close teaching tip box]

[WB icon] [A head]Reading (pages 76-77)

e Focus student attention on the picture of the school fair. Ask what
details students notice about the setting, what is taking place, where it is
probably located, what time of day it might be, how the people might be
feeling (the atmosphere) and whether it appears to be similar to what
they have experienced themselves.
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® Ask children to tell their partner which person they would like to be, in
the picture, and why.

e Write the word fantastic on the board, and have students find it on the
bottom of page 76. Draw slash marks to break the word into parts. Talk
to students about their reading strategy of ‘breaking up’ a word into
parts. Ask them to read aloud the parts of the word, and then say it
altogether.

e @Give students time to read the story on their own.

e Students answer questions 1-6 independently, in writing.

Answers

1b 2 Answers will vary. 3 Answers may include: There is a field, a

school building, stalls, games, steel pans. 4 She could hear music. 5 It is

too nice. 6 She was excited. She was happy.

[B head]Extension

Ask students to draw a picture of a school fair. They should include at least
three different activities in the setting. Ask them to make the picture
colourful, and give it a title.

[A head]Speaking and listening (page 77)

¢  Working with a partner, students pretend they are Mindy and act out her
role in the story.

e Then they switch, so both partners have a turn. Remind students to talk
about all of their senses when they describe Mindy’s visit to the school
fair.

[open teaching tip box]

Teaching tip

Hearing and using the past tense sound of ‘-ed’ is a skill many students
struggle to gain in school, as they may not hear it in the casual speech
around them. Taking the time to practise saying the root word alone, and
with the ‘-ed’ ending, is valuable for these students.

[close teaching tip box]

[WB icon] [A head]Language: Past tense (pages 77-78)

e Read the two sentences in the example and ask students to say what
difference they hear. Ask what the change in verb means.

e Together, read question 1 as is, and then switched to past tense. Have
students say the word watch, and the word watched.

e Read through each of the other sentences in Exercise 1, as written and
again in past tense. Help students hear the ending in picked, jumped,
looked and thanked, and ask what letter it sounds like (-t).

e Compare these sounds to watched and asked.

e Take care to help students pronounce asked (rather than aksed).

¢ Students then write their answers to Exercise 1.
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[B head]Part 2

e Tell students that the spelling sometimes changes when we add an
ending. Elicit from them any examples they already know.

®  On the board write the word wave, saying you want to change it to past
tense, adding ‘-ed’, but it already has an ‘e’ on the end. Write waveed on
the board, saying wav-eed aloud, and ask it that could be right.
Encourage students to help you determine why adding ‘-ed’ did not
work in this case, and you could do when the word already end in ‘-e’.

e Read the two orange boxes on page 78. Remind them that they have
already learned that some words double the last letter before adding an
ending, and help them notice the short vowel, final consonant pattern.

¢ Students complete Exercises 2—4 with partners, or independently.
Students complete Exercise 5 on their own.

Answers

Exercise 1: 1 watched 2 picked 3 looked 4 jumped 5 asked 6

thanked

Exercise 2: 1 We waved to Mindy. 2 The goats raced down the field. 3

The children lined up. 4 Miss Hall smiled. 5 The fair closed at 6pm. 6

I stroked the cat.

Exercise 3: 1 stopped 2 hopped 3 dropped 4 tripped 5 skipped 6

grabbed

Exercise 4: Answers will vary.

Exercise 5: The school play started at 6pm. Kaz played Anansi. He tripped

and dropped his hat. The grown-ups smiled and laughed. They all clapped

at the end.

[WB icon] [A head]Comparing things (pages 79—-80)

e Choose two books, one taller and bigger than the other, and one of the
two in better condition. Ask students to use the words smaller, bigger,
taller and nicer to compare the two books.

e Compare other items in the classroom, and then help students notice that
the ending ‘-er’ is used when two things are compared.

e Have students look at the pictures on page 79, and choose students to
use the table to create sentences that compare Mindy and Kaz. Have
students then work with a partner to write comparison sentences for
Exercise 3.

Answers

Exercise 1: nicer

Exercise 2: 1 Kaz is taller than Mindy. 2 Mindy is shorter than Kaz. 3

Mindy’s hair is longer than Kaz’s hair. 4 Kaz’s hat is smaller than

Mindy’s hat.

Exercise 3: Answers will vary.

[A head]Word study: Rhyming words (page 80)
e Start the lesson with volunteers saying a rhyme that they know aloud for
the class. With the letter patterns -all’ and ‘-ool’ on the board, say that
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they are going to be detectives today and find as many words as they
can that end in those patterns. All will rhyme, since the endings rhyme.
(Hint: If there is an alphabet on the wall, or posters with blends, have
students use these tools.)

e Students work in pairs or groups of three to look for the answers to
questions 1-4. When all groups have found as many responses as they
can, discuss the results together.

Answers

1 stall, Hall, all 2 Answers will vary. 3 school 4 Answers will vary.

[B head]Extension: interpretative drawing

Students write at the top of a drawing paper Cool, and then draw whatever
that word means to them (e.g. it might relate to something trendy, to
temperature, or personality).

[A head]Writing (page 80)

¢ Encourage students to look carefully at the picture and say what they
think is happening. Ask what time of the day it could be, and what
might be taking place.

e Tell students that they will write a story about something that happened
at school. They should take a few moments to think about what they
will describe, where it took place, and what happened. Students use the
sentence starter in the text.

[B head]Extension: IT

Give time for individual students to write their stories with a word
processing program (e.g. Word). Leave the spell check feature on, but
encourage students to check their punctuation. Print the stories, and have
students illustrate them on the same papers. Display finished stories.

Workbook answers

Page 54 Exercises 1-3: Answers will vary. (link to SB page 76: setting)
Page 55 Exercise 1: brushed, liked, cooked, started, shouted, hoped
Exercise 2: Answers will vary.

Exercise 3: 1 played — past 2 danced — past 3 clapped — past 4 kick —
present 5 likes — present 6 dropped — past 7 wants — present (link to
SB pages 78-79)

Page 56 Exercise 1: 1 hugged 2 nodded 3 grabbed 4 stopped 5
skipped 6 clapped

Exercise 2: 1 jumped 2 closed 3 fitted 4 stroked 5 tripped 6
watched. (link to SB page 78)

Page 57 Exercise 1: 1 bigger 2 smaller 3 older 4 louder 5 taller
Exercise 2: Answers will vary. (link to SB page 79)

[B head]Assessment
From the Student’s Book:
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e Reading: page 77 questions 1-6

e Language: Past tense, page 77 Exercise 1, page 79 Exercise 5

e Writing: school story, page 80

Additional assessment ideas:

e Student drawings (such as the Extension to Writing above) can be used
for informal assessment of story comprehension. Students show detail in
their drawing, rather than in words.

[B head] Test
The test for Unit 14 can be found on photocopiable page 00.

Test answers
Exercise 1: 1 takes, present 2 closed, past 3 hopped, past 4 licks,

present 5 wave, present
Exercise 2: 1 taller 2 closer
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[new page]
[U/H]Looking back 2 (pages 81-85)

[open outcomes box]

Outcomes

By the end of Looking back 2, students should be able to:

e demonstrate skills learned in earlier lessons

use descriptive words orally

express personal opinion

join sentences with and, but

use the comparative ‘-er’

identify root words and form past tense from root words
write a descriptive piece, using adjectives of colour and size
[close outcomes box]

[open teaching tip box]

Resource fact

Stories that stimulate creative, imaginative thought are particularly
engaging for some students. Since discussion about imaginative creatures
has no right or wrong answers, it helps hesitant students to overcome
inhibitions about speaking in class.

[close teaching tip box]

[A head]Speaking (page 81)

e Students look at the picture of the monster and describe it to the student
sitting next to them. Have students use at least five adjectives to
describe its appearance.

* As monsters are often an exciting topic, encourage students to talk about
dreams they might have had about monsters, or to imagine what a
friendly monster might look like for them.

[A head]Reading (pages 81-82)

e Partner reading: Students sit with a partner and take turns reading the
passage. Each student reads only one sentence before switching (place
emphasis on noticing full stops in this unit).

¢ Move between pairs of students, observing and listening and making
discrete observational notes of reading skill. Give ample time for all
pairs of students to complete the story.

® As a group, discuss the story. Did they like the story? Was it easy to
read? Did they ever dream of a monster themselves? Was it a friendly

monster?
¢ Students complete questions 1-6 in writing.
Answers

1 Toto was a monster. 2 It was a tomato. 3 long, yellow 4 No, he
wanted to play with it. 5 c 6 Answers will vary.
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[B head]Extension: monster puppet

Using ends of card stock, have students cut out a round body, a round head
and thin arms and legs. They can use imagination in colouring, and creating
a face for the monster. Using four paper fasteners (two-pronged brads),
connect the limbs to the body (put a hole punch through the top of each
limb and the correct spot on the body first). Glue on the head. Tape a length
of string to the back of the head to dangle the puppet. Move the puppet up
and down and the limbs should move.

[A head]Language: Adjectives (pages 82—83)

¢ In the story about Toto, students locate the words from the box, find and
point to each one. Ask which words name a thing (e.g. head) and which
are describing words. Encourage students to recall the terms noun and
adjective, looking for additional examples of each in the story.

e For Exercises 2-3, write the headings of the two columns on the board.
Ask individual students to state in which category the words from the
box belong. Have students come to the board and draw lines to match
the adjectives with their relevant nouns. Students then write a sentence
in Exercise 4.

® Discuss the picture shown for Exercise 5. Encourage students to use
more adjectives than colour alone (e.g. beady eyes, pointed nose).
Students then write a descriptive sentence.

Answers

Exercise 2: adjectives: orange, red, big, yellow nouns: fingers, legs, head

Exercise 3: orange legs, red head, big fingers or big head, yellow fingers

Exercises 4-5: Answers will vary.

[A head]Joining words (page 83)

® Have students recall the words they have used when they want to join
two sentences. Let them search the story to find the joining words
needed in Exercise 1. Help them recall when and is used, and when we
use but.

e Students complete Exercise 2 orally with a partner (if reinforcement is
needed), and then independently write out their responses. Check
students’ progress is ensure they use just one full stop.

Answers

Exercise 2: 1 Leo painted a monster and he painted a flower. 2 I like

pictures but I do not like monsters. 3 Toto had a red head and he had

orange legs. 4 Leo saw a monster but he was not scared. 5 Leo can
paint but he can’t sing. 6 I like reading comics and I like reading books.

[A head]Comparing things (page 84)

e Students use the table to write four comparative sentences.
Answers
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Leo is smaller than Toto. Leo is thinner than Toto. Toto is fatter than Leo.
Toto is bigger than Leo.

[A head]Past tense (page 84)

e Ask students what the word past means in past tense. Do an action, such
as jumping up one time. Ask students to say what you did, then ask if
you are still doing it. Help them understand that since you are no longer
doing it, it is past.

¢ Then have students look for the four words in the story noted in
Exercise 1. Let students tell you how the past tense of each of the words
they found is spelled, and write these on the board after the original
word (i.e. dream — dreamed). Point out that close already had an ‘e’
ending. Ask what other change to the spelling sometimes happens with
past tense (doubling last letter).

e Students complete Exercise 2, as you check their progress.

e They then complete Exercise 3 on their own.

Answers

Exercise 2: Answers will vary.

Exercise 3: 1 Leo turned on the light. 2 He and Mummy watched TV.

3 They liked the music. 4 His mummy patted the dog. 5 Leo dropped his

book. 6 Toto wanted to play.

[A head]Root words (page 85)

e Ask for a volunteer to read the mini-story aloud. Have students discuss
what popped his eyes might mean, encouraging imaginative
visualisation of the story.

e Then direct attention to the words that are underlined, and ask them to
say what they notice about these words (verbs, all have endings added).

e Tell students that they will be detectives, to find out what these words
were before the endings were added. They will find the root words.

e Have students create a table, as shown, and write in the first underlined
word and its root. They then complete the table with the remaining
underlined words, on their own.

Answers

Jjumped — jump; danced — dance; waved — wave; popped — pop; shouted —

shout; dreaming — dream

[B head]Extension

Activities where students have to choose between the root and past tense (‘-
ed’) form of words will reinforce their sight recognition of Standard
English, even while their auditory recognition is still developing. One
activity is to write a sentence on a strip of card with the choices in brackets,
and the correct answer on the back. Students play in pairs, and keep the
cards they get right, discarding the ones they get wrong at the bottom of the
pile between them. When all cards are used, they check to see how many
they got right overall. A card strip might say: He _____ over the wall. (jump /
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jumped), or He home fast. (walk / walked). Some should be correct in
the root word form, and some past tense.

[open teaching tip box]

Teaching tip

Self edit: Teach students to edit their own work, just as they are learning to
peer edit. Ask Does it make sense? Is there a capital letter and
punctuation?

[close teaching tip box]

[WB icon] [A head]Writing (page 85)

e Have students recall what Leo’s monster looked like. Students then
imagine a monster of their own. First, they draw it on one half of the
page, including colour. Next, they describe it to a partner, using words
from the story, from the box and their own adjectives.

® Then they use the sentence starters to write about their monster.

¢ Finally, students self edit, reading it to themselves checking for sense
and details.

[B head]Extension

Read a children’s literature book to the class that includes mythology or
other monster-like creatures. Discuss what the creatures are like, and how
they look. Compare to stories the children already know, from folktales, or
other reading.

Assessment

From the Student’s Book:

Reading: page 82 questions 1-6

Language: Adjectives, page 82 Exercises 45
Joining words, page 83 Exercise 2
Comparing things, page 84: four sentences
Past tense, page 84 Exercise 3

Root words, page 85: table

Writing: page 85 Exercises 1 and 3

[B head] Test

The test for Looking back 2 can be found on photocopiable page 00.
Test answers

Exercise I: 1A 2N 3N 4A

Exercise 2: Answers will vary.

Exercise 3: Answers will vary.

Exercise 4: 1 watched 2 thanked 3 was 4 raced

Exercise 5: skip
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[new page]
[U/H]Unit 15 (pages 86-90)

[open outcomes box]

Outcomes

By the end of Unit 15, students should be able to:
¢ give and follow instructions in a game
dramatise a poem

analyse a poem

name parts of the body

generate questions

recognise words with the long ‘i’ sound (‘-igh’)
write a poem using a framework

analyse instructions in a poem

[close outcomes box]

[open teaching tip box]

Resource fact

Physical Education, called here PE, is also known as Games. Students take
part in exercise, callisthenics and team sports, and also learn practices for
healthy living.

[close teaching tip box]

[A head]Speaking (page 86)

¢ Discuss what takes place in Games or Physical Education (PE) class at
school. Have students name some of the different activities they do, and
what they call the games they play.

¢ Direct student attention to the picture and ask what the students are
doing, and what the teacher might be telling them. Ask whether they do
exercises like this as well, and what they call it (fitness exercises,
callisthenics, etc.)

[A head]Reading (pages 86—87)

e Read the passage aloud to the students, with emphasis.

e Have students then read the passage aloud together.

¢ Ask what they notice about the words in the passage (short phrases), and
whether it seems like a story. Ask what the words are saying in the
passage (commands). Draw attention to the orange box at the top of
page 87. Remind them that they know what instructions are, and that
this passage has many. Encourage volunteers to find and say aloud one
of the instructions in the passage.

¢ Discuss each of the questions 1-6.

Answers
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1b 2 the teacher 3 when you jump and move one leg front, one back 4
the third line and the last line 5 They have exclamation points instead of
commas. 6 Answers will vary.

[B head]Extension

Students stand, and act out the instructions to their own interpretations
while the teacher slowly reads the poem. They can then practise it with
partners and memorise the poem and actions. When they next have a PE
(Games) lesson, they can perform it for the teacher (if a different teacher).
Alternatively, they can perform it for a class of younger students at their PE
class.

[WB icon] [A head]Speaking and listening (page 87)

e Have all of the students stand side-by-side with a partner. The student
on the right is Student A and will read the poem, while the other partner
is Student B and will act it out.

¢ Students then read about Simon Says, and share their experiences with
the game, if they have played it before. Ask if all students understand
the rules for how the game is to be played. Check understanding by
asking what Simon will do, and what everyone else will do. Question
how a student becomes out. Ask what the passage means when it says, If
you do the wrong thing you are out.

[B head]Extension

Take the students outside or into a large room and play Simon Says. Choose
a student who is familiar with the game to start out as Simon. Those who
are out sit along one side until only one student remains standing. To give
more participation time, allow everyone to go again when five are left
standing (one of whom is selected as the new Simon).

[WB icon] [A head]Language: Instructions (page 88)

¢ Ask students whether Simon, in the game Simon Says, gives instructions
or questions. Have students explain how they know (questions require
answers).

e Compare the word instructions to the word commands, and talk about
how they are the same or different. Discuss people in the community
who might give instructions: Principal, Police Officer, etc. Then ask
where else we might find instructions (e.g. in a manual for a new DVD
player, or telephone).

e Students work with a partner to make choices for Exercise 1.

e FEach student records his own answers for Exercise 2.

® Students than stand side-to-side with a partner and give instructions,
following the pattern in the diagram of Exercise 3.

¢ Encourage students to use right and left in their instructions to their
partner.
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[open teaching tip box]

Teaching tip: left hand/right hand

When students hold up their hands (palms facing away), the left hand forms
the letter ‘L.

[close teaching tip box]

Answers

Exercise 1: Questions 1, 4, and 6 are instructions.

Exercise 2: Check student sentences.

Exercise 3: Observe students as they carry out the exercise.

[B head]|Extension: Practice

Tell students you will be saying some sentences that are instructions and
some that are questions. Every time they hear a question, they are to put up
two hands. Every time they hear an instruction, they are to put up one hand.
Then give students approximately twenty sentences that are instructions or
questions, mixing the order so they have to listen very closely. Quicker
students will soon recognise that you will questions start in a certain way.

[WB icon] [A head]Questions

® Ask students what clues tell us a question is being asked. Try to elicit
from them that a) a reply is expected, and b) that the sound of the
sentence rises (i.e. inflection).

e Have students read the poem aloud again. Then, using the table in
Exercise 1, ask volunteers to create three sentences.

e Students work with a partner and try to come up with as many sentences
as they can, using the table. Advanced students may do this exercise in
writing, while others will still benefit from completing it orally.

e Exercise 2 should be written by all students, with a reminder to include
the question mark at the end.

Answers

Exercise 1: There are sixteen possible combinations for student responses,

using one phrase from the left column with any of the phrases in the right

column.

Exercise 2: Answers will vary.

[open teaching tip box]

Reading strategy

Continually build the understanding in students that what they read should
make sense to them. If it does not, it is a clue to go back and read again. Tell
students that adults do this all the time, and they should too.

[close teaching tip box]

[WB icon] [A head]Word study: Long ‘I’ sound (page 89)

e Ask students if we must pronounce each letter in every word. Write the
example ‘thigh’ and unnaturally pronounce each letter: t —h —i— g — h.
Ask if that makes sense. Since it does not, have students think of
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another familiar word that has a similar pattern of letters (night, light,
high). Say the sound of the familiar word, and then say thigh. Tell
students that ‘-igh’ makes the sound ‘I’.

e Ask all students to read the word in Exercise 1 aloud to a partner (note:
question 1 shows a shirt that is too tight). Students write their answers to
Exercise 2.

Answers

Exercise 2: 1 thigh 2 night 3 night 4 bright 5 right 6 tight

[A head]Writing (page 90)

¢ Ask students to tell about what the story was at the beginning of this
unit. Tell them they will write their own poem, and can make it normal
or funny (e.g. Noses up). Note that the second verse involves actions
they might do, and discuss what some of them might be (crawl, slither,
Jjump).

¢ Students fold a paper (or exercise page) in half lengthways. On one side,
have students copy the framework from the text.

e They then complete the framework, creating their own poems with the
instructions in Exercises 1-2. On the right side of the paper students
draw one of the actions.

[B head]Extension

Keep a student portfolio of writing, to show progress over time. If writing is
done on sheets of paper, the stories students choose for this purpose are
placed in their folder. If an exercise book is used, students put a sticker or
draw a star at the top of the pages they choose as their portfolio stories.

[open teaching tip box]

Teaching tip

You may need to help students make a distinction between hand and arm if
the vernacular normally uses just hand to mean both (similarly with foot
meaning both foot and leg).

[close teaching tip box]

Workbook answers

Page 58: 1 arm 2 leg 3 head 4 foot 5 hand 6 eye 7 nose 8
mouth 9 toe 10 finger 11 ear (link to SB page 88)

Page 59: 1 two 2 four 3 tight, night 4-5 Answers will vary.

(link to SB page 87)

Page 60 Exercise 1: 1 hands 2 right 3 catch 4 hold

Exercise 2: eyes, left, Close (Open) (link to SB page 88)

Page 61 Exercise 1: fly my, high, sky, tight

Exercise 2: 1 light 2 Tie 3right 4dry 5cry (linktoSB page 89)

[B head]Assessment
From the Student’s Book:
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Language: Instructions, page 88 Exercises 2—-3
Questions: page 89 Exercise 2

Word Study: page 90 Exercise 2

Writing: poem from a frame, page 90
Additional assessment ideas:

®  Writing: page 90 could become part of a student portfolio.

[B head] Test

The test for Unit 15 can be found on photocopiable page 00.
Test answers

Exercise 1: Answers will vary.

Exercise 2: Touch your toes. Put it on the table.

Exercise 3: 1 due 2 pie 3 right
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[new page]

[U/H]Unit 16 (pages 91-95)

[open outcomes box]
Outcomes
By the end of Unit 16 students should be able to:

give instructions

identify features of instructions

understand the role of diagrams

use negative imperatives (don’t)

use short forms of words (contractions)

understand environmental print

recognise words with the long ‘U’ sound (‘u_e’, ‘ue’)
write instructions

[close outcomes box]

[A head]Speaking (page 91)

Remind students of the poem in the previous unit. Ask if they remember
what we call a sentence that tells someone what to do.

Ask what other places we might hear or see instructions (school, putting
together something that comes in a box, etc.). Ask what would happen
in those places if there were no instructions.

[open teaching tip box]

Teaching tip

Interjecting the strategy of prediction into diagram reading allows the visual
learner to demonstrate his unique competencies.

[close teaching tip box]

[WB icon] [A head]Reading (pages 91-92)

Students read just the title of the passage, and look at the pictures
without reading the text.

Ask them if they think they could figure out what to do from the
pictures alone, and discuss each picture in turn. Prompt further enquiry
by wondering what the last picture on page 91 depicts, or whether glue
might go on both sides in number 2.

Students then read the full passage with a partner.

Bring all students together again and ask whether any part of the
instructions is still unclear, and whether having words and pictures
helped their understanding.

Draw attention to the word about in instruction 1. What does it mean in
this sense?

Students complete questions 1-6.
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Answers
1 How to Make Paper Beads 2 You will need, Whattodo 3c 4
Answers will vary. 5 three 6 You can make jewellery.

[B head]Extension: Art class

Follow the instructions in the passage and make paper beads. This activity
could be tied to a festival or holiday (e.g. Carnival, Mother’s Day), or could
be a kinesthetic support of the reading class.

[A head]Speaking and listening: Diagrams (page 92)

¢ In small groups, students read through Exercise 1 and decide on their
best answers to the two questions. Give each group a chance to share
their responses to the second question with the whole class.

e Turn the class attention to the four pictures in Exercise 2 and ask for
volunteers to say what is to happen in each. Students work with a
partner to read the four instructions and match them to the appropriate
diagrams.

[B head]Extension

Create a class poster with instructions for what to do at the end of the school
day. First, discuss the normal class routine, and any changes that would
make it better. Then, make a list of the short instructions on the board.
Decide an appropriate order to the instructions. Assign one instruction per
group to write out on a card strip and decorate. Paste the strips on a larger
poster paper and display in the classroom, after giving it a title.

[WB icon] [A head]Language: Short forms (page 93)

e Write the word don’t on the board. Ask students if they can see two
words inside of this word. Let them know that the apostrophe tells us
that a letter or letters is missing. This is a short form.

¢ Have students give examples of they might hear the word don’t. Tell
students that they are going to read some class rules.

¢ Choose volunteers to read questions 1-6 in Exercise 1 just as each is
written. Students will realise that some of the ‘rules’ need to be
changed. Together discuss each question, and based on student input,
write it on the board as is, or change it to start with Don’t. Point out, as
you write, where changes to capitals take place.

e Ask students if they agree with the new way the list of rules has now
been written.

e Students complete Exercises 2 and 3 on their own, using the model
created on the board.

Answers

Exercise 1: 1 Work neatly. 2 Don’t shout in the classroom. 3 Keep the

classroom clean and tidy. 4 Do your homework on time. 5 Don’t laugh

at people’s mistakes. 6 Don’t chew gum in class.

95



Exercise 2: 1 Don’t swim in the sea. 2 Don'’t sit on that chair. 3 Don’t
eat in the library. 4 Don’t be late for school. 5 Don’t play football on
the grass. 6 Don’t hurt other people.

Exercise 3: Answers will vary.

[A head]Signs

e [f you have traffic sign models, display these. If not, point to signs in the
classroom, asking students what instructions are on each (in words or in
pictures). Have students then discuss where they might see the different
signs shown in Exercise 1. Encourage creativity (e.g. Quiet please could
be a police station).

® Discuss what other signs they have seen around the school or
community. Ask volunteers to draw these on the board. Include traffic
signs, integrating to their social studies units on community.

® Students complete Exercise 2 independently.

Answers

Exercises 1-2: Answers will vary.

[B head]Extension

Take students on a walking tour of the school or the nearby community.
Ask them to count the signs they see, and to remember as many of them as
they can. On returning to the classroom, have students draw one of the
signs, and then discuss their findings.

[WB icon] [A head]Word study: long ‘U’ sound (pages 94-95)

e Have students say the word fub, and then fube. Ask who knows how
each is spelled, and have volunteers write each on the board. Ask what
is the same and what is different between the two. Direct student
attention to the ‘magic e’ that changed the short ‘u’ in fub to the long ‘v’
in tube.

e Say the word examples in the orange boxes, listening for the sound of
the long ‘u’, and the sound of ‘00’. Notice that the long ‘u’ does not
actually ‘say its name’. Help students hear the difference between the
long ‘u’ sound and the words with the ‘00’ sound by comparing the
choices to the examples in the orange box. (Do not let students become
discouraged if they do not hear a difference.)

e Write the table in Exercise 1 on the board, completing it as a class
exercise, with students volunteering answers.

e Students complete Exercise 2 on their own.

Answers

Exercise 1: long ‘U’: tube, tune, cute

‘00’ sound: glue, blue, flute, June, clue

Exercise 2: 1 clue, blue 2 cute, flute

[A head]Writing (page 95)
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® Have a class discussion about the kinds of sandwiches they like.
Consider what kinds of bread, what fillings and condiments are inside.

e Students imagine they are telling a friend how to make the ‘best
sandwich in the world’. They follow the instructions on page 95 and use
that frame to write their own instructions.

[B head]Extension: class recipe book

Students ask a parent or grandparent to help them write down the
instructions and ingredients for something they like to eat, using the
framework in the text. Collect the recipes and bind them together for a class
book, or reproduce the recipe collection for students to give as a gift.

Workbook answers

Page 62 Exercise 1: Instructions are numbers 1, 4, 5, 6, 7. (link to SB
pages 91-92)

Page 63 Exercise 1: 1 Stop fighting. 2 Put on your hat. 3 Read your
poem to the class. 4 Don’t run in the corridor. (link to SB page 93)

Page 64 Answers will vary. (link to SB page 92)

Page 65 Exercise 1: 1 smile 2 snake 3 plate 4 flute

Exercise 2: 1 cone, pole, bone, rope (pone, etc.) 2 grape, rake, cake (gate,
sale, etc.) 3 nine, bike, (pipe, hive, etc.) 4 cube, tube, (cute, etc) (link to
SB pages 94-95)

[B head]Assessment

From the Student’s Book:

e Reading: page 92 questions 1-6

e Language: Short forms, page 93 Exercises 2-3

e  Word Study: long ‘U’, page 95 Exercise 2

e  Writing: Instructions, page 95

Additional assessment ideas:

e  Writing: the instructions for making a sandwich could become part of a
student portfolio, reflecting practical application of writing skills.

[B head] Test

The test for Unit 16 can be found on photocopiable page 00.
Test answers

Exercise 1: Answers will vary.

Exercise 2: don’t

Exercise 3: 1 cute 2 smoke 3 bone 4 glue 5 grape
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[new page]
[U/H]Unit 17 (pages 96—100)

[open outcomes box]

Outcomes

By the end of Unit 17, students should be able to:
® express opinions

recall details of a story

form the past tense of verbs ending in ‘y’
use the past tense of irregular verbs

change a passage from present to past tense
write the beginning and end of a story
write an ending to a story

use prefixes ‘un’ and ‘re’

[close outcomes box]

[A head]Speaking (page 96)

e Start the lesson with an anecdote about travel on the bus. For example,
A lady got on the bus, and it was so crowded she could barely stand.
She was pregnant, and she carried a little child in her arms. What do
you think she did? After hearing student responses, use the prompts on
page 96 to continue the discussion.

[open teaching tip box]

Teaching tip

Re-reading the question and answer is a key part of completing written
comprehension questions, and requires practice.

[close teaching tip box]

Reading (pages 96-97)

e Have students look carefully at the picture and the title of the passage,
and predict what the story will be about.

¢ Students read the passage silently on their own.

® Have students then complete questions 1-6 independently. Remind
them to make read back the question and their answer each time, to be
sure they have completely answered the question before moving on.

e [et students know that question 5 requires more than one answer.

Answers

1 There were no empty seats. 2 She did a lot of shopping. 3 Mindy

carried the bags. 4 He gave Granny his seat. 5 kind, polite, helpful 6

Answers will vary.

[B head]Extension
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1 Have students turn to a partner and tell about a time when they travelled
on a crowded bus.

2 If most students have never travelled on a bus, arrange a form trip that
includes the class taking public transport to a location (e.g. the library).

[A head|Beginning — middle — end (page 97)

® Have students look at the three pictures and decide what is happening in
each one.

e Ask for volunteers to then tell the class which pictures represent the
beginning, the middle and the end (Exercise 1).

e Students then look at the chart and read the sentence for the middle of
the story. Ask if they agree that this makes sense as the middle.

¢ Students then copy the chart and write a sentence for the beginning, and
another for the end of the story.

Answers

Check that student responses match the pictures.

[A head]Language: Past tense of verbs ending in ‘y’ (page 98)

e Write these words on the board in one column: stay, play, obey, enjoy.
On the other side of the board, write these words in a second column:
try, study, tidy, fly. Ask students to look for clues as to why each group
of words is together. If they need help, underline all of the ‘y’s, and the
letter that comes before. If they need help, ask students to recite the
vowels, and then wait. When it is clear that they see that one group is
vowel + ‘y’, begin to explain the rules for making past tense, as in the
orange box.

e With the students’ help, write the past tense form for each word on the
board, saying aloud the rule you are following. Have students write the
rules and examples from the board, in their notebooks.

e Students say which rule the words in Exercise 1 follow. Volunteers
write the past tense for word on the board. All students then create three
sentences using these words, using the pattern in the example.

e Tell students that Exercise 2 has some words that follow one rule, and
some the other. They are to decide which rule to use, and complete
Exercise 2 on their own. Students should underline the verb in each
case.

Answers

Exercise 1: cry [arrow] cried, try [arrow] tried, fry [arrow] fried. Student

sentences will vary.

Exercise 2: 1 You played cricket. 2 They tried to put up a tent. 3 We

replied politely. 4 I carried the ball. 5 They prayed every day.

[WB icon] [A head]Past tense irregular verbs (page 99)

® Write these words on the board: sitted, sited, sat. Make up sentences for
each one, such as: I was so tired I sitted on the bench. I sited on the bus.
I almost sat on my cat. Ask the class if something is wrong with what
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you said (or wrote). When they say that sat is the correct form, ask how
they know.

¢ Encourage them to realise that many times, they will already know the
correct form of the verb, including the ones we call irregular. Have
students work with a partner to read aloud the irregular verbs in
Exercise 1 and guess at their past tense forms. Students then turn to the
story on page 96 and see if they were correct.

e Partners each write the verbs in Exercise 1 and the past tense form of
each from the story once they locate each. Students may have difficulty
finding the past tense of go and do, and the teacher will need to check
for these, as students are writing, and offer any needed prompting or
guidance.

e Students work independently to complete Exercises 2 and 3.

e After Exercise 3 has been completed, ask students to read it aloud in its
new form to a partner. If further revision is needed, allow time for this
before collecting and assessing progress.

Answers

Exercise 1: went, did, saw, came, said

Exercise 2: Answers will vary.

Exercise 3: Ravi and Tanya played outside. They saw Mrs. Pinder. She

tried to move the garbage.

Ravi and Tanya helped her. Then Mrs. Pinder went into her house. She
came back with some chocolate cake.

[B head]Extension: poem

Students create a poem called I used to, but now ... These poems do not
rhyme, and can be imaginary or real. Write the lines on the board as a guide,
and give several examples to get students started. Examples might include: 7
used to be little, but now I am big, or I used to have three eyes, but now [
have two. Give students a few moments to try it aloud with a partner, before
they write.

[WB icon] [A head]Word study: Prefix ‘un’ (pages 99-100)

® Ask students to make a face to show they are very happy. Next, ask
them to make a face that shows they are very unhappy. Discuss and
compare the two faces, eliciting that they are the opposites. Write the
words happy and unhappy on the board and ask how you know which is
which, since both have the word happy. Help students recognise that
‘un’ tells us we need the opposite.

e Have students re-read the story above, on the same page, and discuss
which of the words in Exercise 1 applies to the characters in the story.
Ask how they know.

¢ Students complete Exercises 2—3 on their own.

Answers

Exercise 1: kind, helpful

Exercise 2: 1 unselfish 2 unhappy 3 untidy 4 unfair
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Exercise 3: Answers will vary.

[B head]Extension

Students work in small groups to come up with a list of other words that
start with ‘un’. Each group adds their words to a class poster with that title
(checking first to not repeat any words).

[A head]Writing (page 100)

e Ask students if they ever heard only part of a story or television show,
and wondered how it ended. Today they will have the chance to decide
how a story ends for Mindy.

® Students look at the picture as a volunteer reads the beginning and
middle lines of the story. Give a few moments of quiet time for students
to think about what may have happened next (not to tell aloud just yet,
they will write it).

e Students then draw the ending as they imagine it on the top half of a
paper, and then copy the sentences that start the story before adding
their ending.

[B head]Extension

Choose several students to read their story endings in ‘Author’s Chair’. As
they sit in the front to read their stories, the audience stays very quiet. After
the reading, two or three students tell the author what they liked about the
story (I liked when you said ..., or I liked that you used the word ...).

Workbook answers

Page 66 Exercises 1-3: Answers will vary. (link to SB page 98-99)
Page 67 Exercise 1: 1 marry 2 are, worry 3 hurry 4 carry

1 Lenny and Penny married on Monday. 2 They were late. The people
worried. 3 Then they hurried to the church. 4 They carried flowers.
Exercise 2: 1 did 2 fell 3 gave 4 wrote 5ran 6 said

Exercise 3: Answers will vary. (link to SB pages 98-99)

Page 68 1 We did a lot of shopping. 2 I was very tired. 3 A bus came
along. 4 We gotin. 5 1Isatdown. 6 Then we saw the bags! 7 We told
the driver to stop. (link to SB pages 98—99)

Page 69 Exercise 1: 1 unhappy 2 untie 3 untrue 4 undress
Exercise 2: 1 untie 2 undress 3 untrue 4 unhappy (link to SB pages
99-100)

Exercise 3: 1 rewrite 2 return 3 retell 4 rewind

Exercise 4: Answers will vary.

[B head]Assessment

From the Student’s Book:

e Reading: page 97 questions 1-6

® Beginning — middle — end: page 97 Exercise 2

e Language: Past tense verbs ending in ‘y’, page 98 Exercises 1-2

101



e Irregular verbs, page 99 Exercises 2-3
Word study: Prefix ‘un’, page 100 Exercises 2-3
e  Writing: Creating a story ending

[B head] Test

The test for Unit 17 can be found on photocopiable page 00.

Test answers

Exercise 1: 1 Get ice cream and cones at the store. 2 Wash a spoon in
warm water. 3 Dip the spoon in the ice cream and take out a scoop. 4
Put the scoop on top of one of the cones. 5 Enjoy your ice cream cone.
Exercise 2: 1 carried 2 fried 3 came 4 saw 5 did
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[new page]
[U/H]Unit 18 (pages 101-105)

[open outcomes box]

Outcomes

By the end of Unit 18, students should be able to:
® generate questions using do and does

identify the main idea in a story

extract information from a chart

use There is/There are appropriately

use do/does/doesn’t appropriately

make plurals with words ending in ‘0’ and ‘y’
write questions and answers

[close outcomes box]

[open teaching tip box]

Resource fact

Every year, more land in the Caribbean region is taken out of food
production. Agricultural education is a high priority for many countries in
the region. It begins with an appreciation for what plants can do, as
discussed in this unit.

[close teaching tip box]

[A head]Speaking (page 101)

® Display information books of several kinds. Ask students what they
notice about the books you are showing them, and help them understand
that each book is a kind of information book.

e Say that today we are going to read about plants, and ask which of these
books might include that kind of information. Create a list on the board
of the names of plants with which they are familiar, including any in the

classroom. Ask what each of the plants is used for (e.g. decoration,
shade, food).

[open teaching tip box]

Teaching tip

Content area reading in information texts can prove more challenging for
some readers. Teach students to read slowly, noticing facts about the topic,
and to look carefully at the pictures or charts that help us understand.
[close teaching tip box]

[A head]Reading (pages 101-102)
e Read the title aloud and ask what the passage might mean.
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e Have students look at the two pictures, and the chart, and say that these
are an important part of the passage that they will look at again after
reading the text.

e Ask for a volunteer to read the first four lines. Ask what facts have been
learned so far.

e Read the subheading. Ask what this part will now tell us.

¢ Have a volunteer read the next two sentences. Ask what facts this part
has included.

® Another volunteer reads two more sentences. Again, ask what facts
were learned.

® Repeat similarly to the end of the passage. Ask what facts each of the
pictures was demonstrating.

e Turn to the chart. Write the name ixora on the board, and ask what word
is inside the word (or). Have students try to guess how to say the word
ix—or—a. Then discuss the chart and what information it gives us. Ask
which plants in the chart are for which fact in the passage.

® Have students work in small groups or with partners to answer questions
1-6.

Answers

1b 2 abreadfruit (other answers can be accepted) 3 Answers will vary.

4dano byes cyes 5 forfood 6 Answers willvary.

[B head]Extension

Keep a plant in the classroom. Learn facts about the plant and write them on
a small card next the plant’s name. Write instructions for the care of the
plant.

[WB icon] [A head]Speaking and listening (page 102)

e Have students look at the pictures showing the coconut tree and hibiscus
plant. With partners, students practise asking and answering questions
from the chart, using the words do and does.

[WB icon] [A head]Language: There is/there are (page 103)

® Ask if anyone has ever walked in a rainforest. Show pictures of
Dominica, or other Caribbean nations with rainforest. Have students
close their eyes and imagine what they would see and hear there.

® Spend time discussing details they notice in the picture on page 103, and
comparing the scene to their own region.

e Ask for volunteers to use There is/There are and the phrases in the table
to make five sentences.

e Ask all students to turn to a partner and find at least three other things in
the picture to describe with sentences starting the same way.

¢ Students then complete Exercise 2 on their own.

Answers

Exercise 1: (any three) There is a parrot. There is a monkey. There are lots

of trees. There are red flowers. There are some butterflies.
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Exercise 2: Answers will vary.

[open teaching tip box]

Resource

There are many internet sites that encourage children to appreciate the
ecology of the rainforest. Some of these offer materials or activities. One
portal for these sites is:
http://www.rainforestweb.org/Rainforest_Information/Sites_for_Kids/
[close teaching tip box]

[B head]Extension

Show a videotape or DVD about the rainforest, if one can be borrowed.
Encourage discussion about what students see. Alternatively, write to the
Tourism Association of one of the Caribbean countries that have rainforests
or rainforest parks and ask for a poster for the class or other materials. Have
students draw a colourful picture of what they think they might see or find
in the rainforest.

[WB icon] [A head]Word study: Plurals (pages 104-105)

¢ Ask students to recall the ways they have learned to make plurals so far:
adding ‘s’, adding ‘es’, irregular words (e.g. child — children). Tell
students that words ending in ‘-y’ have two spelling patterns. Read the
orange boxes with the class, and list a few examples for each side. For
example, write party — parties, story — stories for the first set, and key —
keys, day — days for the second (underlining the vowel + ‘y’).

¢ Students complete Exercise 1 on their own, writing the word in
brackets, and then its plural.

e Let students know there is another spelling pattern to learn, which we
use with most words that end in ‘o’. Show students the orange box on
page 105, helping them notice the added ‘-es’ which makes the plural.

¢ Students work with a partner to make decisions about the words in
brackets in Exercise 2. Each student then writes his/her sentences with
the plural forms embedded.

Answers

Exercise 1: 1 ladies 2 berries 3 boys 4 babies 5 butterflies 6 toys

Exercise 2: 1 papayas, mangoes 2 tomatoes, pumpkins 3 eddoes,

carrots 4 potatoes

[B head]Extension

Students add the new spelling patterns to their ‘Grammar rules’ exercise
book (see Language Extension, Unit 4). Spelling patterns often need
repeated practice over time, and lend themselves well to a notebook of this
type. Hard cover notebooks can be carried up to the next year group, while
still being accessible as a tool for students.

Writing (page 105)
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e Ask the students if anyone has seen someone climb a coconut tree. How
is it done? (Note: usually with bare feet gripping each side, and arms
holding around, although some hold a wide rubber belt.)

® Students work with partners to talk about the questions in Exercise 1.
After a short while, have volunteers tell the class some of their answers.

¢ Students draw a coconut tree in the centre of the page. Around it, they
write as much information as they can (using present tense).

[B head] Extension: small group project

Use information picture books and primary sources (neighbours,
grandparents, etc.) to find out two facts about coconut trees or what can be
done with parts of the tree. Students write a poster, and bring in one
example, if possible, or a picture (drawn, or cut from a magazine or tourist
brochure). Coconut products include buttons and craft from the hard shell,
brooms from the ‘branches’, items made from the husk, woven mats or hats
from leaves, oil and food items, such as sugar cakes. Each group reports its
findings to the class, and a display area is set up in one part of the
classroom.

Workbook answers

Page 70 Exercise 1: 1 page 31 2 page 101 3 a poem (PE) 4 Unit 17
(Help on the Bus, story)

Exercise 2: 1 ‘I Love Pie’ 2 Leonie Bennett

Exercise 3: 1 Agoutis 2 what agoutis look like (link to SB page 101)
Page 71 Exercise 1: 1 Yes, it does. 2 Yes, they do. 3 Yes, it does. 4 No,
they don’t.

Exercise 2: Answers will vary.

Exercise 3: 1 Yes,  do. 2-4 Answers will vary. (link to SB page 102)
Page 72 Exercise 1: 1 There are six fish. 2 There are two crabs. 3 There
is one diver. 4 There is a boat. 5 There are three starfish.

Exercise 2: Answers will vary. (link to SB page 103)

Page 73 Exercise 1: cherries, monkeys, keys, ponies, toys, babies

Exercise 2: (Students read rhyme.)

Exercise 3: Answers will vary. (link to SB pages 104—105)

[B head]Assessment

From the Student’s Book:

e Language: There is/There are, page 103 Exercise 2
e  Word study: Plurals, page 104 Exercises 1-2

e  Writing: Coconut tree, page 105

[B head] Test

The test for Unit 18 can be found on photocopiable page 00.

Test answers

Exercise 1: 1 does 2Do 3does 4Does Sdo 6 Thereare 7
monkeys, babies 8 butterflies
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[new page]

[U/H]Unit 19 (pages 106—110)

[open outcomes box]
Outcomes
By the end of Unit 19, students should be able to:

role play a conversation between two people
identify the features of a note

use an apostrophe + ‘s’ to show possession
join sentences with and, but and because
create compound words

write opposites

write a thank you note

[close outcomes box]

[A head]Speaking (page 106)

Ask students what it is polite to do when someone gives us a gift. Note
that thanks can be given in person, by telephone, or in a thank you card.
What circumstances might suggest each action?

Students then look at the picture of the card shown, and discuss who
wrote it, and why it was written.

[open teaching tip box]

Teaching tip

Reading passages often allow opportunities to discuss cultural practices and
reinforce good morals.

[close teaching tip box]

[A head]Reading (pages 106—-107)

Have students find the two boxes with arrows in the passage. Read each
aloud, and follow the arrows to the salutation and close.

Ask volunteers to read the card aloud.

Discuss questions 1 and 2. Help students notice that Ravi said
specifically for what he was thanking her, and also included why he
likes the gift. Tell them that this is an important part of a thank you
letter.

Read question 3 and ask a volunteer to answer. Help students notice that
Ravi also talked about what he did on his birthday. Ask why he might
have done this. Ask also why Ravi is writing a card. Where might
Auntie Kamla live?

Discuss possible answers to questions 4 and 5, choosing the most
appropriate suggestions.

In question 6, discuss different circumstances where cards are sent.

Answers
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1 He wrote it to say thank you for a gift. 2 He can use it for school. 3 He
went to the beach. 4 Answers may include: wonderful, nice, perfect,
helpful, fantastic 5 b 6 get well, holidays, friendship, congratulations,
best wishes, anniversaries

[B head]Extension

In small groups, write thank you letters to members of the school domestic
staff (i.e. cleaning, grounds, cooking). Each group is assigned a person, and
discusses what specific things to mention. After a first draft is accepted,
different members of the group rewrite the message, make a drawing for the
outside of the card, fold a paper to make an envelope, and address the
envelope. Each group then delivers their card.

[A head]Speaking and listening (page 107)

e Students work with partners to interpret the picture and create a role-
play to represent the scene. After each pair of partners has practised,
choose one or two to demonstrate for the class.

[A head]Language: Possession (pages 107-108)

¢ Direct student attention to the picture of a house on page 107. Discuss
ideas they have about who might live in the house, and where it might
be (town/country, which nation). Encourage students to notice details
(e.g. wrought iron gates, fence, trees), using There is/are from the
previous unit.

®  Write the words Grandma’s house on the board, pointing out the
apostrophe tells us who it belongs to. Choose the names of a few
children in the class, and write more phrases of possession (e.g. Layli’s
pencil box, Kamal’s bookbag). Choose students to come to the board
and circle the apostrophes.

e Tell students that on page 108, Ravi and Sonya have their items on the
left, but these are in a pile on the right. Make a chart on the board and
have students volunteer to write the items under the correct headings.

e Students then look back at the card on page 106 to complete Exercise 2
independently, using apostrophes.

Answers

Exercise 1: Ravi’s ball, kite, bag Sonya’s spade, hat, book

Exercise 2: 1 Ravi’s bag is great. 2 Sonya’s friend went to the beach. 3

Ravi’s football was new.

[A head]Joining sentences with because (pages 108—109)

® Ask students to remember what words we use to join sentences together
(and, but). Then give them an example of two sentences that could be
joined with another joining word, such as: She stayed home. She was
sick. Ask what new joining word would make sense in this case, helping
students discover the word themselves. Help students notice the
function of the joining word in this instance.
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e Have a volunteer read the sentences in the orange box for the class.

® Going back to the thank you card, students look for the three sentence
pairs in Exercise 1.

e Remind students when we use each of the words and, but and because —
what clues do the sentences give? Practise with the sentence pairs in
Exercise 2, students working with a partner and then the class
discussing the results altogether.

e Students complete Exercise 3 on their own.

Answers

Exercise 1: 1 It’s great and I can use it for school. 2 Sonya’s friend came
too and we had a picnic. 3 We played with my new football but we didn’t
SWim.

Exercise 2: 1 They went to the beach because it was Ravi’s birthday. 2
They went to the beach but it rained. 3 Ravi likes his bag because he can
use it for school. 4 Ravi likes his bag and he likes his ball. 5 Ravi wrote
to Auntie Kamla because he wanted to thank her. 6 Ravi wrote to Auntie
Kamia but he didn’t go to see her.

Exercise 3: 1 We went shopping and we looked for shoes. 2 I liked some
shoes but they did not fit. 3 The bus came but it was full. 4 I gave Daddy
a present because it was his birthday. 5 I picked a flower and I gave it to
Grandma. 6 I did not go out because it was raining.

[B head]Extension: challenge

Students try to create a sentence using either two or all three joining words.
Give examples, such as, We were tired because we played all long, but we
were happy. or The monster was green and shiny because it fell in the pond,
but they were not scary.

[open teaching tip box]

Teaching tip

Connect ‘compound words’ with the reading strategy they already know, to
look for parts of words inside new words (chunking — see Unit 14).

[close teaching tip box]

[WB icon] [A head]Word study: Compound words (page 110)

e  Write the word storekeeper on the board. Ask students to remind you of
what we do when we want to read a long word (break it up). Ask what
words are inside storekeeper. Tell the class that today they will be
putting words together, like blocks, to make new words, and they will
be breaking up longer words into shorter words.

e  Write the word sunshine on the board and ask for a volunteer to draw a
line to divide it into two words.

e Have students look at Exercise 2, and show them how to take the first
word on the left and say it mentally with each of the words on the right
in turn: iceroom, iceend, icecream, icebrush. When they hear the one
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that makes sense, they will know they have found the correct compound
word.

¢ Students then complete Exercises 1-3 independently. Check answers
aloud when all are finished.

Answers

Exercise 1: 1 sun + shine 2 foot + ball 3 class + room 4 rain + bow

5 tea + spoon 6 bath + room

Exercise 2: 1 ice-cream 2 bathroom 3 toothbrush 4 weekend

Exercise 3: Answers will vary.

[B head]Extension

Write on single cards of the same size words such as the following:

yard farm stick lip barn broom wash room bath port air sea cat bed man
mail post chair arm cross walk cup cake board day light dream moon sun
flash time life noon down town hill up stairs hand shake made head work
home class where no some any ground play fish star super market

Allow students to play with the word cards to create different combinations
of compound words. Near the end of the last term, challenge students over a
one-week period to combine as many cards as possible correctly and gain
the highest possible score of words from these cards. Promise to display
their record until students in a subsequent year score a higher record.

[WB icon] [A head]Writing (page 110)

e Ask students how many have made a telephone call to thank someone
for a gift. Ask who has sent a card or note when the gift comes from
someone far away. Discuss how that person would feel to receive a
thank you card, and how he or she might feel if they never heard thank
you.

e Tell students that thank you cards are not only for gifts, but also to thank
someone who has done something kind for us. Let several students
suggest what those kinds of actions might be (e.g. taking a child along
to a movie, or the sea).

e Students use the hints in the text and write the text of a thank you card
for someone they know.

[B head]Extension

Students make a card to thank a family member for something kind they
have done. Provide students with card or construction paper. Have them
write the text for their card inside, or on a smaller piece of white paper
(stick inside). Cards are then decorated and taken home as a surprise.

Workbook answers

Page 74 Exercise 1: Check student’s colouring in pictures.

Exercise 2: 1 Mia’s 2 lan’s 3 Mia’s 4 lan’s (link to SB pages 107-
108)
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Page 75 Exercise 1: 1 Akela’s 2 Akela’s 3 Tyler’s 4 Tyler’s 5
Akela’s

Exercise 2: 1 because 2 but 3 because 4 and (link to SB pages 108—
109)

Page 76 Exercise 1: 1 they were tired. 2 they rested. 3 they were
hungry. 4 they put jam on them.

Exercise 2: Answers will vary. (link to SB page 109)

Page 77 Exercise 1: 1 lamppost 2 football 3 butterfly 4 bedroom 5
playground (link to SB page 110)

Exercise 2: 1 day 2 old 3 closed (shut) 4 slowly (slow) (no page link
to SB)

[B head]Assessment

From the Student’s Book:

e Language: Possession, page 108 Exercise 2
e Joining with because, page 109 Exercise 3
e Compound words, page 110, Exercises 1-3
®  Writing: Thank you cards, page 110

[B head] Test

The test for Unit 19 can be found on photocopiable page 00.
Test answers

Exercise 1: 1 Sam’s 2 Joe’s 3 Mike’s 4 Mrs. Moore’s
Exercise 2: 1 because 2 and 3 but

111



[new page]
[U/H]Unit 20 (pages 111-115)

[open outcomes box]

Outcomes

By the end of Unit 20 students should be able to:
e ask and answer questions using do
draw inferences

identify headings

form the past tense of fo be
identify and use homophones

use contractions

write a brief report

create a poster

[close outcomes box]

[open teaching tip box]

Resource

Both the terms and the appearance of local businesses vary greatly
throughout the Caribbean region, and between rural and urban settings. Use
the pictures in the text as an opportunity to expand the students’ experience
and knowledge of their neighbours’ homelands.

[close teaching tip box]

[A head]Speaking (page 111)

® Lead off the discussion by several Imagine ... sentences. For example,
Imagine I need to buy some bread, where could I go? or Imagine Mum
is going to get a new hat, where would she go?

e Use the question prompts to continue the class discussion in familiar
contexts.

[open teaching tip box]

Teaching tip

Integrate study of this reading passage with Social Studies units on home
and community.

[close teaching tip box]

[WB icon] [A head]Reading (pages 111-112)

e Help students notice the boxes and arrows showing the title and
headings, and encourage them to compare the two. Ask what the
purpose of the headings might be.

e  Write the word hairdresser on the board and ask students what reading
strategy helps with a long word like this. See if they can find the two
words within the longer word, and underline hair and dress.
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e Partner reading: students then quietly take turns reading sentences from
the passage aloud.

e  Students work independently to answer questions 1-6 in writing.

Answers

1 People and Places 2 The school, The store, The health centre, The bank,

hairdresser and the gas station 3 They go there to stay healthy (also

accept: if they are sick) 4 a to get her hair cut (or similar response) b to

get gas 5 well 6 Answers will vary.

[B head]Extension

Have students draw a picture of the important place near their homes that
they most like to visit. Tell them to include details and the name of the
place in the drawing. Display the drawings under the title Our Community.

[A head]Speaking and listening (page 113)

e Have all of the students spend a few minutes looking closely at the six
pictures, noticing details in each. Ask them to think about their own
community; what is similar or different to the pictures.

¢ Students then work with a partner, following the directions given in the
text, to ask and answer questions using do.

[open teaching tip box]

Teaching tip

To be often proves challenging to students whose home speech is Creole or
dialect. Oral practice, on a regular basis, is essential to help these students
learn ‘to hear’ the accepted form of the verb.

[close teaching tip box]

[WB icon] [A head]Language: Past tense of fo be (page 113)

¢ Lead the students through a series of sentence patterns, starting: Today I
am tired, yesterday I ___tired, Today she is tired, yesterday she ___
tired, Today you are tired, yesterday you __ tired. Continue in this
pattern with different verbs and subjects to reinforce for students the
present and past forms of o be.

¢ Bring student attention to the orange box, and read it aloud.

e Have students complete questions 1—6 on their own. When all are done,
have students check their own work as the correct answers are read back
to the class. Give time for students to cross out any wrong answers, and
write the correct form of to be above their first answer.

Answers

1 Leo’s teacher was Miss Green. 2 They were in the shop. 3 Daddy was

a teacher. 4 I was on the bus. S5 We were with the nurse. 6 You were

very kind.

[WB icon] [A head]Word study: Homophones (page 114)
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e Tell students you are thinking of two words that sound the same, but
they mean different things. Ask them to guess what the words might be,
and write the spelling of each on the board as the students say what the
words mean. List several pairs.

e Students then look in the text and read the two examples (write and
right). Explain to students that words that sound the same but have
different meanings are called homophones.

e Complete question 1 together, writing the correct answers on the board.

¢ Students complete questions 2 and 3 on their own.

Answers

1 I want to buy a melon. The ball is in a box by the door. 2 Leo went to

see the doctor. Leo swam in the sea. 3 Alicia ate the meat. I meet Leo at

the shop.

[A head]To, too and two (page 115)

® Ask students if they can think of three words that sound exactly the
same, but mean three different things. If they need a clue, write o on the
board. Ask what the other words might be, and their meanings.

e Help students notice the meaning of each form of the word, and its
spelling.

e Students complete Exercises 1-2 on their own.

Answers

Exercise 1: 170 2to 3too 4two

Exercise 2: Answers will vary.

[open teaching tip box]

Teaching tip

Help students see that writing is more than stories, but includes list making,
and other writing that occurs in their normal daily life.

[close teaching tip box]

[A head]Writing (page 115)

¢ Ask how many students have a shop or store near their home. Discuss
what is sold in the shop, and whether they have bought things there
themselves.

e Students then work with a partner to make a poster to advertise a store
or shop. Partners who do not live near one another can invent their own
imaginary shop, and decide together what it might contain.

[B head]Extension: integration with Mathematics

Have a class shop, using empty boxes and containers from food items.
Make signs for the items in the shop, showing prices. Make a poster giving
the class shop a name. Use money printed from templates in a Mathematics
book, or create pretend money with paper. Write receipts showing the cost
of two or three items, and the total.

114



Workbook answers

Page 78 Exercises 1-2: Answers will vary. (link to SB pages 111-112)
Page 79 Exercise 1: health centre: medicine, doctor, nurse, waiting room,
shop: flour, shopkeeper, sugar, fridge

Exercises 2-3: Answers will vary. (link to SB pages 111-112)

Page 80 Exercise 1: 1 isn’t —is not 2 can’t—cannot 3 doesn’t —does
not 4 don’t—do not

Exercise 2: 1 doesn’t 2 don’t 3 doesn’t 4 can’t 5isn’t (no page link
to SB)

Page 81 Exercise 1: 1 tale 2 tail 3 hear 4 here

Exercise 2: 1 flour 2 hymn 3 pair 4 him 5 flower 6 pear
Exercise 3: Answers will vary. (link to SB page 114)

Assessment

From the Student’s Book:

® Reading, page 112 questions 1-6

Language: Past tense of fo be, questions 1-6
Homophones, page 114 questions 2-3

To, too, two, page 115 Exercises 1-2
Writing: advertising poster, page 115

[B head] Test

The test for Unit 20 can be found on photocopiable page 00.
Test answers

Exercise 1: 1 meet 2 see 3 here 4 aunt 5 to, too, two, to
Exercise 2: Answers will vary.

Exercise 3: 1 can’t 2 don’t 3isn’t
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[new page]
[U/H]Unit 21 (pages 116—-120)

[open outcomes box]

Outcomes

By the end of Unit 21 students should be able to:

® Dbecome engaged in a fiction passage

ask questions using who, what, where questions
evaluate and compare characters in reading passages
express opinions

use interesting verbs

replace common verbs (said, went) with interesting verbs
add suffix ‘-er’ to nouns

make a story plan

[close outcomes box]

[open teaching tip box]

Resource fact

There are many Caribbean beliefs and sayings about rain. One suggests that
some people run from the rain and to the fire. Some believe rain will cause
a fresh cold if someone gets wet, while in other Caribbean territories
torrential rain is a daily part of life for several months each year.

[close teaching tip box]

[A head]Speaking (page 116)

® Engage students in a discussion about the rain. Tell them of different
cultural beliefs about rain, and ask them their opinions. Talk about
different kinds of rainy days, and what they like to do most during those
times when they are at home. Discuss rainy days at school, and have
students recall any rainy day rules.

e Tell students they are going to read a story about what happened to Ravi
on just such a day.

[WB icon] [A head]Reading (pages 116-117)

e Students read the passage silently and independently.

® Have students who finish earlier than others spend the extra time
looking back through their text at the previous stories.

¢ Bring the class together and discuss the story: what did they like, what
part was exciting, what they think might happen next. Ask if anyone has
ever done what Ravi did, and how it felt.

e Have students find and point to the word stamped on page 116. Ask
them to stand, and act out what it means.
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® Have students then find and point to the word wailed on page 117. Ask
for volunteers to say the words the way Ravi would have sounded as he
wailed the last three sentences.

® Students complete questions 1-6 independently, in writing.

Answers

1 Ravi is jumping in the puddles. 2 Sam got splashed (Ravi splashed him).

3 The teacher was coming, or He thought he would get into trouble. 4

Ravi: messy, fun, silly; Sam; clean, careful, sensible 5 Answers will vary.

6 Answers will vary.

[B head]Extension: primary research

Have students ask a grandparent or older friend/neighbour to say one or two
local beliefs about rain. Alternatively, ask this person to recall the details of
the most powerful rain they remember, and how it affected the community.
Students make a note of what they learn, and share it with other members of
the class.

[WB icon] [A head]Language: Interesting verbs (page 117)

e  Whisper a sentence to the class. For example, very softly say, Please
raise your hand if you can hear me. Ask students what kind of talking
you just used. Have students come up with what we call other kinds of
talking (shouted, cried, etc.) Direct their attention to the words in
Exercise 1, and ask where we might hear each one (e.g. shouted: outside
at play), and whether each is loud or quiet.

e Exercise 2: Have students go through the story and list all words the
author used instead of said.

® Make a class poster, with the heading Instead of ‘said’, and list each
alternative word.

® Read the sentences in the orange box at the top of page 118. Ask
students which sentence sounds more interesting, and why. Have a
volunteer read the passage in Exercise 3 about Sam. Tell students they
will need to make that sentence more interesting too, using the words
listed above the paragraph. Students write out the new story about Sam
on their own (Exercise 3).

Answers

Exercise 1: loud: shouted, yelled, roared; quiet: whispered, hissed

Exercise 2: yelled, called, shouted, laughed, asked, wailed

Exercise 3: Check student responses, as different possibilities are correct.

[WB icon] [A head]‘Wh’ questions (page 118)

e Putakey in a closed box. Tell students you have something inside, and
have them ask you questions to determine what it might be. After they
have asked several questions, show them the key and ask if they have
more questions (e.g. who it belongs to, what it is a key to, etc.) Draw
attention to the kinds of words they used to start their questions, writing
who, what, where and when on the board as they are mentioned.
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e Use the questions then to answer the questions in Exercise 1 about the
story on page 116.

¢ Students then turn to a partner and form the four questions for Exercise
2.

e Next, partners ask and answer the questions in Exercise 3.

Answers

Exercise 1: 1 Ravi 2 It was in the school yard (at school). 3 It happened

before school. 4 Ravi played in the puddles and rain.

[B head]Extension: guessing game

Students play in small groups. One person thinks of an animal, place or
thing. The other students in the group ask questions to try to guess what it
is, receiving only yes or no answers to each question. Limit the number of
questions to 10 or 20, at which time the answer is given if it was not
guessed.

[WB icon] [A head]Word study: Words that end in ‘-er’ (pages 119-120)

e  Write the word shopkeeper on the board and ask students what they
remember about the word from before (it is a compound word). Tell
them that there is another clue in the word. Since it ends in ‘-er’ it
probably refers to the job someone does. Remind students of the Mr.
Sanchez in Unit 20: he was the storekeeper. He ‘keeps’ the things
people might need, and sells them in his store.

e Have students look at the examples in the orange box, and ask what
each does (teacher teaches, toaster toasts). Show students that some
words with ‘-er’ tell what people do, and others tell us what things do.

® Have students study the pictures in Exercise 1. Invite volunteers to
come to the board and write the words ending in ‘-er’. Once all agree,
erase the words.

e Exercise 2: Students draw a table and write the words from Exercise 1
in the appropriate columns on their papers. They then complete Exercise
3 on their own.

Answers

Exercise 1: 1 singer 2 painter 3 cooker 4 cricketer 5 printer

Exercise 2: people: singer, painter, cricketer (printer could be either

person or thing); things: cooker (printer)

Exercise 3: Answers will vary.

[B head]|Extension: careers

Ask students to think of a job they think is interesting. Tell students: Draw
a picture of you doing that job, and write a few sentences to describe what
you do.

[A head]Writing (page 120)
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e Tell students that you know someone who tells wonderful stories.
Because this person is still quite young, he (she) is not yet ready to write
out so many different ideas, so he loves to tell them aloud.

® Today they are going to imagine a story, but they will not write it out.
Instead, they will just tell the key points, the who, where and what.

e Students look at the picture of Ravi and imagine their own story about
two children in the rain.

*  When they have thought about their stories, students will make a plan of
it, copying and filling in the boxes in Exercise 2. Help students,
particularly, to give a brief response to the ‘what’ panel.

[B head]Extension: discussion about leadership

Turn to the bottom of page 126. Ask students to read what it says about
Monkey. Have they heard these words before? Discuss whether it might or
might not be a good idea to follow Ravi’s example in the rain, or whether
there might be other circumstances where it would be fine to run and splash
about. Encourage students to think for themselves, and to use common
sense before deciding if they should follow the actions of a friend.

Workbook answers

Page 82 Answers will vary. (link to all of SB)

Page 83 Exercises 1-3: Answers will vary. (link to SB page 118)

Page 84 Answers will vary. (link to SB pages 118—119)

Page 85 1 builder 2 singer 3 farmer 4 reader 5 printer (link to SB
pages 119-120)

Page 86 Exercise 1 1 colder 2 taller 3 older 4 faster 5 slower

[B head]Assessment

From the Student’s Book:

e Reading: page 117, questions 1-6

® Language: Interesting verbs, page 118 Exercise 3
e Words that end in ‘er’: page 120 Exercises 2-3

®  Writing: Plan, page 120

[B head] Test

The test for Unit 21 can be found on photocopiable page 00.

Test answers

Exercise 1: hissed, whispered

Exercise 2: raced, crawled, hurried

Exercise 3: (choose four, any order) Who? Where? What? When? Which?
Why?

Exercise 4: 1 singer 2 baker 3 cleaner
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[new page]
[U/H]Looking back 3 (pages 121-125)

[open outcomes box]

Outcomes

By the end of Looking back 2, students should be able to:
¢ demonstrate skills learned in earlier lessons
differentiate between different forms of writing
extract detail from an information text

distinguish fact from fiction

identify adjectives, verbs, past tense verbs, within a passage
use irregular verbs in the past tense

use interesting verbs to replace common verbs

use the apostrophe + ‘s’ to show possession

join sentences using and, but, because

write instructions using picture prompts

[close outcomes box]

[open teaching tip box]

Resource fact

Students generally develop comprehension skills for content area
(information) texts more slowly. Teachers need to teach strategies for
content area reading. The first strategy is to learn to look for key facts, or
pieces of information that can be shared.

[close teaching tip box]

[A head]Speaking (page 121)

e Ask students to discuss the different kinds of writing that people do.
Remind them of examples, such as stories, newspapers, cards,
instructions or directions, information texts, posters, etc.

® Probe why we need each type of writing, starting with the discussion
prompts given.

[A head]Reading (pages 121-122)

e Tell students that today we have two parts to our reading passage, one is
from an information book and one is from a story book.

¢ Ask them, without reading, to look at the two parts and to predict which
is which, explaining why they think so (note: headings in information
text, labelled diagram, and sad face on frog in story).

e Ask students to recall the term for writing that is a story, and for writing
that is true information (fiction and fact).

e With a partner, students read the two parts of the passage.

e Partners then discuss the questions, with each person writing his or her
OWn answers.
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Answers

Frogs: 1 Fact: it gives information. 2 present tense 3 Answers will vary.
Brother Frog: 1 Fiction: it is not real. 2 huge, enormous 3 saw, had,
was

[B head]Extension: IT

Check out a documentary about frogs to show to the class (try the Ministry
of Education or University/External Education audio-visual library, or the
public library as sources).

Alternatively, read aloud a story with a frog as the main character (e.g. ‘It’s
a Frog’s Life: My Story of Life In a Pond’ by Steve Parker, is told from the
point of view of the frog).

[A head]Language: Past tense (page 123)

® Focus on verbs by reading each of the six sentences and asking after
each one, What did he do? Write the verbs for questions 1-6 on the
board (as written in the text) each time. Leave the list on the board as a
guide for students who need it as students complete the exercise on their
own.

Answers

1 Brother Frog sat on a stone. 2 He saw a tasty fly. 3 Brother Frog had

worms for dinner. 4 He tried to find a wife. 5 Brother Dog came into the

yvard. 6 Brother Dog did not wave.

[A head]Possession (page 123)

® Have students look at the pictures of Brother Frog and Anansi. Ask
them to point to Brother Frog’s nose, and then to point to Anansi’s hat.

®  Write these words on the board and remind students that we use an
apostrophe to show possession: when something belongs to someone.

¢ Students then complete Exercise 1.

Answers

1 Anansi’s 2 Anansi’s 3 Brother Frog’s 4 Brother Frog’s

[A head]Interesting verbs (page 124)

¢ Direct students’ attention to the poster with ‘Instead of said’ words. Ask
what other interesting words we have used in our writing recently (e.g.
raced, skipped, crashed). Tell students they are going to change the verb
‘went’ in questions 1-6, replacing it with a word from the box that
makes sense in each sentence.

e Students complete the exercise independently.

Answers

1 Anansi ran into the house. 2 Leo dived (jumped) into the water. 3 The

frog hid (hopped) under a stone. 4 Leo ran out of the house. 5 The bird

hopped onto the branch. 6 Leo jumped (hid) behind the gate.

[A head]Joining words and, but and because
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¢ Briefly remind students of when we use each of the joining words,
writing them on the board. Remind them also that joined sentences have
only one full stop.

e Students then complete the exercise on their own.

Answers

1 Frogs live on land and they live in water. 2 Frogs can jump but they can

not fly. 3 We eat fish but we do not eat insects. 4 I am tired because |

went to bed late. 5 Leo is not going to school today because he is sick. 6

Mindy like reading but she does not like painting. 7 Ravi likes splashing

in puddles but he does not like getting into trouble. 8 Ravi gets into

trouble because his books are wet.

[WB icon] [A head]Writing (page 125)

e Stand at the board and ask students to give you instructions for how to
draw an exclamation mark. Do just as they say specifically (i.e. if they
say ‘Draw a line’ then draw a line in any direction, or if they say ‘Put a
dot’ then put it next to a line). Through several attempts, doing literally
what they say, help students realise that instructions need to be very
clear and in order.

¢ Students examine the five pictures. Ask what they think is happening in

each one.

e Using the frame at the bottom, students complete the instructions in
writing.

[B head]Extension

Assign small groups something in the classroom that needs instructions.
Examples might include: watering a plant; feeding fish in a bowl; turning
on or off lights at certain times; putting books, scissors or other materials
away. Each group will write a page with numbered, clear and specific
instructions, and mount it in the classroom.

[B head]Assessment

From the Student’s Book:

e Reading: fact and fiction, page 122

Language: Past tense, page 123 questions 1-6

Possession, page 123 Exercise 1

Interesting verbs, page 124 questions 1-6

Joining words, page 124 questions 1-8

Writing, page 125, sentences 1-5

Alternate assessment ideas:

Have students select five pieces of writing to add to their portfolio. Look at
the development of sentence structure, clarity of word choice, rudimentary
grammar and spelling expectations, capital letter and punctuation inclusion.
Compare student progress over time for a process writing assessment score.
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[B head] Test
The test for Looking back 3 can be found on photocopiable page 00.

Test answers
Exercise 1: 1 newer 2 older 3 toaster 4 have

eat &8 because 9 unhappy 10 open

5 Anansi’s 6 tried 7
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[LT TB1 Tests section — new page]

[NB set tests in a larger typeface for the children to read. They should be
given plenty of room to write answers. Set two tests per page. Each should
have Macmillan’s ‘photocopiable’ footer. Code for writing rules = R1 (very
short rule — so students can write ‘an’); R2 (long enough to write one word);
R3 (long enough to write two words); R4 (long enough to write a sentence)]

[U/H]Tests
[A head]Unit 1 Test

[rubric]1 Write the first letter for each word.

k c d b f t
[a/w 1: cat] [a/w 2: books] [a/w 3: tree]
[R1]at [R1Jooks [Rl]ree

[rubric]2 Is it a sentence? [tick box with tick] yes [tick box with cross]
no

1 Mama is tall. [tick box]
2 Ben six [tick box]
3 at the house [tick box]

[rubric] 3 Make sentences from these words.
1 Ben a boy is
[R4]

2 the ball A girl hit
[R4]

[A head]Unit 2 Test

[rubric] 1 Put a full stop (.) at the end of a telling sentence.
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Put a question mark (?) at the end of an asking sentence.

1 Do you have a brother

2 Her dress is blue

3 Who is older

[rubric] 2 Make words that start with gr, cr or br.

1[R1][R1]a b 2 [R1][R1]i n
m

[rubric] 3 Add is, are, am.
1 T[R2] small.

2 She [R2] small.

3 They [R2] small.

4 Dad [R2] not small.

3 [R1][R1]oo0
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[new page]

[A head]Unit 3 Test

[rubric] 1 Find five nouns.

pie run macaroni ate

banana hen bed said

[rubric] 2 Write the opposites.

1 small [R2]

2 over [R2]

3 soft [R2]

4 sad [R2]

[rubric] 3 Write these words in alphabetical order.
fish pie day rain

[R2] [R2] [R2] [R2]

[rubric] 4 Finish the poem with rhyming words.

I love macaroni pie [R2]
But I will eat it when it’s not.

I won’t eat it when it’s old
But I will eat it when it’s [R2]

[A head]Unit 4 Test

[rubric] 1 Write 1, 2, 3 to show the order of the story.
Brother Dog’s bone fell in the water. [R1]

Brother Dog went home with no bone. [R1]

Brother Dog got a bone. [R1]
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[rubric] 2 Add s or es.

1 one dog, two dog[R1]

2 one bus, two bus[R1]

3 one brush, two brush[R1]

4 one hat, two hat[R1]

[rubric] 3 Add st, mp, or nt.

1 la[R1] 2 ne[R1] 3 te[R1]
[rubric] 4 Put in the capital letters for the proper nouns.

joe lives in st. john, grenada.

[R4]
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[new page]

[A head]Unit 5 Test

[rubric] 1 Underline the verb (doing word) in each sentence.

1 Ravi hits the ball.

2 Sonya catches the ball.
3 A boy throws a ball.

4 A girl runs fast.

[rubric] 2 Circle the right word.

1 A dog can (bit / bite).
2 I want to play (hid / hide) and seek.

[rubric] 3 How many syllables are there: 1, 2 or 3?
1 banana [R1] 2 Daddy [R1] 3 thing [R1]
[rubric] 4 Finish the sentences.

1 Ican [R3]

2 I cannot [R3]

[A head]Unit 6 Test

[rubric] 1 Choose Fact or Fiction (story).

4 footballs [R1]

Fact Fiction
1 Most dogs can swim. [tick box] [tick
box]
2 A boy lives under the sea. [tick box] [tick
box]
3 Agoutis buy food for when they are hungry. [tick box] [tick
box]

[rubric] 2 Say if the book is a Story or an Information book.
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Story
Information book

1 How to Play the Guitar [tick box]
box]
2 My Brother Ate My Homework [tick box]
box]
3 Animals in the Sea [tick box]
box]

[rubric] 3 Circle the right word.
1 Frogs (eat / eats) bugs.

2 He (like / likes) to play with frogs.

3 Mummy (cook / cooks) lunch most days.

4 Daddy (make / makes) lunch on Saturdays.
5 She (cam / came) to get a book.

6 I (mad /made) a sandwich.

[tick

[tick

[tick
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[new page]

[A head] Unit 7 Test

[rubric]1 Circle the correct word.

1 Ravi (likes / like) to play outside.

2 I(has/have) a new puppy.

3 Ravi (run / runs) very fast.

4 1 wrote a story about (a / an) ant.

5 Mindy wrote a story about (a / an) cat.

[rubric] 2 Circle the word that comes first in the alphabet.
1 puppy  dog

2 Granny Mum

[rubric] 3 Choose the word that rhymes with gate.

1 may mate

2 date day

[rubric] 4 Finish a sentence to say what you like to do on Saturday.

On Saturday I [R4]

[A head]Looking back 1 Test

[rubric] 1 Read and decide if it is a telling sentence or a question. Put .
or ?

1 Do you walk home [R1]
2 She is hungry [R1]
3 Can I help you [R1]

[rubric] 2 Write am, is or are.
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1 My Dad [R2] a kind man.
2 They [R2] late for school.

3 I[R2] never late for school.

[rubric] 3 Write the words in the box next to noun or verb.

[open word box]

lady bakes lunch get
[close word box]

Noun: [R4]

Verb: [R4]

[rubric] 4 Write the plurals.

shop [R2] glass [R2]
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[new page]
[A head] Unit 8 Test

[rubric] 1 Complete these sentences.

[

We are [R2] (make) biscuits.

[\

She is [R2] (fly) a kite.

W

They [R2] [R2] (run) a race.

N

Mindy [R2] [R2] (take) a turn.

5 The man [R2] [R2] (hit) the ball.

@)

The child is [R2] (cry).

3

Grandfather is [R2] (water) the plants.
8 You and your sister [R2] [R2] (ride) bikes.

[rubric] 2 Circle the word that rhymes with tail.

sale tall

[rubric] 3 Circle the word that rhymes with rake.

snake tart

[A head]Unit 9 Test

[rubric] 1 Write about something you did.

1 Last week I [R4]

2 When [ was a baby, I [R4]

[rubric] 2 Write each of these words in the past tense.
1 yell [R2] 2 walk [R2] 3 jump [R2]

4 sail [R2] 5 brush [R2] 6 talk [R2]

[rubric] 3 Circle the day of the week.
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March November
[rubric] 4 Put ! or ?

1 That is too hot [R1]
2 Do you think so [R1]
3 Run quickly [R1]

Wednesday
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[new page]

[A head] Unit 10 Test

[rubric] 1 Finish these sentences by adding adjectives.
1 I'like my Aunt Kay. She is [R3] .

2 My Uncle Jake is [R3] .

3 My cat is very [R3] .

4 1like myself because I am [R3] .

[rubric] 2 Choose words from the box to make a rhyme.

[open word box]

by cry fly try why
[close word box ]

I don’t know [R2]

I cannot [R2]

I [R2]

But by and [R2]

I fall and [R2]

[rubric] 3 Finish this sentence.

The pineapple was as [R2] as honey.

[A head] Unit 11 Test

[rubric] 1 Write the root word for each group of words.

1 talking talks talked [R2]
2 opened opening opens [R2]

3 stays staying stayed [R2]
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[rubric] 2 Make new words by adding ed and ing to the root word.
wash [R2] [R2]

[rubric] 3 Finish these.

1 one child, two [R2]

2 one tooth, two [R2]

3 one [R2], two people.

4 Ravi [R2] (look) outside and it is [R2] (rain).
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[new page]

[A head]Unit 12 Test

[rubric] 1 Describe the weather today. The words in the box may help you.

[open word box]

rainy cloudy windy sunny

[close word box]

The weather [R4] today.

[rubric] 2 Join these sentences with and or but.
1 Itis late [R2] I am sleepy.

2 We are tired from the game [R2] we are happy.

3 Ifell down [R2] I am not hurt.

[rubric] 3 What month of the year is your birthday?

[R3]

[rubric] 4 Finish these sentences with his, her or my.

[R2] brother lost [R2] bat after school. Mum took [R2] car to go back to
look for it.

[rubric] 5 Put in the missing letters ou or ow.

1 The gr[R1]nd is wet from the rain.

2 I'looked d[R1]n from the top of the high t[R1]er.

3 My house is in t[R1]n.

[A head] Unit 13 Test

[rubric] 1 Change the words in brackets to the past tense.
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We [R2] (are) hungry. Our dinner [R2] (is) late because the stove [R2] (is)
out of gas. The men [R2] (are) bringing more in a truck. I [R2] (am) glad to
see them.

[rubric] 2 Write a word that rhymes with these words.

year [R2]

bread [R2]

[rubric] 3 Circle all of the words below that have a long ‘E’ sound.

sleep read new ripe tea

137



[new page]
[A head] Unit 14 Test

[rubric] 1 In each sentence a) Circle the verb b) Say if it is present tense
or past tense.

1 Granddad takes water to the cow. Present / Past
2 Mindy closed the door. Present / Past
3 The cat hopped up on the table. Present / Past
4 She licks her tail. Present / Past
5 We wave to Mum and Dad. Present / Past

[rubric] 2 Finish these sentences.
1 The tree was [R2] than the man. (tall / taller)

2 The moon is [R2] (close / closer) than the sun.

[A head] Looking back 2 Test
[rubric] 1 Write A by the adjectives and N by the nouns.

1 green [R1] 2 hair [R1] 3 legs [R1] 4 short [R1]

[rubric] 2 Make up an adjective to go with the noun.

[R2] eyes

[rubric] 3 Compare.

1 A caris [R2] than a bike.

2 A man is [R2] than an elephant.

[rubric] 4 Write the past tense.

1 watch [R2] 2 thank [R2] 3 is [R2] 4 race [R2]

[rubric] 5 Write the root word.
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skip [R2]
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[new page]
[A head] Unit 15 Test
[rubric]1 Finish these sentences with parts of the body.

Your [R2] is at the end of your [R2]. Your [R2] is at the end of your [R2] .
Your [R2] is at the top of your body. You have two [R2] but only one [R2] .

[rubric]2 Circle the instructions.

Are you hungry? Touch your toes. Put it on the table. Itis
done.

[rubric] 3 Finish these words with igh, y, or ie. All have the long ‘I’
sound.

1 You need to d[R1] your hair.

2 Auntie made macroni p[R] .

3 Is this the r[R1]t way to go?

[A head]Unit 16 Test
[rubric]1 Write two rules for how students should behave at school.
1 [R4]

2 [R4]

[rubric] 2 Write do not in the short way.

[R3]

[rubric] 3 Match the beginning sounds with the word endings.

[column 1]
1

2
3
4
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5

[column 2]
c

sm

b

el

ar

[column 3]
ue

ape

one

ute

oke

[column 4]
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[new page]

[A head] Unit 17 Test

[rubric]1 Write numbers to show the order it should happen.
Put the scoop on top of one of the cones. [R1]

Wash a spoon in warm water. [R1]

Get ice cream and cones at the store. [R1]

Enjoy your ice cream cone. [R1]

Dip the spoon in the ice cream and take out a scoop. [R1]
[rubric]2 Write the past tense for each verb.

1 1[R2] (carry) home the bag from the market.

2 We had [R2] (fry) fish for lunch.

3 Uncle [R2] (come) to Sunday lunch.

4 We [R2] (see) him coming up the road.

5 We [R2] (do) all our homework before lunch.

[A head]Unit 18 Test

[rubric]1 Circle the correct words.

1 He (do / does) his work neatly.

2 (Do / Does) you take school lunch?

3 My mum (do / does) work on the computer.

4 (Do / Does) your school have computers?

5 We (do / does) some of our reading right after lunch.

6 (There is / There are) some new animals at the zoo.

7 1saw four new (monkeys / monkeies) and three were (babies / babys).

8 (There is / There are) also some new (butterflys / butterflies).
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[new page]

[A head]Unit 19 Test

[rubric] 1 Show possession by using ’s.

1 The car belongs to Sam. It is [R2] car.

2 The house belongs to Joe. It is [R2] house.

3 The dog belongs to Mike. It is [R2] dog.

4 The football belongs to Mrs. Moore. It is [R2] ball.

[rubric] 2 Add and, but or because.

1 They had a big breakfast [R2] they were going to be gone for a long time.
2 Gran made salt fish [R2] bakes.

3 Stan does not like salt fish [R2] he likes bakes very much.

[A head]Unit 20 Test

[rubric] 1 Choose the correct word for each sentence.
1 I want to (meat / meet) your baby brother.

2 He has to (sea / see) the nurse tomorrow.

3 Will you come (here / hear) after school?

4 My favourite (ant / aunt) lives in Grenada.

5 If you come (too/two/to) my house, Jan will come (too/two/to). Then I
will have (too/two/to) friends (too/two/to) play with.

[rubric] 2 Write one fact.

[R4]

[rubric] 3 Write the short form for each of these.

1 can not [R2] 2 do not [R2] 3 is not [R2]
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[new page]
[A head] Unit 21 Test
[rubric]1 Circle the words you can use instead of said.

silly hissed whispered splashed

[rubric] 2 Circle the words you can use instead of went.

raced crawled careful hurried

[rubric] 3 Write four of the question words that start with ‘Wh’.

1[R2] 2[R2] 3[R2] 4[R2]

[rubric] 4 Complete the sentences.
1 A person who sings is a [R2] .
2 A person who bakes is a [R2] .

3 A person who cleans is a [R2] .

[A head]Looking back 3 Test
[rubric] 1 Complete the sentences.

1 The school building is [R2] (new) than the bank.

2 My uncle is [R2] (old) than my dad.

3 The [R2] (toast) burnt the toast!

4 Frogs (have / has) sticky tongues.

5 That is [R2] (Anansi) hat.

6 Yesterday, he (trys / tried) to find it.

7 We always (eats / eat) ice cream by the sea.

8 He sat here (and / but / because) his knee hurt.

9 Ravi was (happy / unhappy) when he got in trouble.
10 The opposite of closed is (shut / open).
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